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This publication is a powerful collection of 350 real-life reflections written by the faculty and staff of Superior University.
Each story captures a personal journey of transformation, inspired by the Prophetic model of leadership and the values
taught through the ‘Leading with Character’ program. These cases demonstrate how belief, self-awareness, and
character become sources of strength, purpose, and service.

The Power Within seeks to illuminate the inner journey of leadership, showing how true influence begins from within.
It embodies the vision of cultivating leaders who lead not through authority, but through character, empathy, and faith.
The book also stands as a living testimony to Superior University’s commitment to holistic education and value-driven
transformation.

Each of the 350 stories follows the ‘5C Story Format’, Context, Challenge, Character Virtue, Change, and Contribution ,
reflecting a journey from awareness to action. The stories are grouped under 12 Prophetic virtues such as Belief, 
Honesty, Responsibility, Self-Control, Empathy, Humility, Patience, Justice, Courage, Forgiveness, Inclusivity, and 
Wisdom.

‘The Power Within’ is more than a book, it is a movement. Each story reflects how belief in Almighty Allah, grounded in
the Prophetic model of character, transforms individuals into leaders who serve with humility and purpose. These 350
reflections represent the heart of our vision, to lead with character, inspire others, and build a better Pakistan through
values and virtue.

Best Regards,
Prof. Dr. Ch. Abdul Rehman
Chairman, The Superior Group

Foreword
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This book is the outcome of a long and deliberate journey toward embedding Character Mastery as the soul of
Superior University’s educational philosophy. Initiated under the leadership of the Prof. Dr. Chaudhry Abdul Rehman
and implemented through Chaudhry Abdul Khaliq Center for Contemporary Islamic Sciences, this movement evolved
through multiple transformative phases engaging 330 participants, each learning to translate virtues into action
through reflection, journaling, and leadership practice.

Through daily reflection, mentorship, and peer evaluation, individuals began to recognize that character is not an
abstract ideal, but a habit formed through consistent moral practice. The outcomes were both quantitative and
qualitative. Over 39,600 journal entries and 5,280 faculty and staff case studies were reviewed and coded, resulting
in a repository of lived ethical experiences unique in Pakistan’s higher education landscape. From these cases, 350
stories were shortlisted that represent the heart of the Character Mastery movement.

Each case in this book captures a moment of transformation, moments when educators modelled accountability,
when leaders embraced humility, and when teachers practiced empathy and faith in real contexts. Collectively, they
document the moral evolution of an institution determined to replace a culture of compliance with one of conscience.

“My Character My Superpower” thus represents more than a book; it is an institutional testimony. It embodies a
cultural change, a transformed mindset, and an environment where human resource becomes human capital. It
reflects Superior University’s ongoing commitment to “excellence in everything,” to cultivating a virtue vocabulary
that defines both its pedagogy and its leadership philosophy.

I extend heartfelt gratitude to all contributors who turned their daily experiences into timeless lessons of character. In
this lies the true legacy of Prof. Dr. Ch. Abdul Rehman’s vision to build a Pakistan where character is the cornerstone
of success, and education becomes the vehicle for ethical and national revival. May these reflections continue to
inspire educators, administrators, and students across the world to build institutions where success is measured not
only by achievement, but by authenticity and moral strength.

Best Regards,
Syed Ali Mohsin Naqvi

Director
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
Superior University, Lahore

Preface
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The Chaudhry Abdul Khaliq Center for Contemporary Islamic Sciences (CAKCCIS) at
Superior University is a pioneering hub established to integrate Islamic intellectual heritage
with contemporary academic, social, and professional realities. The Center aims to
reconnect students, faculty, and researchers with the timeless guidance of the Qur’an and
Sunnah, while enabling them to apply this wisdom to the challenges of modern life. Rooted
in the belief that Islamic teachings offer a complete framework for cultivating wisdom,
character, leadership, and social responsibility, CAKCCIS plays a central role in shaping the
moral and ethical atmosphere of the university.

The scope of CAKCCIS extends across character building, academic research, curriculum
enrichment, faculty development, student transformation, and meaningful community
engagement. It supports the university’s vision by embedding Islamic ethics into learning
environments, research initiatives, and leadership practices. The Center integrates
character virtues across the student journey, including within the 3U1M model, Social
Entrepreneurship Program (SEP), and broader student development strategies. These
efforts promote personal growth, spiritual refinement, and stronger educational impact.
CAKCCIS conducts Qur’anic study circles, Tafseer sessions, and thematic discussions
that help participants deepen their understanding of divine guidance. The Center leads
dialogues, seminars, and expert talks on contemporary Islamic thought, ethics, leadership,
and societal challenges, contributing to the national discourse on moral and character
development. Alongside research and publications, CAKCCIS guides student societies,
supports social action initiatives, and promotes a service-oriented mindset across the
university. It mentors’ students and faculty and fosters an environment, where Islamic
values enlighten ethical decision-making and professional excellence. Through its holistic
approach, CAKCCIS continues to shape a university culture anchored in wisdom, integrity,
compassion, and social responsibility.

Chaudhry Abdul Khaliq Center for Contemporary Islamic
Sciences (CAKCCIS)

Superior University, Lahore

About CAKCCIS
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e As part of a routine mid-semester review, I collected anonymous feedback from my students. The comments were 
generally positive, which was reassuring. However, one recurring point stood out: while the lectures were informative, 
they weren’t very interactive and could be difficult to follow for the entire duration. That observation lingered with me 
longer than expected. It wasn’t just a technical critique, it was a mirror held up to my teaching style, inviting me to reflect 
not only on content delivery but on the emotional and cognitive engagement of my students.

My first challenge was internal. It’s easy to feel defensive when your methods are questioned, especially when you’ve 
invested time and effort into crafting each session. But I reminded myself that feedback, especially when offered 
respectfully, is a gift. The real test was whether I could set aside my ego, accept the critique with humility, and respond 
constructively without disrupting the course structure. I chose to practice openness. In the very next lecture, I addressed 
the feedback directly with the class. I thanked them for their honesty and assured them that I was taking their
suggestions seriously. Then I introduced a simple, low-tech change: interactive polls at key moments in the lecture. 
These quick check-ins allowed me to gauge understanding, spark discussion, and invite students into the flow of the 
session.

The impact was immediate. Students were visibly more engaged, and the polls gave me real-time insight into which 
concepts needed further clarification. What had previously felt like a one-way delivery began to shift into a two-way 
conversation. Attention improved, comprehension deepened, and the classroom atmosphere became more collaborative. 
The change didn’t require a major overhaul, just a willingness to listen and adapt. It reminded me that even small shifts 
in approach can lead to meaningful improvements in learning outcomes.

This experience taught me something profound: viewing students as partners in the educational process is incredibly 
powerful. When we invite their voices and respond with sincerity, we not only improve the quality of teaching but also 
build a culture of mutual respect and shared ownership. 

True leadership in education involves a willingness to listen, adapt, and grow alongside your
students, not above them.

Hafiz Ali Ahmad
Senior Lecturer
Software Engineering

1. Listening To Learn: A Mid-Semester 
Teaching Shift

1. How do I respond when things go wrong?

2. Do I respond with empathy or react with defensiveness when others offer
feedback?

3. What everyday actions can I turn into opportunities for leadership and service?

Reflection Questions:
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1. How do I respond when collective failure occurs with blame or with accountability?

2. What does it mean to model responsibility in moments when outcomes fall short of
expectations?

3. How can transparent communication rebuild trust and motivation after setbacks?

Reflection Questions:

I had just administered a quiz on API fundamentals, a topic I believed I had covered thoroughly. The lectures had been de-
tailed, the examples clear, and the pacing steady. I expected a high pass rate, confident that the class was ready to move 
forward. But when I reviewed the results, I was stunned. The class average was a failing grade. The distribution revealed a 
massive, collective gap in understanding.

My first reaction was disbelief. How could something I had explained so carefully result in such
widespread confusion? The immediate challenge was logistical: falling behind on a core concept like APIs would disrupt 
the entire semester’s flow. But the deeper challenge was emotional. Widespread failure can deflate classroom morale. 
Students begin to doubt themselves, feel anxious, and disengage. The easy route would have been to blame them for 
not studying, to reinforce the idea that the fault lay with their effort. But I knew that would only create a defensive, “us vs. 
them” atmosphere. What I needed was a way to repair the knowledge gap without damaging their confidence.

I chose to practice responsibility and accountability. At the start of the next class, I displayed the anonymous grade distri-
bution and addressed the issue head-on. I told them, “This result is not your failure. It is feedback for me. It means the way 
I taught this concept didn’t work, and that is on me. So, let’s start over.” I discarded my original slides and re-taught the 
entire lesson using a completely new, simpler analogy, one that connected more intuitively with their existing knowledge.

The atmosphere in the room shifted instantly. The collective feeling of shame and tension vanished, replaced by relief and 
a willingness to engage. Students who had been silent before were now asking clarifying questions. By shouldering the 
responsibility for the poor results, I made it safe for them to be confused. That single act built more trust and psychological 
safety than any formal lesson ever could.

What I learned through this experience was profound. Widespread student failure is not a reflection of their abilities, it’s a 
mirror held up to my teaching. It’s the clearest signal that my method didn’t land. By embracing this accountability, I turned 
a moment of failure into a powerful opportunity to build trust and strengthen our classroom partnership. 

It reminded me that my primary job isn’t just to deliver information, but to ensure learning happens, and to 
adapt my approach until it does.

2. When the Quiz Failed: A Lesson in 
Accountability and Trust
Hafiz Ali Ahmad
Senior Lecturer
Software Engineering
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Midway through a busy teaching day, I discovered a significant administrative error in the Learning Management System. 
I had mistakenly assigned the wrong weighting to a core lab assignment, which resulted in 20 students receiving grades 
lower than they had legitimately earned. The mistake was entirely my own, a simple oversight in the grade-book setup. 
Yet its impact was far from simple. The discovery came just as I was preparing to announce a major project, and I knew 
the timing could amplify student anxiety and erode the trust I had been carefully building throughout the semester.

The most pressing challenge was technical: I needed to correct the error instantly and transparently. But the deeper 
challenge was emotional. A quiet fix might have resolved the grade issue, but it would miss the opportunity to model 
integrity. Worse, it could leave students confused or suspicious if they noticed the change later. I understood that a 
defensive or delayed response would risk creating an “us vs. them” atmosphere, the kind that undermines psychological 
safety and turns classrooms into battlegrounds of blame.

I chose to practice responsibility and accountability. Within the hour of discovering the error, I manually corrected all 
20 student records and sent a short, direct email to the entire class: “I apologize. I made an error in the LMS grading 
settings. Your lab grades have been corrected, and this will not impact any other work. This was my mistake.” In the very 
next lecture, I began by explicitly apologizing again, stating, “This result is feedback for me on my process, and I take full 
responsibility.”

The reaction was immediate and positive. The tension that often accompanies grade errors vanished, replaced by a sense 
of relief and respect. Students appreciated the speed, transparency, and full ownership. What could have been a moment 
of administrative failure became an act of leadership. Several students who had previously remained silent began asking 
clarifying questions during the lesson, a subtle but powerful indicator that psychological safety had increased.

This experience reminded me that accountability is the fastest route to professional trust. Students don’t expec perfection, 
but they do expect honesty. By viewing the mistake as feedback on my own process rather than a threat to my authority, I 
was able to reinforce the values of integrity and partnership.

I learned that my primary job is not just to deliver information, but to ensure that learning happens in an 
environment of safety and respect, and that Habit 1: Be Proactive means being proactive in building a 
culture of trust and high integrity until it does.

3. Owning the Error: A Lesson in
Accountability and Trust
Hafiz Ali Ahmad
Senior Lecturer
Software Engineering

Reflection Questions:
1. How do I handle my own professional mistakes, do I conceal them or confront 
them with honesty?
2. What role does immediate transparency play in sustaining trust within a team or
classroom?
3. How can public accountability become a teaching moment in integrity and 
leadership?
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4. Turning a Dull Day into a Prophetic 
Opportunity
Javaria Qadeer
Lecturer
Computer Sciences

1. How can moments of stillness or disruption be transformed into opportunities for 
reflection and growth?

2. In what ways do collaboration and shared learning rejuvenate professional purpose?

3.  How can I embody the Prophetic model of empathy and patience during unplanned
challenges?

Reflection Questions:

It was an unusual day at the university. Due to unexpected road blockages, all scheduled papers and classes were cancelled. The 
campus, usually buzzing with student activity and academic energy, felt eerily quiet. With no students around and no immediate 
responsibilities, the day felt dull and purposeless. Many of us considered leaving early, after all, what was the point of staying when there
was nothing to do? The stillness of the campus seemed to sap our motivation.

The real challenge wasn’t logistical, it was emotional. Low-energy days like this can quietly erode morale. Without the usual rhythm of 
teaching, interaction, and movement, it’s easy to slip into disengagement. The temptation to simply pass the time or retreat into isolation 
was strong. But something in us resisted that pull. We realized that while the day’s structure had collapsed, the opportunity for growth 
hadn’t.

Instead of letting the day go to waste, a few of us, colleagues from different departments, decided to gather informally. What began 
as casual conversation quickly evolved into a meaningful discussion about how to make our classroom teaching more impactful. We 
focused on the Prophetic Model, not just as a historical reference, but as a living framework for how we engage with students.

We exchanged ideas about integrating empathy, patience, and moral storytelling into our lectures. We reflected on how the Prophet 
Muhammad (PBUH) taught not only through words but through presence, compassion, and deep understanding of his audience. The 
conversation was rich and energizing. It reminded us that teaching is not just about delivering content, it’s about shaping hearts
and minds with sincerity and care.

By the end of the session, the mood had completely shifted. What had started as a dull, empty afternoon became a source of professional 
renewal. We left with new ideas, stronger collegial bonds, and a shared sense of purpose. The day, which could have been written off 
as wasted, became a quiet turning point, a reminder that growth often happens in the pauses, not just the plans.

This experience reminded me that productivity is not limited to formal teaching hours. Even on quiet or unplanned days, meaningful 
learning and collaboration can occur when we choose to engage with purpose. By transforming a potentially wasted day into 
an opportunity for shared reflection, we practiced the very essence of leadership, turning challenges into growth. It also reaffirmed that 
integrating the Prophetic Model into teaching is not just about content, but about embodying values that nurture students’ minds and 
hearts.
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It was the second week of the semester, only my second interaction with the new class. Students were still settling in, forming 
habits of focus and classroom etiquette. As I began outlining the roadmap of the course, several students entered late. The 
moment they walked in, I noticed something striking: almost the entire class shifted their attention away from me and the projector. 
Eyes followed the latecomers to their seats, and when a female student entered, whispers and prolonged stares disrupted the 
environment.
 
This was more than a small distraction. It was the birth of a bad habit, lack of focus, disrespect of boundaries, and a culture of 
staring that could grow worse over time. My challenge was clear: how do I correct them without shaming or scolding, but instead 
inspire a lasting transformation? I chose a path of humor and wisdom. With a playful smile, I asked: “Who here goes to desi 
weddings?” Laughter broke out. Then I painted a picture: “Have you noticed that one uncle or aunty who stares at every boy and 
girl entering the hall? Sometimes they even call people over and ask the weirdest personal questions. Hands up if you’ve faced 
this!” Some students raised hands, others nodded shyly, and laughter filled the room. Then I connected the dots: “Do you know 
why they’ve become like this? Because when they were young, they never broke the habit of staring whenever someone entered. 
What starts small becomes a lifelong weakness. And now, years later, they’ve become… professional stalkers at weddings!” The 
class roared with laughter, but the message hit home.
 
I then raised the bar. I announced a semester goal: “I will try to control my eyes.” I explained why this was not a small challenge 
but one of the hardest. I elevated the discussion with both scientific and spiritual reasoning. From a biological perspective, men 
are naturally inclined toward visual stimulation, while women are inclined to seek appreciation. From a spiritual perspective, Allah 
commands in Surah An-Nur (24:30), “Tell the believing men to lower their gaze and guard their chastity,” a directive that is not 
arbitrary but protective in its wisdom.
 
In that moment, humor softened their hearts, faith anchored the lesson, and science strengthened the reasoning. I practiced 
wisdom and strategic vision by choosing not to scold but instead using humor, science, and faith to shift behavior. With honesty and 
integrity, I addressed the issue openly, showing students that correction can be done with sincerity and respect. Above all, empathy 
and compassion guided my approach, as I understood the students’ actions not as defiance but as a developing habit, and chose 
patience over harshness.
 
The atmosphere shifted dramatically. Students laughed, but soon became thoughtful and reflective. What began as a distraction 
turned into a defining principle for the semester: guarding one’s gaze, focusing on learning, and respecting boundaries. Many 
later showed greater focus, a sign that the message had sunk in. This experience taught me that scolding changes behavior 
temporarily, but inspiration transforms habits permanently. By weaving humor, relatable stories, and Qur’anic wisdom, I 
created a safe space for self-reflection

5. Humor, Integrity, and Spiritual Wisdom in 
Correcting Habits
Sanya Abdullah
Lecturer
Information Technology

1. In what ways can humor and wisdom serve as tools for moral and behavioral reform?

2. How do I ensure that my approach to discipline nurtures self-control and long-term 
growth?

3. What lessons from the Prophetic model guide me in turning everyday challenges into 
moments of moral development?

Reflection Questions:
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It was Friday, the most sacred day of the week, and also the most time-sensitive one. My teaching schedule always placed this 
class before Jummah prayer, meaning every minute mattered. The slot was short; we usually paused for the adhan, took a brief 
reflective break, and returned with lighter activities before dismissal. Yet, despite the limited time, Fridays were often my favorite 
sessions, fast-paced, filled with energy, and anchored in purpose. 
That morning, I arrived early. The classroom was ready, slides queued, a timeline neatly planned on the board. The day’s agenda 
was ambitious: a quick review quiz, a short case-study discussion, an interactive debate, and a concept-building activity that 
connected theory with reflection. My notes were color-coded, each section perfectly timed. I even had a small “rapid-fire” planned 
to keep spirits high. I began with my usual enthusiasm, smiling as I reminded them: “Let’s make this a power-packed session 
before Jummah!” But the rhythm of the day began to falter. First, the multimedia system refused to cooperate. The projector 
blinked, the sound system buzzed, and the slides froze mid-sentence. We tried reconnecting, once, twice, thrice, but nothing 
worked. The activity I had designed depended entirely on visuals, and improvising felt like watching a structure I’d built with care 
slowly crumble. 
Then came a series of interruptions. Student Volunteer Leaders entered to make hackathon announcements. A few minutes later, 
representatives from another department came in, smiling, apologetic, yet unaware of how their timing fractured our flow. As if that 
weren’t enough, two alumni peeked in to say quick goodbyes before leaving for their hometowns, a gesture too kind to turn away, 
yet another slice of time gone. With each interruption, the air shifted. The once-focused class became a cluster of whispers. At the 
back rows, conversations rippled like background noise. Then came a burst of laughter, misplaced, casual, and strangely indifferent 
to the effort unraveling at the front. 
Normally, I would turn chaos into comedy. I’d joke, reset the tone, and carry on with optimism. But that day, patience, my oldest 
companion, deserted me. Despite the breaks, the kindness, and the gentle reminders, the disregard stung. My heart whispered: I 
prepared so much for them… and this is what I receive? For the first time in a long while, I did not choose humor. I did not choose 
calm. I chose anger. 
As my tone rose, so did the silence. The laughter stopped. Every eye fixed on me, startled, maybe even wounded. My words were 
not cruel, but they carried a sharpness I hadn’t intended. And almost instantly, the weight of it pressed upon me. In the pause that 
followed, I felt the echo of a verse reverberate in my chest: “…and those who restrain anger and pardon people – and Allah loves 
the doers of good.” (Qur’an 3:134). It wasn’t their noise that hurt me, it was my own voice. I had spent years teaching that strength 
lies in composure, that leadership is not about control but about influence. Yet here I was, modeling the very impatience I teach 
others to master. 
After Jummah, calm returned. I recorded a short voice note for the class: “Today, I let frustration get ahead of wisdom. I was wrong 
to let irritation dictate my tone. But let’s also reflect, every distraction chips away at the space we build together. Let’s all take 
ownership.” I didn’t justify; I humanized. I showed that accountability dignifies authority. The response was overwhelming, students 
expressed gratitude; some said it felt like a mirror for their own lives. When I entered the next class, the difference was visible. 
Respect had replaced restlessness. What began as an outburst ended as a covenant of sincerity. 
That day taught me a truth I will never forget: Character is not about never slipping, it’s about how you rise after you do. Anger 
is part of our humanity; it’s the test that reveals whether ego or wisdom leads us. I learned that self-control is not silence, it’s 
strength with awareness. Leadership is not the art of being right, it is the grace of being real. When we turn anger into 
accountability, we don’t just teach, we transform.

6. When Patience Falters: A Lesson in Grace
Sanya Abdullah
Lecturer
Information Technology

1. How do I respond when my patience is tested and emotions overpower wisdom?

2. How can humility after a misstep strengthen credibility and human connection?

3. In what ways can I transform anger into awareness and self-mastery rooted in faith?

Reflection Questions:
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On September 4, 2025, I facilitated a Power of Belief training session for freshman students. The session was not designed as a one-
way lecture, but as a transformational experience, a space where students could reflect on how deeply held beliefs about themselves 
shape their academic journey, confidence, and sense of purpose.

As the session unfolded, several students courageously shared limiting beliefs: “I don’t think I’m smart enough,” “I fear I’ll never 
succeed like others,” “I’m just an average student, I don’t think I’m meant for something big.” These weren’t casual thoughts. They 
revealed internalized fear, trauma, and a lack of self-worth. The emotional tension in the room was palpable, and I sensed the risk of 
disengagement not just from academics, but from life possibilities.

What struck me most were the quiet nods and subtle glances exchanged across the room, signals that these beliefs were not isolated, 
but silently shared. It became clear that many students had never been given the language or space to articulate their inner battles. This 
realization deepened my resolve to make the session not just a moment of reflection, but a catalyst for healing.

I invited students to consider how their beliefs were shaped, by past failures, comparisons, or voices that diminished their worth, and 
then challenged them to rewrite those narratives through the lens of faith, resilience, and divine purpose. Sensing the weight of silence 
and pain, I chose to model the way by becoming vulnerable myself. I shared how belief in Allah’s plan, self-worth, and divine timing had 
helped me in moments of despair.

Then, I created a safe, non-judgmental space for students to share. We moved into a reflective journaling activity where each student 
wrote down one limiting belief and reframed it as an empowering affirmation. I connected these affirmations to examples from the life 
of the Prophet and the Companions, showing how faith transforms failure into fuel. Rather than lecture them, I journeyed with them, 
helping them connect spiritual belief with personal growth.

As the session progressed, a noticeable shift occurred, not just in words, but in posture, tone, and energy. Students who had entered 
with guarded expressions began to speak with conviction. One student, previously withdrawn, shared how the affirmation “I am created 
with purpose, and I am capable” felt like a lifeline. Another reflected on how the Prophet’s perseverance in the face of rejection gave 
him hope to face academic setbacks with dignity. These moments weren’t just breakthroughs, they were beginnings of new internal 
dialogues rooted in faith and possibility.

The emotional transformation was visible. Some students shared how this session helped them confront internal struggles they’d never 
voiced before. It restored their sense of self-worth and belief in Allah’s mercy and purpose. It inspired them to set new goals with 
confidence and faith.

This experience reminded me that the most profound learning doesn’t happen in silence, it happens in safe spaces where hearts open. 
As educators, we do not merely teach subjects; we awaken belief, revive self-worth, and inspire courage rooted in faith. When we meet 
students at their emotional level, we don’t just help them pass a course, we help them step into a better version of themselves.

Empowerment begins not with instruction, but with inspiration. And belief is the seed of all transformation.

7. Empowering Students through Faith and 
Self-Discovery
Muhammad Usman Hashmi
Professor
Computer Sciences

1. How can belief in Allah and divine purpose reshape my approach to student empowerment?

2. What role does vulnerability play in building authentic trust and emotional safety in learning
spaces?

3. How can I guide others to transform limiting beliefs into faith-driven confidence and
resilience?

Reflection Questions:
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During a lecture on the importance of writing automated tests in software development, a sharp and confident student publicly chal-
lenged the concept. They argued that in the “real world,” especially at fast-paced startups, developers prioritize rapid feature delivery 
over testing. Their point gained traction, creating doubt among peers.

The immediate challenge was that the curriculum’s relevance and my professional authority were being questioned. This not only 
risked undermining the lesson but also the confidence of the class in the subject. The deeper challenge was to address a valid per-
spective without dismissing it or appearing defensive.

Rather than viewing the challenge as a disruption, I saw it as a teachable moment, a chance to bridge academic rigor with industry 
realities. I briefly shared my own experience working with agile teams where skipping tests led to costly regressions and technical 
debt. I emphasized that while speed is often glorified, sustainable velocity comes from stability. This framing helped students see that 
testing isn’t a bureaucratic hurdle, but a strategic investment. I also invited a few students who had interned at startups to share their 
observations, which added nuance and credibility to the discussion.

I responded with wisdom and openness. First, I validated the student’s concern, acknowledging the real-world tension between speed 
and quality. Then, instead of debating, I designed a live experiment. I divided the class: half built a small feature with automated tests, 
and half built it without, focusing only on speed.
 
Initially, the no-testing group finished first, validating the student’s argument. But when I introduced a sudden requirement change 
mimicking real-world conditions the difference became clear. The no-testing group struggled to fix errors without clarity, while the 
testing group quickly identified and corrected issues. The once-skeptical student experienced an “aha” moment, realizing that auto-
mated tests actually enable faster, safer development.

What followed was a rich debrief session where students reflected not just on the technical outcome, but on the mindset shift. Many 
acknowledged how their assumptions had been shaped by surface-level impressions of industry culture. One student remarked, “I 
used to think testing slowed us down, but now I see it’s what keeps us moving forward.” This reflection deepened the collective un-
derstanding and reinforced the value of experiential learning. It also reminded me that the role of an educator is not to defend content, 
but to illuminate its relevance through lived insight.

This case reinforced that student challenges are opportunities for deeper learning. By turning theory into practice, I guided students 
toward self-discovery rather than imposing authority. Effective teaching is not about winning arguments but creating
experiences that lead to genuine understanding.

8. Turning a Challenge into Discovery 
Teaching the Value of Automated Testing
Muhammad Sohail Irshad
Senior Lecturer
Software Engineering

1. How do I respond when my ideas or authority are challenged by others?

2. In what ways can intellectual humility and experiential learning turn resistance into
discovery?

2. How can I model wisdom and openness when navigating disagreement in professional 
settings?

Reflection Questions:
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During a freelancing-related assignment in Week 7, I discovered that a group of students had submitted plagiarized Fiverr 
gig samples instead of creating their own original work. The discovery was disheartening. These students were capable, 
yet they had chosen a shortcut that compromised their learning and integrity. As an educator, I knew that how I respond-
ed would shape their understanding of professionalism and ethics, not just in academics, but in life.

The challenge was twofold. On one hand, academic dishonesty needed to be addressed firmly to uphold standards. On 
the other, a purely punitive approach risked alienating the students and discouraging future effort. Ignoring the issue 
would send the wrong message, but harsh punishment alone wouldn’t teach the deeper lesson. The real task was to 
correct the behavior while preserving the students’ dignity and guiding them toward ethical growth.

Instead of resorting to disciplinary action alone, I chose a mentoring approach. I sat with the students and spoke to them 
about halal earning, intellectual honesty, and the long-term consequences of shortcuts. I emphasized that freelancing, 
like life, rewards authenticity, hard work, and ethical choices. I reminded them that credibility is built slowly, and shortcuts 
may offer temporary relief but erode trust and self-respect. I also shared real-world examples of professionals who suc-
ceeded through perseverance and integrity, not imitation.
 
This approach shifted the tone from confrontation to reflection. The students began to understand the seriousness of 
their actions and expressed genuine remorse. They committed to revising their work and producing original samples. 
More importantly, they started to value the process of learning and the principles behind it. The conversation, built trust 
and accountability, and the students began to see integrity not as a rule to follow, but as a foundation for personal and 
professional success.

This experience reaffirmed that dishonesty can be corrected through compassionate but firm mentorship, and that our 
role as educators is not just to enforce rules, but to shape ethical professionals through integrity,
accountability, and sincere guidance.

9. Guiding Integrity: Turning Plagiarism 
into a Lesson in Ethical Growth

Muhammad Sohail Irshad
Senior Lecturer
Software Engineering

1. How can I use wisdom and empathy to correct dishonesty without damaging a
student’s motivation to grow?

2. What practices help me model integrity and accountability in a way that students
see as aspirational, not punitive?

3. How do I guide students to understand that ethical choices are not just academic 
requirements, but lifelong values?

Reflection Questions:



26

It was a quiet Tuesday, and I wasn’t feeling well. A mild fever had drained my energy, and I decided to take a half-day leave 
from the university to rest at the hostel. My plan was simple: return to my room, lie down, and recover in silence. But as I 
entered the building, a new student arrived with her mother, both looking anxious and uncertain. They had come to seek 
admission to Superior University and didn’t know where to begin.

When they approached me for help, I saw in their eyes the nervousness that often accompanies entering a new place. Their 
expressions weren’t just confused, they were vulnerable. In that moment, I realized they didn’t need just directions. They 
needed a helping hand and a kind heart.

Physically, I was tired and in need of rest. Emotionally, I felt a deep sense of responsibility. The real challenge was internal: 
could I rise above my discomfort and respond with empathy? Balancing self-care with compassion required inner strength, 
but I knew that a small act of help could make a big difference in someone else’s day.

Despite not feeling well, I got up and accompanied them to the admission office. I guided them through every step, filling out 
forms, meeting faculty members, submitting documents. I answered their questions patiently and reassured them whenever 
they seemed unsure. Through this act, I practiced compassion, selflessness, and responsibility. I reminded myself that true 
service often means putting others before comfort.

By applying Habit 1: Be Proactive, I chose to act out of care rather than convenience. Leadership, I realized, begins with the 
courage to take initiative, especially when it’s difficult. The admission process was completed smoothly, and I could see relief 
and gratitude in their expressions. They thanked me warmly, and in that moment, I forgot my tiredness completely.

Their appreciation filled me with a quiet joy, the kind that comes from knowing you’ve made someone’s path a little easier. 
This experience taught me that true leadership and humanity go hand in hand. Leadership is not about position, 
but about presence, about being there when someone needs you most. Real strength lies in compassion, and leadership 
means putting humanity first, no matter how small the act may seem.

10. Compassion Beyond Comfort
Ayesha Saddiqa
Lecturer
Computer Sciences

1. How do I balance self-care with the moral responsibility to serve others in need?

2. In what ways can small acts of kindness demonstrate great leadership?

3. How can empathy guide my choices when comfort and compassion seem to 
conflict?

Reflection Questions:
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11. Integrity Over Impression: A Gentle
Response to Plagiarism

It was a quiet afternoon, and I was sitting at my desk with a pile of freshly submitted assignments from my BS Gaming class. I 
enjoy these moments, they offer a glimpse into how my students are thinking, struggling, and growing. As I flipped through the 
papers, one caught my attention immediately. The handwriting was uneven, some parts were neat, others looked oddly typed. As 
I read further, it became clear: entire paragraphs had been lifted word-for-word from the internet.

I paused. This was the very first assignment of the semester, a chance for students to show their own effort, no matter how 
imperfect. I could almost imagine the student, sitting late at night, staring at the deadline, panicking: “What if my work isn’t good 
enough? What if I fail?” Out of that fear, they had chosen the shortcut of copy-paste. My heart felt heavy. I’ve seen how often 
young people compromise values not because they are dishonest, but because they are afraid. The assignment on my desk 
wasn’t just paper, it was a story of pressure, insecurity, and a desperate attempt to appear capable. I knew that how I responded 
would send a message to the entire class: Do we value honesty over perfection? Or performance over integrity?

The challenge was clear. If I reacted harshly, I could damage the student’s confidence and discourage future honesty. If I ignored 
it, I would silently endorse plagiarism and compromise the classroom culture. I needed to balance discipline with compassion.

I chose to follow the Prophetic model of teaching with gentleness. The Seerah teaches us that Prophet Muhammad (PBUH) cor-
rected people with wisdom and kindness, such as the famous moment when a Bedouin urinated in the masjid, and the Prophet 
(PBUH) responded with calm guidance rather than harsh rebuke (Sahih Bukhari). Inspired by this, I saw the plagiarism not just as 
a violation, but as a teaching moment. I called the student aside privately and explained calmly what plagiarism means and why 
originality matters. I emphasized that their own ideas, even if simple, have worth because they reflect sincerity. This reflected 
Covey’s Habit 5: “Seek First to Understand, Then to Be Understood.” I first tried to understand their fear of failure, then guided 
them toward integrity.

Instead of punishment, I gave them the opportunity to redo the assignment. This approach aligned with the Trust & Inspire philos-
ophy: rather than controlling through fear, I chose to inspire responsibility by showing trust in the student’s ability to do better.
At first, the student was visibly anxious, expecting embarrassment or penalty. But when I explained respectfully and gave them 
another chance, their face softened with relief. They promised to resubmit the work in their own words. Over time, I noticed a 
shift in their behavior, they became more cautious about submitting honest work and gradually started participating with more 
confidence in class.

This response also sent an indirect message to the rest of the class: in my classroom, integrity matters more than marks, and 
mistakes are opportunities for growth.

This experience deepened my belief that correction with compassion is far more powerful than punishment with anger. From 
the Seerah, I learned that kindness in correction builds hearts, not just behaviors. From Covey’s 7 Habits, I practiced Habit 1: Be 
Proactive and Habit 5: Seek First to Understand. From Trust & Inspire, I realized that when students feel respected and trusted, 
they are more likely to take ownership and improve sincerely. Teaching is not only about knowledge transfer, it is about 
building character and trust. Marks fade, but the value of honesty and self-belief will serve my students for life.

Humara Muqadas
Lecturer 
Computer Sciences

1. How do I address ethical violations in ways that preserve dignity and encourage reform?

2. What role does empathy play in guiding others toward integrity and accountability?

3. In what ways can I embody the Prophetic model of mercy and wisdom when 
correcting others’ mistakes?

Reflection Questions:
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It was the week of mid-term examinations, and while most faculty members were occupied with invigilation duties, I found 
myself with an unexpectedly free day. The campus felt unusually quiet, classrooms were empty, hallways still, and the usual 
academic buzz had faded into a lull. For many, this would have been a chance to catch up on rest or paperwork. But as I 
walked past the graduate wing, I noticed several of my MS students gathered in small clusters, visibly anxious and deep in 
discussion.

They were struggling with their ongoing research, particularly in refining their problem statements and structuring their meth-
odologies. Their expressions reflected uncertainty, and their conversations revealed confusion. I realized that while the day 
was free of formal obligations, it held the potential for something far more meaningful.

Instead of treating the day as downtime, I chose to dedicate it to mentoring. I invited the students into small-group research 
meetings, reviewed their proposals, and offered constructive feedback on their objectives and methodology. I encouraged 
them to identify gaps in their own work and guided them on how to strengthen their literature reviews and experimental 
designs. The quiet corridor soon transformed into a space of active inquiry and collaborative learning.

Throughout the sessions, I practiced Responsibility, Integrity, and Honesty, virtues that define authentic leadership. I also 
applied the Trust and Inspire mindset, believing in their potential and giving them ownership of their learning. My goal was 
not to solve their problems for them, but to equip them with the tools and confidence to think critically and independently.

The results were immediate and encouraging. Students gained clarity about their research direction and felt more confident in 
managing their projects. One student later shared how my feedback helped them identify and correct a methodological flaw 
they had previously overlooked. The collective energy and sense of progress turned what could have been an idle day into 
one filled with purpose and academic growth.

med my belief that meaningful mentorship is a powerful form of leadership. When we trust students’ potential and guide 
them with sincerity and patience, we inspire them to take charge of their learning journey. True academic impact often 
arises not from formal duties, but from moments when we choose to act with purpose. The satisfaction of helping 
students think critically and independently is far deeper than routine administrative work, it nurtures future researchers and 
strengthens the spirit of lifelong learning.

12. Mentorship in the Margins:
Turning Downtime into Academic Growth
Hafiz Muhammad Shahzad
Assistant Professor
Software Engineering

1. How can I turn unstructured or idle time into opportunities for meaningful mentorship 
and growth?

2. What does it mean to practice responsibility and service beyond formal obligations?

3. How can I empower others to take ownership of their learning instead of depending 
solely on my guidance?

Reflection Questions:
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On the morning of August 19, 2025, as I was preparing to leave for university, I went to say goodbye to my mother. What 
I expected to be a routine gesture turned into a moment of deep concern. She was visibly unwell, suffering from severe 
abdominal pain. Her discomfort was intense, and I could see the strain in her eyes.

Suddenly, I found myself torn between two sacred responsibilities: staying at home to care for my mother or going to the 
university to deliver my scheduled lecture. Time was slipping away, and I kept glancing at the clock with growing anxiety. I 
knew that whichever path I chose, it would leave me unsettled. The weight of the decision pressed heavily on my heart.

After deep reflection, I made the painful choice to go to university. It felt like placing a stone on my heart, but I reminded 
myself of the commitment I had made to my students, to show up, to teach, and to honor the trust they placed in me. It 
wasn’t an easy decision, and every step toward campus felt emotionally charged.

I reached the university on time and fulfilled my teaching duties. I delivered the lecture with focus and clarity, but my mind 
and heart remained with my mother. Throughout the day, I carried the emotional burden of having left her behind. The 
guilt was real, but so was the sense of duty. I kept checking in on her between classes, hoping she was feeling better, and 
reminding myself that this moment was a test of emotional strength and balance.

This experience taught me that true responsibility often demands sacrifice. Both family and professional duties are sacred, 
and sometimes, we are called to make difficult choices. The key is to act with sincerity, to remain present in both 
roles, and to ensure that neither is neglected in the long run. Leadership, I realized, responsibility is not just about 
showing up, it’s about carrying the weight of care, even when the heart is divided.

13. Between Duty and Devotion:
A Morning of Difficult Choices
Muhammad Saad
Lecturer 
Computer Sciences

1. How do I navigate the tension between personal devotion and professional 
responsibility?                

2. What principles guide my decisions when two sacred duties seem to conflict?

3. How can sincerity and emotional balance help me remain present in both family and 
professional roles?

Reflection Questions:
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During the final term exam period, an unexpected situation arose: the lab teacher resigned from the department, leaving a significant 
portion of exam papers unchecked. The timing couldn’t have been more critical. With final results due soon, the responsibility of 
ensuring that all papers were evaluated fairly and on time became urgent. The academic integrity of the department, and the students’ 
trust, was at stake.

The sudden increase in workload placed extra pressure on me. The checking process demanded both accuracy and speed, and I 
knew that any delay could affect students’ academic schedules,
satisfaction, and progression. Yet the challenge wasn’t just logistical, it was ethical. The situation called for a response that upheld 
fairness, transparency, and a sense of shared responsibility.

I chose to accept the task willingly rather than resist the extra work. Applying the virtues of Responsibility and Accountability, along 
with Justice and Fairness, I committed to assessing each paper without bias. Guided by Habit 4: Think Win-Win, I balanced the needs 
of the students and the department by working diligently and maintaining transparency in grading. I reminded myself that leadership is 
not about convenience, it’s about stepping up when it matters most.

The outcome was deeply satisfying. All exam papers were checked within the required timeline, and students received their results 
without delay. The fairness in marking was recognized by both students and colleagues, and the department avoided any academic 
disruption. My decision to take ownership also strengthened trust within the faculty team, reinforcing a culture of collaboration and 
integrity.

This experience reaffirmed that true leadership lies in stepping up during moments of unexpected responsibility. By practicing 
accountability, fairness, and a win-win approach, challenges can be turned into opportunities to model responsibility and uphold 
academic integrity. Sometimes, the most meaningful contributions come not from assigned duties, but from the choices 
we make when no one is watching.

14. Handling Extra Exam Papers Responsibly
Mudasira Sarfraz
Lecturer 
Information Technology

1. How do I respond when unexpected responsibilities arise beyond my assigned duties?

2. What role do fairness and accountability play in maintaining trust within professional 
settings?

3. How can I practice justice and integrity even when no one is watching?

Reflection Questions:
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On 16th September, I entered my programming class with excitement, ready to collect the first official assignment. It was 
meant to be a milestone, a chance to assess students’ understanding and effort. But what I saw was troubling: several stu-
dents were openly copying, and some had completed assignments for others. The casualness of it revealed a deeper issue.

When I asked how many had done the work independently, only a few hands went up. One student admitted, “We only do 
assignments for marks.” Another added, “We just want a good GPA for better jobs.” Their honesty was striking, but it ex-
posed a mindset focused on grades rather than learning. I knew I had to respond in a way that corrected this thinking without 
creating fear or shame.

I calmly collected the assignments and addressed the class. I acknowledged their concerns about GPA but asked, “If you 
don’t understand what you scored marks for, how will you perform in your career?” The room fell silent. I reminded them of 
the plagiarism policy and offered a fresh chance: “Open your assignments and solve a few questions now. I’ll guide you.” 
The energy shifted. Students began working, asking questions, and helping each other. The atmosphere became collabora-
tive and engaged.

To reinforce the message, I shared a few examples from industry where candidates with high grades failed to perform due 
to lack of real understanding. I emphasized that employers value problem-solving and clarity over inflated transcripts. This 
helped students connect the dots between classroom integrity and future success. I also encouraged them to view mistakes 
as part of learning, not as something to hide behind copied work.

By the end of the session, students had not only solved problems, they had reconnected with the purpose of learning. They 
promised to submit honest work in the future. That evening, during an HR meeting, we received increment letters from the 
university. The timing felt symbolic, as though the morning’s effort to guide students had been rewarded with institutional 
recognition.

This experience reinforced my belief that cheating can become a turning point, if met with empathy, clarity, 
and a commitment to growth.

1. How can I turn moments of dishonesty into opportunities for growth without creating
fear or shame?

2. What strategies help me shift students’ focus from grades to genuine learning?

3. How do I model integrity and effort in a way that encourages students to take
ownership of their work?

15. Transforming Assignment Cheating 
into a Learning Breakthrough

Reflection Questions:

Mudasira Sarfraz
Lecturer 
Information Technology
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16. Turning Discipline into a Lesson in 
Leadership

The day was demanding right from the start. I had an early 8:00 AM class scheduled, but also a crucial HR meeting where 
our monthly reflection progress report was to be shared. This meeting mattered deeply as it reflected both individual effort and 
team performance. I chose to attend the HR meeting first, knowing its long-term importance for my personal and professional 
growth. 
 
During the meeting, I discovered I had been ranked mid-level rather than among the top performers as I had hoped. Instead of 
feeling discouraged, I accepted the result with humility, noted areas for improvement, and sincerely celebrated my colleagues 
Ms. Sanya and Ms. Rabia Aziz for their excellent performance. Their success motivated me to raise my own standards. 
 
When the meeting ended, I hurried back to class and learned that, during my absence, some students had been playing cards 
and had been sternly reprimanded by the Discipline Head. The room was tense, filled with embarrassment, fear, and guilt. I re-
alized I needed to ensure my decision to attend the meeting did not compromise the students’ learning experience and wanted 
to transform the incident into a lesson in self-discipline. 
 
I chose calm over confrontation. I acknowledged my lateness and explained the importance of the HR meeting, while making it 
clear that I did not take the incident lightly. Then I reminded the students that discipline is not something practiced only when 
a teacher is present; it reflects character and personal responsibility. Rather than lecturing them, I invited an honest discussion 
about why they chose to play cards instead of using the time productively. 
 
Their honesty created space for reflection. Together, we discussed responsibility and agreed to arrange an extra class to make 
up for the missed time. This was not a punishment but a shared commitment to learning. The mood shifted from tension 
to alignment, and the students took ownership of their actions. The lecture that followed was noticeably more focused and 
engaged. 
 
This day taught me that leadership is tested most when multiple priorities clash and unexpected challenges arise. I practiced 
humility by accepting my ranking with grace and celebrating others’ success. The key lesson was that true discipline is built 
through trust and dialogue, not fear. By remaining transparent and solution-focused, I turned a disruptive moment into an 
opportunity for growth for both my students and myself.

Mudasira Sarfraz
Lecturer 
Information Technology

1. How can I transform disciplinary moments into opportunities for learning and
self-reflection?

2. In what ways can humility and transparency restore trust and motivation after
conflict?

3. How do I balance authority with empathy when addressing student behavior?

Reflection Questions:
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It began with a simple debate in the faculty room, one of those spontaneous discussions that start with ideas but sometimes 
end with emotions. As the conversation heated up, words were exchanged, and my colleague became visibly upset. The dis-
cussion ended, but something lingered in the air: silence. Not the peaceful kind, but the kind that builds walls.

Days passed, and he avoided talking to me. We often worked side by side, yet the distance between us felt heavier than words. 
The tension was subtle but real, and I knew it could easily ripple into the wider team. My inner self wrestled with the question: 
Should I wait for him to make the first move, or should I take the step myself?

On the blessed day of Jummah, I found clarity. I reflected on the teachings of forgiveness, unity, and the power of humility. 
After prayer, I approached him with a smile, greeted him warmly, and said, “Brother, we are one team. Whatever happened, 
let’s forget it.” My words were simple, but they carried sincerity. I had already forgiven him in my heart, now I was offering that 
forgiveness aloud.

His face changed immediately. The stiffness disappeared, and he extended his hand. We shook hands, exchanged a smile, 
and reconciled. The tension melted away, and peace returned between us. What surprised me most was how quickly the 
atmosphere shifted, not just between us, but across the department. Others noticed the spirit of brotherhood that had replaced 
conflict.

This experience taught me that forgiveness is stronger than ego. By taking the first step, I learned that reconciling on Jummah 
not only healed our relationship but also set an example for others. True strength lies in humility, and unity is always worth more 
than winning a debate. In moments of tension, leadership means choosing peace, even when pride tempts us other-
wise.

1. How do I respond when pride or ego threatens relationships within my team?

2. What does true strength look like in moments of disagreement or hurt?

3. How can forgiveness become a tool for unity and moral leadership?

Adeel Arshad
Lecturer
Electrical Engineering

17. Choosing Unity Over Ego

Reflection Questions:
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On September 8, 2025, the campus was transformed by a heavy downpour. The lawns shimmered with puddles, the scent 
of wet earth filled the air, and raindrops tapped rhythmically against the windows. It was the kind of weather that invites 
nostalgia and leisure, a perfect excuse to pause work and enjoy the moment. As I made my way to the lecture hall, I could 
already sense the shift in mood. Students were buzzing with excitement, their faces lit up with the idea of skipping class to 
savor the monsoon magic.

As I entered the room, a group of students greeted me with cheerful pleas: “Sir, the weather is so good, please cancel the 
lecture!” Their request was playful, but the temptation was real. Even I felt the pull of the storm outside. The challenge, how-
ever, was not just about resisting the urge to join them, it was about preserving the sanctity of learning without dampening 
their joyful spirits. I had to find a way to redirect their energy without extinguishing their enthusiasm.

I smiled and responded warmly, “I know this weather calls for chai and samosas, but remember, you are the hope of your 
parents. Every moment you dedicate to learning today is a step toward the dreams they hold for you.” My words were not 
meant to scold, but to remind, to anchor their excitement in a deeper sense of purpose. I spoke about how success often 
demands showing up, especially when distractions are at their peak. I wanted them to see that discipline is not about denial, 
but about honoring the trust others place in us.

The room grew quiet. Slowly, books opened and pens began to move. The sound of the rain, once a distraction, became 
a calming backdrop to focused learning. The same students who moments earlier were ready to abandon the lecture were 
now engaged, asking questions, taking notes, and participating with renewed seriousness. The shift was subtle but power-
ful.

By the end of the session, I felt a quiet pride because a simple reminder of responsibility had turned
distraction into dedication.

1. How can I inspire students to stay committed when external distractions
are strong?

2. What practices help me balance empathy with responsibility in moments of
collective temptation

3. How do I model self-control and purpose so students learn to prioritize long-term
goals over short-term pleasures?

18. Rain, Responsibility, and the Power of 
Purpose

Reflection Questions:

Adeel Arshad
Lecturer
Electrical Engineering
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It was the second evening of our transition to fully online classes. The weather outside was calm, but inside the virtual 
classroom, the energy was fading. Notifications pinged, cameras flicked off, and students began logging out as I wrapped up 
a dense, concept-heavy lecture. I, too, was ready to close my laptop, my eyes ached from the screen, my tea had gone cold, 
and another meeting loomed on my calendar.

Just then, a soft voice broke through the silence. A student unmuted and said, almost apologetically, “Sir, I still don’t 
understand the lecture.” The class had officially ended, and I could have easily deferred the conversation. But something in 
the student’s tone, a mix of hesitation and hope, made me pause. The challenge was clear: to offer help without letting time 
constraints or fatigue dictate my response. I had to choose between convenience and care.

I smiled and told the rest of the class they could leave if they wished. Then I messaged the student privately and sent a fresh 
meeting link. In that quiet one-on-one space, I slowed everything down. I re-explained each key idea, drew quick diagrams 
on a digital whiteboard, and asked gentle questions to check understanding. I created a space where the student could 
admit confusion without fear of judgment, a space where learning could breathe.

As we continued, I noticed a shift. The student’s tone changed from hesitant to curious, then from curious to confident. 
Questions flowed more freely. Concepts began to click. By the end of our session, the student said with a smile, “Oh, I can 
explain it now!” That evening, I received a short email: “Sir, I finally understand. Thank you for caring even after class hours.”

That small decision, to stay, to teach again, to put the student’s need above the clocreminded me why
patience and gratitude matter in teaching.

1. How can I create space for students to seek help without fear of judgment or time
pressure?

2. What practices help me balance personal boundaries with acts of service in teaching?

3. How do I model empathy and patience so students feel safe to express confusion
and grow?

19. Staying Behind the Clock: Teaching 
Beyond the Lecture

Reflection Questions:

Adeel Arshad
Lecturer
Electrical Engineering
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It was a quiet day on campus, no lectures scheduled, no meetings lined up. As I checked in at the university, the thought 
crossed my mind: perhaps I could return to the hostel early and use the time to rest or catch up on personal tasks. The envi-
ronment was calm, and the temptation to leave was real.

But as I sat with that thought, something stirred within me. I reflected on the meaning of professional responsibility, not just 
when someone is watching, but especially when no one is. Duty hours weren’t just a formality; they were a commitment to 
being present, available, and accountable. I reminded myself that leadership isn’t defined by convenience, but by consistency.

So, I chose to stay. I remained on campus, even without a scheduled class, and made myself available for any academic or 
administrative needs that might arise. In doing so, I upheld professional ethics and set a quiet example for others. My pres-
ence signaled that responsibility isn’t conditional, it’s a value we carry regardless of circumstance.

The decision brought a sense of inner clarity. I didn’t just fulfill a rule, I honored a principle. And while the day passed without 
any urgent tasks, I knew that my choice had reinforced something deeper: integrity, discipline, and the quiet strength of 
showing up.

This experience reminded me that true professionalism is measured not by what we do when required, but by what 
we choose when no one is expecting. By prioritizing responsibility over comfort, I strengthened my own character and 
contributed to a culture of trust and reliability.

1. How do I act when no one is observing, do my choices reflect integrity or
convenience?

2. What does professionalism mean in the absence of supervision or external
pressure?

3. How can consistency in small actions strengthen credibility and trust?

20. Choosing Integrity Over Convenience

Reflection Questions:

Rabia Ibrar
Lecturer
Department of Computer Sciences



37

Today began with uncertainty. A citywide protest had blocked major roads, and public transport was suspended. The scheduled 
exam was canceled, as most students couldn’t reach the university. Yet, despite the disruption, the university remained officially 
open, and as a faculty member, I was still expected to be present.

The commute was difficult. Navigating through blocked routes and limited transport options, I could have easily justified staying 
back. There were no regular classes, no exams, and no formal sessions scheduled. But I knew my Final Year Project (FYP) 
students had planned to meet me, students who work full-time and rarely get the chance to visit campus. I didn’t want to miss 
the opportunity to guide them.

So, I chose commitment over comfort. I reached the university and met with my FYP students, discussing their progress and 
helping them refine their project direction. Once that session ended, I found myself with unexpected free time. Rather than 
letting the day drift into idleness, my colleagues and I decided to make it meaningful. We took out the Prophetic Model book and 
began an in-depth group discussion.

What started as an empty day became intellectually stimulating and spiritually uplifting. The conversation evolved into a rich 
exchange of reflections, interpretations, and practical applications. We explored moral and ethical lessons from the Prophetic 
Model, drawing connections to our own teaching practices and leadership roles. The discussion deepened our sense of purpose 
and renewed our professional motivation.

This experience reminded me that even when plans are disrupted, dedication and initiative can turn a quiet day into a transfor-
mative one. By choosing to show up, for my students, for my colleagues, and for myself, I upheld professional responsibility and 
created space for growth. The day reinforced my belief that integrity is not just about fulfilling duties when convenient, 
but about honoring them when it’s difficult. True discipline is choosing purpose over ease, and that choice always leads to 
something worthwhile.

1. How do I respond when circumstances disrupt my plans, with resignation or renewed 
purpose?

2. In what ways can initiative and commitment transform ordinary days into moments of 
growth?

3. How can I turn collective challenges into shared learning and spiritual reflection?

21. Commitment Over Comfort: A Day of 
Purpose Amid Disruption

Reflection Questions:

Rabia Ibrar
Lecturer
Department of Computer Sciences
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Today, I wasn’t feeling well. The weekend had been unusually hectic, packed with responsibilities, travel, and little rest. I woke 
up with a heavy head and aching limbs, and the thought of teaching felt daunting. As I prepared for the day, I quietly told 
myself: “I’ll just show up, keep it light, and get through the class without much effort.” There was no pressing urgency, and I 
felt justified in taking it easy.

But as I sat with that thought, another voice rose within me, the voice of responsibility. I reminded myself that I am not just 
a teacher; I am a leader for my students. If I choose passivity, what message does that send to those who look to me for 
energy, inspiration, and example? Leadership, I realized, is not about how you feel, it’s about what you choose.

I reflected on the expectations my students carry, not just for content delivery, but for presence, energy, and engagement. 
They come to class hoping to be challenged, guided, and inspired. If I show up half-heartedly, I risk breaking that trust. So, I 
made a different decision. I entered the classroom with renewed intention. I delivered the full lecture, covered all the planned 
material, and engaged the students with clarity and energy. I didn’t just go through the motions, I taught with purpose.

As the session progressed, something shifted. The students responded with attentiveness and appreciation. Their engagement 
lifted my spirits, and I forgot about my fatigue. Their questions were thoughtful, their participation sincere. I realized that when 
I gave my full input, I received something far more valuable in return, a sense of fulfillment and connection.

By the end of the class, I felt mentally satisfied. I had honored my role with integrity, and that gave me strength. More than 
physical rest, it was the emotional clarity that mattered. I had chosen to lead myself first, and in doing so, I had led my 
students better.

This experience reminded me that responsibility begins with mindset. When we choose to lead ourselves with discipline 
and positivity, we naturally inspire others to do the same. Even on low-energy days, showing up fully can turn a quiet 
intention into a powerful act of leadership. True strength lies not in avoiding discomfort, but in rising above it with purpose.

1. How do I lead myself when motivation and energy are low?

2. In what ways does self-discipline shape my influence as an educator and leader?

3. How can I transform moments of fatigue into opportunities for inner strength
and purpose?

22. Leading Through Fatigue: Choosing 
Purpose Over Excuse

Reflection Questions:

Muhammad Usama
Lecturer
Department of Eastern Medicine
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It was a regular morning, and I was on my way to the university. The road was busy, as usual, with people rushing to their 
destinations. Suddenly, I noticed a small crowd gathered ahead. As I slowed down, I realized an accident had just occurred, 
a woman lay on the side of the road, clearly in distress. Cars passed by, drivers glanced and moved on, unwilling to stop. 
Everyone was in a hurry.
 
For a moment, I hesitated. I knew that if I stopped, I would be late for university. There were no scheduled classes that morning, 
but I still had responsibilities to fulfill. The easier choice was to keep driving, after all, someone else might stop. But deep down, I 
knew that leadership is not only about punctuality or performance, it’s about presence, empathy, and doing the right thing when 
it’s least convenient.

I pulled my car to the side and walked toward the victim. She was conscious but shaken. I offered her water, asked about her 
condition, and stayed with her for nearly twenty minutes until she felt stable and support arrived. Only then did I continue my 
journey to the university. I arrived ten minutes late, but with a heart at peace.

That small act of service reminded me that leadership is not always about grand gestures, sometimes, it’s about pausing when 
others rush. It’s about choosing humanity over hurry. Helping someone in their most vulnerable moment brought a sense of calm 
and fulfillment that no schedule could replace.

This experience taught me that when we lead with a service mindset, we not only support others, we strengthen our own 
character. True satisfaction comes not from ticking boxes, but from knowing we showed up with compassion when 
it mattered most

1. How do I balance urgency with empathy in moments that demand immediate choice?

2. What does it mean to prioritize humanity and compassion over personal schedules or 
convenience?

3. How can I cultivate the awareness to act when others remain passive?

23. Leading with Compassion: Choosing 
Humanity Over Hurry

Reflection Questions:

Muhammad Usama
Lecturer
Department of Eastern Medicine
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This week, I made a conscious and personal commitment: to improve my punctuality. I set a clear goal, to reach the 
university before 8:00 AM and be inside my classroom at least five minutes before each lecture. It wasn’t just about being on 
time; it was about setting a standard. As a teacher and mentor, I knew that my actions speak louder than any advice I give. If 
I wanted my students to value discipline, I had to model it first.

The challenge, however, was real. Old habits tugged at me, the tendency to leave home just a few minutes too late, the 
unpredictable traffic, the occasional temptation to snooze the alarm. To meet my goal, I had to rewire my mornings: sleep 
earlier, prepare the night before, and resist the comfort of delay. It wasn’t just a logistical shift, it was a mindset shift.

I practiced Self-Control, reminding myself each morning that leadership begins with personal discipline. I applied Covey’s 
Habit 2: Begin with the End in Mind. My end goal wasn’t just punctuality, it was credibility, respect, and the quiet power 
of consistency. I also leaned into the Trust & Inspire philosophy, believing that if I showed up on time with energy and 
presence, my students and colleagues would feel encouraged to do the same.

By the end of the week, the results were visible. Students noticed I was already present before they arrived. Some began 
coming earlier themselves. The classroom atmosphere felt more focused, and I felt mentally prepared before each session 
began. My mornings started with clarity instead of chaos, and that calm carried into the rest of my day.

This experience reminded me that leadership is not always about grand speeches or dramatic decisions. 
Sometimes, it’s about small, consistent habits, like showing up five minutes early. These habits build trust, set 
tone, and shape culture. By choosing punctuality, I chose to lead with integrity. And in doing so, I inspired others to do the 
same.

1. How do small, consistent habits reflect the depth of my character and leadership?

2. In what ways does punctuality serve as a mirror of self-discipline and respect
for others’ time?

3. How can I model accountability and consistency to inspire those I lead or teach?

24. Building Punctuality as a Habit for 
Leadership and Teaching

Reflection Questions:

Ahmad Amin
Lecturer 
Computer Sciences
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This week, I faced a situation that tested both my principles and my emotional resilience. A group of parents came to meet me 
regarding their children who had failed in Object-Oriented Programming (OOP). As a lecturer and QCH, I carry the responsibility of 
upholding academic standards, especially in core subjects like OOP, which form the backbone of the BSCS program.

The parents were visibly distressed. Their concerns were understandable, they feared the impact of failure on their children’s 
morale, academic progression, and future opportunities. They pleaded for reconsideration, hoping I would find a way to “adjust” 
the results. The emotional pressure was intense. As an educator, I empathized with their worry. But as a custodian of academic 
integrity, I knew that compromising standards would not only harm the students in the long run but also erode the credibility of the 
program we work so hard to uphold.

I chose to respond with honesty and compassion. I listened attentively, applying Covey’s Habit 5: Seek First to Understand, Then to 
Be Understood. I acknowledged their concerns and the emotional weight they carried. Then, with calm and clarity, I explained the 
evaluation process, how each student was assessed fairly, how the criteria were communicated in advance, and how the results 
reflected actual performance.

I emphasized that passing a student who had not met the minimum requirements would be a disservice, not only to them but 
to the entire academic community. I shared how our goal is not just to award grades, but to ensure that students truly grasp the 
concepts they need for future success. I drew on the Trust & Inspire philosophy, connecting my decision to a higher purpose: 
building competence, not just compliance.

Though initially disappointed, the parents began to understand. They appreciated the transparency and the respectful tone of the 
conversation. One parent even said, “At least now we know what went wrong, and what needs to be done.” The students, too, 
seemed to absorb the seriousness of the subject. Some approached me later, asking for guidance on how to prepare better for the 
next attempt.

This experience reminded me that leadership often means making tough but fair decisions. Real care for students is not 
about giving them an easy way out, it’s about guiding them to grow through challenges. Integrity, fairness, and honest 
communication build long-term trust, even when the immediate outcome is difficult to accept. In standing firm with 
humility, I upheld not just a grade sheet, but the values that define meaningful education.

1. How can I balance empathy with fairness when personal circumstances
challenge formal rules?

2. In what ways can compassion guide discipline without eroding consistency?

3. How does understanding others’ contexts strengthen my moral and professional
judgment?

25. Standing Firm on Academic Integrity 
with Parents of Failing Students

Reflection Questions:

Ahmad Amin
Lecturer 
Computer Sciences
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This week, I encountered a situation that tested my ability to balance discipline with compassion. One of my students, Abu-
bakar from Section 3F, arrived nearly 50 minutes late to class. According to policy, late arrivals beyond a certain threshold 
are not allowed to enter, and I followed that rule. I asked him to wait outside, assuming it was a case of poor time manage-
ment.

But as the lecture ended, I noticed him still waiting, not frustrated, but anxious. Something about his posture and expres-
sion made me pause. Instead of walking past, I chose to speak with him privately. What he shared changed everything: 
his mother had been admitted to the hospital in critical condition that morning. He had rushed from the emergency ward to 
campus, hoping to catch whatever part of the class he could.

In that moment, I faced a difficult choice. On one hand, academic discipline demands consistency. Allowing exceptions can 
create bias and weaken the credibility of classroom rules. On the other hand, ignoring genuine human circumstances can 
alienate students and erode trust.

I chose to respond with both heart and responsibility. I practiced Empathy and Compassion by listening patiently and verify-
ing his reason. I upheld Justice and Fairness by not marking him present, maintaining the integrity of attendance policy, but 
I took extra time after class to teach him the missed topic. I applied Covey’s Habit 5: Seek First to Understand, Then to Be 
Understood, and leaned into the Trust & Inspire philosophy, showing that discipline and kindness can coexist.

The impact was immediate. Abubakar felt deeply appreciated and motivated. He thanked me sincerely and promised to stay 
regular moving forward. More than that, the moment influenced other students. They saw that rules were not rigid barriers, 
but frameworks guided by compassion. The classroom atmosphere shifted, not toward leniency, but toward mutual respect.

This experience reminded me that true leadership in teaching lies in balancing rules with empathy. Being firm on prin-
ciples yet gentle in approach builds respect and trust. Every decision becomes an opportunity to strengthen both 
discipline and humanity in education.

1. How can I balance empathy with fairness when personal circumstances challenge 
formal rules?

2. In what ways can compassion guide discipline without eroding consistency?

3.How does understanding others’ contexts strengthen my moral and professional 
judgment?

26. Balancing Empathy and Fairness with 
a Student Facing Family Emergency

Reflection Questions:

Ahmad Amin
Lecturer 
Computer Sciences
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On September 23, a student’s parents came to my office to inquire about their son’s academic progress. They entered with 
hopeful expressions, eager to hear good news, but I could sense a quiet anxiety beneath their smiles. Their son had spoken 
positively about his performance, and they were expecting confirmation.

As I opened the student’s record, I felt a knot in my chest. The truth was far from what they had been led to believe. Not only 
had their son failed to maintain satisfactory academic performance, but he had also not paid his last fee voucher, and had kept 
both facts hidden from his family. I knew that sharing this information would be painful.

The challenge was clear: how do you balance truth with compassion? As an educator, I am responsible for upholding academic 
integrity. But I am also a human being, speaking to parents whose hopes are tied to their child’s future. Delivering such news 
required not just clarity, but care.

I chose to uphold honesty and integrity. I listened patiently to their concerns, allowing them to express their expectations and 
worries. Then, gently but clearly, I explained the situation. I showed them the academic record, clarified the fee status, and 
shared my observations about their son’s classroom behavior and engagement. I made sure my tone was respectful, not 
accusatory.

The parents were visibly shaken. Tears welled up in their eyes as the reality sank in. But instead of reacting with anger or 
blame, they asked thoughtful questions: “What can we do now?” “Is there still a chance for him to recover?” I reassured them 
that corrective measures could still be taken, if their son was willing to cooperate, take responsibility, and commit to improve-
ment.

We discussed a plan: regular academic counseling, closer communication between faculty and family, and a renewed focus on 
accountability. I emphasized that failure is not final, but denial and avoidance make it worse. The parents left with heavy hearts, 
but also with clarity. They understood the seriousness of the matter and the path forward.

This experience reminded me that leadership sometimes means delivering painful truths with compassion. Being honest 
while maintaining empathy builds long-term trust, ensures fairness, and helps guide families and students toward 
correction and responsibility. In moments like these, we don’t just protect academic standards, we protect the integrity of 
relationships and the possibility of growth.

1. How do I deliver difficult truths without diminishing others’ dignity?

2. In what ways does honesty build deeper trust, even when it causes discomfort?

3. How can empathy transform moments of confrontation into opportunities for growth?

27. Delivering Difficult Truths with 
Compassion

Reflection Questions:

Dr.Gohar Mumtaz
Assistant Professor
Information Technology
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This week, I faced a situation that many educators encounter but few enjoy, a student challenged my grading. He approached me 
after class, visibly frustrated, and claimed that his marks were unfair. His tone was not aggressive, but it carried disappointment and 
confusion. For a moment, I sensed the tension that could easily escalate into conflict if not handled with care.

The challenge was clear: how do I resolve this issue without defensiveness, while maintaining fairness and authority? I knew that if I 
dismissed his concern too quickly, I might damage his trust, and if I gave in without justification, I would compromise the integrity of 
the evaluation process.

I chose to respond with Honesty and Integrity. I invited the student to sit down and calmly walked him through the grading rubric. I 
showed him exactly how each section of the assignment was evaluated, where marks were earned, and where they were lost. I ex-
plained the expectations that had been communicated to the class and how his submission aligned, or didn’t, with those standards.
Guided by Covey’s Habit 4: Think Win-Win, I kept the focus on fairness and learning, not argument. I reminded him that the goal 
of assessment is not just to assign a grade, but to help students grow. I encouraged him to see the feedback as a roadmap for 
improvement rather than a judgment of his worth.

As the conversation progressed, his posture softened. He began to understand the rationale behind the grading and acknowledged 
the areas where he could have done better. What started as a complaint turned into a constructive dialogue. He thanked me for 
taking the time to explain things clearly and respectfully.

The impact extended beyond that one student. Word spread among his peers that I had handled the situation with transparency and 
fairness. Other students began approaching me more openly with questions about their work, not out of suspicion, but out of a desire 
to learn. The classroom atmosphere shifted, trust grew, and students felt safer engaging with the learning process.

This experience reminded me that leadership in education is not just about delivering content, it’s about building trust through clarity 
and respect. Transparency and clear communication don’t just avoid conflict; they transform it into connection. When 
students see that fairness is not just claimed but practiced, they respond with sincerity and effort. And that, ultimately, is the founda-
tion of meaningful learning.

1. How can I maintain fairness and transparency in evaluation without defensiveness?

2. What role does open communication play in transforming complaint into understanding?

3. How do I cultivate humility and patience when my judgment is questioned?

28. Upholding Fairness Through
Transparent Grading

Reflection Questions:

Muhammad Ilyas
Junior Lecturer
Information Technology
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The week was filled with intensity as we prepared for the Final Year Project (FYP) Exhibition. The atmosphere in the department 
was a mix of excitement and anxiety. Faculty members were working tirelessly, and students were eager to showcase their 
work, but the lack of timely resources cast a shadow over our preparations. As Chairman, I felt the weight of responsibility. All 
eyes were on me to guide the department through uncertainty and ensure the event’s success.

Despite multiple meetings and follow-ups, the support we needed didn’t arrive. Equipment was delayed, logistics were unclear, 
and morale began to dip. Faculty members grew frustrated, and students started to lose confidence. I could sense the rising 
tension, and I knew that how I responded would set the tone for the entire team.

I chose patience over panic. I reminded everyone that challenges are part of leadership, and that our strength lies in how we 
respond, not in how ideal the conditions are. I kept motivating the team, encouraging them to focus on what we could control. 
Then, just two days before the exhibition, the Rector intervened and immediately released the required resources. It was a 
turning point.

With urgency and clarity, I reorganized duties and inspired the team to act swiftly. Faculty members stepped up, students 
regained their energy, and the department came alive with purpose. On the day of the exhibition, the energy was electric. We 
hosted 12–14 guests, including industry professionals and academic leaders. Students presented their projects with confidence, 
and the collective effort was visible in every corner of the hall.

After visiting the exhibition, the Rector appreciated the overall effort but also pointed out areas for improvement, especially in 
student pitching skills. I received the feedback with humility and used it as a teaching moment. I guided students to see criticism 
not as a setback, but as a roadmap for growth. Later, I visited NUST Islamabad to observe how they conduct exhibitions and 
motivate students. The visit gave me fresh insights and ideas to strengthen our own practices.

This experience taught me that true leadership is tested in moments of pressure. Patience and
humility kept the team grounded, while vision and drive helped us move forward even with
last-minute changes. From Trust & Inspire, I realized that believing in people during crisis empowers them to rise. From The 7 
Habits, Habit 1 (Be Proactive) and Habit 6 (Synergize) were most powerful, reminding me that leadership means modeling 
calmness, inclusivity, and service. When we lead with trust, clarity, and courage, even the most difficult weeks can become 
milestones of growth.

1. How do I lead others when resources are limited and pressure is high?

2. In what ways can patience and humility sustain morale during uncertainty?

3. How can I transform criticism into constructive direction for future growth?

29. Leading Through Pressure: The FYP 
Exhibition Experience

Reflection Questions:

Adnan Yousaf
Associate Professor & HOD
Electrical Engineering
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On Friday of Week 7, a long-standing issue resurfaced, one that had quietly eroded morale among our MS program 
faculty for more than two years. Several faculty members had pending payment cheques, some overdue for as long as 
2.5 years. The delay had not only caused financial inconvenience but had also bred a sense of neglect and distrust. As 
Chairman, I realized this was not just an administrative oversight, it was a matter of dignity, fairness, and institutional 
credibility. I felt a deep responsibility to address it, not just as a manager of academic affairs, but as a custodian of the 
faculty’s well-being.

The challenge was daunting. The issue had been ignored for so long that many faculty members had lost hope. When 
I spoke with them, I could sense their disappointment, not just in the system, but in leadership. They had grown weary 
of waiting, and some had stopped expecting resolution altogether. I knew that stepping in would require persistence, 
multiple follow-ups, and calm yet firm dialogue with HR officials who were already burdened with other tasks. The risk of 
further delay or bureaucratic resistance was real, but so was the cost of inaction.

I reminded myself that justice and fairness are not optional virtues, they are the foundation of ethical leadership. I decided 
to make this issue my personal priority. Drawing on Habit 3: Put First Things First, I set aside other routine matters to fo-
cus on this. I approached HR with respect but also with clarity. I explained that this was not merely a financial issue, it was 
about restoring trust, motivation, and the university’s moral standing. I practiced patience and responsibility, ensuring that 
my tone remained composed even when progress was slow. From the Trust & Inspire framework, I modeled accountabili-
ty, holding myself responsible for pursuing justice on behalf of my colleagues.

After several rounds of dialogue, HR revisited their records. To everyone’s relief, they located multiple long-pending 
cheques. I personally collected and distributed them to the concerned faculty members. The reactions were deeply 
moving, expressions of gratitude, visible relief, and a renewed sense of being valued. Faculty members who had once felt 
invisible now felt seen. Their trust in the department’s leadership was restored, and their morale lifted.

This experience reinforced that leadership means standing for justice, even in administrative struggles. 
When leaders model care, fairness, and accountability, they restore dignity and strengthen the bonds of 
trust within their teams

1. How can I ensure that administrative justice is treated with the same urgency as
academic priorities?

2. What practices help me model fairness and responsibility in situations that
others have given up on?

3. How do I build trust by addressing long-standing issues with persistence and
empathy?

30. Restoring Trust: A Chairman’s
Pursuit of Justice

Reflection Questions:

Adnan Yousaf
Associate Professor & HOD
Electrical Engineering
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During a routine staff meeting, what began as a standard discussion on departmental planning took an unexpected turn. Two 
colleagues entered into a disagreement over workload distribution. What started as a difference of opinion quickly escalated, 
voices grew sharper, and frustration surfaced. The atmosphere, once professional and collaborative, began shifting toward 
conflict.

As Head of Department, I immediately recognized the weight of the moment. Everyone in the room was watching, not just the 
two colleagues involved. How I responded would either reinforce a culture of trust and fairness or allow division to take root.

The challenge was both immediate and delicate. If I ignored the disagreement, resentment could linger and quietly erode 
collaboration. If I sided with one colleague, the other might feel unheard and demotivated. The real test was to resolve the 
issue without letting anyone feel diminished, while ensuring that fairness and mutual respect remained intact.

I chose calm mediation. I gently paused the meeting and invited both colleagues to share their perspectives, one at a time, 
without interruption. I listened carefully, not just to their words but to the emotions behind them. One colleague felt overbur-
dened, carrying more than their fair share. The other felt their contributions were being overlooked and undervalued. Both 
perspectives were valid, and both deserved to be heard.

After summarizing what I had heard, I acknowledged the legitimacy of their concerns. I then proposed a balanced solution, 
redistributing tasks in a way that recognized effort, capacity, and fairness. I emphasized a key principle: “Workload should 
never feel like a competition. We are one team, and fairness means that everyone’s contributions are respected equally.”

The room softened. The two colleagues, though still processing their emotions, accepted the solution because they saw that 
neither was dismissed. Other staff members observed that the decision was guided by justice, not favoritism. What could 
have become a source of division instead became a moment of alignment.

The tension dissolved into cooperation. The meeting resumed with renewed focus, and the disagreement became an oppor-
tunity to strengthen our department’s culture of respect, balance, and open communication.

This incident reminded me that leadership is not about asserting authority, it’s about offering support without 
superiority. By practicing Habit 4 – Think Win-Win, I turned a moment of conflict into one of collaboration. Through Justice 
and Fairness, I showed that every voice matters. And by Modeling Trust, I reinforced that respect is the foundation of any 
strong team. I walked away from the meeting with quiet satisfaction, fairness had been upheld, dignity preserved, and unity 
strengthened.

1. How do I maintain fairness and calm when mediating conflict between colleagues?

2. What virtues help me transform disagreement into mutual respect and collaboration?

3.How can I listen to understand rather than to respond during emotionally charged
moments? 

31. Turning Tension into Trust:
Mediating a Staffroom Disagreement

Reflection Questions:

Dr. Anum Khalid
Assistant Professor
Civil Engineering
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32. Restoring Balance: Addressing 
Faculty Leave with Fairness and Care

It was Thursday, 2nd October, a day that began like any other, but carried the weight of a growing concern. As Head of 
Department, I had started noticing a troubling pattern: a few faculty members were taking frequent leaves. Individually, each 
leave might have been justified, personal emergencies, health concerns, or family obligations. But collectively, the pattern was 
creating imbalance.   
 
Their absences led to a quiet reshuffling of responsibilities. Other colleagues had to step in, cover classes, manage additional 
tasks, and stretch their schedules. At first, it was handled with grace. But soon, the murmurs began. Some faculty members 
quietly shared feelings of stress and unfairness. Others grew increasingly frustrated, feeling that their commitment was being 
taken for granted. As their leader, I realized this was more than just a scheduling inconvenience. It was about responsibility, 
fairness, and the trust we shared as a team. If left unaddressed, the issue could erode morale and create silent divisions.   
 
I chose patience and fairness. First, I carefully reviewed the leave records to ensure I had a clear and objective understanding. 
I wanted to approach the situation with facts, not assumptions. Then, instead of calling anyone out publicly, I spoke individually 
with the faculty members who had been taking frequent leaves. My tone was respectful but firm. I reminded them: “Every leave 
you take has a ripple effect. It doesn’t just affect your schedule, it shifts responsibilities onto your colleagues. As a department, 
we function as one body. When one part is missing, others feel the strain.”   
 
I acknowledged their personal needs and situations. I emphasized that I respected genuine reasons for absence, but that 
accountability and fairness could not be compromised. We discussed ways to plan leaves more responsibly and communicate 
better with the team. To ease the imbalance, I reassigned duties in a way that spread the load more equitably. I made sure no 
one felt overburdened, and that everyone understood the rationale behind the adjustments.   
 
The effect was noticeable. The faculty members who had taken frequent leaves became more mindful of their choices, 
realizing their actions had wider consequences. Others appreciated that their concerns were heard and addressed fairly. The 
department atmosphere shifted from complaint to cooperation. What could have remained a point of division turned into an 
opportunity for clarity and growth. The team saw that leadership did not mean taking sides, it meant ensuring justice for all.   
 
This experience reminded me that leadership requires balancing compassion with discipline. Respecting individual needs is 
important, but fairness to the whole team is non-negotiable. By practicing Habit 4 – Think Win-Win, I aimed to create harmony: 
acknowledging personal circumstances while safeguarding departmental unity. Through Modeling Trust, I showed that issues 
can be addressed with honesty and transparency rather than avoidance or blame.   
 
The greatest lesson was this: when accountability and fairness are upheld, trust is strengthened, and teamwork becomes 
resilient. Leadership is not about control, it’s about cultivating a culture where responsibility is shared, and 
respect flows in all directions.

Dr. Anum Khalid
Assistant Professor
Civil Engineering

1. How do I address issues of fairness without fostering resentment or blame?

2. What role does accountability play in nurturing trust within a team?

3. How can I communicate discipline with empathy and respect?

Reflection Questions:
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1. How do small, sincere actions express leadership through love and service?

2. In what ways can intentional gestures strengthen relationships and emotional bonds?

3. What lessons from the Prophetic model teach me to prioritize family and gratitude in 
daily life?

33. A Journey of Love: Surprising My 
Mother with a Visit

Reflection Questions:

It was a quiet Friday afternoon when I felt a sudden urge to do something meaningful, something that would bring joy to someone I 
love deeply. I decided to surprise my mother by visiting my hometown. Unlike previous visits, this time I chose to travel independently 
using local transport. Normally, my brother or father would come to pick me up, making the journey smooth and familiar. But today, I 
wanted to take the initiative myself. It wasn’t just a logistical decision, it was an emotional one. I wanted to show my mother that she 
mattered enough for me to step out of my comfort zone. I didn’t inform her in advance. The plan was simple: arrive unannounced and 
let the surprise speak for itself.

This was the first time I had taken this journey on my own. The route was known, but the experience was new. I had to manage tim-
ings, find the right vehicle, and ensure safety, all while carrying the excitement of the surprise. There was a quiet nervousness in my 
heart. What if I got lost? What if the transport was delayed? What if the surprise didn’t go as planned? Yet, the bigger challenge was 
internal, overcoming hesitation and choosing courage over convenience.

I reminded myself of my purpose: to bring joy to my mother with an unexpected visit. That clarity gave me strength. I visualized 
her smile, her surprise, her happiness, and that image became my motivation. I demonstrated courage and drive, aligning with the 
principle of “Begin with the End in Mind.” I wasn’t just traveling, I was creating a memory. This small act reflected the deeper value of 
connecting to purpose: people may forget what you do, but they never forget how you make them feel.

As I approached our street, I looked up at our house. There she was, my mother, sitting in the first-floor gallery window. She hadn’t 
seen me yet. But the moment she did, her face lit up with pure joy. She stood up, clapped her hands, and began cheering from the 
sofa like a child seeing a long-lost friend. That moment was priceless. All the effort, the uncertainty, the fatigue of travel, it all melted 
away in that single smile. I had given her something no gift could replace: the joy of presence, the warmth of being remembered. Later 
that evening, we sat together and talked for hours. She kept repeating how special the surprise was, and I could see how deeply it had 
touched her.

This experience taught me that leadership and love often begin with small, intentional acts. By stepping out of my comfort zone and 
taking the initiative, I not only grew more independent but also strengthened the emotional bond with my mother. True connection 
doesn’t require grand gestures, just sincerity, courage, and the willingness to show up. And sometimes, the most mean-
ingful journeys are the ones we take not for ourselves, but for the joy of others.

Zunaira Najam
Senior Manager Onboarding and Experience 
Human Resources
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1. How do I maintain focus and discipline when personal challenges affect my
capacity?
 
2. In what ways can faith and gratitude strengthen resilience during hardship?

3. How can transparency and communication help balance health and responsibility?

34. Resilience in Action: Fulfilling 
Responsibilities Amidst Personal Health 
Challenges

Reflection Questions:

There are moments in life when personal trials collide with professional responsibilities, demanding more than just skill, 
they demand character. During a recent period, I found myself navigating such a moment. I was facing a serious medical 
condition that required attention, rest, and emotional strength. At the same time, I was entrusted with several critical 
official assignments and personal commitments that could not be postponed. The situation demanded a delicate balance 
between caring for my health and fulfilling my duties with integrity.

The challenge was not just physical, it was mental and emotional. Managing energy levels, staying focused, and meeting 
deadlines while enduring physical strain was no small feat. There were days when fatigue threatened to derail my 
concentration, and moments when emotional stress made even simple decisions feel heavy. Yet, beneath all of this, my 
sense of duty remained firm. I knew that compromising the quality of my work would not only affect outcomes but also 
the trust others had placed in me. That awareness became my anchor.

I chose to respond with discipline and clarity. I adopted a proactive approach, carefully prioritizing tasks and managing 
my time with precision. I communicated openly with my reporting head, ensuring transparency about my condition and 
capacity. Where possible, I delegated non-critical tasks to trusted colleagues, allowing me to focus on what truly required 
my attention. I created a daily action plan that aligned with my health limitations, balancing rest with responsibility. I con-
sciously avoided falling into self-pity and instead practiced mindfulness to stay emotionally grounded and mentally alert.

Throughout this period, I maintained professionalism in every interaction. I reminded myself that leadership is not about 
appearing strong, it’s about staying committed even when strength feels out of reach. I leaned into small routines that 
helped me stay centered: brief walks, quiet reflection, and moments of gratitude. These practices helped me sustain both 
productivity and emotional stability.

The results were deeply affirming. All essential tasks were completed on time, with accuracy and care. My resilience and 
consistency did not go unnoticed, peers and supervisors expressed appreciation, and their trust in my reliability grew 
stronger. More importantly, I gained a deeper understanding of my own endurance. I discovered that self-management is 
not just about efficiency, it’s about grace under pressure.

This experience taught me that true leadership begins with self-discipline and emotional resilience. Even in 
adversity, maintaining focus, clear priorities, and a positive attitude can turn challenges into opportunities 
for growth. I learned that strength is not the absence of hardship but the ability to keep moving forward with integrity 
and purpose.

Zunaira Najam
Senior Manager Onboarding and Experience 
Human Resources
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1. How can empathy and patience de-escalate tension in professional conflicts? 

2. In what ways does active listening transform confrontation into collaboration?

3. How can small gestures of respect restore trust in emotionally charged situations?

35. Restoring Trust Through Calm Dialogue: 
A Case of Contractual Conflict

Reflection Questions:

It was a regular working day when a contractual faculty member entered the HR office visibly upset. Her voice was raised, 
her tone sharp, and her emotions raw. She was frustrated about discrepancies in her contract, specifically, a reduction 
in her compensation package despite having taken on additional responsibilities. The situation was tense, and the risk of 
escalation was real. Other colleagues were present nearby, and the atmosphere was beginning to shift from professional to 
confrontational.

The challenge was immediate and multifaceted. The teacher was emotionally charged, and the issue at hand involved sen-
sitive contractual and compensation matters. If not handled carefully, the situation could have spiraled into a public dispute, 
damaging faculty trust and disrupting workplace harmony. I knew that my response would not only affect the individual in 
front of me but also influence how others perceived HR’s credibility and care.

I chose to respond with calmness and empathy. I listened attentively to her concerns, allowing her to express herself 
without interruption. Once she had shared her frustration, I gently requested that she speak more politely so I could fully 
understand her perspective. My tone was respectful, not defensive. To help de-escalate the tension, I offered her a cup of 
tea, a small gesture, but one that helped shift the emotional energy in the room. The act of sitting down together over tea 
created a more relaxed environment, allowing the conversation to move from confrontation to dialogue.

After the initial discussion, I took her concerns seriously. I engaged with her Head of Department to understand the context 
behind the contract changes and the additional responsibilities she had taken on. I reviewed the documentation, clarified 
the terms, and addressed her queries step by step. My goal was not just to resolve the issue but to ensure that the process 
felt fair, transparent, and respectful.

The impact was immediate. The teacher lowered her tone and began engaging in a constructive conversation. Her 
concerns were addressed systematically, and she left the office with a sense of clarity and restored confidence. More im-
portantly, other faculty members who had witnessed the situation saw how it was handled, not with authority or dismissal, 
but with professionalism and care. The incident became a quiet example of how HR can uphold fairness while preserving 
dignity.

This experience reinforced that active listening and emotional intelligence are key to resolving conflicts. Respect-
ful dialogue transforms confrontation into collaboration, and small gestures of empathy, like offering tea, can build rapport 
and reduce tension. By addressing concerns transparently and calmly, we foster long-term trust and accountability in HR 
practices, strengthening the culture of respect across the institution.

Zunaira Najam
Senior Manager Onboarding and Experience 
Human Resources
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1. How can I balance academic rigor with emotional support when students
face anxiety?

2. In what ways can understanding students’ emotional states enhance their learning
outcomes?

3. How can proactive guidance transform fear and stress into motivation?

36. Guiding Students Through
Midterm Anxiety

Reflection Questions:

As midterms approached, I began noticing a subtle but unmistakable shift in classroom dynamics. Students who were 
usually attentive and engaged now appeared anxious, restless, and distracted. Some struggled to balance their revision 
schedules, while others seemed mentally absent, unable to concentrate on the lecture. The weight of upcoming exams 
was clearly affecting their focus and confidence, and the usual rhythm of teaching felt disrupted.

I found myself facing a dilemma. On one hand, I had a syllabus to complete and content to deliver. On the other, I could 
see that continuing the lecture as planned would do little to address the emotional state of the class. The challenge was 
twofold: how could I maintain academic rigor while also acknowledging and easing the anxiety in the room? How could 
I help students transform their nervous energy into productive preparation rather than allowing stress to undermine their 
performance?

Instead of ignoring their unease, I paused the lecture and addressed their concerns directly. I spoke to them not just as 
a teacher, but as someone who understood the pressure, they were under. I reminded them that feeling anxious before 
exams is natural, but that preparation and strategy are powerful antidotes to fear. I encouraged them to shift their focus 
from panic to planning.

To make the session more meaningful, I introduced a short revision activity. I divided the class into small groups and gave 
them selected past paper questions to solve collaboratively. Afterward, we discussed the solutions together, clarifying 
concepts and reinforcing key ideas. I also offered practical advice: break topics into manageable portions, prioritize key 
concepts, and avoid cramming the night before. Throughout the session, I maintained a calm and encouraging tone, 
turning the classroom into a space for reassurance rather than added pressure.

The atmosphere began to change. Students who had appeared tense started participating actively. They asked more 
questions, engaged with one another, and showed signs of relief. The group activity helped them realize they knew more 
than they had initially thought. Several students later shared that the revision exercise gave them confidence and helped 
them see how to break the syllabus into smaller, achievable goals. What began as a lecture turned into a moment of 
emotional and academic support.

This experience taught me that addressing students’ emotional state is as important as delivering academic content. 
Anxiety can paralyze learning, but with the right guidance, it can be redirected into motivation. As educators, our 
responsibility extends beyond teaching subjects, it includes nurturing confidence and helping students approach 
challenges with a clear, steady mindset. Academic excellence is achieved not only through content mastery but 
also through emotional preparedness. Supporting students’ mindset before exams is as crucial as preparing them for 
the test itself.

Jannat Bakht
Lab Engineer/Lecturer 
Electrical Engineering
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1. How does humility strengthen my credibility and connection with students?

2. In what ways can admitting mistakes model authentic learning and mutual respect?

3. How do I manage my ego when my authority feels challenged?

37. The Moment I Chose Humility

Reflection Questions:

The Prophet Muhammad (PBUH), despite being the most revered leader in history, lived with profound humility. He mend-
ed his own clothes, sat with ordinary people, and never placed himself above others. That example has always stayed 
with me, especially in my role as a teacher. I’ve come to believe that a truly humble teacher is one who admits when they 
don’t know something and invites students into the learning process. Saying, “That’s a great question, let’s research it 
together,” is not a sign of weakness; it’s a sign of strength. It builds mutual respect and reminds everyone that learning is 
a shared journey, not a one-sided performance.

One afternoon during a lab session, I had just finished writing a complex calculation on the board when a student, visibly 
nervous, raised her hand and gently suggested that there might be an error in my solution. For a split second, I felt the 
familiar tug of ego, the instinct to defend, to assert authority. But I caught myself. I smiled and said, “You might be right, 
let’s check it together.” We walked through the steps again, and sure enough, she was correct. I turned to the class and 
said, “Even teachers can make mistakes. That’s how we all learn.”

The atmosphere in the room shifted. The students looked surprised, not because I had made a mistake, but because I 
had acknowledged it openly. I could see their expressions soften, their posture relax. My willingness to admit the error 
didn’t diminish their respect for me; it deepened it. It gave them permission to speak up, to question, to participate with-
out fear. That moment became a quiet turning point in our classroom culture.

Later, I reflected on how easy it would have been to brush off the student’s comment or to correct the mistake silently. 
But choosing humility, especially in front of others, required conscious effort. It meant letting go of the need to appear 
perfect and embracing the opportunity to model growth. It reminded me that leadership in education is not about being 
right all the time; it’s about creating an environment where truth matters more than ego.

This experience taught me that humility in leadership builds trust, and admitting a mistake can be more 
powerful than avoiding one.

Rida Fatima
Lecturer 
Medical Lab Technology
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1. How do I uphold honesty when no one else may notice the difference?

2. What does it mean to prioritize inner truth over external recognition?

3. In what ways does the Prophetic title Al-Ameen inspire my decisions in
moments of moral testing?

38. The Quiet Power of Integrity

Reflection Questions:

The Prophet Muhammad (PBUH) was known as Al-Ameen, the most trustworthy. His life exemplified honesty not just 
in speech, but in every action, every decision. That legacy has always inspired me, especially in moments where the 
choice between convenience and character becomes real.

During a recent research collaboration, I encountered such a moment. A colleague, in good faith, added my name as 
a co-author on a paper we had been loosely discussing. While I had contributed to some early brainstorming, I hadn’t 
played a significant role in the actual writing or analysis. Seeing my name listed felt flattering, it could have boosted 
my academic profile, added weight to my CV, and opened doors. But something didn’t sit right.

I paused and reflected. Was I truly comfortable accepting credit for work I hadn’t done? Would this align with the val-
ues I claim to uphold? The answer was clear. I reached out to my colleague and respectfully requested that my name 
be removed. He was surprised. “It’s just a formality,” he said at first. But when I explained my reasoning, that I hadn’t 
earned the authorship and didn’t want to compromise on integrity, his tone shifted. Later, he admitted, “Your integrity 
made me rethink my own actions.”

That moment stayed with me. It wasn’t dramatic or public, but it felt deeply meaningful. I had chosen truthfulness 
over recognition, and in doing so, I had reaffirmed my commitment to a principle that matters more than accolades. It 
reminded me that honesty isn’t always easy. It often requires quiet courage, the kind that doesn’t seek applause but 
leaves a lasting impression.

In a world where titles and certificates often overshadow character, I was reminded of the Prophet’s (PUBH) example: 
that true credibility is built not through achievements alone, but through unwavering honesty.

This experience taught me that truthfulness may not always be convenient, but it builds a legacy that no 
title or certificate can replace.

Ali Raza
Demonstrator
Human Nutrition & Food Technology
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1. How can humble action inspire others more effectively than verbal instruction?

2. In what ways does participative leadership strengthen unity and belonging?

3. How do I embody the spirit of service in everyday professional settings?

39. Leading with the Broom

Reflection Questions:

The Prophet Muhammad (PBUH), in his unmatched humility, worked side by side with his companions while building 
the mosque in Madinah. He didn’t delegate from a distance,  he participated, lifted bricks, and shared the labor. That 
image of leadership has always stayed with me: true cooperation means sharing effort and responsibility, not just giving 
instructions.

During a recent cleanliness drive at our campus, I witnessed a moment that brought this principle to life. The initiative 
had been announced, and a few faculty and staff had gathered. But many students stood aside, watching silently. Some 
looked uncertain, others disengaged,  perhaps thinking it wasn’t their job, or that someone else would take care of it. 
The courtyard, dusty and littered, waited.

I felt a quiet tension. Should I ask them to join? Should I explain the importance of collective responsibility? Instead, I 
chose a different path. I picked up a broom and began sweeping. No speeches, no instructions,  just action. At first, 
there was silence. Then, slowly, something shifted. One student stepped forward, then another. Within minutes, laughter 
and chatter filled the space. Students grabbed brooms, picked up wrappers, and began helping each other. Within an 
hour, the entire courtyard was clean.

Later, one student came up to me and said something that stayed with me: “When you started, it didn’t feel like an 
order, it felt like an invitation.” That sentence captured everything I had hoped for. The act of sweeping wasn’t symbolic, 
it was transformational. It turned passive observers into active participants. It reminded me that leadership isn’t about 
authority; it’s about modeling the behavior you wish to see.

That day, I didn’t just witness cooperation, I witnessed a shift in mindset. Students who had initially stood back were 
now engaged, proud of their contribution. The physical space was cleaner, yes, but the emotional space had also been 
cleared, of hesitation, of hierarchy, of disconnect.

This experience taught me that leadership through cooperation creates belonging, and that humble action 
speaks louder than any instruction.

Ali Raza
Demonstrator
Human Nutrition & Food Technology
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1. How does patience influence the quality and impact of my communication?

2. In what ways can restraint prevent conflict and create space for understanding?

3. How do I practice emotional regulation when facing provocation or disrespect?

40. The Wisdom of Waiting

Reflection Questions:

Wisdom is the ability to act with insight, not impulse. The Prophet Muhammad (PBUH) consistently chose the most 
thoughtful path, even in moments of conflict or provocation. His example reminds us that silence, patience, and timing are 
not signs of weakness, they are the roots of wisdom.

I was recently reminded of this during a moment that could have easily turned into confrontation. A student, upset over 
receiving a low grade, sent me a disrespectful email. His words were sharp, his tone accusatory. My initial reaction was 
emotional, I felt misunderstood, even insulted. The temptation to respond immediately and defend my decision was 
strong. But something held me back.
 
Instead of replying, I paused. I gave myself space to breathe, reflect, and pray. I asked Allah for clarity and composure. 
The next day, with a calmer heart, I responded: “I understand your frustration. Let’s meet and review your paper togeth-
er.” It was a simple message, but it carried a different energy, one of openness rather than defensiveness.

During our meeting, the student’s demeanor changed. He listened, reviewed the feedback, and eventually admitted that 
he hadn’t read my comments carefully. He apologized, and the tension dissolved. What could have escalated into a pro-
longed conflict became a moment of mutual understanding. He left not just with clarity about his grade, but with a deeper 
respect for the process, and perhaps for the value of thoughtful communication.

I reflected afterward on how easily things could have gone differently. A reactive email might have triggered more anger, 
more misunderstanding. But by choosing patience over impulse, I had created space for growth, for both of us. It wasn’t 
just about resolving a grading dispute; it was about modeling a way of being that prioritizes insight over ego.

This experience taught me that wisdom often lies in restraint, and that silence, patience, and timing can 
transform conflict into connection.

Ali Raza
Demonstrator
Human Nutrition & Food Technology
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1. How do I respond when my authority is challenged publicly or emotionally?

2. What virtues enable me to turn moments of disrespect into opportunities for 
guidance?

3. How does calmness and composure strengthen moral authority in leadership?

41. The Choice to Guide, Not React

Reflection Questions:

One day during my lecture, a student behaved disrespectfully in front of the entire class. His words and tone caught me 
off guard, sharp, dismissive, and unexpected. For a moment, I felt anger rise within me. The room fell silent. All eyes 
turned toward me, anticipating a harsh response. It was one of those moments where time seems to slow down, and 
every second feels like a test of character.

But instead of raising my voice or reacting impulsively, I paused. I took a deep breath, grounded myself, and said calmly, 
“We’ll talk after class.” The lecture continued, though the atmosphere remained tense. When the session ended, I called 
the student aside. My voice was soft, not stern. I asked, “Is everything okay with you today?” He looked surprised, per-
haps expecting a reprimand, not concern. After a brief silence, he admitted he was under a lot of stress and hadn’t meant 
to be rude.
His words were sincere, and I could see the weight he was carrying.

I took the opportunity to explain that respect is a two-way street. I told him that one mistake wouldn’t define his character 
in my eyes, and that I appreciated his honesty. The conversation ended not with punishment, but with understanding.

The next day, he arrived early to class. He greeted me respectfully and remained attentive throughout the session. Later, 
I heard from other students that some had assumed I would fail him out of anger. But that was never my intention. That 
moment made me reflect deeply on the power a teacher holds, the power to either hurt or heal, to punish or to guide.

I chose calmness over reaction, and in doing so, I witnessed not only a change in the student, but a shift within myself. 
It reminded me of the Prophet Muhammad (PBUH), who faced far greater disrespect yet always responded with dignity, 
patience, and mercy. His example is a timeless guide for those entrusted with influence.

This experience taught me that a teacher’s silence, patience, and fairness can teach more than any lecture, and 
that true authority lies in restraint, not reaction.

Aqsa Batool
Demonstrator
Emerging Allied Health Technologies
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1. How does gentleness enhance my effectiveness as a leader or educator?

2. In what ways can I transform perceived strictness into approachability without losing 
respect?

3. How can accepting feedback with grace help me grow in empathy and self-awareness?

42. The Strength of Softness

Reflection Questions:

It was a casual moment, a passing conversation with a student, but what she said stayed with me. “Ma’am, you look so 
strict. Sometimes we hesitate to ask questions.” Her words were honest, not meant to offend, but they hit me hard. I had 
always thought of myself as approachable, someone students could turn to without fear. Yet here was a reflection I hadn’t 
expected, a mirror held up gently, but clearly.

I paused. I could have taken it personally, brushed it off, or justified my demeanor. But instead, I chose to listen. I used her 
comment as a mirror, not a wound. I began to reflect on how I might appear to my students, not just in what I said, but in 
how I said it. I realized that my tone, my expressions, even my posture might be sending signals I hadn’t intended.

So, I made a conscious shift. I started smiling more, softening my tone, and reminding students that no question is silly. 
I made space for curiosity, not just correctness. In the next few classes, I noticed a change. Students began speaking 
more freely, sharing ideas with confidence, and asking questions without hesitation. The classroom atmosphere lightened. 
There was laughter, engagement, and a sense of mutual respect that hadn’t been as visible before.

This moment became a turning point in my journey of Character Mastery. It helped me practice self-control, resisting the 
urge to defend my image, and instead accept feedback with grace. It deepened my empathy, reminding me that teachers, 
too, are learners. We are constantly evolving, and sometimes the most valuable lessons come from those we teach.

Over time, I noticed a visible change not only in my students but in myself. I felt more connected, more present, and more 
open. The classroom became a space of shared growth, not just instruction. I realized that real strength lies not in authori-
ty, but in approachability. When students feel safe to express themselves, true learning begins.

That day, I didn’t just become a better teacher, I became a better listener, and that made all the difference.

Aqsa Batool
Demonstrator
Emerging Allied Health Technologies
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1. How do I challenge my assumptions before forming judgments about others?

2. In what ways can empathy transform frustration into understanding?

3. How can awareness of unseen struggles shape a more compassionate classroom 
culture?

43. The Story Behind the Delay

Reflection Questions:

There was a student in my morning class who was consistently late. No matter how many times I reminded him or issued 
warnings, the pattern didn’t change. At first, I felt frustrated. I assumed he was careless, perhaps not serious about his studies. 
His repeated tardiness seemed like a disregard for discipline, and I began to see him through that lens, as someone who lacked 
commitment. The rest of the class noticed too, and I worried that my silence might send the wrong message.

One day, instead of marking him late again, I decided to ask gently, “Is everything okay? Why are you always late?” He stayed 
quiet for a moment, then looked down and said softly, “Ma’am, I work a night shift to support my family. I come straight from 
work to class. Sometimes I don’t even get time to sleep.” His words left me silent. In that moment, my frustration melted into 
respect. This student wasn’t careless, he was courageous. Despite his exhaustion and responsibilities, he was showing up, trying 
his best to continue his education.

That day, my perspective completely changed. I told him, “I’m proud of you. You’re doing something many wouldn’t have the 
strength to do.” After that, I supported him as much as I could, helping him manage deadlines, offering flexibility, and motivating 
him to keep going. I also shared his story anonymously with other students to help them appreciate the unseen struggles their 
peers might be facing. The impact was visible: the class became more compassionate, and the student began participating with 
renewed confidence.

That experience taught me a deep lesson in Character Building, to judge less and understand more. Sometimes, what looks like 
irresponsibility is actually a sign of quiet resilience. It reminded me of the Prophet Muhammad’s (PUBH) compassion, how he 
never rushed to judge anyone, always looked at their struggle first. His example guided me in that moment, and continues to 
guide me now.

Since that day, I’ve tried to lead my classroom with more empathy, because every student carries a story, and 
sometimes, all they need is a teacher who chooses to understand before reacting.

Aqsa Batool
Demonstrator
Emerging Allied Health Technologies
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1. How can I uphold fairness while maintaining empathy in decision-making?

2. What role does communication play in building trust and mutual accountability?

3. How do I balance rule enforcement with understanding individual circumstances?

44. Justice with a Listening Heart

Reflection Questions:

One morning, during one of my scheduled classes, I noticed that several students were absent. Following the rules, 
I marked them absent in the attendance sheet and continued with the lecture. It was a routine action, something I 
had done many times before. But later that day, a few of those students came to see me. They looked visibly upset, 
not defiant but concerned. One of them said softly, “Ma’am, we weren’t informed. It wasn’t intentional.” Their tone 
wasn’t defensive, it was anxious, as if they feared being misunderstood more than being marked absent.

At that moment, I paused. I could see their worry, not just about attendance, but about fairness. I took a deep breath 
and chose to listen patiently. I calmly explained, “I understand your concern, but attendance is a responsibility. It’s 
part of discipline and fairness for everyone.” Still, I added, “I’ll make sure our communication about timings is clearer 
in the future.” Their expressions softened. They nodded and said, “Yes, Ma’am, it’s our mistake too. We’ll stay up-
dated next time.” That small conversation, though brief, taught me something deeper than any rulebook ever could.

As a teacher, I’ve always believed in structure and discipline. But that day reminded me that justice isn’t only about 
enforcing rules, it’s about applying them with wisdom and empathy. I realized that discipline alone isn’t enough; 
communication builds understanding and trust. The students weren’t trying to avoid responsibility, they were asking 
to be heard. And by choosing to listen, I had created space for mutual accountability.

Since that day, I’ve made it a habit to double-check that all my students are informed about any schedule changes 
or extra classes. I also remind them gently to take equal responsibility in staying updated. It became a shared effort, 
a silent promise between us that both teacher and students would stay proactive and transparent. The atmosphere 
in class shifted subtly. Students became more engaged, more responsive, and more trusting. And I, too, felt more 
connected to them, not just as learners, but as individuals navigating their own challenges.

This experience taught me that justice in education is not just about rules, it’s about relationships, and the 
courage to lead with fairness, empathy, and open communication.

Aqsa Batool
Demonstrator
Emerging Allied Health Technologies
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1. How can educators respond to grief and absence with compassion and wisdom?

2. What does it mean to prioritize emotional healing over academic content in critical
moments?

3. How can a teacher’s presence and empathy become a form of silent teaching?

45. The Empty Chair That Taught Us All

Reflection Questions:

It was just another morning class, bright, busy, full of chatter. Students were settling in, exchanging notes, and preparing 
for the lecture. But that day, one chair in the second row was empty. Ayesha, the student who usually sat there with 
quiet attentiveness, hadn’t shown up for a week. At first, I assumed she might be unwell or simply skipping classes. But 
something in me said to ask.

After the lecture, I sent her a quick message: “Haven’t seen you in class lately. I hope you’re okay.” A few hours later, 
she replied with a long voice note. Her father had passed away suddenly, and she was struggling to even get out of bed. 
Her message was full of silence more than words, pauses that carried pain, grief, and exhaustion. I didn’t know how to 
respond at first. What could I possibly say that would make sense in that moment of loss? So, I kept it simple and sincere: 
“You don’t need to rush back. Take your time. We’ll be here when you’re ready. Your place in class and in our prayers is 
waiting.”

Two weeks later, she walked into class quietly. The room fell silent for a moment. I smiled and said, “Welcome back, 
Ayesha.” She smiled faintly and sat down in that same chair. That day, I didn’t teach from slides or books. Instead, I 
spoke about life, about strength, loss, and how education isn’t just about marks, but about learning to stand again when 
life knocks us down. The class was quiet, not out of boredom, but out of reflection. I could see some eyes tearing up, 
including my own.
              
Later, Ayesha came to me and said softly, “Ma’am, today’s class healed something in me.” Her words stayed with 
me. That moment changed the way I saw teaching forever. I realized that sometimes, the most powerful lessons aren’t 
academic, they are human. They emerge from empathy, presence, and the courage to pause the curriculum and speak to 
the heart.

Since then, I’ve tried to be more attentive to the silences in my classroom, the absences, the quiet faces, the stories that 
go untold. I’ve learned that being a teacher means being a witness to life, and sometimes, the most meaningful thing we 
can offer is not a lecture, but a space to feel seen and supported.

That moment changed the way I saw teaching forever, because sometimes, the most powerful lessons aren’t 
academic, they are human.

Aqsa Batool
Demonstrator
Emerging Allied Health Technologies
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1. How can I move from teaching for completion to teaching for transformation?

2. In what ways can I integrate moral and spiritual purpose into academic content?

3. How does connecting knowledge with compassion enhance students’ sense of meaning?

46. From Syllabus to Soul

Reflection Questions:

When I first started teaching, my main focus was simple: cover the syllabus, finish the slides on time, and ensure the 
course objectives were met. I measured success by how efficiently I could deliver content. But something shifted when I 
began learning about Trust and Inspire Leadership and reflecting on the life of the Prophet Muhammad . His example, of 
teaching through values, compassion, and purpose, made me question my own approach. I realized education isn’t just 
about teaching; it’s about transforming hearts and minds.

I began to reframe my lessons. Every topic became an opportunity to connect with a virtue: honesty in research, empathy 
in teamwork, service in entrepreneurship. I started asking my students, “How will this help you serve others?” At first, the 
shift was subtle. But slowly, I noticed a change. Students became more engaged, more kind, and more purposeful. One 
student told me, “Ma’am, I like how your lessons connect to real life, they make us think differently.” That comment stayed 
with me. It was a sign that something deeper was taking root.

Soon, the impact extended beyond the classroom. Students began initiating meaningful social projects, helping flood 
victims, raising funds, visiting orphanages, and volunteering at community centers. I still remember one visit to an 
orphanage. The class, usually lively, became completely silent. One student whispered, “We are so lucky to have our 
parents, they are the biggest blessing of God for us.” In that moment, we all felt something profound. It wasn’t just an 
academic visit; it was a spiritual awakening. We realized how many blessings of Allah we take for granted every day, 
family, health, comfort, peace.

That experience changed me as much as it changed them. I began to see my role not just as a teacher, but as a mentor 
and guide. I started incorporating reflective questions into my lectures, encouraging students to pause and think about the 
ethical dimensions of their learning. The classroom became a space of shared growth, where knowledge met compassion, 
and learning became a pathway to service.

This experience taught me that real teaching begins when we connect knowledge with purpose, and when 
students feel values in action, their learning becomes life-changing.

Awais Ahmad Khaliq
Demonstrator
Emerging Allied Health Technologies
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1. How do I honor both personal well-being and professional responsibility without guilt?

2. In what ways can mindful boundaries express wisdom and emotional maturity?

3. How does self-awareness help me balance care for others with care for myself?

47. The Quiet Strength of Balance

Reflection Questions:

This week brought a blend of familiar challenges and quiet realizations. The rhythm of my days, teaching, studying, and staying 
connected to family and friends, once again demanded more than I had planned. But unlike before, I noticed something different 
within myself. The lessons I had learned earlier about patience, balance, and self-awareness had begun to take root. They were 
no longer just ideas; they were habits shaping my daily choices, gently guiding me through the noise and demands of each day.

The situation unfolded midweek. I was preparing lesson materials late at night when my phone began buzzing repeatedly. A close 
friend was reaching out, clearly in emotional distress. At the same time, my mother called to remind me of a family matter that 
needed attention. My instinct was to attend to everything immediately, to say yes, to stretch beyond my limits, to prove I could 
handle it all. I felt the familiar pull of responsibility, the urge to be everything for everyone. But as I looked at the screen, I paused.

For the first time, I asked myself, “What would a wise leader do in this moment?” That quiet question, born from conscience, 
guided me to act with clarity instead of confusion. I took a deep breath and decided to respond, not react. I sent my friend a 
heartfelt message, assuring her that I would call in the morning when I could give her my full attention. I noted my mother’s 
request and promised to handle it the next day after my lecture. Then, I gently closed my phone and gave myself permission to 
rest.

It was a simple action, but it carried deep meaning. I practiced self-respect through self-care, compassion through thoughtful 
communication, and courage by setting gentle boundaries, without guilt. The next day, I woke up early, completed my tasks 
with better focus, called my mother, and later spent unhurried time listening to my friend. What had once felt like a juggling act 
became a balanced rhythm built on mindful choices. I realized that when I honor my own limits, I show others that it’s okay to do 
the same.

By the end of the week, I felt a sense of peace I hadn’t experienced in a long time. I realized that leadership begins with listening, 
not only to others, but to the quiet wisdom inside us that reminds us to act with purpose. When we honor our limits, we model 
responsibility. When we balance care for ourselves and others, we nurture trust. And when we stay consistent in small acts of 
awareness, we build the strength to lead with calm even in demanding days.

This week reaffirmed a truth I am learning through experience: growth is not always dramatic; sometimes it’s found in 
subtle restraint, in kind boundaries, in the courage to choose calm over chaos.

Azka Mubeen
Demonstrator
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1. How do I respond to frustration when facing unfairness or lack of control?

2. In what ways does taking responsibility for my emotions reflect true leadership?

3. How can humility and self-control restore relationships strained by stress?

48. Grace Under Pressure

Reflection Questions:

On 18th September, I found myself in a stressful and frustrating situation at work. For three weeks, I had been repeatedly 
requesting updates regarding my contract revision. Despite multiple follow-ups, there was no clear communication, and the 
continuous delays created a growing sense of uncertainty and helplessness. The silence felt personal, as if my presence 
and contributions were being overlooked. The lack of response made me feel ignored and undervalued, and eventually, the 
frustration built up to the point where I lost my temper on a colleague who wasn’t even directly responsible for the situation.

The biggest challenge in that moment was managing my emotions while facing what felt like persistent unfairness and a lack 
of transparency. I wanted to stand up for myself and demand the respect I deserved, but I also knew that my reaction could 
easily harm professional relationships and contradict the values of patience and professionalism that I strive to uphold. The 
tension between self-advocacy and emotional discipline was real, and I didn’t handle it perfectly.

Although I initially lost my temper, I quickly recognized my mistake and chose to take responsibility for my behavior. I prac-
ticed the virtues of humility, responsibility, courage, and self-control by sincerely apologizing to the colleague I had spoken 
harshly to. I acknowledged that frustration is a natural human response, but it should never be misdirected toward others. 
Applying Habit 1: Be Proactive, I took ownership of my emotions instead of blaming circumstances. Through Habit 5: Seek 
First to Understand, Then to Be Understood, I reminded myself that others might not have control over the delays that had 
caused my frustration.
 
Through a Trust & Inspire approach, I worked to rebuild trust by showing integrity and honesty in my apology. The simple act 
of acknowledging my mistake softened the situation and restored balance to our professional interaction. Though the core 
issue of the contract remained unresolved, my apology prevented unnecessary conflict and helped maintain a respectful, 
cooperative atmosphere in the workplace. I also made a note to follow up more strategically, using calm persistence rather 
than emotional urgency.

This experience reminded me that emotional regulation is a vital part of leadership and personal growth. In moments of high 
stress, grace and accountability speak louder than anger. Owning my mistake not only repaired a relationship but 
also strengthened my sense of integrity and resilience.

Dr. Hania Ramzan
Assistant Professor
Medical Lab Technology
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1. How can I maintain presence and excellence in both family and professional roles?

2. In what ways does patience sustain emotional balance during competing duties?

3. How can awareness of others’ unseen struggles deepen my compassion
and leadership?

49. Grace in the Midst of Dual
Responsibilities

Reflection Questions:

On the morning of 28th September, I found myself in one of those testing situations where personal and professional worlds 
collide. My father, who suffers from dementia, required my full attention that day. Caring for someone with dementia is never 
predictable; it demands patience, emotional strength, and constant vigilance. That morning was particularly difficult. He was 
restless and needed reassurance, help with hygiene, and special attention to meals. At the same time, I had professional duties 
waiting at the university: classes to teach, meetings to attend, and commitments that could not be postponed.
 
As I moved through the routine, I felt torn between two equally important responsibilities. On one hand was my father, whose 
comfort depended on my care. On the other were professional obligations requiring focus and composure. Anxiety grew, if 
I hurried, I risked neglecting him; if I stayed longer, I risked being late or distracted at work. This tug-of-war left me drained 
before the day had even begun.
 
The challenge was not just time management; it was emotional balance. Caring for a loved one with dementia brings unique 
exhaustion, constant vigilance, the strain of seeing memory fade, and the quiet grief of knowing caregiving is both privilege and 
test. Yet I knew I could not let fatigue affect my professionalism. My students and colleagues depended on me to show up with 
clarity and engagement.
 
Before leaving, I ensured my father’s comfort, medications, and meals were in order, silently praying all would go smoothly. 
The commute felt heavier; I carried not just work materials but the invisible weight of responsibility. At the university, I 
consciously shifted focus. Each role, caregiver and professional, deserved my best in its time. I entered class calmly, 
determined not to let exhaustion show. My students were engaged, and lectures went well.
 
Between classes, I found moments to reflect, reminding myself that patience and resilience were my greatest tools. To 
colleagues, it seemed like an ordinary day. No one saw the mental juggling act beneath the surface. That invisibility struck me 
later, it reminded me how many people carry unseen burdens yet fulfill duties with dignity. Compassion in the workplace is 
essential because we rarely know the full story behind someone’s composure.
 
By evening, I felt relief and gratitude. My father had been cared for, and my professional duties completed. Though drained, I 
felt quiet pride in maintaining balance and grace. The experience taught me that true leadership is not always loud; it resides 
in silent perseverance, in choosing responsibility over comfort and service over ease. Balancing family and professional 
commitments are not about perfect harmony, but moving through imperfection with patience, empathy, and 
purpose.

Dr. Hania Ramzan
Assistant Professor
Medical Lab Technology
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1. How does trusting in Allah’s plan help me manage multiple roles with serenity?

2. In what ways does planning with intention invite bara’kah (divine blessing) into my 
work?

3. How can delegation and calm focus reflect humility and teamwork?

50. Balancing with Bara’kah

Reflection Questions:

On a recent Wednesday, I found myself caught between two demanding responsibilities, preparing lecture notes for my 
students and organizing a family dinner at home. Both tasks were important in their own right. One required intellectual fo-
cus and academic clarity; the other called for emotional presence and thoughtful hospitality. Time was limited, and I felt the 
pressure to perform well in both roles without compromising the quality of either. It was one of those days where the clock 
seemed to move faster than usual, and every minute felt accounted for before it even began.

This situation tested more than just my time management skills, it tested my emotional composure and ability to prioritize 
without guilt. I knew that if I let stress take over, I would lose the calmness and clarity needed to do either task well. So, I 
paused, took a deep breath, and created a clear priority list. I divided my time into manageable blocks, allocating focused 
hours for lecture preparation and assigning smaller household tasks to family members. Delegating wasn’t easy, I often feel 
the urge to do everything myself, but involving others helped lighten the load and created a sense of shared responsibility.

As the day unfolded, I stayed anchored in my plan. I completed my lecture notes with full attention, knowing that my 
students deserved thoughtful preparation. Then I shifted gears to the family dinner, where I focused on creating a warm, 
welcoming environment without rushing or resentment. By the end of the evening, both responsibilities had been fulfilled, not 
perfectly, but with presence and peace. I didn’t feel overwhelmed; I felt accomplished. The experience reinforced a simple 
but powerful truth: when we plan with intention and act with calm, we multiply our capacity. Later that night, I reflected on a 
verse from the Holy Qur’an that echoed in my heart:

 “Allah does not burden a soul beyond that it can bear.”, (Surah Al-Baqarah, 2:286)

This verse reminded me that the strength to meet our responsibilities is already within us, we just need to trust, organize, 
and move with grace.

This experience taught me that with calmness, trust in Allah, and thoughtful planning, it is possible to fulfill multi-
ple roles without losing balance, and that bara’kah often enters when we lead with intention, not anxiety.

Dr Rubab Naqvi
Assistant Professor
Department of Physiotherapy
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1. How do I model ethical behavior when my children, students, or team members are
observing?

2. In what ways does accepting responsibility strengthen moral credibility?

3. How can everyday actions reflect the consistency between private and
public integrity?

51. Character at the Crossroads

Reflection Questions:

On Friday, 5 September 2025, I found myself in a moment that tested not just my judgment, but my values. While driving with 
my children, I unintentionally broke a traffic signal at a U-turn. The traffic warden stopped me, and I quickly realized that my 
children were observing the entire situation closely. Their eyes, full of curiosity and expectation, reminded me that this was more 
than a routine traffic stop, it was a moment of role modeling in real time.

The situation placed me in a moral dilemma. I knew I had the authority and influence to convince the warden to let me go without 
a fine. It would have been easy, convenient, and no one would have questioned it. But I also knew that my response would leave 
a lasting impression on my children. The challenge was clear: choose between convenience and character, between using power 
to bypass rules or accepting my mistake with integrity.

Despite the opportunity to avoid the penalty, I chose to accept responsibility and pay the fine. I turned to my children and ex-
plained, “Leaders must obey the same rules they expect others to follow.” That simple statement carried the weight of account-
ability, humility, and a commitment to ethical behavior. I wanted them to see that strength is not in escaping consequences, but 
in owning them.

The impact was immediate and quiet. My children witnessed that integrity sometimes demands sacrifice. They saw that real 
strength lies in accepting one’s mistakes rather than escaping their consequences. The incident reinforced in me the principle 
that leadership begins with personal example, especially when no one would question your authority. It reminded me that the 
most powerful lessons are often taught not in classrooms, but in everyday choices

Later that evening, one of my children asked, “Would you have paid the fine even if we weren’t with you?” I smiled and said, 
“Yes, because character isn’t about who’s watching. It’s about who you choose to be.” That question, and the reflection it 
prompted, stayed with me.

This experience taught me that character leadership is not limited to professional life, it begins in our daily actions. 
By choosing honesty over convenience, I reinforced the belief that true leaders inspire others not through words, but through 
consistent example.

Mudassar Kamran
Registrar
Registrar Secretariat
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1. How do I balance professional success with emotional presence at home?

2. In what ways can regret become a catalyst for realignment and renewal?

3. How does the Prophetic example of presence inspire my leadership within family life?

52. The Missed Birthday and the 
Found Center

Reflection Questions:

It was a Monday evening in mid-September, and the week had already taken on a relentless pace. As Registrar, I 
was fully immersed in pre-inspection preparations, coordinating with the principal, reviewing compliance sheets, 
finalizing presentations, and ensuring every detail reflected institutional readiness. The pressure was intense, and I 
had barely looked up from my desk all day. When I finally paused late at night, the digital clock flickered 11:48 PM. 
That’s when I saw the phone reminder: “Dinner with family, Son’s Birthday.”

A hollow feeling settled in. The cake had been cut hours ago. My son had likely waited, then withdrawn quietly. My 
wife, understanding my schedule, might have said, “Baba is busy.” But I knew the truth: I had chosen tasks over 
tenderness. The institution felt ready, but my heart felt empty.

In that moment, I wasn’t in an office, I was on a battlefield. But the enemy wasn’t external; it was within. Two voices 
rose inside me. One justified the sacrifice: “You’re working for their future.” The other whispered truth: “You lead 
many with care, but tonight you couldn’t lead your own heart.” I had managed systems, but missed the moment that 
mattered most.

The next morning, I made a choice. Not a managerial one, a moral one. I went home early, found my son, and 
apologized. I told him the truth: that I had failed to honor his day. There was silence at first, then his eyes softened. 
Children forgive faster than adults comprehend. We went out for a simple dinner, just the two of us. There was 
no grandeur, but there was grace. I told him about the work pressures, but more importantly, I told him why he 
mattered more.

That moment changed how I define achievement. I began scheduling “presence pauses” at work, short breaks to re-
connect with purpose. I also became more empathetic with students and colleagues, remembering that behind every 
role is a human story. When a faculty member missed a meeting or a student arrived late for a scholarship review, 
I no longer reacted with procedural judgment. I remembered that behind every delay might be a story like mine, a 
missed moment, a quiet regret, a longing for connection.

I also began to reflect more deeply on the example of the Prophet Muhammad (PBUH), a leader who balanced 
immense responsibilities with intimate presence. He led armies, governed a city, and taught revelation, yet still found 
time to play with children, listen to grievances, and serve his family. His greatness lay not in multitasking, but in 
being fully present. That example became my compass.

This experience taught me that leadership without love is lifeless and moments missed at home cannot be 
reclaimed by success at work.

Mudassar Kamran
Registrar
Registrar Secretariat



69

1. How do small, consistent actions reflect the sincerity of my faith and leadership?

2. In what ways can I transform daily routines into opportunities for service and gratitude?

3. How can humility in ordinary acts inspire trust and connection in those around me?

53. Faith in Action: Leading Through 
Small Deeds

Reflection Questions:

This week, I made a conscious decision to align my daily actions with faith and prophetic virtues, not just in moments 
of worship, but in the ordinary rhythms of life. I wanted to see what would happen if I treated each small choice as an 
opportunity to embody values like empathy, discipline, and service.

It began with a simple initiative: I encouraged my roommates to join all five daily prayers together. I reminded them, and 
myself, that prayer is not just a ritual, but a source of peace and discipline. The shared act of worship created a sense 
of unity in our space, and I noticed how it subtly shifted our mood and conversations throughout the day.

In class, I introduced the concept of “empathetic listening” to my students. We discussed how true communication 
begins not with speaking, but with understanding. I invited them to reflect on how often we listen just to reply, rather 
than to truly hear. The discussion was rich, and I could sense a shift in how they engaged, more attentively, more 
respectfully.

Later that week, I noticed leftover flatbread from our lunch. Rather than discarding it, I took a moment to spread it out 
for the birds. It was a small act, almost invisible, but it felt meaningful, a quiet gesture of care for Allah’s creation. That 
same spirit of service guided me again on Friday. After finishing my duties, I stayed back to clean my office myself. I 
could have left it for someone else, but I chose to take responsibility. As I swept the floor and wiped down the desk, I 
felt a strange sense of calm, as if the act itself was a form of prayer.

These may seem like minor actions, but each one brought a quiet satisfaction. They reminded me that leadership is 
not always about titles or visibility. Sometimes, it’s about showing up with sincerity in the smallest of ways, in how we 
speak, how we serve, and how we care for what’s around us.

This experience taught me that faith expressed through small, consistent deeds becomes the foundation of 
lasting character, and that true leadership begins with humble, unseen acts of service.

Muhammad Shan
Junior Lecturer - Computer Sciences
Radiological Sciences & Medical Imaging Technology
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1. How do small, consistent actions reflect the sincerity of my faith and leadership?

2. In what ways can I transform daily routines into opportunities for service and gratitude?

3. How can humility in ordinary acts inspire trust and connection in those around me?

54. Gratitude That Transforms

Reflection Questions:

It was the last day of the term. The classroom buzzed with mixed emotions, excitement for the break ahead, relief from 
exams, and a quiet nostalgia for the shared journey. To mark the moment, I asked each student to write one line about 
what they were grateful for this semester. The room grew still as pens began to move, heads bowed in reflection. I 
watched them, sensing that this simple exercise was opening a door to something deeper.

When I collected the notes, one line caught my eye: “I’m grateful that my teacher believed in me when I didn’t.” A lump 
rose in my throat. It was from a student who had once struggled with confidence, hesitant to speak, unsure of their 
place. Over the months, I had encouraged them gently, celebrated small wins, and reminded them that growth begins 
with belief. That single sentence reminded me that behind every grade and lesson lies a silent story of trust, care, and 
transformation.

I stood before the class and said, “Your gratitude means more than any award. You’ve taught me that education is not 
about information, it’s about connection.” Tears welled in my eyes, and I wasn’t alone. The atmosphere shifted. Students 
looked at one another with warmth, and I could feel the invisible threads of respect and affection that had formed over 
time.

That day, I realized that gratitude doesn’t just uplift students, it renews the teacher’s heart. Every kind word, every spark 
of effort, becomes a ripple of joy. The Prophet Muhammad (PBUH) taught that one who is not grateful to people cannot 
be grateful to Allah. In that moment, I felt the blessing of being part of this sacred exchange, where learning is not just 
about content, but about character.

As the class ended and students left smiling, I sat in the quiet room, whispering Alhamdulillah. The papers lay on my 
desk like small prayers. I understood then that teaching is not just a profession, it’s a form of worship.

This experience taught me that gratitude transforms work into worship, and every thankful heart becomes a 
sign of divine grace.

Faizan Hameed
Demonstrator
Medical Lab Technology
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1. How can I ensure that emotional availability remains part of my leadership and
family life?

2. In what ways can intentional time with loved ones restore my spiritual and
emotional energy?

3. How does mindful presence nurture stronger relationships and inner peace?

55. Reclaiming the Moment: A Lesson 
in Balance

Reflection Questions:

After completing my university duties one evening, I felt a familiar wave of exhaustion, the kind that comes not just from physical 
effort, but from emotional depletion. It had been a demanding week filled with lesson planning, student follow-ups, and admin-
istrative tasks. As I entered my home, I noticed my young nephew waiting eagerly, his eyes full of hope for a few minutes of 
attention. But I had little energy left. I offered a tired smile and retreated to rest, and in that moment, I saw his expression shift, 
from excitement to quiet disappointment.

That moment stayed with me. I realized that while I was fulfilling my professional responsibilities, I was unintentionally neglecting 
the relationships that mattered most. The challenge was clear: how could I balance the demands of work with the emotional 
needs of my family, especially this child who looked up to me with such sincerity?

I reflected on my routine and decided to make a conscious change. I carved out a small daily window, just 15 to 20 minutes, 
dedicated solely to family interaction. It wasn’t grand or elaborate. Sometimes I helped my nephew with a puzzle, sometimes we 
played a short game, and sometimes I simply listened to his stories. What mattered was presence, being fully there, even briefly.

This adjustment required discipline. I had to manage my time more intentionally, ensuring that work didn’t spill endlessly into the 
evening. I also had to shift my mindset, recognizing that emotional availability is not a luxury, but a responsibility. Gradually, I no-
ticed a change. My nephew became more cheerful and expressive. Our bond deepened. And surprisingly, I felt more refreshed 
and focused at work. That small window of connection became a source of emotional renewal.

This experience reminded me that leadership begins at home. The ability to nurture relationships, to show up with love and 
attention, is as vital as any professional achievement. In fact, it is what gives our work meaning. We often chase productivity, but 
forget that joy and connection are what sustain us.

This experience taught me that true success lies not in choosing between career and relationships, but in giving both 
the attention and love they deserve, and that even a few minutes of mindful presence can restore what exhaustion tries to 
erase.

Fazilat Rafique
Demonstrator
Superior College for Paramedics
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1. How can acts of care and generosity transform the learning culture within an academic 
environment?

2. What does this case reveal about the relationship between leadership, sincerity, and 
student motivation?

3. In what ways can small, unseen gestures of service inspire long-term transformation in 
others?

56. Books, Belief, and the Quiet Power of 
Leadership

Reflection Questions:

At the beginning of the semester, while teaching Mycology to 5th-semester students as a Program Leader, I made a simple 
yet meaningful decision. A few students had shown genuine commitment and promised that if provided with proper resourc-
es, they would study sincerely. To honor their honesty and encourage their dedication, I purchased Mycology textbooks from 
my own resources and offered them as gifts, not as charity, but as a token of trust and motivation.

This gesture was rooted in a deeper realization. I had assumed that by this stage, students would be engaging with textbooks, 
exploring concepts beyond lecture slides, and cultivating intellectual curiosity. But within weeks, I discovered that most relied 
heavily on notes and peer summaries. Many had never opened a proper textbook. Their understanding was fragmented, 
shaped by short-term assessments rather than deep learning.

This troubled me. Was I merely delivering information, or nurturing curiosity and integrity? I reflected on my role as an educa-
tor and concluded that teaching must go beyond syllabus completion, it must inspire transformation.

I addressed the issue directly. One day, I initiated an open discussion about their learning habits. Students shared candidly: 
some had never been guided to use textbooks, others cited cost and access. Yet a few expressed sincere willingness, they 
promised that if given the right resources, they would study with dedication.

Their sincerity moved me. I saw it as a form of ama’nah, a trust placed upon me. Inspired by the Prophetic model of leader-
ship, which blends compassion, wisdom, and responsibility, I quietly purchased the textbooks and distributed them to those 
who had committed to sincere learning. I made no announcement, seeking no recognition. My intention was to empower 
them through care, not command.

The results were deeply fulfilling. The students who received the books became more engaged, asked thoughtful questions, 
and contributed meaningfully in class. Their motivation inspired others, and a ripple effect of curiosity and accountability 
spread across the group. What began as a small gesture sparked a shift in classroom culture.

This experience became a personal milestone. It reaffirmed that leadership is not about control, but about care; not about 
authority, but about influence through sincerity and service. As an educator, I now view teaching as both a professional and 
spiritual responsibility, an act of worship when done with the right intention.

This experience taught me that when leadership is guided by compassion and sincerity, even small acts can trans-
form hearts and learning environments.

Ijaz Ahmad
Demonstrator
Medical Lab Technology
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1. What inner attitudes enable a leader to transform an unexpected responsibility into a 
collaborative success?

2. How does sincerity influence trust and cooperation within multidisciplinary teams?

3. When facing uncertainty, what principles can help a leader shift from frustration to
purpose?

57. Stepping In with Sincerity:
A Lesson in Leadership

Reflection Questions:

When the Social Entrepreneurship Program (SEP) results were being finalized, I was unexpectedly assigned the responsibility of 
verifying student data and updating marks. I was neither the course instructor nor part of the SEP organizing team, so the process 
was unfamiliar and came without prior briefing or training. The task carried significant weight, as the marks directly impacted 
student evaluations. Initially, I felt anxious and unsure of how to begin.

The challenge deepened when I discovered that nine faculty members from different departments were involved, each with their 
own timelines, interpretations, and methods of recording marks. Coordinating across such a diverse group with limited informa-
tion felt overwhelming. I found myself questioning why this duty had come to me, especially without context or preparation. Yet, 
as a Head of Department, I recognized that leadership is often tested in moments we don’t choose, and that stepping up is part 
of the role.

I reminded myself of the Prophetic principles of Sab’r (patience), Ama’nah (trustworthiness), and Shu’ra (consultation). Inspired by 
this model, I reached out to each faculty member with humility and respect. I listened carefully, sought clarification, and created 
a unified format to ensure transparency and consistency in compiling marks. The process was demanding, but gradually, order 
began to emerge from the initial chaos.

Each conversation became smoother as mutual understanding grew. By maintaining patience and a service-oriented mindset, I 
was able to finalize and submit accurate results within the deadline. What had started as an unfamiliar burden transformed into a 
meaningful collaboration. The Prophet (PBUH) taught that “the best of people are those who bring the greatest benefit to others,” 
and this guided me to serve with sincerity rather than frustration.

This experience taught me that true leadership is revealed not in comfort, but in challenge, and that humility,
patience, and sincere service can turn uncertainty into trust and teamwork.

Ijaz Ahmad
Demonstrator
Medical Lab Technology
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1. How can empathy and accountability coexist in maintaining discipline and order?

2. What does this case teach about listening before judging in a leadership context?

3. In what ways does understanding an individual’s circumstances strengthen collective 
responsibility?

58. Balancing Discipline with Understanding

Reflection Questions:

It was the middle of the term when I began noticing a recurring issue: one student consistently arrived late to class and seemed 
increasingly detached during lectures. At first, it felt like an isolated case, but over time, his lack of punctuality began subtly 
influencing others. The rhythm of the class was disrupted, and I sensed a shift in the overall energy. As a teacher and leader, I 
knew I had to intervene, but I also knew the response had to be guided by wisdom, not frustration.

My initial instinct was to address the behavior publicly, perhaps to set an example and reinforce discipline. But I paused and 
reminded myself of the virtues of justice and empathy. True discipline, I reflected, is not born from fear but from understand-
ing. Applying the habit of “Seek First to Understand, Then to Be Understood,” I invited the student for a private conversation. I 
wanted to hear his story before making assumptions.

When we met, I asked gently if there was a reason behind his delay. To my surprise, he opened up with quiet honesty. He lived 
far from campus and was juggling a part-time job to support his family. His fatigue often caused his lateness, though he never 
used it as an excuse. His words shifted something in me. I appreciated his courage and explained that discipline wasn’t just 
about attendance, it was about respect for time, effort, and personal growth. I reassured him that I wasn’t there to punish, but 
to support.

Together, we explored strategies to manage his schedule more effectively. I offered brief mentoring sessions to help him stay 
on track and encouraged him to prioritize rest and planning. Over the next few weeks, I noticed a visible change. He began 
arriving on time, his engagement improved, and even his classmates noticed his transformation. What had started as a concern 
became a quiet source of inspiration. His progress helped foster a culture of punctuality in the class, not as a rule imposed 
from above, but as a shared value embraced by all.

That experience reaffirmed a timeless truth: leadership rooted in patience and respect transforms behavior, not by force but 
by example. Through empathy and fairness, I earned not only his cooperation but also his trust. And in doing so, I learned that 
discipline, when balanced with understanding, becomes a tool for growth rather than control.

This experience taught me that when we lead with empathy and listen before we act, discipline becomes a bridge to 
transformation, not a barrier to connection.

Muhammad Zaeem Ahsan
Assistant Professor
Pharmacy
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1. What is the significance of a leader’s willingness to serve in fostering team unity
and morale?

2. How does humility dissolve hierarchical barriers and build authentic collaboration?

3.What lessons can be drawn about influence and example from small, symbolic
acts of service?

59. Humility and Service, The Sweeping Act

Reflection Questions:

In the final, tense hours before a crucial accreditation inspection, our department was a hive of focused activity. 
Everyone was busy reviewing documents, adjusting displays, and ensuring that every detail was in place. Arriving early 
to the main laboratory, I witnessed a sight that stopped me in my tracks: one of our most senior and respected faculty 
members was quietly sweeping the floor and meticulously arranging glassware on the benches. His sleeves were rolled 
up, and his movements were calm and deliberate, not rushed, not performative, just purposeful.

Surprised, I approached him and said with concern, “Sir, please, you shouldn’t be doing this. We have staff for such 
tasks.” He paused, offering a gentle smile that carried the weight of true wisdom. “My dear colleague,” he replied 
calmly, “A leader does not delegate tasks they deem beneath them. True leadership is about serving first.” His words, 
spoken with humility and conviction, struck a chord deep within me. That simple act, sweeping the floor, became a 
powerful symbol of leadership rooted in service.

His example resonated through our team. The sight of their esteemed professor serving in this way instantly dissolved 
any unspoken hierarchies. Soon, both faculty and students were inspired to join in, not out of obligation, but from a 
shared sense of pride and responsibility. The atmosphere shifted from stress to solidarity. People began working side 
by side, laughing, encouraging one another, and taking ownership of the space with renewed energy.

When the inspectors arrived, our laboratory shone, not merely from cleanliness, but from the culture of humility and 
teamwork that had been polished into its very essence. The inspection went smoothly, but what stayed with me most 
was not the outcome, but the transformation I had witnessed. That morning reminded me that leadership is not about 
titles or authority, it’s about presence, example, and the willingness to serve without ego.

This experience taught me that the most powerful leadership is demonstrated not by command, but by self-
less service, inspiring a collective spirit that elevates an entire community.

Dr. M. Razi Ullah Khan
Assistant Professor
Pharmacy
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1. How do small, sincere acts of kindness reflect and strengthen leadership character?

2. In what ways can compassion in everyday moments become a form of spiritual and 
social leadership?

3. What does this experience suggest about the power of presence and attentiveness in 
human connection?

60. The Ride That Built a Bond

Reflection Questions:

It was a sweltering day, and the heat outside was unbearable. I was about to head to the Juma prayer when I noticed 
an elderly man from my neighborhood struggling to walk under the blazing sun. His steps were slow, his posture 
weary, and his face etched with discomfort. Without hesitation, I pulled over and offered him a ride. He gratefully 
accepted, and as he settled into the seat, the cool air from the car’s AC enveloped us, offering a welcome respite from 
the oppressive heat.

As we drove toward the mosque, I was struck by his gentle smile and kind demeanor. We exchanged a few words, 
nothing elaborated, just simple reflections on the day and the blessing of prayer. Yet, there was a warmth in his tone 
that made the moment feel sacred. When we arrived, he turned to me and offered a heartfelt prayer for my parents’ 
well-being. His words were sincere and full of barakah. I felt a wave of gratitude and connection, as if something deep-
er had passed between us than just a ride.

In that moment, I realized how small acts of kindness can carry profound weight. By taking just a few minutes to help 
this elderly man, I had strengthened our bond and created a sense of brotherhood. His prayer for my parents filled my 
heart with warmth, and I knew that our connection would only continue to grow stronger. It wasn’t just about transpor-
tation, it was about presence, compassion, and the quiet dignity of serving someone in need.

As we parted ways, I felt a sense of peace and contentment. The mosque, the prayer, the heat, all faded into the back-
ground as I reflected on the simplicity and beauty of that interaction. Later, I thought about how many opportunities like 
this pass us by unnoticed, buried under the rush of our routines. That day reminded me that kindness doesn’t require 
grand gestures, just attentiveness, sincerity, and a willingness to pause for someone else.

This experience taught me that even in the busiest moments of life, small acts of kindness can create lasting 
warmth and connection, and sometimes, a simple ride can become a quiet act of worship.

Dr. Muhammad Zia Aslam
Assistant Professor
Chaudhry Abdul Rehman Business School (CARBS)
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1. How can professional intuition be balanced with preparation and prudence in
decision-making?

2. What ethical responsibilities accompany leadership in high-stakes environments?

3. In what ways can humility safeguard against overconfidence in expert roles?

61. Instinct, Insight, and the Weight 
of Responsibility

Reflection Questions:

A seasoned surgeon stood at the threshold of the operating room, reviewing the patient’s chart one last time. The case 
was a complex tumor resection, high-risk, high-stakes. He had accepted it without a thorough preoperative investigation, 
relying instead on his years of experience and clinical intuition. Confident but slightly pressed for time, he moved forward, 
trusting that his instincts would guide him through. But as the surgery began, it quickly became clear that things were 
not as expected. The tumor was more aggressive, more invasive than anticipated, and the patient’s vital signs began to 
fluctuate. The surgical team grew tense, sensing the gravity of the situation.

I was nearby when the alert came through. As a senior surgeon and colleague, I volunteered to assist. The atmosphere in 
the OR was intense, focused, urgent, and filled with unspoken concern. Together, we navigated the complications, adjust-
ing strategies in real time. Despite the challenges, the surgery was completed in a decent manner, and the patient was 
stabilized. The lead surgeon stepped out of the operating room, exhausted but relieved. The outcome had been salvaged, 
but the experience left a lingering weight.

Later, as we debriefed, I reflected on what had unfolded. While being proactive and decisive is often necessary in medi-
cine, it is equally crucial to “begin with the end in mind.” Rushing into a complex case without full preparation had placed 
the patient at unnecessary risk. The surgeon, to his credit, acknowledged this. He vowed to be more diligent in the future, 
to balance his instincts with careful planning, and to ensure that patient safety always remained the central focus.

That day taught me a profound lesson in prudence and humility. Experience and intuition are valuable assets, but they 
must be tempered with thoroughness and a commitment to patient-centered care. In high-stakes environments, even 
seasoned professionals must pause to ask: Have I done everything I can to prepare? Have I honored the trust this patient 
has placed in me?

As I walked out of the hospital that evening, I felt a complex mix of pride and responsibility. We had delivered quality care 
under pressure, but the experience had also left a mark, a reminder that leadership in medicine is not just about skill, but 
about judgment, humility, and the courage to learn from every case.

This experience taught me that in high-stakes decisions, wisdom lies not only in action, but in preparation, and 
that true care begins with the discipline to pause, reflect, and always put the patient first.

Dr. Muhammad Zia Aslam
Assistant Professor
Chaudhry Abdul Rehman Business School (CARBS)
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1. How does forgiveness contribute to healing and rebuilding trust in
professional relationships?

2. What distinguishes emotional restraint from passivity in conflict situations?

3. In what ways does choosing compassion over retaliation strengthen team
culture?

62. The Quiet Power of Forgiveness

Reflection Questions:

It was a routine team meeting, one of those midweek gatherings where updates are shared, decisions are made, 
and tensions sometimes surface. I was presenting a proposal when a colleague interrupted with a harsh remark 
that caught me off guard. His words were sharp, dismissive, and publicly undermining. For a moment, I felt a wave 
of annoyance and hurt. The room fell silent, and I could sense others registering the discomfort. My instinct was to 
defend myself, to respond with equal force. But something within me paused.

The challenge was clear: rise above the sting and respond with grace. I took a deep breath and reminded myself 
that leadership is not just about ideas, it’s about character. I chose to respond with patience and integrity, staying 
accountable to both myself and the team. Instead of reacting in the moment, I waited until after the meeting and 
approached my colleague privately.

“Hey, I wanted to understand why you made that comment,” I asked calmly. My tone was open, not accusatory. 
I explained how his words had affected me, not to shame him, but to invite reflection. As I spoke, I saw a shift in 
his expression. A look of guilt washed over his face. He admitted that he had spoken out of frustration and hadn’t 
realized the impact of his tone. He apologized sincerely and promised to be more mindful in future interactions.

The outcome was more than I expected. My response had not only preserved our working relationship but also 
created a sense of responsibility in him to improve his communication. In the days that followed, I noticed subtle 
changes, more thoughtful contributions, greater sensitivity in discussions, and a quiet respect that hadn’t been there 
before.

This experience reminded me that forgiveness is not weakness, it is strength. It allows us to transform moments of 
conflict into opportunities for connection. By choosing empathy over ego, I had opened a door to healing and growth. 
The ripple effect was real: others in the team began to mirror the same tone of respect and openness.

This experience taught me that forgiveness is a powerful tool that can turn tension into trust, and that true 
leadership often begins with the courage to respond with compassion

Prof Dr Rizwan Saeed
Professor
Department of Community Medicine
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1. What does this scenario reveal about responding to criticism with openness rather
than defensiveness?

2. How can mutual accountability become a tool for growth instead of confrontation?

3. In what ways does transparent dialogue reinforce respect and shared purpose among 
colleagues?

63. Leading with Patience and Mutual 
Accountability

Reflection Questions:

It was a regular afternoon when a senior peer faculty member approached me with pointed criticism about my leadership style. 
She expressed that my soft and empathetic way of managing faculty issues was not appropriate, implying that firmness and 
authority were more effective. Her remarks caught me off guard. At first, I felt challenged, not just by her words, but by the fact 
that the critique came from someone junior in rank but senior in age and experience. My instinct was to withdraw or dismiss the 
comment, but I paused and reminded myself that leadership is not about defending ego, it’s about modeling character.

The challenge was to respond without defensiveness, and to turn the moment into a constructive dialogue. I chose patience 
over pride. Instead of reacting, I invited her to explain her concerns more specifically, asking for examples that could help 
me understand her perspective. As she spoke, I listened carefully and empathetically. Her tone softened as she shared her 
frustrations, and I realized that her comments stemmed from incomplete information and assumptions about departmental 
dynamics.

I acknowledged her concerns and clarified my approach, not with justification, but with integrity and humility. I explained that my 
leadership style is rooted in mutual respect and accountability, and that I believe in empowering others rather than controlling 
them. I also shared that as a team lead; I hold myself accountable to the same standards I expect from others. This wasn’t about 
being soft; it was about being principled and inclusive.

To my relief, she understood my response well. She admitted that she hadn’t considered the full context and that her 
information about recent departmental issues was outdated. She appreciated the clarity and acknowledged that she had jumped 
to conclusions too quickly. The conversation ended on a positive note, with both of us feeling heard and respected.

This experience reminded me that leadership is not about proving others wrong, it’s about creating space for dialogue, 
reflection, and growth. Listening to others’ perspectives and staying accountable are not signs of weakness; they are the 
foundations of trust and collaboration.

This experience taught me that respectful dialogue and mutual accountability can turn criticism into connection, and 
that true leadership is measured not by control, but by character.

Prof. Muhammad Atif Qureshi
Professor
Department of Medicine
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1. How can humility transform feedback into a source of personal and professional
development?

2. What inner habits help leaders receive critique without insecurity or
defensiveness?

3. How does modeling vulnerability promote psychological safety within teams or
classrooms?

64. Strength in Stillness: Embracing
Feedback with Grace

Reflection Questions:

This week marked a quiet but significant shift in my personal and professional growth. It began with a conversation I 
hadn’t anticipated, a moment of constructive feedback from my Head of Department. While the tone was respectful, the 
content touched on areas I hadn’t fully acknowledged in myself. It’s never easy to have one’s weaknesses pointed out, 
especially when you’re trying your best. My first reaction was discomfort. A part of me wanted to explain, to defend, to 
justify.

But I paused. In that pause, I remembered the example of Prophet Muhammad (PBUH), a leader who embodied 
humility, self-awareness, and the ability to listen with an open heart. His life taught us that true strength lies not in 
overpowering others, but in mastering the self. I reminded myself that feedback, even when uncomfortable, is a gift, a 
mirror that helps us grow.

Instead of reacting, I chose to reflect. I revisited my classroom practices with fresh eyes. I began noticing small but 
important areas for improvement: moments where my instructions could be clearer, where my tone could be more 
encouraging, where I could listen more attentively to students’ unspoken needs. I realized that growth doesn’t always 
require dramatic change, sometimes, it begins with subtle shifts in awareness.

As I embraced this process with humility and transparency, something beautiful happened. My students responded in 
kind. They became more open, more participative, and more willing to share their own struggles. They no longer saw 
feedback as criticism, but as a shared tool for learning. In modeling vulnerability, I had unknowingly created a safer 
space for them to grow too.

This experience reshaped my understanding of leadership. It’s not about being flawless or always having the answers. 
It’s about being open, accountable, and compassionate, with others and with oneself. I learned that when we receive 
feedback with sincerity, we don’t just improve our performance, we deepen our relationships and expand our capacity 
to lead with heart.

This experience taught me that true leadership begins not in perfection, but in the quiet courage to grow 
through humility, reflection, and grace.

Ajmal Shahbaz
Demonstrator
Emerging Allied Health Technologies
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1. How can leaders maintain composure and effectiveness while navigating simultaneous 
personal and professional pressures?

2. What role does delegation play in building trust and shared ownership during demanding 
situations? 

3. How does transparency about personal challenges enhance empathy and cooperation 
within teams?

Friday, September 5, 2025, was one of those days where every responsibility seemed to converge at once. As the final working day 
of the week, it carried the weight of decisions that needed to be made before the weekend. My professional duties were stacked 
high: managing new admission data, resolving class management issues, handling faculty workload concerns, and providing 
guidance to students. Each task was time-sensitive and required thoughtful attention. Yet, alongside these professional demands, I 
was also navigating a deeply personal challenge. My mother had been admitted to the hospital due to illness, and I was her primary 
caregiver. Balancing my leadership role at work with my role as a daughter was not just difficult, it was emotionally taxing. I knew 
that neither responsibility could be compromised, and I had to find a way to honor both with integrity.

The challenges were layered. The admission process was in full swing, and faculty scheduling needed immediate attention. Multiple 
issues were surfacing at once, from class management problems to student concerns that required urgent academic and emotional 
support. Faculty members were feeling overwhelmed, and their stress was beginning to affect morale. Students, too, were anxious 
and in need of reassurance. The pressure was real, and the stakes were high.

To respond effectively, I adopted a strategic and compassionate leadership approach. I began by prioritizing tasks, focusing on 
the most urgent and impactful matters. I applied Covey’s principle of Put First Things First, which helped me stay grounded and 
purposeful. I delegated responsibilities such as admission data updates and classroom coordination to capable faculty members, 
empowering them to take ownership. This wasn’t just about offloading tasks, it was about building trust and encouraging 
leadership within the team. I also chose transparency. I shared my personal situation with my team, not to seek sympathy, but to 
foster understanding. This open communication created a space of empathy and mutual respect. Faculty members responded 
with kindness and stepped up where needed. I listened attentively to their concerns, offering guidance and support. Despite the 
emotional strain, I remained consistent in my teaching, delivering my planned lecture with focus and commitment to ensure quality 
learning.

The results were deeply affirming. The department ran smoothly, with no delays in admissions or class management. Faculty felt 
motivated and trusted, which boosted teamwork and morale. Students received timely guidance, and their trust in the system grew 
stronger. The atmosphere shifted from stress to collaboration. Relationships were strengthened, and the day ended with a sense of 
quiet accomplishment.

This Friday proved that leadership during challenging times requires trust, empowerment, and empathy. By delegating 
responsibilities, listening actively, and leading with compassion, I was able to meet organizational goals while caring for my family. 
I learned that when a leader demonstrates integrity and resilience, it not only resolves immediate issues but also inspires others to 
grow and contribute meaningfully.

“When a leader trusts and inspires others, challenges become opportunities for collective success and personal 
growth.”

65. Leading with Balance and Trust During 
a Demanding Friday

Reflection Questions:

Dr. Farhana Akmal
Assistant Professor
Department of Education
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1. How does personal resilience in times of crisis inspire collective strength in others?

2. In what ways can faith transform loss into an opportunity for service and
perseverance?

3. What does this experience teach about the power of consistency and responsibility amid 
adversity?

On August 28, 2025, my life changed in ways I could never have imagined. An extreme flood hit Park View Society, Platinum 
Block, one of the most devastated areas. My home was directly struck. Within hours, everything I had built over years furni-
ture, books, clothes, and precious memories was submerged under muddy water. The sight was heartbreaking: books I had 
treasured scattered on the floor, clothes drenched, familiar walls collapsing under the weight of water. My family and I were 
suddenly displaced, forced to move between temporary shelters with only a small bundle of essentials. The physical loss was 
immense, but the emotional weight was heavier. Waking up in an unfamiliar house, surrounded by strangeness, was deeply 
unsettling. Traveling to and from the university became harder, and exhaustion layered itself over grief. In those moments, 
it would have been easy, even natural, to step back from everything. Yet my responsibilities as a teacher stood firmly before 
me.

I remember thinking: Should I pause, retreat, and give myself space to recover? Or should I step forward, trusting Allah (SWT) 
to give me the strength to continue? The challenge was not just about logistics, it was about faith, resilience, and the example 
I wanted to set. The next morning, I stood in front of my students. My heart was heavy, but my resolve was firm. To my sur-
prise, many of them hadn’t even expected me to come, some had skipped class themselves, shaken by the city’s chaos. They 
looked at me in disbelief: how could I stand there, teaching, when my home had just been devastated?

That moment became transformative. My presence spoke louder than words. The students realized that resilience is not just 
a concept; it is a living act. Some of them later told me, “Miss, if you can come after losing your home, then we too can face 
our difficulties without giving up.” Their words touched me deeply. It was as though, in my attempt to lead them through 
learning, they, too, found strength in me and gave me courage in return.

The flood had taken away belongings, but it could not take away my dignity, faith, or sense of responsibility. 
In fact, it strengthened them. By continuing to teach in the face of such loss, I learned that leadership is not about escaping 
storms, but about standing firm in them, showing calmness, and inspiring others through example.  Walking away from that 
classroom, I realized that my students had not just learned the day’s lesson from the syllabus they had learned resilience, 
perseverance, and faith. And I, too, had learned: commitment is not tested in comfort, but in crisis. Respect and trust are not 
earned by authority alone, but by modeling patience, consistency, and service in the hardest moments.

This experience reminded me that floods can destroy houses, but they cannot destroy faith. They can scatter possessions, 
but they cannot scatter the will to serve. By showing up with resilience, I not only fulfilled my duty but also planted seeds of 
strength in my students. And together, we discovered that leadership, at its core, is about rising above hardship with dignity 
and inspiring others to do the same.

66. From Ruins to Resilience, Leading 
Through the Flood

Reflection Questions:

Aisha Siddiqa
Lecturer
Mass Communication
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1. How can moral courage influence institutional trust and long-term professional
relationships?

2. What inner qualities enable a leader to speak with integrity in sensitive or high-stakes 
situations?

3. How does fairness serve as a foundation for credibility and mutual respect in
leadership?

It was a significant day in my professional journey, a meeting with the Chairman to discuss the retention of a faculty member whose 
future at the institution had come under question. The issue had been circulating for some time, and I knew this conversation wasn’t 
just about one person’s contract. It was about how we, as an institution, choose to honor dedication, talent, and human contribution.
Before entering the Chairman’s office, I spent time reflecting deeply. I reviewed the faculty member’s contributions, organized my 
thoughts, and reminded myself of the broader implications. This wasn’t a routine administrative matter, it was a decision that could 
affect a colleague’s career, departmental morale, and the learning environment for students. The responsibility felt immense, but I 
knew that silence would have been a mistake.

Walking down the hallway, I felt a mix of determination and nervousness. Each step carried the weight of what I was about to say. I 
reminded myself that I wasn’t advocating for personal interest, but for the collective good. This was one of those moments when fear 
must be set aside to speak for what is right.

The Chairman welcomed me politely, and I could feel the seriousness of the space. Sitting across from him, I focused on staying 
calm and clear. I spoke about the faculty member’s impact, mentoring students after hours, introducing engaging teaching methods, 
and fostering a collaborative spirit among colleagues. I emphasized that this was someone who contributed meaningfully to the 
department’s growth.

I also shared that my advocacy was rooted in values, not emotion. I spoke about the virtues I strive to live by, honesty, humility, 
patience, justice, responsibility, respect, compassion, integrity, gratitude, and courage. In this case, courage was central. Speaking 
openly about a sensitive matter required me to overcome fear and doubt. I wanted the Chairman to see that my request was ground-
ed in principle, not favoritism.

He listened attentively and asked thoughtful questions about long-term goals. His calm demeanor gave me the confidence to con-
tinue. To my relief, the meeting ended on a hopeful note. The Chairman agreed to retain the faculty member and reassured me that 
whenever I take a stand for what’s right, I can count on his support. His words validated my decision and filled me with gratitude.

In the days that followed, I saw renewed energy in the department. The faculty member felt valued, colleagues felt reassured, and 
students continued to benefit from a committed teacher. This experience reminded me that leadership is not just about authori-
ty, it’s about listening, protecting, and empowering others through principled action.

The meeting became a milestone in my journey. It strengthened my relationship with the Chairman and reaffirmed my belief that 
courage, guided by values, can turn difficult moments into meaningful outcomes. It taught me that standing for fairness may be 
uncomfortable, but it leaves a lasting impact, on individuals, on institutions, and on the culture we build together.

67. One Decision of Fairness Can Inspire 
Trust for A Lifetime

Reflection Questions:

Aisha Siddiqa
Lecturer
Mass Communication
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1. How can I ensure that my efforts to serve others come from sincerity rather than
obligation?

2. What practices help me transform logistical tasks into opportunities for connection
and impact?

3. How can gratitude shape my leadership approach during demanding situations?

The Superior University Alumni Dinner of 2025 was far more than an event on the calendar, it was a celebration of years of 
hard work, shared memories, and the deep sense of belonging that our institution nurtures. From the moment preparations 
began, I sensed the weight of responsibility on my shoulders. Coordinating across departments, reaching out to hundreds of 
graduates, and ensuring that every alumnus felt personally valued required patience, emotional balance, and sincere commit-
ment. Yet, beneath the logistical demands was a deeper purpose: reconnecting people with the place that shaped their identity 
and ignited their potential.

The challenge intensified in the weeks leading up to the event. Communication channels overflowed, tasks multiplied, and 
balancing academic responsibilities alongside event planning tested my endurance. Alumni had questions, departments needed 
updates, and students assisting the event often sought guidance. At times, exhaustion crept in, but I reminded myself that 
meaningful work often stretches us beyond comfort. My role was not merely administrative, it was relational. Each message 
sent, each phone call made, and each detail finalized contributed to building a moment that carried emotional significance for 
hundreds of people.

On the day of the dinner, the campus transformed beautifully. Soft lights, elegant décor, and the hum of anticipation created 
an atmosphere filled with warmth and pride. As guests arrived, their smiles reflected years of memories, projects completed, 
friendships formed, mentors who inspired them, and struggles that shaped their resilience. The presence of the legendary 
Sajjad Ali elevated the evening, and when he began to sing, it felt as though the entire hall paused to breathe in nostalgia, 
gratitude, and connection.

enue, I watched alumni embrace old friends, faculty greet former students with affection, and graduates share stories of how 
the university influenced their personal and professional journeys. These interactions reaffirmed that education is not confined 
to classrooms, its impact extends into relationships, aspirations, and lifelong character. The entire evening flowed with a sense 
of unity, gratitude, and mutual respect. Every moment of exhaustion that preceded the event felt worthwhile.

When several alumni approached me to express their appreciation for the effort behind the evening, I felt a profound sense of 
fulfillment. They spoke not only of the beautifully arranged event but of the emotional experience, feeling valued, remembered, 
and welcomed home. It reminded me that leadership in service is not measured by tasks completed but by hearts touched. 
The true success of any event lies not in its scale, but in the sincerity with which it brings people together.

68. A Night of Legacy: Strengthening 
Bonds Through Gratitude and Service

Reflection Questions:

Bushra Rafique
Senior Lecturer & Program Leader
Department of Mass Communication
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1. How can emotional resilience and self-regulation enable leaders to serve effectively 
during personal trials?

2. What does this case reveal about balancing empathy for oneself with responsibility
toward others?

3. In what ways does showing composure during grief model strength and faith for students 
or colleagues?

69. Teaching Through Grief: A Quiet 
Act of Leadership

Reflection Questions:

On Sunday, I returned from my village after attending my cousin’s funeral. The day had been emotionally heavy, filled with sorrow, 
reflection, and family responsibilities. Losing a loved one is always painful, but the sudden need to return to academic duties added 
another layer of pressure. There was no time to pause or process. By Monday morning, I was expected to be present for my scheduled 
class at the university. The transition from personal loss to professional responsibility within hours tested both my emotional resilience 
and mental strength.

Every step that morning felt heavy. The grief lingered, quietly pressing against my thoughts. Yet I knew my commitment to students and 
colleagues could not be postponed. I reminded myself that my role as an educator was not limited to delivering lectures, it was also 
about creating a stable and positive learning environment. Despite the emotional weight, I chose to fulfill my responsibility and attend the 
class. Internally, I acknowledged my sorrow, but outwardly I projected calmness, demonstrating that it is possible to manage emotions 
while remaining committed to duty.

As the class began, I focused on the lesson plan and the students in front of me. They were attentive, engaged, and eager to learn. 
Although I had initially worried that my emotional state might affect my teaching, the act of teaching itself became a source of healing. 
Interacting with students, answering their questions, and guiding their understanding helped me channel my emotions constructively. In 
that moment, I realized that fulfilling responsibilities, even during hardship, can create purpose and stability.

Throughout the day, I practiced emotional self-regulation. I gave myself quiet moments during breaks to reflect and process my grief, 
ensuring that emotions did not overwhelm my teaching. I reminded myself that showing composure in public does not mean suppress-
ing emotions, but consciously balancing responsibility with private reflection. This approach allowed me to maintain consistency for my 
students while honoring my own emotional needs.The outcomes of this choice were profound. The class was conducted smoothly, with 
students engaged and motivated. Colleagues recognized the effort it took to return so quickly, which built mutual respect and trust. I 
personally reinforced my belief in my ability to manage personal challenges while maintaining professional responsibilities. Inner faith and 
patience allowed me to balance emotional recovery with academic duties. Students and colleagues indirectly learned that responsibility 
and perseverance can coexist with personal adversity.

As I reflected on the experience, I realized that true strength is not merely enduring hardship, it is transforming adversity into purposeful 
action. By demonstrating consistency, patience, and responsibility, I hoped to inspire students to understand that life’s difficulties need 
not hinder growth and learning. This experience reinforced my belief that leadership and responsibility go beyond task comple-
tion, they involve modeling resilience and wisdom in front of others.

Moving forward, I plan to adopt healthier strategies for balancing personal and professional responsibilities during times of emotional dif-
ficulty. I will create space for reflection and recovery while ensuring my academic commitments remain consistent. I also aim to mentor 
students on how to navigate personal challenges without losing focus on their goals, using my own experiences as a source of guidance. 
By continuing to practice patience, resilience, and self-regulation, I hope to strengthen my leadership and inspire others to see adversity 
not as a barrier, but as a stepping stone toward inner growth and responsibility.

Sobia Abbas
Lecturer
Mass Communication
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1. How can I support others in balancing creativity with accountability during
challenging projects?

2. What leadership behaviors help transform stressful processes into meaningful
learning experiences?

3. How can I model patience and empathy when guiding teams through
unpredictable situations?

October marked a turning point as our department transitioned from planning into the action-filled execution stage of the 
Final Video Projects. After weeks of concept development, script refinement, and pre-production preparation, students were 
finally stepping into the real-world environment of on-set filming. My role shifted accordingly, from guiding their ideas in 
the classroom to mentoring them through the unpredictable and demanding realities of production life. This phase required 
presence, patience, emotional support, and a steady balance between creative freedom and structured accountability.

The challenges emerged quickly and in diverse forms. Each student group had its own rhythm, strengths, anxieties, and 
limitations. Some struggled with managing time on set; others found themselves overwhelmed by technical setbacks or last-
minute changes in locations and cast members. Logistical hurdles often collided with academic deadlines, amplifying stress 
for many students. For me, the difficult task was ensuring that every group received equal attention and constructive feedback 
without compromising my other academic responsibilities. It was a test of empathy, strategic prioritization, and leadership 
under pressure.

To support the students meaningfully, I made myself available both on campus and on their sets. I visited locations to guide 
camera framing, troubleshoot technical issues, and help them navigate conflicts that naturally arise in group work. Beyond 
technical input, I offered reassurance during moments of frustration, encouraging them to view setbacks not as failures but as 
integral parts of the creative process. I conducted review sessions where students presented their raw footage, and together 
we discussed narrative flow, visual coherence, and opportunities for improvement. These conversations helped them refine 
their storytelling skills while building confidence in their artistic choices.

What stood out during this period was the transformation in student behavior. Many began approaching challenges with 
calmness and a sense of ownership. Groups that initially struggled with coordination learned to value communication and 
mutual respect. I noticed a visible shift in their discipline, from hurried decision-making to thoughtful planning, from stress-
driven reactions to collaborative problem-solving. My presence no longer felt supervisory but supportive, creating a space 
where students could explore their creativity authentically while feeling guided and valued.

The outcomes reflected the strength of this collaborative approach. Final Video Projects showed improved technical quality, 
richer narratives, and greater emotional depth. Documentaries displayed meaningful research, and advertising campaigns 
demonstrated creativity aligned with learning outcomes. Beyond the work itself, the relationships strengthened, students 
trusted the process, trusted one another, and trusted themselves. Leadership in creative education thrives most when 
guidance becomes partnership and feedback becomes fuel for growth.

70. From Vision to Reality: Leading
Students Through Creative Execution

Reflection Questions:

Sobia Abbas
Lecturer
Mass Communication
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1. How does shared service in adversity cultivate empathy, unity, and moral strength?

2. In what ways does humility enhance collaboration during humanitarian work?

3. What role does compassion play in transforming relief efforts into moral learning
experiences?

On Wednesday, 3rd September, as part of the Mission Essar Flood Relief Program, a team of Superior University faculty, staff, 
and volunteers joined hands with the AWT team and the Pakistan Army to reach flood-stricken communities. These were areas 
completely submerged in water, where thousands of families were cut off from food and basic supplies.   
 
The journey itself was a test of endurance. Normal vehicles could not enter the affected regions, so at times we travelled on trac-
tor trolleys, and at other times we walked barefoot through waterlogged paths. The biggest challenge was to reach people in the 
most remote pockets and to distribute food to nearly 2,000 individuals, ensuring fairness, order, and dignity.   
 
What stood out most was the silent resilience of the communities we served. Despite having lost homes, livestock, and liveli-
hoods, many greeted us with prayers and smiles. In one village, an elderly man insisted on offering us water from a salvaged 
clay pot, a gesture that moved our entire team. It reminded us that dignity persists even in devastation, and that service is not a 
one-way act,it is a mutual exchange of humanity. These moments deepened our sense of purpose and reinforced the impor-
tance of being present not just physically, but emotionally and spiritually.   
 
Despite the physical challenges, our team remained committed to its mission. Faculty, staff, and volunteers worked shoulder 
to shoulder, carrying food packs, helping the elderly, and comforting families in despair. Guided by the virtues of Compassion, 
Brotherhood, and Service, we applied Habit 3: Put First Things First to prioritize urgent needs and Habit 4: Think Win-Win to 
strengthen collaboration with the Army and AWT teams. Every step, whether on a tractor trolley or barefoot, symbolized our 
resolve to stand with those who needed us most.   
 
The distribution was carried out successfully, and food reached every intended household. Families expressed deep gratitude, 
not only for the relief but for the presence of Superior University’s team among them. The effort uplifted the spirits of both the 
community and our volunteers, proving that unity, resilience, and compassion can overcome even the toughest conditions.   
 
This experience taught me that leadership is not about comfort; it is about commitment. Walking barefoot in flood-affected areas 
and riding tractor trolleys alongside my colleagues reminded me that service requires sacrifice. I realized that when faculty, staff, 
and students unite under one mission, we don’t just distribute food, we deliver hope, dignity, and humanity. True leadership 
shines brightest when we step into discomfort for the sake of others.

71. Walking with Purpose, Serving 
Flood-Affected Families Together

Reflection Questions:

Usman Sadiq
Assistant Professor and Program Director SEP & Sustainability
Chaudhary Muhammad Akram Center for Entrepreneurship and
Development (CMACED)
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72. From Comfort to Contribution:
A Journey of Character-Driven Leadership

As my university embraced the vision of connecting people with purpose and cultivating leadership rooted in character, I found 
myself undergoing a profound personal transformation. At times, it felt as though only one person, the Leader, stood on one side, 
while the entire university stood on the other. This was not an easy journey. It demanded patience, faith, and courage. The change 
began with a simple but powerful idea: personal success starts from the inside out. People were encouraged to take responsibility 
for their choices and actions, and gradually, the circle of growth widened, from self-awareness to humility in relationships, and even-
tually to strategic wisdom in service to society. What inspired me most was the realization that employees are the true beneficiaries 
of organizational resources. We must see ourselves as responsible for shaping our own destinies. True growth is not just about 
competence, it is anchored in character. 

The greatest challenge I faced was internal. I had to confront my own mindset, which for years had been shaped by narrow thinking: 
“I just need to do my work. My comfort zone is enough.” Through university trainings, I came to see how this limited vision was 
holding me back. By working only for myself, I was wasting resources, failing to grow, and falling short of my potential. Gradually, 
my perspective shifted. I began to see myself not just as a teacher in the classroom, but as a contributor to the wider university 
system. I realized that I hold resources in my hands, and I am accountable for how I use them. This pushed me toward greater 
responsibility, efficiency, and purpose.

This shift was nurtured by the example of our Leader. I saw him consistently protect and promote the university, investing time and 
resources to communicate our values to the world. He encouraged us to rethink our life objectives, raise our capacities, and make 
meaningful contributions. On public platforms like APSUP and rector conferences, he represented us with courage and clarity, 
declaring that our university was producing responsible citizens shaped by values. His actions reminded me of the importance of 
engaging with society’s needs before presenting our vision. What touched me most was his investment, not just of time, but of 
money. Resources that could have been used for profit-making ventures were instead dedicated to building people. This reminded 
me of Surah Al-Asr: the value of time, the call to truth, and the need for patience. I realized that leaders are like front-line soldiers. 
They don’t inherit institutions, they build them with courage, vision, and sacrifice. And what they build is not for themselves, but for 
others, for employees, students, and society.

This realization placed a responsibility on me. If my leader fulfills his duty to protect and represent the institution, then I must fulfill 
mine. My duty is to mentor students not only with knowledge but also with character and competence. I must strengthen the univer-
sity system, knowing that employees are the true users of its resources. It is in our hands either to waste those resources or elevate 
them through excellence. My personal growth must be twofold: character development and professional mastery. Only then can I 
truly honor the trust placed in me.

From this journey, two truths became clear. First, organizations that invest in developing their people remain alive. They improve 
systems through their people, creating synergy and collaboration. Second, when competence is built upon character, its impact is 
infinite. Mentoring through values builds generations who live with purpose, justice, and responsibility. This is the true purpose of 
life: to grow beyond personal comfort, contribute beyond oneself, and leave behind values that endure.

Uzma Kashif
Assistant Professor
Chaudhry Abdul Rehman Business School (CARBS)

1. What shifts occur when leadership moves from self-interest to service-oriented
contribution?

2. How does aligning competence with character create sustainable institutional growth?

3.  In what ways can following an inspiring leader awaken one’s own sense of
responsibility and purpose?

Reflection Questions:
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1. What does this story reveal about the importance of presence and attentive listening in 
relationships?

2. How can intentional, heartfelt communication strengthen bonds within families and
communities?

3. In what ways do small, ordinary moments shape trust, belonging, and
emotional growth?

It was late afternoon when I stepped outside to see off some guests. Just then, my daughter insisted that she wanted to come 
along. I seated her on the bike, and together we rode toward the society gate. On the way, I casually began lighthearted 
conversation with her, asking small questions to keep her engaged.

I wondered if I had been too strict at times and whether my behavior might have hurt her feelings. These little opportunities 
don’t come often, so I felt it was important to use the moment to connect with her heart. At the same time, I was curious 
about how she truly saw me as her father.

I gently asked her, “Have you ever been angry with Baba?” Without hesitation, she replied, “No!” I smiled and admitted, 
“Sometimes I do get angry, please forgive me for that.” She laughed, and the conversation moved forward. Soon she asked, 
“Baba, if I wasn’t studying in this school, which school would you send me to?” One question led to another, and we kept 
talking until we reached the gate, immersed in our little exchange.

As we rode back, I noticed how her tone had shifted, more playful, more trusting. She began sharing small stories from 
school, her favorite subjects, and even her dreams of what she wanted to become. It struck me how children often carry 
a reservoir of thoughts waiting to be heard, and how a simple ride can become a bridge to that inner world. I realized that 
parenting isn’t just about providing or instructing, it’s about being present in the quiet, ordinary moments that children treasure 
most. That day, the road wasn’t just a path to the gate; it became a path into her heart.

That evening, during dinner, my daughter excitedly told her mother, “Today I had so many talks with Baba!” Hearing 
this, I realized how much those simple minutes had meant to her. What felt like ordinary conversation to me 
was, in fact, something deeply special for her.

The experience taught me that spending time with children and listening to their small questions is profoundly valuable. We 
often fail to realize how a few minutes of heartfelt conversation can become a lasting memory for them, strengthening bonds 
and giving them joy those words cannot measure.

Later that night, I reflected on how easily such moments can be missed in the rush of daily responsibilities. It reminded me 
that intentional presence is more powerful than grand gestures. A child doesn’t need elaborate plans to feel loved, they need 
eye contact, gentle words, and the assurance that their thoughts matter. That ride became a quiet reminder that fatherhood is 
built not just in milestones, but in the mosaic of everyday interactions that shape a child’s sense of belonging and love.

73. Lasting Memory of a Heartfelt 
Conversation

Reflection Questions:

Dr. Azadar Hussain
Education & Training Manager
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Over the past one and a half years, I have been consciously observing myself and my reactions, particularly because I struggle 
with self-control and often find myself getting angry quickly. This period has been filled with situations that tested my patience 
and gave me opportunities to reflect and learn. Each encounter became a mirror, showing me both my weaknesses and the 
possibility of growth if I chose to respond differently.

The greatest challenge I faced was controlling my anger, especially in professional settings where relationships are delicate 
and misunderstandings can easily arise. I knew that unchecked anger could damage trust, create unnecessary conflict, and 
weaken the very bonds that are essential in an academic environment. I wanted to understand how I could improve in this 
area, not only for my own peace of mind but also for the sake of those around me.

In this pursuit, I began to closely observe one of my seniors at work. He became, unknowingly, a role model for me. I noticed 
countless occasions when he could have easily lost his temper, sometimes even when he was right and others were wrong-
fully blaming or criticizing him. Yet, he consistently chose silence over anger. His calmness often dissolved misunderstandings 
within a short time, and the truth of the situation would emerge naturally without conflict. What struck me most was how his 
restraint not only protected his dignity but also increased the respect and affection his colleagues had for him. His silence was 
not weakness; it was strength, and it carried a quiet authority that spoke louder than any outburst could.

From these observations, I realized that patience and silence bring better results than anger. By not reacting emotionally, my 
senior maintained harmony in the workplace and strengthened his relationships. His example showed me that true leadership 
is not about asserting oneself in every moment, but about knowing when to step back, when to listen, and when to let time 
reveal the truth.

This experience became a turning point for me. I began practicing restraint in moments when I felt provoked, reminding my-
self of the dignity and respect that silence can preserve. Slowly, I noticed a shift in my own interactions. Conflicts that might 
once have escalated began to dissolve more easily. I found that by choosing patience, I not only protected my 
own integrity but also contributed to a healthier, more collaborative environment.

The lesson I carry forward is clear: anger may feel powerful in the moment, but it rarely builds anything lasting. Silence, pa-
tience, and self-control, on the other hand, create space for understanding and growth. I am now convinced that self-control 
in such situations will be extremely beneficial in overcoming my personal challenge and in shaping a more positive environ-
ment for myself and those around me.

74. Modeling Self-Management and a 
Learning Attitude

1. How does practicing self-control in moments of anger reflect maturity and wisdom in 
leadership?

2. What role do observation and reflection play in developing patience and emotional
intelligence?

3. In what ways can silence and restraint become powerful tools for peace and
collaboration?

Reflection Questions:

Dr. Azadar Hussain
Education & Training Manager
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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75. Modeling Justice and Responsibility

1. How does self-accountability deepen one’s understanding of justice and fairness?

2. .What does this case reveal about the importance of humility in evaluating others’
efforts?

3. In what ways can recognizing one’s own shortcomings enhance teamwork and trust?

Reflection Questions:

Dr. Azadar Hussain
Education & Training Manager
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)

The conclusion of Rahmat-ul-lil-Alameen week was marked by a grand event in the Fazal Muhammad Auditorium, where Raza 
Saqib Mustafai Sahib was scheduled to deliver the final speech. The atmosphere was filled with anticipation, and the arrange-
ments reflected the significance of the occasion. From our center, Mr. Farooq had been entrusted with overseeing the event 
management, and as the program unfolded, I began to notice certain shortcomings that caught my attention from an
administrative perspective.

When a colleague pointed out these gaps, my immediate reaction was one of disappointment. Almost instinctively, I directed my 
frustration toward Mr. Farooq, assuming that every flaw in the arrangements was a result of his negligence. In that moment, it 
seemed easier to assign blame than to pause and reflect on the broader picture.

Yet, as I took a step back and considered the situation more carefully, a sense of fairness began to surface. I recalled that our di-
rector had distributed responsibilities among all of us, not just Mr. Farooq. In fact, when I thought about it more deeply, I realized 
that Mr. Farooq had diligently carried out his share of the work. He had coordinated with the guests, welcomed them warmly, 
arranged food, and ensured their smooth departure. His visible efforts stood in contrast to my own limited
involvement. I had, in truth, confined myself to the role of an audience member, attending the
program without contributing meaningfully to its success.

This realization struck me with clarity. The shortcomings I had been quick to notice were not the result of one person’s failure 
but rather a reflection of my own lack of participation. Instead of blaming others, I needed to acknowledge my responsibility. The 
success of the event, I now saw, was due to the dedication of Mr. Farooq, the OEC, and the rest of the team who had worked 
tirelessly. My absence from the process had been the real gap.

Recognizing this truth was humbling. It reminded me that justice is not only about judging others fairly but also about holding 
oneself accountable. It is easy to criticize, but far more meaningful to reflect on one’s own role in a collective effort. By admitting 
my mistake, I felt a renewed sense of responsibility and a determination to ensure that such negligence would not be repeated.

The experience became a valuable lesson in leadership and teamwork. It taught me that fairness requires us to see be-
yond our initial judgments and to appreciate the unseen efforts of others. It also reminded me that responsibility is not 
something to be delegated away, it is shared, and each person must carry their part with sincerity. In the future, Insha’Allah, I will 
demonstrate responsibility and ensure that my role is fulfilled with sincerity and commitment.
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This morning, when I arrived at the university, I was struggling with a painful injury in my right eye. It was watering 
continuously, the redness was severe, and even the simplest task of looking at my laptop became almost unbearable. 
The discomfort was distracting, and yet, in that very moment of weakness, I found myself reflecting deeply on what this 
experience meant.

The difficulty of managing my daily responsibilities with only one eye functioning properly made me realize how much I 
had always taken my health for granted. I had never paused to think about how crucial even the smallest blessings are, 
until one of them was compromised. What I once considered ordinary suddenly felt extraordinary, and I began to see 
how fragile comfort and ease truly are
.
As I struggled through the day, my heart turned toward gratitude. I thought about how often people, including myself, 
ignore the countless blessings of Allah until they are reduced or taken away. This small experience of pain and limitation 
became a powerful reminder to never overlook the gifts we live with daily. The ability to see clearly, to walk without pain, 
to breathe without difficulty, or to enjoy the company of loved ones, these are treasures we often fail to acknowledge 
until they are threatened.

The temporary loss of comfort and vision taught me that true awareness of blessings often comes through trials. It 
became clear to me that before life’s breaths come to an end, before illness overwhelms, before mobility is lost, and 
before the company of loved ones fades away, gratitude must be practiced consistently. Every moment is an opportunity 
to recognize the generosity of Allah, and every challenge is a reminder of how dependent we are on His mercy.

Later in the day, as I reflected more deeply, I realized that gratitude is not meant to be a reaction to hardship but a 
constant state of awareness. It is not something to be delayed until blessings are lost. Rather, it is a discipline of the 
heart that must be nurtured daily. To live with gratitude is to live with humility, recognizing that nothing we enjoy is truly 
earned by our own effort, it is all a gift.

This incident, though small in comparison to greater trials, left a lasting impression on me. It reminded me that
gratitude is not about waiting for big miracles, but about recognizing the quiet, everyday mercies that 
sustain us. Allah’s every gift, whether sight, health, companionship, or the ability to live an active life, deserves appre-
ciation each day, and true wisdom lies in thanking Him for these blessings while we still have them.

76. Gratitude for Divine Blessings

1. How can temporary hardship heighten awareness of everyday blessings and
divine mercy?

2. What does this experience teach about humility and dependence on Allah’s
continuous grace?

3. In what ways does gratitude nurture emotional balance and contentment in 
leadership?

Reflection Questions:

Dr. Azadar Hussain
Education & Training Manager
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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A few days ago, around the time of Maghrib, I was on my way home when I received a call from my landlord. He said he 
wanted to meet me and was already standing outside the house. I told him I would be there in a few minutes. It had been 
about eight months since I moved into this house, and the rental agreement still had some months left. When I reached 
home, he was waiting at the door. After greeting me, he directly said that he had decided to sell the house and that I 
should vacate it by the end of the month.

The news hit me hard. Leaving a house suddenly is never easy, and I was not prepared for it at all. I requested him several 
times to give me at least two months to find another place, but he expressed his own constraints, so I remained silent. 
Inside, I was anxious, uneasy, and unsure about what to do next. The thought of packing up, searching for a new place, 
and shifting everything in such a short time felt overwhelming.

After about two hours, he called again. This time, his tone was softer. He said that he had decided to postpone selling the 
house for now, though I might still have to vacate it after a few months. I took a deep breath of relief and thanked Allah that 
the immediate problem had been averted. Yet, even with this temporary reprieve, the incident kept replaying in my mind. 
That night, I lay awake reflecting on how quickly circumstances can change, and how fragile our sense of stability really is.

The memory of that event resurfaced again this evening, and I began to reflect on it more deeply. I realized that such a 
simple thing, being suddenly asked to leave a house, had felt so difficult for me. Then I thought: when the angel of death 
comes and says, “Your time is over, you must now leave this world,” how much harder will that moment be? Perhaps only 
a few people are ever truly ready for it, while most wish to stay here forever. Yet death always comes suddenly, without 
warning, to everyone: young or old, rich or poor, powerful or humble.

This experience became a profound reminder that life itself is temporary, and we never know when our allotted time will 
end. Just as I was unexpectedly told to vacate my house, one day we will be told to leave this world. In this short stay, 
arrogance, pride, and hatred have no meaning. Our presence here is only for a limited duration granted by Allah, and true 
wisdom lies in being prepared for the inevitable journey back to Him.

77. Reflecting on Life’s Temporary Stay

1. What insights about humility and detachment arise from recognizing life’s 
temporary nature?

2. How can awareness of mortality reshape one’s priorities and sense of responsibility?

3. In what ways does reflection on death cultivate gratitude, balance, and spiritual
awareness?

Reflection Questions:

Dr. Azadar Hussain
Education & Training Manager
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Yesterday, I came across a short video clip that left a deep impression on me. It featured a director from the Indian film 
industry who shared that he had not taken a single day off from work in the past five years, not even on weekends. He 
explained that he loved his work so much that taking a break felt like wasting time. For him, every moment was precious, 
and if one truly wanted to achieve something meaningful in life, there was no room for idleness. His words were simple, 
yet they carried a weight that lingered with me long after the clip ended.

As I reflected on his statement, I felt a sense of discomfort rising within me. Here was a man dedicating himself whole-
heartedly to filmmaking, a worldly pursuit, and yet, we who are engaged in the far more sacred mission of nurturing and 
educating the next generation often look for rest and ease at every opportunity. The contrast was striking. If he could 
devote himself so completely to his craft, what did that say about our own level of commitment to work that is not only 
professional but also spiritual in nature?

This realization unsettled me, but it also inspired me. I began to ask myself difficult questions: How deeply am I truly con-
nected to my work? Do I see teaching as a mere responsibility, or do I embrace it as a calling that aligns with the mission 
of the prophets, shaping minds, building character, and preparing generations for a purposeful life? The more I thought 
about it, the clearer it became that our devotion should be even stronger, for our work is not just about knowledge transfer 
but about molding lives and guiding souls.

The video shifted my perspective. I began to see teaching not merely as a duty but as a sacred trust that demands consis-
tency, passion, and selflessness. Since then, I have tried to bring more focus and energy into my work, reminding myself 
that every class, every lecture, and every interaction with a student is an opportunity to serve a divine purpose. Even the 
smallest act of encouragement or guidance can ripple into a lifetime of impact.

That short clip became a mirror, showing me that true dedication does not come from compulsion but from love and 
purpose. When worldly professionals can commit years without rest for their goals, those of us entrusted with the noble 
mission of education should rise even higher in devotion and perseverance. The work of transforming hearts and minds is 
not ordinary, it is sacred, and it deserves our very best.

78. The Director’s Lesson, Rethinking 
Our Dedication

1. What does “sacred trust” in my role look like in daily behaviors and time use?

2. Where do I seek comfort over commitment, and why?

3. Which one habit this week would best signal love-driven devotion (not compulsion)?

Reflection Questions:

Dr. Azadar Hussain
Education & Training Manager
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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At the end of one of my classes, I thought to myself: why not take an honest review of my teaching directly from the 
students? With this in mind, I asked them to openly share what they appreciated about my teaching and where they felt 
improvement was needed. Initially, I assumed they would not have much to say, because I believed I was already teaching 
quite well.

To my surprise, when the students began to share their thoughts sincerely, several new perspectives emerged that I had 
never considered before. Some students mentioned that they needed more examples to understand concepts clearly, while 
others suggested that I should ask more questions during lessons to keep them engaged. I listened carefully to each point, 
noted them down, and wholeheartedly accepted that these were areas where I needed to improve.

I realized that their feedback was not criticism but a valuable source of my own growth. Without delay, I began working on 
these aspects. The very next day, I made small but meaningful changes in my teaching style: adding more explanations, 
using simpler language, and engaging students in greater dialogue. Within just a few days, I noticed a visible difference, the 
classroom atmosphere became more energetic, interactive, and enjoyable for everyone.

This entire process gave me a profound lesson: the journey of learning never ends. A good teacher is not the one who 
assumes mastery, but the one who remains open to growth, even if it means learning from his own students. This experi-
ence became a living example of humility, self-assessment, and continuous improvement. It instilled in me the resolve to 
constantly evaluate my actions, refine my methods, and make my teaching journey more effective and meaningful.

Now, I have made it a routine to seek feedback from my students at the end of every class. I am convinced that this prac-
tice is the true way to “sharpen the saw”, to keep refining one’s abilities and ensuring that the teaching process continues 
to evolve. A teacher’s excellence lies not in perfection, but in the willingness to grow, adapt, and learn along-
side the very students he seeks to guide.

79. Self-Accountability and the Pursuit of 
Teaching Excellence

1.What beliefs make feedback feel threatening, and how can I replace them?

2. Which student suggestion will I pilot in the next class, and how will I measure it?

3. What’s my standing ritual to invite, log, and act on feedback weekly?

Reflection Questions:

Muhammad Usman Sadiqi
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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As a member of the discipline committee, I was entrusted with the responsibility of handling a sensitive case of 
misconduct involving a colleague. After due process and inquiry, the colleague was suspended. The matter was 
confidential, and I knew that the integrity of the process depended on maintaining discretion. Yet, as often happens 
in institutional settings, curiosity spread quickly. Several colleagues approached me informally, eager to know the 
details of the case.

At first, I tried to remain composed, but the pressure of repeated questions began to weigh on me. In a moment of 
weakness, I disclosed the reason for the suspension and even shared some controversial details. At the time, it felt 
like a small concession to satisfy curiosity, but soon after, I realized the gravity of my lapse. Confidentiality is not a 
formality; it is a trust, an ama’nah, and by breaking it, I had compromised both the dignity of the colleague and the 
credibility of the committee.

The consequences became evident quickly. My disclosure fueled unnecessary gossip, and the story spread in ways 
I had not anticipated. The colleague’s dignity was harmed, and the atmosphere of the institution was tainted with 
speculation and whispers. More painfully, I felt my own credibility diminish. Colleagues who once trusted me with 
sensitive matters now looked at me differently, and I could sense the quiet disappointment in their eyes.

This experience forced me into deep reflection. I felt guilty for having allowed my judgment to falter under social 
pressure. I realized that integrity is tested not in easy moments but in difficult ones, when silence requires more 
courage than speech. Confidential matters demand self-control, and careless words can undo the trust that takes 
years to build.

From this incident, I learned a lesson that will stay with me for life. Confidentiality is not optional; it is a sacred 
trust that reflects both professionalism and character. To protect the dignity of others is to protect one’s own 
integrity. Going forward, I must exercise restraint, avoid careless speech, and uphold confidentiality as a sacred 
responsibility in all sensitive matters.

80. Breach of Confidentiality in a
Disciplinary Case

1. What cues tell me I’m drifting toward gossip or disclosure?

2. How will I respond (exact words) when pressed for sensitive info next time?

3. What restitution can I make now to rebuild trust?

Reflection Questions:

Dr. Neelam Bano
Assistant Professor
Economics & Commerce
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During a particularly demanding period, I found myself balancing two worlds that both required my full attention. At 
home, my mother was unwell and needed care, while at the university, I was responsible for overseeing final thesis 
defenses, responding to admission queries from prospective students, and continuing my teaching duties. It was a 
time that demanded responsibility (Amanah), patience (Sab’r), and the discipline of prioritization, what Stephen Covey 
describes as Habit 3: Put First Things First. I had to align family care and professional commitments with clarity and 
wisdom, ensuring that neither was neglected.

The challenge was immense. On one hand, the emotional weight of my mother’s illness pressed heavily on me, and on 
the other, the academic and administrative workload was unrelenting. The influx of admission queries required careful 
attention to detail and timely communication, while the thesis defenses demanded precision, fairness (Adl), and wis-
dom (Hik’mah). At the same time, I had to maintain consistency in my classes so that students did not feel the impact 
of my personal struggles. In such moments, leadership required me to embody calmness, reassure others, and model 
resilience, even when internally I was stretched thin.

To manage this, I made deliberate choices. I delegated smaller admission-related tasks to colleagues and trusted fac-
ulty members to handle routine matters. This freed me to focus on high-stake responsibilities such as thesis defenses 
and key admission decisions. It was an exercise in Habit 6: Synergize, emphasizing cooperation (Taa’wun), trust, and 
teamwork. At the same time, I ensured that my mother received the care and attention she needed, reminding myself 
that compassion at home was as important as responsibility at work.

The outcomes were encouraging. The defenses were conducted smoothly, admission queries were addressed on time, 
and classes continued without disruption. Students and colleagues appreciated the seamless management, while my 
mother felt supported and cared for. By applying patience and responsibility, I was able to reduce the pressure on 
myself and, in the process, inspire others by demonstrating that balance is possible even in testing circumstances.

This experience became a living reminder of the Qur’anic wisdom: “Indeed, Allah is with the patient” (Qur’an 2:153). 
It taught me that leadership is not about choosing between family and institution, but about serving both 
with sincerity, patience, and cooperation. By trusting my team and inspiring them with composure, I realized that 
true strength lies in serving both home and institution without compromising either.

81. Managing Mother’s Illness
Alongside Academic Responsibilities

1. What criteria help me prioritize family and institutional duties without guilt?

2. Which tasks can/should be delegated, and to whom, this month?

3. How do I communicate capacity honestly while preserving service and calm?

Reflection Questions:

Dr. Neelam Bano
Assistant Professor
Economics & Commerce
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During my academic journey, I submitted a research draft that I had worked on with great dedication and hope. I had invested 
long hours into reading, writing, and refining the arguments, and I was eager to receive encouraging feedback. Instead, the 
draft was returned with a request for major revisions. At first, this response felt discouraging. It was difficult to accept that 
despite my hard work, the draft did not meet the expected standards. The weight of disappointment tested both my patience 
and my confidence.

In those initial moments, I felt the temptation to give in to frustration. After all, rejection can easily make one question their 
abilities. Yet, I realized that the real challenge was not the rejection itself, but how I chose to respond to it. I reminded myself 
that feedback, no matter how difficult to hear, is a stepping stone toward growth. With this mindset, I decided not to react 
negatively but to embrace patience and gratitude.

I carefully reviewed the comments provided by my reviewers, paying attention to the areas where my work was weak. Instead 
of seeing the feedback as criticism, I reframed it as guidance. I identified the gaps, reorganized sections, clarified arguments, 
and strengthened the evidence. This process became an opportunity to “sharpen the saw”, to refine my skills, deepen my 
understanding, and strengthen my research abilities.

The effort bore fruit. My revised draft was not only stronger but also reflected a maturity in thought and structure that had 
been missing earlier. More importantly, I gained valuable insights into the process of academic writing itself. What had initially 
felt like a setback turned into a stepping stone for progress. The rejection became a teacher, reminding me that growth often 
comes disguised as difficulty.

Looking back, I see this experience as a turning point. It taught me that setbacks are not failures but opportunities for growth. 
Patience helps in overcoming disappointment, and gratitude makes challenges easier to bear. Most importantly, I 
learned that rejection, when handled with the right attitude, can become a powerful tool for personal and professional develop-
ment.

82. Turning Rejection into Growth

1. When feedback hurts, what story do I tell myself and what truer story could I use?

2. Which reviewer comment (most painful) will become my learning target?

3. How will I track the skill I improved because of this rejection?

Reflection Questions:

Shumaila Kausar
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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There was a personal task I needed to complete within a set deadline. I had planned to finish it on time, but due 
to poor time management, I missed it. At first, this seemed like a small failure, but the disappointment weighed 
heavily on me. I realized that missing deadlines is not just about incomplete work, it reflects a lack of discipline, 
responsibility, and the ability to prioritize effectively.

The real challenge was not only the missed task itself but also the internal struggle that followed. I had to face 
the uncomfortable truth that my planning was weak and my focus scattered. It tested my patience and forced 
me to confront the gap between my intentions and my actions. In that moment, I had two choices: either to lose 
motivation and let the mistake define me, or to treat it as a lesson and improve.

I chose the second path. The very next day, I decided to manage my time differently. I applied the principle of 
“Put First Things First” setting clear priorities and working with greater accountability. I broke down my tasks 
into smaller, manageable steps and ensured that the most important ones were addressed first. This shift in 
approach gave me a sense of control and direction that I had been lacking before.

The results were immediate. I began completing my tasks on time, and with each success, my confidence 
grew. I felt more disciplined, more responsible, and more capable of handling commitments. What had started 
as a mistake turned into a powerful reminder that even small failures can serve as stepping stones toward 
growth.

Looking back, I see that missing the deadline was not the end of the story but the beginning of a new habit. 
It taught me that discipline is built through consistent effort, and accountability is strengthened 
when we learn from our errors. I learned that missing a deadline can be a turning point, guiding us toward 
better planning, stronger responsibility, and a more consistent approach to life’s commitments.

83. Learning Discipline Through 
Missed Deadlines

1. Which planning failure actually caused the miss (scope, estimation, distraction)?

2. What “first things” must move to my morning golden hours?

3. How will I make future deadlines visible and accountable to others?

Reflection Questions:

Shumaila Kausar
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. What early signs tell me I’m avoiding a necessary conversation?

2. How can I frame concerns respectfully (facts, feelings, request) next time?

3. What did empathic listening from my leader change in me?

When I first came to know that this semester, I would be required to go to the Gold Campus for taking classes, the 
news instantly made me uneasy. A flood of small but important concerns came to mind: new sitting arrangements, 
timetable adjustments, car parking, and, most of all, the thought of leaving behind my familiar colleagues and adjust-
ing with new ones. As an introvert, such changes often make me anxious and uncomfortable, and this situation was 
no exception.

Initially, I considered keeping these worries to myself, but I realized that silence would only increase my uneasiness. 
Instead, I decided to handle the matter with maturity. I approached Sir and requested a meeting to share my con-
cerns. In that conversation, I expressed my fears honestly but respectfully, explaining the challenges I anticipated and 
seeking his guidance on how best to manage them.

To my relief, he listened with genuine empathy. He did not dismiss my concerns but acknowledged them thoughtfully, 
offering practical solutions and assuring me of his full cooperation and support. This exchange not only reduced my 
anxiety but also built a stronger sense of trust and understanding between us. What had initially felt like a daunting 
change began to appear more manageable, simply because I had chosen to communicate openly rather than remain 
silent.

The experience left me with a valuable lesson. I realized that many of the problems we carry within us are magnified 
by our own silence. When we choose to communicate honestly and when others respond with empathic listening, 
solutions emerge naturally. Moreover, such conversations strengthen professional relationships, creating an environ-
ment of trust and collaboration.

I learned that openly communicating challenges helps in finding practical solutions, and that facing 
change with honesty and confidence not only makes the transition easier but also deepens mutual 
respect and strengthens professional bonds.

84. Open Communication and
Empathic Listening

Reflection Questions:

Shehnaz Fatima
Lecturer
Department of Optometry and Vision Sciences
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1. Whose wellbeing has my mood swings impacted most, and what apology/repair
is due?

2. Which trigger patterns do I notice, and what calmer replacement response
will Irehearse?

3. What daily renewal (prayer, breathing, journaling) keeps me proactive, 
not reactive?

There are moments in life when a sudden realization strikes with such clarity that it cannot be ignored. One such mo-
ment came when I recognized that my mood swings were not just affecting me but also hurting those closest to me. The 
thought that my behavior could wound the very people I cared about most was unsettling. Even more troubling was the 
idea that if I acted the same way with strangers, it would not only damage relationships but also cause deep embarrass-
ment.

This awareness was not easy to accept. It forced me to confront the uncomfortable truth that my actions, however 
unintentional, had the power to harm others. The challenge lay in acknowledging this reality and making a conscious 
decision to change. It was not enough to simply regret the past; I needed to take responsibility for the future.

In that moment of self-reflection, I turned to Allah. I prayed, asked for forgiveness, and made a sincere commitment to 
change myself so that no one would be hurt because of me. Guided by the virtue of accountability, I reminded myself of 
the importance of Habit 1, Be Proactive, taking ownership of my actions rather than blaming circumstances. At the same 
time, I embraced Habit 7, Sharpen the Saw, recognizing that inner transformation requires continuous effort, self-renew-
al, and spiritual growth.

This realization gave me the courage to begin working on myself with renewed determination. I acknowledged my 
weaknesses without denial or excuses, and this honesty became the foundation for change. Slowly, I began to practice 
greater patience, mindfulness, and self-control. Each small step toward improvement strengthened my resolve and 
reminded me that true strength lies not in controlling others, but in mastering oneself.

The journey of inner change is ongoing, but even the first steps brought visible results. I felt lighter, more responsible, 
and more at peace with myself. My relationships began to reflect this shift, as I became more conscious of my words 
and actions. What once felt like a weakness now became a source of motivation to grow into a more balanced and 
compassionate person.

I learned that true change begins from within, and by holding myself accountable while relying on Allah, I can 
manage my emotions better and ensure that my actions nurture rather than harm those around me. This commitment to 
inner growth is a step toward becoming a more compassionate and balanced human being.

85. Self-Realization and Inner Change

Reflection Questions:

Sidra Parveen
Manager Character Building
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. When I err, how quickly do I own it (minutes, hours, days), and why?

2. What verification step would have prevented this mistake?

3. What exact sentence will I use to acknowledge and correct errors with grace?

I had been working diligently on a file for several days, carefully preparing it with the hope that it would meet ex-
pectations. When the time came for review, however, Sir Ali pointed out something I had completely overlooked: I 
had been using the old version of the book, while the actual task was based on the new version. In that moment, 
I felt a wave of anger and disappointment. All the hours of effort seemed wasted, and I could not help but think of 
how easily this mistake could have been avoided.

The real challenge was not just the error itself, but how I would respond to it. It tested my discipline, my patience, 
and my ability to remain motivated despite the setback. I knew that if I allowed frustration to take over, I would 
lose both time and confidence. Instead, I reminded myself that there must be Allah’s wisdom in every situation, 
even in mistakes.

With this mindset, I chose to control my emotions and take responsibility. Rather than blaming circumstances, I 
acknowledged my oversight. Applying Habit 1: Be Proactive, I decided to respond with patience, gratitude, and 
accountability. I admitted the mistake openly, reassured Sir Ali of my commitment to correct it, and immediately 
began working on the task again, this time using the correct version of the book.

Because I acted quickly, the damage was minimized. Although some time had been lost, the situation did not 
escalate further. Sir Ali appreciated my honesty and timely correction, which helped rebuild trust. More important-
ly, I regained my focus and improved my accuracy for future tasks. What initially felt like a setback became an 
opportunity to strengthen my resilience and refine my approach to work.

Looking back, I see this experience as a valuable reminder that mistakes are not the end of progress but part 
of the journey. They test our character and provide lessons that success alone cannot teach. I learned that 
acknowledging mistakes early and responding positively not only maintains trust but also builds 
resilience, and that careful attention to details in the future will help me avoid repeating the same error.

86. Learning from Mistakes and
Moving Forward Positively

Reflection Questions:

Sidra Parveen
Manager Character Building
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. What fear surfaced most, and how did dua reshape it?

2. What prepares me spiritually for future uncertainty (habits, verses, allies)?

3. How can I turn pain into service for others right now?

During the weekend, I had planned to complete my household tasks and then go shopping for Umrah preparations. It 
was meant to be a day of productivity and anticipation for a journey I had long dreamed of. Yet, while shopping, I sud-
denly felt a sharp and severe pain in my ribs, so intense that I feared for my life. Tears welled up in my eyes as I prayed 
to Allah, asking Him not to take me from this world before granting me the chance to see His House, the Kaa’ba, my 
greatest life-long wish. I went to the doctor and took medicine, but the entire night passed in pain, reflection, and 
prayer.

The unexpected pain became both a physical and emotional test. It disrupted my routine, filled me with fear, and chal-
lenged my ability to remain patient and composed. In that moment, I realized how fragile life truly is, and how sudden 
hardship tests the depth of one’s faith. What seemed like an ordinary day had turned into a reminder of mortality and 
the unpredictability of life.

Instead of panicking or complaining, I consciously turned to Allah in deep prayer and remembrance. I reminded myself 
that every hardship is a form of purification and a means of drawing closer to Him. Despite the pain, I kept calm, recited 
dua and zikr, and sought inner strength through faith. I reflected on how often we take health and ease for granted, 
forgetting that they are among the greatest blessings. Guided by the virtues of Patience (Sab’r) and Trust in Allah’s Plan 
(Tawak’kul), and by Habit 1: Be Proactive and Habit 2: Begin with the End in Mind, I chose to accept the situation with 
peace, believing firmly that Allah never burdens a soul beyond its capacity. This surrender strengthened my spiritual 
resolve and deepened my connection with Him.

Through this painful experience, I gained emotional stability and spiritual clarity. My fear slowly transformed into grati-
tude and contentment. What began as a frightening ordeal became a reminder that even pain can serve as a doorway 
to faith and self-awareness when met with patience and trust in Allah’s mercy.

This experience taught me that life is fragile and unpredictable, yet every difficulty carries hidden wisdom. True prepa-
ration for Um’rah, and for life itself, lies not only in physical readiness but in spiritual surrender and patience. Following 
the Prophet’s (PBUH) example of endurance, I learned that resilience grows through faith, and peace comes 
through complete trust in Allah’s plan.

87. Finding Strength in Pain and Faith

Reflection Questions:

Sidra Parveen
Manager Character Building
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. What matters more to me in family moments: being right or being together?

2. How do I signal that others’ preferences are seen and valued?

3. What phrase can de-escalate the next minor disagreement?

During a recent family outing, the time came to decide what to eat. As is often the case in such gatherings, everyone had 
their own preferences. Some suggested traditional food, others leaned toward fast food, while a few wanted something light 
and simple. I, too, had a completely different choice in mind, but to my disappointment, no one supported it. My option was 
quickly set aside without much discussion, and I felt slightly ignored. For a moment, I worried that the situation might turn into a 
disagreement, as food choices often carry the potential to spark unnecessary conflict.

Inside, I felt a wave of disappointment. It is never easy when one’s opinion is overlooked, especially in a family setting where 
everyone hopes to feel heard and valued. A part of me wanted to insist on my choice, to argue that my preference also de-
served consideration. Yet, I realized that how I responded in that moment would shape the tone of the entire outing. If I pushed 
too hard, the cheerful atmosphere could quickly turn tense.

Taking a deep breath, I chose to remain calm. Instead of reacting emotionally or arguing, I decided to listen to the majority 
and not push my preference further. I reminded myself that the real purpose of the outing was not the food itself, but the joy 
of being together as a family. By practicing patience and flexibility, I was able to let go of my disappointment and focus on the 
bigger picture.

The result was positive. The family peacefully agreed on one food option, and the outing continued smoothly. Everyone re-
mained in a good mood, and the evening was filled with laughter and conversation. Looking back, I realized that had I insisted 
on my choice, the situation might have escalated into unnecessary conflict, overshadowing the joy of the gathering.

This experience left me with an important lesson. In family life, and in relationships more broadly, harmony is often more 
valuable than personal preference. There will always be moments when our opinions are not chosen, but how we respond in 
those moments determines whether bonds are strengthened or strained. Practicing flexibility and emotional control can 
prevent unnecessary conflicts and, in the long run, strengthen family relationships.

88. The Dinner Decision Dilemma

Reflection Questions:

Amber Saleem
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. What biases might skew my evaluation of personal reflections?

2. Which clear yet humane criteria will I use and share beforehand?

3. How do I honor dignity when ranking inherently personal growth?

This week, I encountered one of the most difficult tasks in my entry writing journey: selecting and ranking personal 
reflection entries. The assignment seemed simple at first glance, I was asked to choose one entry from each of my two 
friends’ seven-day journals, along with one from my own collection, and then determine which of these three was the 
“best.” What I thought would be a straightforward exercise quickly turned into a profound lesson in the complexity of fair 
evaluation.

As I began reading through the entries, I realized that each one reflected genuine personal growth and authentic 
experiences. Some spoke of spiritual clarity, others of professional breakthroughs, and still others of deeply personal 
struggles. I found myself asking questions that went far beyond academic assessment: How do you compare one 
person’s moment of vulnerability with another’s celebration of success? How do you weigh the courage it takes to 
admit weakness against the joy of achieving a long-awaited goal? Each entry was more than words on a page, it was a 
window into a human soul, a glimpse of someone’s growth, hopes, and struggles.

I tried to approach the task systematically. I read each entry multiple times, attempting to establish objective criteria 
such as clarity, depth of reflection, and relevance to the theme. Yet no matter how carefully I analyzed, I kept returning 
to the same realization: personal reflections are not just academic exercises. They are lived experiences, and lived 
experiences resist neat comparisons.

The virtue I found myself practicing throughout this process was Justice and Fairness. I constantly questioned my own 
biases, reminding myself that my role was not to diminish anyone’s journey but to honor the trust placed in me as a 
reader and evaluator. I applied Covey’s principle of “Seek First to Understand, Then to Be Understood,” working hard to 
truly comprehend what each writer was expressing before making any judgments. This required patience, empathy, and 
humility, qualities that are often more important than technical evaluation skills.

Ultimately, I did complete the assigned task. I selected one entry from each journal and ranked them as required. Yet 
the deeper lesson I carried away was that some things in life resist ranking altogether. The real value of this exercise 
was not in determining which reflection was “best,” but in witnessing the authentic human growth documented in each 
entry.

This experience reminded me that evaluation is not only about making decisions; it is about navigating the responsibility 
that comes with assessing others’ personal journeys. Sometimes our greatest challenge is not the decision itself, 
but ensuring that we approach it with fairness, respect, and a deep awareness of the humanity behind 
every word.

89. The Challenge of Fair Evaluation: 
A Personal Reflection

Reflection Questions:

Asif Yousaf
Lecturer
Pharmacy
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90. When Waters Rose: A Journey 
Through Fear to Faith

Last Friday afternoon, just after the call to prayer, I turned on the television expecting the usual mix of political debates and 
traffic updates. Instead, I was met with images that shook me deeply. The screen showed Lahore’s historic district under siege 
by floodwaters, with muddy brown waves lapping at the ancient walls of Badshahi Mosque. The sacred red sandstone, which 
had stood for centuries through Mughal dynasties and colonial rule, now looked fragile against nature’s relentless advance. My 
hands trembled as I turned up the volume to hear the reporter’s urgent voice: “Unprecedented flooding has reached the heart 
of old Lahore.”

The sight of devotees still arriving for prayers, their white kurtas soaked and darkened by floodwater, struck me with a fear 
I had not felt since childhood. This was not just any building under threat, it was our heritage, our spiritual anchor, a place 
where millions had found solace across generations. Seeing it vulnerable made me realize how quickly everything we consider 
permanent can be swept away. Families were shown evacuating nearby areas, carrying children and belongings above their 
heads, their faces etched with the same anxiety I felt from the safety of my living room.

As the initial shock gave way to unease, I found myself pacing the room, checking updates every few minutes. Rationally, I 
knew my area was safe, but the images awakened something deeper, a recognition of how little control we truly have over the 
forces that shape our lives. I switched off the television and moved to my prayer mat. In those quiet moments of dua, I felt my 
breathing slow and my perspective shift. Prayer brought comfort, but I knew faith without action feels incomplete. I reached 
out to friends and family, checking on their safety, and soon found myself connected to small acts of relief. My cousin Fatima, 
living near the old city, sent photos of her street turned into a river. Yet her message carried resilience: “It’s scary, but you 
should see how everyone’s helping each other. The mosque committee has opened the upper floors as shelter, and people 
are bringing food and blankets without being asked.” Her words reminded me that while I was focused on what we might lose, 
others were already preserving what mattered most, compassion and solidarity.

I spent the evening researching relief organizations, setting up a small monthly donation, and sharing verified information on-
line. Channeling my worry into constructive action gave me a sense of purpose. I also resolved to visit Badshahi Mosque once 
the waters receded, not just as a visitor, but with a renewed appreciation for its spiritual and cultural significance.

In the days that followed, as the crisis eased and cleanup began, I found myself reflecting on how this experience had shifted 
something fundamental in me. I realized that turning to Allah in fear does not mean passivity. True faith involves trusting His 
wisdom while still taking responsibility for what we can control: helping others, preparing for difficulties, and living with greater 
awareness.  Faith is not about avoiding fear, but about finding courage and purpose within it.

Months later, whenever I pass by Badshahi Mosque, now restored and bustling with visitors, I see it differently. It is no longer 
just a monument of history, but a testament to resilience, of faith, of community, and of the human spirit. The real flood that 
day was not only of water, but of realization: that life is fragile, faith is enduring, and true strength lies in trust-
ing Allah while serving others when the waters rise.

Asif Yousaf
Lecturer
Pharmacy

Reflection Questions:
1. What images or stories trigger my fear, and what faith action calms it?

2. How can I convert anxiety into concrete aid (time, money, signal-boosting)?

3.  What will I do to prepare my household/community for crises?
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1. What behaviors in me leak negativity to others?

2. How will I protect my energy (boundaries, breaks, reframes) without denial?

3. What positive contagion can I intentionally spread this week?

When Dr. Chaudhry Abdul Rahman’s post appeared in my feed, I almost scrolled past it. At first glance, it seemed like 
another piece of workplace wisdom, the kind we often skim without much thought. But something made me pause. The 
words were simple yet powerful: “A person with negative energy makes others leave hard work.”

This time, the message struck differently. The Chairman wasn’t merely sharing a motivational quote, he was describing 
something I had witnessed many times but never quite articulated. He explained how one person’s negativity could infect 
an entire team, making even the most dedicated workers question their efforts, doubt their purpose, and eventually lose 
momentum.
What stayed with me most were his questions: How do we spot such people? How do we protect ourselves from their 
influence? These weren’t rhetorical; they were practical challenges that every workplace faces.

As I scrolled further, I found myself immersed in the responses. What unfolded was nothing short of remarkable, a 
collective masterclass in organizational psychology, delivered by my own colleagues. One person wrote about recognizing 
patterns of constant complaining. Another explained how negativity often disguises itself as “just being realistic.” Someone 
else shared strategies for maintaining healthy boundaries without being unkind. Each comment added another layer of 
insight, and I sat there amazed at the depth of wisdom flowing through that digital conversation.

The discussion taught me something crucial: negativity truly is like a contagion. Just as one sick person can spread illness 
through a crowd, one negative person can infect an entire team’s spirit. Their pessimism becomes our doubt. Their com-
plaints become our frustrations. Their halt becomes our standstill.

But here’s what the Chairman’s post, and my colleagues’ reflections, gave me: awareness. And with awareness comes 
choice. I realized that I could consciously choose positivity. I could protect my energy without being naive about challenges. 
I could identify toxic influences without becoming judgmental. Most importantly, I could ensure that I never become that 
person, the one whose energy drains rather than energizes, who spreads doubt rather than hope.

As I closed the discussion thread, I felt grateful, not just for the wisdom shared, but for being part of a community that 
thinks deeply about how we affect one another. The Chairman had done more than share a post; he had sparked a collec-
tive reflection on the kind of workplace culture we wanted to create.

And in that moment, I understood: growth isn’t only about acquiring new skills or knowledge. Sometimes it is 
about recognizing the invisible forces that shape our environment and choosing, consciously and deliberately, 
which energy we will contribute to the world.

91. The Invisible Contagion: A Lesson 
in Energy Management

Reflection Questions:

Asif Yousaf
Lecturer
Pharmacy
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1. Where can I weave dhikr into ordinary routines (commutes, walks, queues)?

2. What distracts me most from remembrance, and how will I gently redirect?

3. How does inner stillness change my outward conduct with people?

It was a return journey from a wedding. A vehicle had been arranged to take us back from the cantonment area. 
It was an ordinary trip, familiar roads, the usual traffic noise, and the hum of the engine. But hidden within this 
seemingly routine journey was something extraordinary, something that quietly transformed it into a moment I 
would carry with me for life.

As I settled into the vehicle, my eyes fell on the driver. He sat silently, his fingers gently moving over the beads of 
a tas’beeh. There was no show, no pretense, just a quiet, sincere remembrance of Allah from the depths of his 
heart. Amid the noise of the road, the honking of cars, and the distractions of the world, he remained connected 
to his Lord. The sight struck me like the first rain on parched earth. It softened something within me.

I found myself reflecting: if this man could infuse his ordinary commute with the fragrance of dhikr, then why 
couldn’t I? After all, a journey is a kind of solitude, a space where one has time to think, to feel, to turn inward. 
Why not fill that space with remembrance instead of heedlessness? In that moment, I made a quiet commitment: 
from now on, every journey, whether short or long, would be illuminated with the remembrance of Allah. Some-
times with my tongue, sometimes with my heart, and sometimes by silently repeating His name on my fingertips.

That moment revealed a truth I had long overlooked: true peace does not come from material comforts, but 
from the remembrance of Allah. As the Qur’an so beautifully reminds us: “Verily, in the remembrance of Allah do 
hearts find rest.”

That driver, without uttering a single word, became a silent preacher. Through his quiet devotion, he created a 
spiritual classroom, one in which I learned the value of inner peace, the depth of spirituality, and the power of 
dhikr. He didn’t deliver a sermon, but his presence was a lesson in itself.

This experience marked the beginning of a new path for me, one where travel is not just about 
reaching a destination, but about drawing closer to the Divine.

92. A Journey, A Lesson

Reflection Questions:

Muhammad Farooq
Manager Outreach & Engagement
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. What helped me choose patience over anger in a painful moment?

2. How can I model repair and tenderness after accidental harm?

3. What signals show a child learned empathy from my response?

It was early evening. I had just finished my daily routines and was resting on the bed, half-reclined, enjoying a quiet 
moment. My little son came over to play. Laughing and smiling, he climbed onto me with his usual energy, grabbing my 
hands, giggling loudly, and throwing himself into our playful father-son banter.

In the midst of this joyful exchange, something unexpected happened. While playing, his small head suddenly collided 
forcefully with my nose. A sharp wave of pain shot through my face. My eyes welled up instantly, and a drop of blood 
trickled from my nose. It was one of those moments that truly tests a person’s self-control. For a split second, I felt the 
urge to scold him, to say, “Can’t you be more careful?” But just as quickly, I stopped myself. I quietly got up, went to the 
washroom, washed my face, took a deep breath, and composed myself.

When I returned, I saw my son standing in a corner, visibly shaken. His eyes held a strange mix of fear and guilt. He 
must have been thinking, “Abu is going to be angry now.” I said nothing. I simply sat down in my place.
A few moments later, he slowly approached me. Without saying a word, he placed his small hand on my shoulder and 
began gently stroking my arm. Then, silently, he walked into the other room. When he returned, he was holding a glass 
of water in his tiny hands.

The sight of that glass in his hands moved me deeply. I took it from him, smiled, and said, “Beta, sometimes accidents 
happen. But the real thing is to feel someone else’s pain, that’s what makes us human.” Hearing this, he came even 
closer and nestled into my chest. I placed my hand on his head and silently thanked God that I had chosen patience over 
anger.

In that moment, I realized something profound: parenting doesn’t always happen through words. Sometimes, silence, 
patience, and behavior become the greatest lessons of all. My son may not have fully understood how difficult 
it is to practice patience, but something awakened in his little heart that day, the understanding that love and 
empathy can transform even pain into something gentle and healing.

93. A Moment of Love

Reflection Questions:

Muhammad Farooq
Manager Outreach & Engagement
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. How can I use moments of stillness to reconnect with my spiritual purpose?

2. What practices help me surrender my worries instead of trying to control
every outcome?

3. How do I model patience and trust so others around me feel spiritually supported?

It was a quiet Sunday evening. The rhythmic drizzle of rain filled the air with a soothing fragrance, and after offering 
Maghrib prayer, I felt a rare kind of tranquility settle over me. After dinner, I found myself drawn toward the bookshelf, 
hoping to pair this peaceful moment with a meaningful read. I picked up a book titled Conversations with Twenty Suc-
cessful People, but after skimming a few chapters, I felt disconnected. The words, though polished, didn’t quench the 
thirst I felt in my heart.

Then my eyes landed on Ashfaq Ahmed’s renowned series Zaviya. All three volumes were there, but something nudged 
me toward the second one. As I flipped through the index, one title caught my attention: “Multinational Companies.” 
I opened the page and began reading. In it, Ashfaq Ahmed posed a question to his spiritual mentor, Baba Ji: “Why is 
there so much restlessness in our hearts? Why can’t we sit in peace? Why do our worries never leave us?” Baba Ji 
smiled and replied gently, “Son, you keep all your bundles of worries in front of you. Take them to God. He is the one 
who can solve them. But you try to untangle them yourself and get more entangled. This is not your job. Go to God, 
trust Him, and He will make everything easy.”

As I read those words, my heart trembled. I was reminded of the virtues of patience, surrender, and spiritual trust. The 
verse from the Qur’an echoed in my mind: “Indeed, with hardship [will be] ease.” (Surah Ash-Sharh 94:6). The rain 
tapped gently on the windows, and the words of the book seeped into my soul. A wave of peace washed over me, not 
from the book alone, but from the realization that true comfort lies in placing our burdens before Allah.

Moved by the moment, I called my wife from the kitchen and shared the entire passage with her. She listened quietly, 
and when I finished, I saw the same depth in her eyes that had settled in my heart. We sat silently for a few minutes, 
not speaking, just feeling. It was as if our hearts were conversing in a language beyond words.

The cool breeze from the rain drifted into the room, and in that sacred stillness, I made a quiet vow: InshaAllah, I will 
make reading a permanent part of my life. Books are not just a way to pass time, they soothe the heart, 
expand the mind, and bring us closer to our Creator.

That evening reminded me that true peace comes not from solving every problem, but from surrendering them to the 
One who holds all solutions.

94. A Book, a Rainfall, and a Moment 
of Spiritual Awakening

Reflection Questions:

Muhammad Farooq
Manager Outreach & Engagement
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. How often do I offer undistracted presence to parents/elders?

2. What wisdom did I hear, and how will I practice it this week?

3. What gratitude do I need to voice while I still can?

One evening, I made a conscious decision to pause my routine tasks and spend uninterrupted time with my parents. It wasn’t a 
special occasion, nor was there any agenda, just a quiet intention to be present. We sat together in a relaxed atmosphere, and 
as the conversation unfolded naturally, it turned toward the life lessons they had gathered over the years. Their tone was gentle, 
their words rich with experience, and I found myself leaning in, absorbing every story with genuine interest.

As they spoke, I expressed my gratitude for the values they had instilled in me, values that had quietly shaped my decisions, 
my relationships, and my sense of purpose. Their reflections carried timeless wisdom: the importance of patience in adversity, 
resilience in the face of change, and the need to maintain balance in life. These weren’t abstract ideas; they were lived truths, 
passed down not through lectures but through example

By choosing to prioritize this time, I practiced the habit of Put First Things First. In that moment, I realized that nurturing family 
bonds is far more valuable than the temporary distractions that often consume our attention. The act of sitting together, listen-
ing with full presence, and honoring their stories became a quiet form of leadership, one rooted in respect, humility, and love.

This experience reminded me that honoring family is not just about being physically present. It’s about offering our full attention, 
creating space for their voices, and recognizing the depth of their influence. Through this exchange, I saw how the Trust & 
Inspire behavior of valuing family bonds strengthens mutual understanding. It builds a foundation of emotional safety, where 
love is not assumed but actively nurtured.

The comfort and clarity I gained from that evening stayed with me. Their words became a compass, reminding me that family 
guidance is an anchor in times of uncertainty. I felt more grounded, more connected, and more aware of the legacy I carry 
forward, not just in my work, but in how I live and lead.

It was not only a time of connection but also a lesson that family conversations are lifelong treasures, shaping 
character and providing inner strength.

95. The Gift of Listening: An Evening 
with My Parents

Reflection Questions:

Muhammad Mudassar Shafique
Assistant Professor
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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1. What unmet need sat beneath my anger, and how can I voice it kindly?

2. When conflict rises at home, what de-escalation script will I use?

3. How can I practice proactive kindness before pressure peaks?

This weekend, the heat in our small home was almost unbearable. The fans did little to ease the discomfort, and the 
air felt thick and heavy. I share a room with my older sister, Sarah, who is currently preparing for her exams. With our 
parents constantly busy with work, Sarah and I spent most of our time together, navigating the heat, the noise, and 
the pressure of our individual routines.

By afternoon, the tension finally boiled over. A simple disagreement about who would do the dishes quickly escalated 
into a heated argument. Voices were raised, and in our frustration, we both said things we didn’t mean. The room, 
already hot, now felt emotionally charged. As the words settled into silence, I realized what had just happened. We 
weren’t really angry about the dishes, we were both overwhelmed, and we had taken it out on each other.

In that moment, I paused. I looked at Sarah and saw not an opponent, but someone under immense pressure. I knew 
she was carrying the weight of her studies, and I had a choice: to hold on to my pride or to be the one who stepped 
forward. I took a deep breath, walked over to her, and apologized for my part in the argument. I told her I understood 
how stressed she must be and offered to do the dishes. I even asked if she’d like help with her revision later.

Sarah looked at me, surprised. Her expression softened, and I could see the relief in her eyes. The tension between us 
dissolved. We ended up spending the rest of the evening talking, laughing, and helping each other. The dishes were 
done, the room felt lighter, and so did our hearts. What had started as a conflict turned into a moment of connection.

I learned that even in the midst of conflict, kindness and understanding can mend the deepest wounds. 
True strength lies in empathy and the ability to choose love over anger.

96. Choosing Love Over Anger

Reflection Questions:

Fizza Fatima
Lecturer
Computer Sciences
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1. Which assumption created the mix-up, and how do I prevent repeats?

2.What is my standard for confirming plans (date/time/channel)?

3. How can I transform small frictions into trust-building moments?

A few weeks ago, my friend and I made plans to meet for lunch. After a busy stretch of not seeing each other, we were 
both looking forward to reconnecting and spending some quality time together. It felt like the perfect way to pause, catch 
up, and enjoy the comfort of a familiar friendship.

On the day of the lunch, I arrived at the café right on time. I chose a table, ordered a drink, and waited. Minutes passed, 
then half an hour. My friend hadn’t arrived. I checked my phone and sent her a message, wondering if she was running 
late. Her reply surprised me: she thought our lunch was scheduled for the next day. She was equally confused and slightly 
defensive, asking why I hadn’t confirmed the date earlier. I felt disappointed and a bit hurt, as if I’d been stood up. She, on 
the other hand, felt unfairly blamed for what she saw as a shared misunderstanding.

It was one of those moments where frustration could easily turn into resentment. But instead of letting the tension build or 
withdrawing in silence, I chose to respond with calm and clarity. I called her directly and spoke gently, explaining how I had 
understood the plan. I listened to her side without interrupting, and soon we both realized that the mix-up stemmed from a 
vague message thread. Neither of us had clearly confirmed the date or time, we had simply assumed we were on the same 
page.

That honest conversation changed everything. We laughed about the confusion, acknowledged our shared responsibil-
ity, and rescheduled the lunch. More importantly, we made a point to double-check details next time. What could have 
become a lingering frustration turned into a moment of growth. The experience reminded us that even close friendships 
require clear communication and mutual understanding.

This small misunderstanding taught me that even close friendships can suffer from unclear communication. But with 
patience, honesty, and a willingness to listen, misunderstandings can be resolved, and sometimes even 
strengthen the bond.

97. A Missed Lunch, A Strengthened Bond

Reflection Questions:

Fizza Fatima
Lecturer
Computer Sciences
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It started innocently enough, just a flickering screen whenever I adjusted the angle of my laptop. “It’s fine,” I’d tell myself. 
“I’ll back up my work this weekend and take it in.” But that weekend turned into two weeks, and those two weeks turned 
into a month. I was buried in preparing for a major presentation, and the thought of being without my primary tool for even 
a day felt riskier than the occasional flicker. I rationalized the delay: the local repair shop was always busy, and I didn’t want 
to spend the money yet. The problem became my new normal, a subtle, persistent reminder of procrastination.

The challenge wasn’t just technical, it was psychological. I convinced myself that the flicker wasn’t urgent, that I could 
manage. But deep down, I knew I was gambling with something fragile. The laptop held everything: my notes, my drafts, 
my final slide deck. Still, I delayed. I chose convenience over caution, and short-term comfort over long-term security.

Then, inevitably, the screen didn’t just flicker, it went black. Completely. No amount of restarting, jiggling, or pleading 
brought it back to life. I sat frozen, staring at the lifeless screen, knowing that the file I had been reviewing, the final version 
of my presentation, hadn’t been properly backed up. The consequences of delay had arrived, and they were unforgiving.

Suddenly, everything else fell away. The presentation deadline, the budget worries, the minor inconveniences, none of it 
mattered. The laptop was no longer a tool; it was the single, non-negotiable priority. I spent the next two days tracking 
down a shop that offered emergency service, paying a premium for rush repair and data recovery. The stress was intense, 
and the cost, both financial and emotional, was far higher than if I had simply addressed the issue weeks ago.

In hindsight, the lesson was clear. Preventative maintenance isn’t just about machines, it’s about mindset. Delaying 
action on small problems can lead to major crises. This experience taught me that procrastination disguised 
as practicality is still procrastination, and the cost of delay is often far greater than the discomfort of timely 
action.

1. Where am I normalizing risk by postponing maintenance/backups?

2. What two preventive actions will I complete today?

3. How will I price the real cost of delay to motivate timely action?

98. The Cost of Delay

Reflection Questions:

Fizza Fatima
Lecturer
Computer Sciences
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It was one of those weeks where everything seemed to converge at once. After a long stretch of academic intensity, 
I had finally made social plans with my friends, a much-needed break we had all been looking forward to. We had 
planned a casual evening out, hoping to reconnect and unwind. 

At the same time, I was facing a critical academic deadline. A major assignment was due, and it required focused 
attention and timely completion. The timing couldn’t have been more inconvenient.
As the day approached, I found myself caught between two important commitments. On one hand, I didn’t want to 
disappoint my friends or miss the opportunity to relax and recharge. On the other, I knew that delaying my academic 
work would compromise its quality and possibly affect my performance. The tension between personal connection 
and professional responsibility felt real and pressing. Choosing one seemed to mean neglecting the other.

After some reflection, I decided to prioritize my academic responsibility. I reached out to my friends and politely 
explained the situation. I shared how important the deadline was and how I didn’t want to compromise the quality of 
my work. To my relief, they understood. Their response was supportive, and that made the decision easier to carry 
through. I then created a focused study plan, blocked out distractions, and committed myself to completing the task 
with full attention.

The evening passed quietly. While I missed the laughter and stories I would have shared with my friends, I felt a 
growing sense of clarity and purpose. I completed the assignment on time, and more importantly, I did it well. The 
sense of accomplishment I felt afterward was deeply satisfying. I had honored my commitment to myself and my 
academic goals without damaging my friendships. In fact, the honesty and respect I showed strengthened our bond.

This experience taught me the importance of prioritization and time management. I realized that responsibilities 
sometimes require sacrifices, but making the right choice leads to long-term satisfaction and growth.

1. What principle guides me when values (rest, friendship, excellence) collide?

2. How do I say no without harming the relationship?

3. What scheduling rhythm protects deep work and social renewal?

99. Choosing What Matters Most

Reflection Questions:

Syeda Mehreen Fatima
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Discomfort can take many forms. Most people associate it with financial strain or emotional turbulence in romantic 
relationships. But recently, I encountered a different kind of discomfort, one that had quietly lingered for years without 
demanding attention. It wasn’t loud or dramatic, but it had settled into the background of my life like a shadow. For the 
past two years, I had been estranged from a family member over a petty disagreement. Neither of us had taken the first 
step to resolve it. Our egos had built a wall, and over time, indifference replaced connection.

I had grown used to the silence between us. It was uncomfortable, yes, but I had learned to live with it. That changed 
unexpectedly when someone, in a casual conversation, quoted a hadith about the importance of maintaining family ties. 
The words struck a chord deep within me. It wasn’t just a religious reminder, it was a wake-up call. I realized that the 
discomfort I had buried was not just emotional; it was spiritual. I had allowed pride to override compassion, and the cost 
was a fractured relationship.

Soon after, the opportunity to act presented itself. That family member was invited to our home, and I knew this was the 
moment. I summoned the courage to speak to them. It wasn’t easy, the weight of two years of silence hung between us. 
But I reminded myself of the prophetic virtue of reconciliation. This wasn’t about winning an argument or proving a point. 
It was about healing. I wasn’t seeking forgiveness alone, because I had been at fault too. What mattered was the act of 
coming together, of choosing humility over ego.

We spoke. We forgave. And in that moment, something shifted. The negative feelings, resentment, indifference, 
discomfort, dissolved. What remained was a profound sense of peace. I hadn’t realized how heavy the silence had been 
until it was lifted. The act of reconciliation didn’t just mend a relationship; it restored something within me. It reminded 
me that discomfort isn’t always loud, sometimes it’s the quiet ache of unresolved ties.

This experience taught me that true peace often lies on the other side of humility, and reconciliation is not 
weakness, it is strength in its most graceful form.

1. What pride keeps me from repairing a strained tie?

2. What first step of humility can I take within 48 hours?

3. How will I keep future disagreements from calcifying into distance?

100. The Quiet Power of
Reconciliation

Reflection Questions:

Hiziya Nasir
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Growing up in a family where daughters are celebrated, loved, and nurtured, I was never made to feel that I lacked any-
thing. My parents, especially my father, ensured that my needs and even my wants were fulfilled with joy. Whether it was a 
school trip, a new book, or a dress I liked, I never had to ask twice. Their generosity was not just financial, it was emotional, 
spiritual, and deeply rooted in love. Now, as an adult earning my own living, I’ve become more conscious of the shift in roles, 
especially after my father’s retirement and his transition to living on a pension. I made a quiet decision: I would no longer 
burden him with my wants. My needs, I could manage. My wants, I would learn to weigh.
Recently, I came across a dress that caught my eye. It wasn’t just beautiful, it felt like something I would cherish. I imagined 
wearing it, the joy it would bring, the confidence it might spark. But then I looked at the price tag. It was beyond what I could 
afford, especially since I hadn’t been on a regular payroll for the past three months. For a moment, I was tempted. I could 
have asked my father or one of my brothers. They would have helped without hesitation. But I paused. I reminded myself of 
the decision I had made, not to burden them with my desires, especially when they had their own responsibilities to fulfill.

wasn’t just about the dress, it was about letting go of something I wanted. But as I sat with that feeling, I began to reflect. I 
reminded myself that everything is predestined, and what is meant for us will come to us in its time. This moment, though 
small, became a turning point. It deepened my gratitude for all that my parents have done for me, from childhood to now. 
I thought of the countless times they had said yes, the sacrifices they had made without ever making me feel the weight of 
them.

If I hadn’t been striving to practice the prophetic virtues, I might have insisted. I might have justified the request, wrapped it in 
emotion, and pressed forward. But the teachings I’ve been trying to live by, patience, gratitude, humility, and wisdom, helped 
me make a different choice. I saw clearly that sometimes, the right decision is not about what we want in the moment, but 
about what is best for us and for those we love. It’s about restraint, about honoring the efforts of others, and about trusting 
that what we let go of today may return in a better form tomorrow.

This experience reminded me that emotional maturity is not measured by what we acquire, but by what we choose 
to forgo with grace, and that prophetic virtues are not just ideals, but practical tools for navigating life’s everyday tests.

1. Where can I practice graceful restraint to honor family realities? 

2. What want vs. need filters will guide my spending this month?

3. How can I express gratitude to those who supported me for years?

101. The Dress I Didn’t Buy

Reflection Questions:

Hiziya Nasir
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)



118

The significance of money struck me with fresh clarity this month. While I’ve always believed that money cannot buy 
happiness, I now understand that it does buy necessities, and in today’s fast-paced world, its importance cannot be 
overlooked. I found myself struggling to receive my final semester’s cheque, which had been withheld due to incom-
plete course folders. The fault was mine. I had failed to maintain proper records of assessments, best, average, and 
worst, and that oversight turned into a crisis.

The challenge was not just financial. It was emotional and professional. I had neglected my Quadrant 2 tasks, those 
that are important but not urgent, and now they had transformed into Quadrant 1 emergencies. The delay in pay-
ment affected my ability to manage daily expenses, and I had to rely on family and friends to get through the month. 
It was a humbling experience, one that tested my patience, accountability, and self-control.

Instead of blaming others, I took full responsibility. I completed all the course folder work with renewed focus and 
plan to submit it tomorrow, InshaAllah. Throughout this process, I remained honest in my profession, but I also 
realized that honesty must be paired with attentiveness. Overlooking small details can lead to big consequences. I 
practiced Habit 1: Be Proactive, choosing to act rather than complain. I also leaned on the support of loved ones, 
whose kindness reminded me that Allah’s mercy often arrives through people.

This experience taught me the value of responsibility and gratitude. It wasn’t easy navigating the month without 
money, but it showed me how important it is to prioritize tasks that may not seem urgent but are foundational. I now 
understand that professional integrity includes being meticulous, timely, and organized. Above all, I’m grateful to 
Allah for the support I received and for the lesson that will stay with me for life.

This experience gave me a lasting lesson in prioritization, patience, and the quiet strength of being 
honest and attentive to even the smallest responsibilities.

1. How can I prevent important tasks from becoming urgent crises in my
professional life?

2. What practices help me stay honest and attentive to details that impact others?

3. How do I model gratitude and responsibility when facing the consequences of my
own neglect?

102. A Cheque, a Crisis, and the Cost 
of Neglecting the Important

Reflection Questions:

Hiziya Nasir
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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A recent experience reminded me of a lesson I thought I had already learned, the importance of hearing what is not said. 
As a teacher, I interact with students daily, and over time, I’ve come to understand that their behavior often carries stories 
beneath the surface. But even with that awareness, I found myself making a mistake that shook me deeply.

One of my students had been missing classes, and I began to see her as irresponsible and careless. I was frustrated, 
especially because attendance had been a priority in recent weeks. I didn’t confront her directly, but internally, I had 
already formed a judgment. It wasn’t until later that I learned the truth: she had just lost her father. The moment I heard 
that, something inside me shifted. I felt a wave of regret and sorrow. How could I have judged her without knowing the full 
story? That’s not something I usually do, and yet, I had done it.

I reflected on why it happened. I realized I had been overwhelmed with work, stressed, and stretched thin. My reaction 
wasn’t a reflection of who I am, it was a lapse, a moment where my own fatigue clouded my empathy. But that doesn’t 
excuse it. It reminded me of something far more important: I am a teacher, serving in the noble profession of my Prophet 
(PBUH). That role demands more than knowledge and discipline, it demands compassion, patience, and the ability to see 
beyond the obvious.
                  
I reminded myself that my responsibility is not to be judgmental, but to be understanding, especially of the things that are 
left unsaid. Students carry burdens they may never voice. My role is to create space for those burdens to be acknowl-
edged, not dismissed. I also realized that self-control is not automatic; it must be cultivated. It comes when I focus on my 
circle of influence, my thoughts, my responses, my values, rather than reacting or blaming.

I immediately repented and reached out to the student. I called her, expressed my empathy, and offered support. I didn’t 
try to justify my earlier thoughts, I simply listened and acknowledged her pain. That conversation became a turning point 
for me. It reminded me that leadership in education is not just about guiding minds, but about holding hearts with care.

This experience taught me that true understanding begins where judgment ends, and that the most powerful 
lessons often come from what is left unsaid.

1. Which hidden stories might sit beneath a student’s behavior?

2. What pause-and-ask question can replace my snap judgment?

3. How will I build classroom space for unspoken burdens?

103. What Wasn’t Said

Reflection Questions:

Saher Arshad
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Is health really wealth? Absolutely. I’ve always believed it, but a recent experience made me internalize that truth in a 
way I hadn’t before, both physically and mentally. With my mother away for Um’rah and my schedule packed with work 
and other responsibilities, I found myself unable to cook. What started as a temporary compromise quickly became a 
habit. For nearly a month, I relied heavily on junk food out of convenience. It was easy, quick, and didn’t require plan-
ning. But the consequences came swiftly.

I began experiencing stomach issues that were persistent and uncomfortable. Soon, my skin started reacting too, dull-
ness, breakouts, and irritation that I couldn’t ignore. The physical discomfort was alarming, but what scared me more 
was the realization that I had neglected something so fundamental: my own well-being. I’ve always been someone who 
avoids becoming a burden on others, and this situation reminded me that taking care of myself is not just a personal re-
sponsibility, it’s a moral one. We truly are what we eat, and feeding my body poorly had affected everything: my energy, 
my mood, and my confidence.

So, I made a conscious decision to shift back to what matters. I returned to healthy eating, not just for short-term relief 
but as a long-term commitment to a better lifestyle. I didn’t want to merely exist through life, I wanted to live it with 
vitality, clarity, and purpose. This wasn’t just about food; it was about honoring the trust Allah has placed in me to care 
for the body and mind I’ve been given.

On the mental health side, the experience was equally revealing. One day, a relative made an unnecessary comment 
about my skin, something I was already painfully aware of. Their words stung more than I expected. I found myself spi-
raling into overthinking, questioning my appearance, and feeling emotionally vulnerable. But I knew that reacting harshly 
wouldn’t help. It might even make things worse. So, I chose self-control, a virtue commanded by Allah and practiced 
by the Prophet (PBUH). I reminded myself that people will always have something to say, but my focus must remain on 
myself, my healing, and my peace.

This experience taught me that true health is not just physical, it’s emotional, spiritual, and deeply person-
al, and caring for it is an act of gratitude and self-respect.

1. What daily choices most affect my physical and mental energy?

2. How will I make nourishing food the effortless default again?

3. How do I respond to hurtful comments without losing serenity?

104. Healing from Inside Out

Reflection Questions:

Saher Arshad
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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105. Vision Over Regret: Reclaiming
Discipline Through Strategic
Planning
Saher Arshad
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)

Without a clear vision, one cannot embark on a meaningful mission. Success demands purpose, and fulfilling 
that purpose requires the courage to face both highs and lows. Recently, I found myself buried under a backlog 
of pending tasks. The root cause was clear: procrastination. I had delayed too many responsibilities, and now the 
weight of unfinished work was affecting my focus and peace of mind.

The challenge was internal. I could have chosen to dwell on regret, to feel defeated by my own inaction. But I 
realized that regret alone doesn’t solve anything. I needed to shift from self-blame to strategic recovery. The real 
test was whether I could transform this moment into a turning point, one that would lead to discipline, growth, 
and personal accountability.

I began by creating checklists and organizing my to-do list according to urgency and importance. I applied Habit 
3: Put First Things First, prioritizing tasks that aligned with my long-term goals. I also reflected on Habit 1: Be 
Proactive, reminding myself that I have the power to choose my response to any situation. This wasn’t just about 
finishing work, it was about reclaiming control over my time, energy, and mindset.

The vision behind this plan was simple but powerful: to complete my work efficiently and challenge myself to 
overcome my shortcomings. I wanted to prove to myself that I could rise above procrastination and build habits 
that support long-term success. Each completed task became a small victory, and with every step, I felt more 
focused and empowered.

This experience reminded me that regret is only useful when it leads to action. By choosing vision 
over guilt, I took a step toward personal growth and discipline.

1. How can I transform moments of regret into opportunities for strategic growth?

2. What practices help me stay disciplined and proactive in managing my responsibilities?

3. How do I model personal accountability so others feel inspired to overcome their own setbacks?

Reflection Questions:
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As children, we crave our parents’ love above all else. Their attention, their affection, their presence, these are the an-
chors of our early life. But as we grow older, new dimensions begin to fill our world. Friendships, careers, ambitions, and 
relationships gradually take center stage. Somewhere along the way, we begin to forget the love we once needed most. It 
seems to be part of human nature, to get distracted by what’s new and lose sight of what truly matters.

Recently, while scrolling through social media in a lighthearted mood, I came across a video that stopped me in my 
tracks. It wasn’t dramatic or loud, but its message pierced my heart. The video showed elderly people living in old age 
homes, quietly waiting for visits that never came. Their children, once the center of their world, had turned away, blind to 
their longing, deaf to their silence. These were parents who had given everything: love, time, sacrifice. And now, they sat 
alone, forgotten.

Watching that video stirred something deep within me. It reminded me of the essential relationships we often neglect, 
our connection with Allah, with ourselves, and with those closest to us. Among these, the bond with our parents stands 
out as one of the most sacred and yet most overlooked. I felt a wave of empathy for those elderly souls, and a wave of 
gratitude for my own parents. I thought of all the times they had stood by me, quietly giving, never asking for anything in 
return.

The moment became a spiritual awakening. I turned inward and prayed to Allah, asking for strength, strength never to 
become one of those who neglect their duties toward others. I asked for the clarity to honor Huqooq-ul-Ibad, the rights of 
people, especially those who raised me with love. I realized that faith is not just about rituals; it’s about relationships. It’s 
about how we treat those who depend on us, especially when they are no longer strong enough to demand our attention.

This experience reminded me that the love we received as children must be returned with dignity, and that 
honoring our parents is not just a moral duty, it is a spiritual obligation that shapes our hereafter.

1. In what ways have I sidelined my parents’ needs?

2. What weekly act will honor them in deed, not just feeling?

3. How does serving parents deepen my worship and character?

106. The Love We Leave Behind

Reflection Questions:

Abdul Moiz
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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In today’s fast-paced world, life often moves so quickly and selfishly that we forget to pause and truly see the people 
around us. We become so consumed by our own routines and ambitions that we overlook the silent struggles of oth-
ers, until it is too late, and they have already given up on life. As someone who deeply values emotional well-being, 
I’ve always believed in the importance of listening, not just hearing, but truly listening, without judgment, compari-
son, or interruption.

This belief was recently reaffirmed when I noticed a close friend behaving differently. Their usual energy was miss-
ing, replaced by a quiet withdrawal that was hard to ignore. With patience and kindness, I gently encouraged them 
to open up. After a few moments of silence, they suddenly burst into tears. What followed was a deeply emotional 
conversation in which they shared the anxiety and emotional weight they had been carrying alone. I was shocked to 
realize that someone who appeared so full of life could be quietly battling such darkness.

The challenge in that moment was not to fix their problems, but to simply be present. I resisted the urge to offer 
advice or compare their pain to anything I had experienced. Instead, I listened, fully, attentively, and without inter-
ruption. I followed the example of our beloved Prophet Muhammad (PBUH), who showed empathy and compassion 
in every situation. I reminded my friend that they were not alone, and that their feelings were valid. I offered comfort, 
not solutions.

The impact was immediate. My friend expressed a deep sense of relief. They told me that just having someone listen 
without judgment or unsolicited advice had lifted a burden from their shoulders. They felt lighter, more understood, 
and more hopeful. For me, the experience was profoundly fulfilling. It strengthened our bond and reminded me that 
sometimes, the most powerful support we can offer is simply our presence.

This experience reminded me that healing begins when we listen with empathy, not to respond, but to 
understand.

1. How can I become more present and attentive when someone around me is silently 
struggling?

2. What practices help me listen without judgment or comparison in emotionally sensitive 
moments?

3. How do I model the Prophet’s example of compassion in my daily relationships?

107. Listening Without Judgment:
A Silent Act of Compassion

Reflection Questions:

Abdul Moiz
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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My professional life had long been defined by a relentless pace. I often joked that there were simply never enough hours in the 
day to meet all the deadlines. My calendar was always full, my mind always racing, and my sense of worth often tied to how 
much I could accomplish in a given week. I thrived on momentum, or so I thought. Then, without warning, a severe illness 
forced me onto bed rest. The shift was jarring. I went from constant motion to complete stillness. The challenge wasn’t just 
physical; it was deeply psychological. I felt stuck, a prisoner of my own body, unable to move forward, unable to produce, 
unable to “keep up.”

At first, I resisted. I fought the illness with frustration, allowing guilt to creep in over the hours I was “losing.” I worried about 
the work piling up, the emails unanswered, the projects delayed. I measured my days in terms of what I couldn’t do, and each 
passing hour felt like a failure. But slowly, something began to shift. In the quiet of those long, slow days, I began to hear some-
thing deeper, a spiritual nudge, a whisper from within. Perhaps this wasn’t a punishment or a setback. Perhaps it was a divine 
invitation to pause.

I began to see the stillness not as wasted time, but as sacred space. I stopped counting the hours and started noticing the 
details I had long ignored, the softness of morning light, the rhythm of my breath, the comfort of silence. I realized that my body, 
not my ambition, had finally dictated a necessary reset. And in surrendering to that, I found something I hadn’t known I was 
missing: peace.

This experience became a turning point. It reminded me that leadership, whether in the workplace or in life, is not just about 
speed and output. It’s also about presence, reflection, and the ability to listen to what the moment is asking of us. I had to let go 
of control to rediscover clarity. I had to slow down to remember what truly matters.

This experience taught me that downtime is not lost time; it is foundational for self-discovery, emotional resilience, 
and the kind of wisdom that only emerges when we surrender to stillness.

1. What does forced stillness reveal about my identity and pace?

2. How can I receive rest as obedience, not failure?

3. What commitments will I drop or redesign to live more present?

108. The Necessary Surrender to
Slowness

Reflection Questions:

Saadia Ayub
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My team faced an unexpected challenge. A trusted colleague was suddenly placed on extended sick leave, leav-
ing behind a critical, time-sensitive task that had to be completed without delay. The deadline was non-negotia-
ble, and failure to deliver would not only jeopardize the project but also tarnish our team’s reputation for reliability. 
The situation demanded immediate action, but there was no formal path to recognition, no applause waiting at 
the end. The only reward would be the quiet satisfaction of doing the right thing.

The challenge was internal as much as external. I had to decide whether I was willing to take on the burden of 
completing the task using unofficial means, relying on my personal insights, experience, and network, knowing 
that my efforts would remain invisible. The risk of personal exhaustion was real, and there would be no formal 
acknowledgment. But I asked myself: was I willing to prioritize integrity, loyalty, and service over recognition?

I chose to act. Driven by a quiet sense of responsibility, I worked behind the scenes to ensure the task’s seam-
less completion. I protected my colleague’s dignity by not disclosing their absence and focused on delivering the 
work with excellence. I leveraged my connections, stayed up late, and poured my energy into the task, not for 
credit, but for the sake of the team and the values I hold dear.

The task was submitted flawlessly and on time. No one outside the team knew the extent of the effort, but I felt 
a deep and private surge of fulfillment. I had stood in the gap, shielded someone I cared about, and upheld the 
team’s reputation. The reward was not in applause, but in the quiet knowledge that I had done what was right.

This experience reinforced that the most meaningful acts of leadership are often those performed in 
solitude, driven by integrity rather than recognition.

1. How can I lead with integrity even when no one is watching?

2. What practices help me balance personal sacrifice with long-term team trust?

3. How do I model service and loyalty in ways that uplift others without seeking
credit?

109. The Invisible Act of Service:
Leading Quietly Behind the Scenes

Reflection Questions:

Saadia Ayub
Lecturer
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The air in the office was thick, heavy with unspoken tension. My colleague Liam and I were co-authoring what we both be-
lieved could be a landmark paper. But we had reached a methodological impasse. Liam was firmly advocating for a complex, 
non-linear modeling approach, convinced it captured the data’s true nuance. I, on the other hand, argued for a cleaner, more 
replicable frequentist model. What began as a shared commitment to rigor was quickly turning into a defensive standoff. 
Every sentence felt like a territorial claim, and the spirit of collaboration was rapidly draining away.

I felt it physically, my shoulders were tight, my tone clipped. Beneath the surface, I realized I wasn’t just defending a model. I 
was reacting to a deeper feeling: that my expertise was being undervalued. That flash of defensiveness in my posture was a 
wake-up call. I knew I had to shift the dynamic. This wasn’t about winning an argument; it was about preserving the integrity 
of our shared work.

I took a deliberate step back from the monitor and looked Liam in the eye. I chose to de-escalate through intentional action. 
I began modeling empathic listening, a Trust and Inspire behavior I had been striving to practice. Instead of defending my 
position, I summarized his argument with sincerity: “I hear your deep commitment to rigor, and I respect that you believe 
your model prevents us from oversimplifying this outcome. We both want the paper to be excellent.” That simple, explicit 
statement of our shared goal became the turning point.

It required courage to stop fighting and humility to admit that my current approach wasn’t working. I decided to pivot and 
engage Habit 4: Think Win-Win. I proposed a new stance: “Instead of compromising and watering down both methods, let’s 
aim for synergy, a ‘great’ third option. Let’s practice inclusivity by fully integrating both of our visions.” I suggested we each 
draft a concise one-page summary, not of our preferred method, but of our ideal outcome: the major claim we wanted the 
final paper to make, and the ‘why’ behind it.

This proposal was an act of extending Smart Trust. I trusted that Liam’s motivations were sound and that by focusing on 
purpose, the methodology would follow. We returned the next day with our manifestos. Reading his vision, I saw the profound 
depth of interpretation his model enabled. I realized my cleaner approach, while valid, would have flattened a critical finding. 
He, in turn, saw how my emphasis on structure and replicability could make his nuanced insights accessible to a broader 
audience.

The one-page summary exercise was the breakthrough. It honored the brotherhood of our shared effort by prioritizing pur-
pose over preference. We ultimately forged a third path, combining the strongest, most rigorous aspects of his model with the 
elegant, impactful presentation of mine. The final paper was superior to anything we could have produced separately.

This experience taught me that conflict often originates not in the data, but in our feeling of being misunderstood, 
and that true collaboration begins with empathy, humility, and a shared commitment to purpose.

1. What fear sat beneath my defensiveness in this conflict?

2. What “third way” technique will I use in future standoffs?

3. How will we document shared goals before debating methods?

110. From Standoff to Synergy

Reflection Questions:

Mahnoor Shahid
Lecturer
Department Of English Language And Literature
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Week 9 brought with it a whirlwind of personal and professional challenges. I found myself navigating illness, emotional 
pain, and a series of responsibilities that tested my patience, empathy, and sense of duty. From managing work while on 
sick leave to supporting flood victims and guiding students, I was called to lead in multiple spheres, each demanding a 
different kind of strength.

The challenges were many. I had to manage professional commitments despite being unwell. I was emotionally hurt 
by someone close to me, and at the same time, I had to support colleagues who were overwhelmed by accidents 
and burnout. I also had to guide students during the Mission Essar campaign, helping them understand the value of 
brotherhood and inclusivity. On top of all this, I responded to the devastating flood crisis by offering shelter to a friend’s 
displaced family and participating in relief efforts.

I chose to act with responsibility, compassion, and self-control. I informed relevant departments about my absence 
to avoid disruption. I counseled myself not to react impulsively to emotional pain, choosing instead to respond with 
empathy. I assisted colleagues with pending tasks and encouraged those facing burnout. I spoke to students about the 
importance of community and unity. And I opened my home to those in need, contributing to flood relief with humility 
and gratitude.

The outcomes were deeply fulfilling. I maintained trust and accountability at work, strengthened bonds through 
forgiveness and kindness, and helped students connect academic activities with values of service. Most importantly, I 
experienced the quiet joy of giving, of being there for others even when I was struggling myself.

This week reminded me that true leadership is not just about professional excellence, it’s about compassion, 
patience, and responsibility in every sphere of life.

1. How can I lead with compassion even when I am personally struggling?

2. What practices help me balance personal healing with service to others?

3. How do I model responsibility and empathy in both professional and
community settings?

111. Leadership in Every Sphere:
Serving Through Struggle

Reflection Questions:

Mahnoor Shahid
Lecturer
Department Of English Language And Literature
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I came to appreciate that the greatest challenges often arise not from the work itself, but from the complex dynamics 
of a team. We bring together diverse minds, each vibrant and creative, united by a shared mission. But within this 
dynamic, professional boundary can sometimes be tested, and for me, this became the subject of a powerful and 
unexpected lesson.

The incident was jarring. During a routine workday interaction, a colleague unexpectedly crossed a profession-
al boundary, using language that was both inappropriate and disrespectful. I was stunned. The moment left me 
questioning not only their conduct but also the integrity of our shared space. I found myself at a crossroads: should I 
respond with equal frustration, or should I choose a different path?

I chose the latter. Drawing strength from the virtue of forgiveness and reconciliation, I stepped back and reflected. 
I reminded myself that people’s actions are often shaped by their emotional state, not necessarily their character. I 
reframed the situation as an opportunity to grow, to practice emotional management and to focus on what I could 
control: my own response. I also recognized the need to set firm yet humble boundaries, realizing that my desire to 
please others had sometimes made me vulnerable.

The outcome was transformative. I preserved my professional composure, de-escalated the situation, and emerged 
with greater clarity about my values. I learned that empathy does not mean tolerating disrespect, and that humility 
must be paired with self-respect. This experience became a defining moment in my personal and professional devel-
opment.

By choosing forgiveness over confrontation and setting clear boundaries, I turned a moment of pain into a lesson in 
resilience and self-respect.

1. How can I respond to professional conflict in ways that preserve both dignity and 
growth?

2. What practices help me balance humility with the need to set healthy boundaries?

3. How do I model forgiveness and emotional intelligence in tense workplace situations?

112. Boundaries and Grace: Transforming 
Conflict into Growth

Reflection Questions:

Mahnoor Shahid
Lecturer
Department Of English Language And Literature
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On 7th October 2025, I found myself enveloped in a quiet but profound emotional weight. It marked two years since the 
escalation of the Palestine genocide, a tragedy that continues to unfold despite global awareness. The suffering, displace-
ment, and loss faced by Palestinian Muslims have etched themselves into my conscience, and this date has become 
symbolic in my personal journey. It was on this same day in 2023 that I took a decisive stance: to boycott all brands and 
systems that support Israel or its oppressive agenda. That decision was not just political, it was spiritual, ethical, and deeply 
personal.

This year, the emotional challenge was immense. It was a working day, and I had responsibilities to fulfill. Yet, beneath the 
surface, I was carrying grief, a grief that could have easily turned into hopelessness. The inner conflict was real: I felt help-
less in the face of such vast injustice, yet I yearned to do something tangible, something meaningful. Around me, many had 
grown indifferent to the cause. The silence was deafening. Maintaining consistent commitment without external validation 
required spiritual strength and moral conviction.

I chose not to let sorrow silence me. Instead, I renewed my commitment to action. I strengthened the boycott, revisited my 
consumption habits, and made ethical choices in my daily life. I spoke about the issue with colleagues and friends, not with 
anger, but with clarity and compassion. I used my platforms, however small, to spread awareness and encourage reflection. 
I reminded others that our choices, even in the marketplace, carry weight. I also spent time in dua, seeking strength from 
Allah to remain steadfast and effective in my advocacy.

This conscious renewal brought a sense of empowerment and clarity. It helped me transform sadness into purpose. My 
stance inspired several peers to become more mindful of their purchases and to learn about the impact of ethical consum-
erism. Emotionally, I felt lighter, not because the pain had disappeared, but because it had found direction. I was reminded 
that leadership is not only about leading people directly. It’s about influencing hearts and minds through consistency, 
courage, and conviction. The experience deepened my alignment between values and actions, and that alignment brought 
peace despite the heaviness of the day.

This reflection strengthened my understanding that true leadership begins where comfort ends. It is not measured 
by authority but by integrity, the courage to stand up for what’s right even when it’s unpopular or unseen.

1. How aligned are my purchases with my values, and what will I change today?

2. What’s my plan to advocate with compassion, not contempt?

3. How will I sustain commitment when the crowd goes silent?

113. Faith in Action: A Stand for Justice

Reflection Questions:

Wajeeha Alvi
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Early in the week, I noticed two of my colleagues growing unusually quiet during a project review. Their work had been 
strong, yet they seemed hesitant to share their progress with the focal person responsible for showcasing results. I sensed 
that their silence could keep their effort, and our team’s achievement, from being recognized. It was a moment that called 
for leadership, not through authority, but through quiet empowerment.

The challenge was delicate. If I stepped in and spoke for them, I risked reinforcing their dependence and keeping them 
invisible. If I stayed silent, their hard work would remain hidden, and the project’s impact would be diminished. I needed 
to help them overcome self-doubt without taking ownership of their work. The goal was to guide them toward confidence, 
not replace their voice.

I chose a path of stewardship. Calmly and privately, I asked open questions to understand their concerns. I listened 
without judgment and assured them that their work deserved to be seen. I guided them through practical steps, how to 
structure their update, whom to approach, and how to present with clarity, while affirming that the initiative must come 
from them. Throughout, I practiced Empathy and Compassion, Responsibility and Accountability, and Patience and 
Gratitude. I applied Habit 1: Be Proactive and Habit 4: Think Win-Win, helping them see that their success would uplift the 
entire team.

By the end of the day, both colleagues had approached the focal person and confidently communicated their prog-
ress. Their work was acknowledged and exhibited, and I witnessed a visible lift in their confidence. The team’s morale 
improved, and trust deepened, not because I had solved the problem, but because I had empowered others to solve it 
themselves.

This experience reminded me that leadership is not about solving problems for others but about inspiring growth. 
True influence lies in creating space for others to shine.

1. How can I guide others toward confidence without overshadowing their contributions?

2. What practices help me balance empathy with accountability in team dynamics?

3. How do I model servant leadership so others feel empowered to take initiative?

114. Guiding Colleagues Toward
Confidence: Empowerment Through 
Stewardship

Reflection Questions:

Wajeeha Alvi
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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On Wednesday, I engaged in a heart-to-heart conversation with my colleagues. The discussion centered around 
team building and the importance of working within systems to achieve collective success. In this environment, trust 
and open communication were essential to strengthening collaboration. But as the conversation unfolded, I realized 
that some team members were hesitant to voice their concerns, fearing judgment or dismissal.

The challenge was to create a safe space where everyone could speak freely, while ensuring that the discussion 
remained constructive and solution-oriented rather than complaint-driven. I needed to balance emotional openness 
with strategic focus, a space where empathy could coexist with accountability.

I practiced Empathy and Compassion by listening attentively to my colleagues’ perspectives. Drawing upon Habit 
5: Seek First to Understand, Then to Be Understood, I allowed them to express themselves fully. Later, I provided 
proactive guidance rooted in Responsibility and Accountability, showing that leadership means acknowledging issues 
and working together toward practical solutions. My Trust & Inspire behavior was visible in creating an inclusive 
and approachable environment, where team members felt valued and safe. One colleague even complimented me, 
saying it was easy for everyone to reach out to me because of my accommodating approach.

The result was a shift in team dynamics. My colleagues began to see me as a trusted anchor, someone who could 
hold space for their concerns while guiding them toward resolution. This recognition boosted my own self-awareness 
and reinforced my belief that trust is becoming my leadership superpower. The conversation encouraged others to 
adopt a more solution-oriented mindset, laying the foundation for stronger teamwork.

This experience highlighted how small, consistent leadership behaviors, like listening, acknowledging, 
and guiding with empathy, create ripple effects of trust within a team.

1. How can I create safe spaces for open dialogue while keeping discussion
 solution-focused?

2. What practices help me build trust through consistent empathy and accountability?

3. How do I model inclusive leadership so others feel empowered to collaborate?

115. Building Trust Through Proactive 
Guidance

Reflection Questions:

Wajeeha Alvi
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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This week began with efforts to restore focus after several days of workplace disruption and emotional strain. Tasks had 
piled up, and the team was slowly regaining rhythm after a challenging phase. Amid this recovery, I took the initiative 
not only to manage the present workload but also to set a structured plan for the coming month, anchored in personal 
purpose and organizational responsibility.

The challenge was twofold: first, to rebuild momentum after a week of scattered productivity, and second, to ensure 
that all upcoming work could be completed efficiently before my scheduled Umrah journey in mid-November. Balancing 
daily responsibilities with future planning required discipline, foresight, and consistency, qualities that are often tested in 
unpredictable work environments.

I decided to practice Habit 2: Begin with the End in Mind, connecting my daily actions with a meaningful long-term goal. 
By setting a three-week completion target, I created a roadmap that would allow me to dedicate the final week to spiri-
tual and personal preparation. This act reflected the virtues of Wisdom, Strategic Vision, and Accountability. I consciously 
shaped my work around a higher purpose and modeled proactive leadership for my team, showing how clear direction 
and planning can turn stress into structure.

From the Trust & Inspire perspective, I led myself first, trusting my inner discipline, setting a noble intention, and allowing 
that intention to guide my professional focus. The outcome was a renewed sense of clarity, motivation, and control. The 
structured monthly plan became a guiding document for both personal and professional growth. It also created shared 
momentum among my peers, who were inspired by the idea of connecting workplace excellence with spiritual fulfillment.

This week reinforced that leadership begins with inner clarity. When our work reflects purpose, it naturally 
inspires trust, focus, and consistency, both in ourselves and those around us.

1. How can I align my professional goals with personal purpose to stay motivated?

2. What practices help me lead myself first before guiding others?

3. How do I model strategic planning so my team feels inspired and focused?

116. Vision with Purpose: Leading 
Through Structured Planning

Reflection Questions:

Wajeeha Alvi
Lecturer
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Earlier today, I received a phone call from one of my students. He was requesting an increase in the marks for his assignment. 
His tone was polite but persistent, and I could sense a quiet urgency behind his words. I revisited his assignment with an open 
mind, hoping perhaps I had missed something. But the reality was clear, the marks he was asking for did not align with the 
quality of work he had submitted. The gap between his expectations and the actual performance was
undeniable.

This situation quickly became more than just an academic review. It turned into a moral and emotional test. As a teacher, I 
genuinely want to support my students. I understand their pressures, their hopes, and the weight they carry. For a moment, I 
felt a softness in my heart, a temptation to bend the rules just a little, to avoid disappointing him. I also felt a flicker of concern: 
what if he felt hurt or disheartened by my refusal?

But then I paused and reminded myself of the deeper responsibility I carry. I am not just an evaluator of assignments, I am a 
custodian of fairness, a model of integrity. I listened to the student patiently, acknowledged his perspective, and then, with 
clarity and kindness, said “no.” I explained my decision transparently, emphasizing that marks are awarded based on perfor-
mance, not personal relationships or emotional appeals. It wasn’t easy, but I stood firm.

After the call, I felt a momentary pressure, the kind that comes from saying something difficult. But beneath that, I felt a quiet 
sense of peace. I had honored the principles of justice and honesty. I had chosen to uphold the standards that give meaning to 
our educational system. And I had done so without dismissing the student’s feelings, but by engaging with them respectfully.

The student, too, seemed to understand. He didn’t argue further. I believe the clarity of my response helped him see that 
fairness is not rigidity, it is a form of care. It ensures that every student is treated with equal respect and that their efforts are 
measured with consistency.

This experience taught me that courage is not only found in grand decisions, but in the small, principled choices we 
make every day. When we combine proactivity and empathy with a commitment to integrity, we not only strengthen our own 
character but also set a powerful example for our students.

1. What pressures tempt me to bend standards, and how will I resist?

2. How can I blend empathy with clarity when saying “no”?

3. What transparent criteria will I share upfront to avoid grade disputes?

117. A Stand for Academic Integrity

Reflection Questions:

Muhammad Waheed U Zaman
Lecturer
Economics & Commerce
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In the university environment, students often express their opinions passionately, sometimes even emotionally. One after-
noon, I encountered a situation that tested my patience and leadership. A student, visibly upset, began speaking harshly 
about the university canteen. His tone was sharp, and his words reflected deep frustration. It was clear that he was not 
just dissatisfied, he was angry.

The challenge was delicate. On one hand, the student’s behavior was inappropriate and risked disrupting the decorum of 
the campus. On the other, I understood that his anger stemmed from a genuine concern. Responding with strictness or 
confrontation could have escalated the situation, potentially damaging the student’s trust and the overall atmosphere of 
respect we strive to maintain. I needed to balance discipline with empathy and emotional wisdom.

I chose to respond with patience and compassion. Instead of matching his anger, I spoke to him gently. I acknowledged 
his frustration and assured him that his concerns were being heard. I explained that while criticism is valid, expressing it 
through negativity only deepens the problem. I encouraged him to adopt a more constructive approach, one that invites 
dialogue rather than division. I reminded him that as members of the Muslim Ummah, we are taught to resolve matters 
with kindness and wisdom, following the example of the Prophet Muhammad (PBUH).

The effect was immediate. His anger began to subside. He listened quietly, and his body language softened. He realized 
that someone was not only hearing him but guiding him with respect. The conversation ended with a sense of calm and 
mutual understanding. I felt a deep sense of peace knowing that I had helped a young person shift from frustration to 
reflection.

This experience taught me that anger met with anger only deepens conflict, but patience and kindness can 
dissolve it. Listening with empathy and responding with grace is a powerful way to guide others toward peace, 
and to find spiritual peace within ourselves.

1. How can I respond to emotionally charged situations without escalating conflict?

2. What practices help me model patience and emotional wisdom in student interactions?

3. How do I guide others toward constructive dialogue while preserving dignity?

118. Calm in Conflict: Guiding a Student 
Through Anger

Reflection Questions:

Muhammad Waheed U Zaman
Lecturer
Economics & Commerce



135

On October 1, 2025, a conflict emerged within a student project team. Two members, both talented and passionate, disagreed 
over who should take the lead. Their disagreement began to affect the entire group’s morale and productivity. As their teacher and 
mentor, I recognized the urgency of resolving the issue before it disrupted the learning environment further.

The situation demanded a delicate balance between justice and compassion. Both students had valid strengths, but ego and 
miscommunication had created tension. The rest of the team felt uncomfortable, unsure whether to take sides or remain silent. The 
challenge was not just about assigning roles, it was about restoring harmony and guiding students toward a deeper understanding 
of leadership.

I invited the two students for a private conversation, choosing a calm and neutral setting. I refrained from passing judgment and 
instead practiced fairness, empathy, humility, and self-control. I reminded them that leadership is not about control, but about col-
laboration. Drawing from Habit 4: Think Win-Win, I helped them see that shared leadership could be a powerful learning opportuni-
ty. I emphasized that true leaders uplift others and create space for mutual growth.

The tone of the conversation shifted from argument to reflection. Both students expressed remorse and agreed to divide responsi-
bilities based on their strengths. The rest of the team responded positively, relieved, motivated, and more engaged. The atmosphere 
became one of respectful communication and shared purpose. What had begun as a divisive moment turned into a lesson in 
cooperative leadership.

This experience reaffirmed that leadership is not about being right, but about doing right, and that fairness, empathy, humil-
ity, and wisdom can transform conflict into a culture of self-respect, growth, and succession.

1. How can I model fairness in conflict resolution without reinforcing ego or bias?

2. What practices help me create a safe space for students to feel heard without feeling 
judged?

3. How do I guide students toward shared leadership while honoring individual strengths 
and team unity?

119. Turning Conflict into Collaboration 
through Fair Leadership

Reflection Questions:

Muhammad Aqeel
Assistant Professor & Program Leader Research Degree
Computer Sciences



136

On Thursday, October 16, 2025, one of my research students submitted a rough and unfinished draft just days before the final 
review. The student appeared nervous and apologetic, admitting difficulty in organizing ideas and maintaining focus. It was a 
moment that tested my patience, wisdom, and accountability as a mentor. I had to choose between correcting the student with 
blunt criticism or guiding them with empathy and care.

The challenge lay in balancing high academic standards with emotional sensitivity. The draft reflected effort, but also fatigue and 
disorientation. I realized that the situation called for a moderated response, one that combined scholarship with compassion. My 
goal was not just to improve the draft, but to restore the student’s confidence and sense of direction.

I chose patience, empathy, humility, and wisdom. Instead of focusing on what was missing, I acknowledged the student’s 
progress and offered to work through the structure together. Drawing on Habit 6: Synergize, I reframed revision as collaboration 
rather than correction. I exercised responsibility and service by walking the student through the methodology and analysis step-
by-step. My Trust and Inspire approach created a safe space, reminding the student that scholarship is not about perfection, but 
perseverance.

The transformation was remarkable. The student’s anxiety turned into motivation. They engaged actively in the revision process, 
asked insightful questions, and implemented feedback with clarity. Within days, the draft evolved from disjointed to coherent, 
reflecting both academic growth and renewed confidence. This shift also inspired other students to seek guidance more openly, 
fostering a culture of lifelong learning and humility.

This experience reaffirmed that the most powerful mentorship is rooted in patience and compassion, enabling students to 
transform academic struggle into moral and intellectual strength.

1. How can I use patience and empathy to help students see revision as a path to growth, 
not failure?

2. What practices help me balance academic rigor with emotional support during moments 
of student vulnerability?

3. How do I model humility and wisdom so students feel safe enough to ask for help and 
believe in their own progress?

120. Turning Weakness into Strength 
through Patient Mentorship

Reflection Questions:

Sohail Masood Bhatti
Professor 
Computer Science
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On Thursday, October 9, 2025, a major presentation session was underway when an unexpected technical failure disrupted 
the flow. The equipment malfunctioned mid-session, leaving students visibly frustrated and anxious. They had invested consid-
erable time and effort into preparing their work, and the sudden breakdown felt like a betrayal of their hard-earned progress. 
The mood in the room shifted rapidly, from anticipation to disappointment, and then to panic. In that moment, I realized that 
what the class needed most was not a solution to the technical glitch, but a calm and collected presence to guide them 
through the emotional turbulence.

The challenge was not merely logistical; it was deeply emotional. Some students began to question the value of their prepa-
ration, while others looked around helplessly, unsure how to proceed. A few tried to assign blame, and the atmosphere risked 
turning divisive. The real test was to preserve the morale of the group and to demonstrate that grace, patience, and persever-
ance matter more than perfection or control. I knew that how I responded would shape not just the outcome of the session, but 
the students’ perception of leadership itself.

I chose to remain relaxed, smiling gently, and reassured the students that their work was still valuable, regardless of the failed 
technology. I invited them to turn the setback into an opportunity by reading their ideas aloud and engaging in an open discus-
sion. This spontaneous shift allowed me to practice self-control, empathy, humility, and wisdom. It was a moment of adapt-
ability, where the focus moved from presentation to conversation, and from performance to learning. Habit 3: Put First Things 
First reminded me to prioritize emotional well-being and continuity of learning over frustration. My Trust and Inspire approach 
helped model stability in crisis, showing that leadership is not about controlling outcomes, but about cultivating resilience.

As the session unfolded, the energy transformed. Laughter replaced stress, and students began to present their key points 
with renewed confidence. They realized that their preparation had not gone to waste, it had simply found a new form. What 
began as a technical failure evolved into one of the most interactive and emotionally rich sessions of the semester. The experi-
ence not only boosted individual confidence but also strengthened group cohesion and emotional maturity.

This experience taught me that the real test of leadership is not in moments of ease, but in moments of disruption, and that 
with patience, empathy, and wisdom, even failure can become a foundation for growth.

1. How can I model emotional stability and self-control when students face unexpected 
setbacks or disruptions?

2. What practices help me turn moments of failure into opportunities for deeper learning 
and connection?

3. How do I use empathy and humility to reassure students that their efforts are valuable, 
even when outcomes shift?

121. Turning Troubles into Opportunities 
through Serene Leadership

Reflection Questions:

Neha Zulfiqar
Lecturer
Computer Sciences
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On Friday, October 17, 2025, I introduced a reflection exercise to my class with a simple yet profound prompt: identify one personal 
area for improvement. The goal was not academic performance, but emotional intelligence, gratitude, and self-accountability. I 
wanted students to pause, look inward, and recognize both their strengths and their blind spots. This wasn’t just another classroom 
activity, it was a doorway into deeper self-awareness and character development.

Initially, the response was hesitant. Many students were reluctant to engage in personal reflection, fearing judgment or misunder-
standing from peers. Some struggled to identify areas for growth, viewing self-assessment as a weakness rather than a strength. 
The real challenge was to create a psychologically safe space where honesty, humility, and gratitude could thrive. I knew that 
without emotional safety, the exercise would remain superficial.

To lead by example, I began with my own reflection. I shared my journey as an educator, highlighting moments where patience and 
consistency had shaped my growth. I spoke with sincerity and humility, showing that teachers too are lifelong learners. I offered 
gentle affirmations to students, reinforcing that reflection is an act of courage, not vulnerability. Drawing on Habit 7: Sharpen the 
Saw, I emphasized the importance of renewal, mental, emotional, and spiritual. My Trust and Inspire approach was rooted in em-
powerment, helping students understand that meaningful change begins within.

Gradually, the classroom atmosphere shifted. Students began to open up, sharing thoughtful reflections. Some spoke about improv-
ing time management, others about building confidence or supporting their peers more intentionally. The session moved beyond ac-
ademic learning into a space of mutual human concern. Students expressed gratitude for the opportunity to reflect on their personal 
growth, and many noted that it was the first time they had been invited to think about themselves beyond grades and performance.

The ripple effect was powerful. The class became more united, respectful, and emotionally mature. Students began to see each 
other not just as classmates, but as fellow travelers on a journey of self-improvement. The experience reminded me that education 
is not just about information, it’s about transformation.

This experience reaffirmed that teaching is not merely a science, but an act of inspiration, where reflection and gratitude 
help students discover the best within themselves and build lives of purpose and character.

1. How can I model humility and self-awareness so students feel safe enough to reflect
honestly?

2. What practices help me cultivate gratitude and emotional maturity in the classroom
beyond academic achievement?

3. How do I empower students to see personal reflection not as weakness, but as a
courageous step toward growth?

122. Developing Self-awareness and 
Gratitude in Reflective Learning

Reflection Questions:

Neha Zulfiqar
Lecturer
Computer Sciences
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I found myself navigating a series of emotionally and intellectually demanding interactions across multiple relationships, with 
my brother, a student, my wife, my mother, my son, and a family member. Each situation presented a unique challenge, yet all 
called for the same foundation: intentional leadership rooted in compassion, humility, and forgiveness. These moments were not 
isolated; they formed a tapestry of trust-building and resilience across personal, familial, and educational domains.

My brother was facing a career dilemma, and I chose to listen deeply and guide him with empathy rather than advice alone. A 
student struggling academically required not just instruction, but encouragement and belief in his potential. A budget disagree-
ment with my wife tested our communication, and I leaned into gratitude and negotiation to preserve harmony. My mother’s 
input on a family matter reminded me to collaborate with humility, honoring her wisdom. My son, overwhelmed by academic 
pressure, needed renewal, not reprimand, and I helped him reset with gentle encouragement. A family oversight required for-
giveness, and I offered it freely, knowing that relationships thrive on grace. Later, I helped my son organize his project through 
goal-setting, reinforcing the value of structure and support.

The challenge throughout was maintaining balance and patience while managing my own responsibilities. It was tempting 
to compartmentalize or rush through these moments, but I knew that leadership is not about efficiency, it’s about presence. 
I chose to respond with compassion, gratitude, humility, and forgiveness, allowing each interaction to become a moment of 
growth. Habit 5: Seek First to Understand and Habit 7: Sharpen the Saw guided my approach, reminding me that renewal and 
listening are essential to sustainable leadership.

The outcomes were deeply affirming. My brother and I grew closer through trust. The student gained confidence and clarity. My 
wife and I found deeper harmony. My mother felt respected and valued. My son became more resilient, and our bond strength-
ened. Forgiveness restored positivity in the family, and goal-setting helped my son regain focus. These weren’t just successful 
conversations, they were seeds of long-term character development.

This experience reaffirmed that consistent practice of compassion, humility, and forgiveness builds trust and resil-
ience across relationships, and that leadership is most powerful when it is lived quietly, consistently, and with 
sincere care.

1. How can I consistently apply compassion and humility across different relationships
without losing emotional balance?

2. What practices help me turn everyday interactions into opportunities for trust-buildingand 
character development?

3. How do I model forgiveness and gratitude in moments of tension so others feel safe to 
grow and reconnect?

123. The Impact of Consistent Virtues 
on Building Trust and Resilience in
Diverse Relationships

Reflection Questions:

Hafiz Muhammad Tayyab Khushi
Lecturer
Software Engineering



140

This week offered several moments to demonstrate proactive leadership, but one stood out clearly. On Friday, August 29, 
during my Digital Image Processing (DIP) class, the classroom’s fan broke down and the air conditioning failed. The room 
quickly became hot and uncomfortable, and the students were visibly annoyed. Some were ready to leave, frustrated that 
their learning environment had become unbearable. I could sense the tension rising, and I knew that allowing the class to 
dissolve would send the wrong message about commitment and adaptability.

The challenge wasn’t just physical discomfort, it was emotional disengagement. I had to preserve the integrity of the 
learning experience while respecting the students’ needs. The situation called for quick thinking and a leadership response 
that prioritized both empathy and effectiveness. I didn’t want to force students to stay in poor conditions, nor did I want to 
cancel the session and lose valuable instructional time.

I chose to act immediately. Drawing on Wisdom and Strategic Vision, I identified an available lab with functioning air 
conditioning and relocated the class. This decision addressed the discomfort directly and showed the students that their 
well-being mattered. It wasn’t just about fixing a problem, it was about enabling growth by removing barriers to learning. 
My response demonstrated that leadership means anticipating needs and creating conditions where learning can flourish.

Once we settled into the new space, the mood shifted. Students were relieved, grateful, and ready to engage. The class 
proceeded smoothly, and the lesson was delivered with full participation. More importantly, the students saw me not just 
as a teacher, but as someone who takes action and cares about their experience. This built trust and reinforced the idea 
that leadership is about responsiveness and care.

Later that day, a few students approached me to express appreciation for the quick decision. They shared that it made 
them feel respected and valued. That feedback reminded me that small acts of leadership, especially in moments of dis-
comfort, can have lasting impact. It’s not always the content of the lesson that shapes students’ growth, but the environ-
ment we create around it.

This experience reaffirmed that proactive leadership means solving problems before they escalate, and that by 
modeling responsiveness and care, we enable growth and build resilient, trusting teams.

1. How can I use strategic thinking to anticipate and remove barriers to student
engagement before they escalate?

2. What practices help me respond to discomfort or disruption in ways that build trust and 
preserve learning?

3. How do I model proactive leadership so students feel valued and empowered, even in 
challenging moments?

124. Proactive Leadership and Enabling 
Growth

Reflection Questions:

Muhammad Fawad Nasim
Assistant Professor
Computer Sciences
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Midway through a robotics final-year project, two key team members entered a serious disagreement over design owner-
ship and technical direction. What began as a difference of opinion quickly escalated into a breakdown of communication. 
Deadlines were slipping, collaboration had stalled, and frustration was rising across the group. As their advisor, I realized the 
issue had shifted from technical to relational, and if left unaddressed, it could jeopardize not only the project but the students’ 
growth as professionals.

The challenge was delicate: how to restore trust and momentum without taking sides or ignoring the tension. A top-down 
solution might have resolved the immediate issue, but it would have undermined the students’ ability to self-manage and 
learn from the experience. I needed to model emotional intelligence and fairness, not neutrality, but engaged balance. The 
goal was to guide them toward resolution, not impose it.

I initiated a mediated discussion, inviting each student to share their perspective without interruption. I validated their con-
tributions and frustrations, then reframed the conflict around a shared mission: learning and building together. We collab-
oratively established new team norms, including regular peer check-ins, decision logs, and clearer role definitions. These 
structures weren’t just logistical fixes; they were trust-building tools. I emphasized that leadership in engineering is not just 
about technical mastery, but about respectful collaboration and shared accountability.

The shift was immediate. The students felt heard, and the tension began to dissolve. They thanked me for handling the 
situation with fairness and respect. The project regained momentum, and the team went on to deliver one of the most cohe-
sive and technically sound demonstrations in their cohort. More importantly, they emerged with a deeper understanding of 
teamwork, and I with a renewed appreciation for the power of facilitative leadership.

This experience reaffirmed that fairness and empathy are active virtues, not passive neutrality, but intentional 
engagement that builds trust, restores collaboration, and develops professionals who lead with respect.

1. How can I model fairness in conflict resolution without reinforcing division
or taking sides?

2. What practices help me guide students toward collaborative problem-solving
rather than imposing authority?

3. How do I use empathy and structure to turn relational breakdowns into opportunities for
professional growth?

125. Resolving Conflict with Fairness 
and Empathy in Team Leadership

Reflection Questions:

Muhammad Awais Mehboob
Lecturer
Computer Sciences
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It was a typical morning, and I had just begun taking attendance in class. As I moved down the list of names, something felt 
off. A few students were trying to subtly respond on behalf of their absent classmates. Their timing, tone, and body language 
made it clear, they were attempting to mark proxies. When I gently questioned them, they responded without hesitation: 
“Miss, our friend is just tired today.” “He wasn’t feeling well, we’re just helping him.” “We’re being sympathetic.” That’s 
when I realized something important: they weren’t being rebellious, they were misguided. They had confused sympathy with 
honesty, and helping with enabling. They believed that covering up for a friend was a virtue, when in reality, it was keeping 
their friend from facing responsibility.

The real challenge wasn’t just the proxy itself, it was their distorted understanding of values. They believed their actions were 
justified by good intentions. I knew that correcting this behavior required more than enforcing rules. I needed to guide them 
toward a clearer understanding of what true support and honesty look like. It wasn’t about discipline; it was about character 
formation.

Rather than respond with frustration or punishment, I saw this as an opportunity to model trust, practice patience, and inspire 
virtue. I paused the lesson and took ten minutes to speak to them, not as a strict teacher, but as someone who truly cared. 
I affirmed their intention to help, but I explained gently, “If your friend is absent, the kindest thing you can do is encourage 
them to take care of themselves and be responsible. Hiding the truth is not sympathy, it’s avoidance.” I gave relatable 
examples: helping someone cheat, covering up mistakes, these might feel like loyalty, but they lead to long-term harm. I told 
them, “True friendship sometimes means saying ‘no’ to protect someone from themselves.”

As I spoke, the atmosphere in the room shifted. Their lighthearted expressions turned thoughtful. I could see they were 
reflecting, not just hearing me, but understanding. They realized that their actions, though meant to be kind, were not aligned 
with integrity. In that short moment, they began to see that real kindness is rooted in honesty and responsibility, not just 
emotional support. The conversation planted a seed, one that I hope will grow into a deeper sense of ethical awareness and 
relational maturity.

Alhamdulillah, what started as a simple attendance issue turned into a meaningful moment of growth, for my students 
and for me. I was reminded that some of the most powerful lessons in teaching come not from the textbook, but 
from the heart.

1. How can I guide students to distinguish between emotional support and ethical
responsibility in their friendships?

2. What practices help me model honesty and integrity in everyday classroom moments 
without sounding punitive?

3. How do I create space for students to reflect on their intentions and recognize when good 
intentions may lead to harmful outcomes?

126. Teaching Integrity: When Sympathy 
Needs a Mirror

Reflection Questions:

Rabia Aziz
Senior Lecturer
Software Engineering
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As part of a graded assignment in my course, students were required to volunteer with a welfare organization. I wanted this to be 
more than a checkbox task, something that would leave a lasting impression. So, I chose to join them in the field, working alongside 
them rather than supervising from a distance. We partnered with Allah Waly Trust, which was actively supporting flood victims in 
the Kasur area. My intention was clear: to help students witness firsthand the power of service and to understand that real learning 
often happens outside the classroom, in the heart of human experience.

Initially, many students approached the activity as a formal obligation. Some were emotionally overwhelmed by the harsh realities 
they encountered, damaged homes, displaced families, and the urgency of unmet needs. The weather was unforgiving, the logistics 
demanding, and the emotional weight heavy. Yet I knew that these very challenges could become transformative if met with the 
right mindset. The goal was not just to complete a task, but to cultivate character.

I made a deliberate choice to lead by example. I packed food, distributed supplies, comforted families, and handled every task with 
my students. I didn’t stand back and instruct, I stepped in and served. This hands-on approach helped students see that leadership 
is not about giving orders, but about showing up, especially in moments of difficulty. It was a chance to model humility, empathy, 
and service in action. I also encouraged reflection throughout the day, asking students to notice not just what they were doing, but 
how it was affecting them and those they served.

Gradually, the shift was visible. Students became more engaged, more thoughtful, and more emotionally present. They began to 
take ownership of their roles, offering help proactively and supporting each other. Many shared reflections about how the expe-
rience had changed their perspective, on privilege, responsibility, and the meaning of education. They saw that teamwork, humil-
ity, and compassion were not just soft skills, but essential virtues for life and leadership.

This experience went far beyond a subject requirement. It became a powerful life lesson in leadership, service, and character, 
reminding us all that the most meaningful growth happens when we choose to lead through action, not just instruction.

1. How can I model humility and service in ways that inspire students to take ownership
of their learning?

2. What practices help me turn formal tasks into transformative experiences  that build 
empathy and responsibility?

3. How do I lead through action so students see leadership as a lived virtue, not just a role 
or title?

127. Leading by Example: Serving with 
Purpose, Growing through Action

Reflection Questions:

Rabia Aziz
Senior Lecturer
Software Engineering
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During a midterm review class in mathematics, I introduced the topic of quadratic equations, a concept that many 
students had previously struggled with. The session was designed to build confidence ahead of the upcoming exam, but 
as I progressed, I noticed a shift in the classroom atmosphere. Students began to look overwhelmed. Some whispered in 
frustration, others muttered aloud, “This is too hard” or “We’re going to fail.” The tension was palpable, and I could sense 
that anxiety was beginning to overshadow learning.

The challenge wasn’t just the complexity of the topic, it was emotional. Students were battling self-doubt, and the fear of 
failure was spreading. I realized that pushing forward with the lesson would only deepen their discouragement. What they 
needed in that moment wasn’t more content, but more compassion. I paused and addressed the class with honesty and 
warmth: “I can see this feels challenging right now. And that’s okay, math can be tough sometimes, even for teachers.” 
I shared a brief story from my own school days, recalling how I once struggled with a similar topic. This helped normalize 
their experience and reminded them that struggle is part of growth.

I then broke the topic into smaller, manageable steps, using simpler examples and relatable analogies. I invited students 
to form small groups and solve problems together, offering support as they worked collaboratively. Throughout the 
session, I celebrated every small win, every correct step, no matter how basic. The focus shifted from performance to 
progress, and from pressure to patience. Gradually, the mood in the room changed. Students became more engaged, 
asked questions freely, and expressed relief at understanding parts they had initially deemed “impossible.” Some stayed 
after class to clarify doubts, showing renewed motivation. Over the next few days, I noticed a boost in participation and a 
more confident attitude toward math.

This experience reminded me that teaching is not just about delivering content, it’s about creating a space where students 
feel safe to struggle, supported to grow, and empowered to succeed. When we meet academic difficulty with empathy 
and patience, we build trust and foster a growth mindset that lasts far beyond the classroom.

I learned that acknowledging students’ struggles and responding with compassion, transforms fear into confi-
dence and turns a difficult topic into a shared journey of growth.

1. How can I use empathy and personal storytelling to help students feel safe during
academic challenges?

2. What practices help me shift classroom energy from anxiety to engagement when
students feel overwhelmed?

3. How do I model patience and encouragement so students begin to see struggle
as part of learning, not a sign of failure?

128. Teaching Quadratics withCompassion: 
Building Confidence Through Empathy

Reflection Questions:

Affan Ahmed
Lecturer
Computer Sciences
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As the Fall 2025 enrollment deadline approached, a troubling situation emerged. Although many students had applied 
well in advance, the university issued fee vouchers only on August 29, the final day of enrollment. To make matters 
worse, the due date was set for the very next day, a Saturday, when banks were closed. Students who couldn’t pay on 
the same day were told they would need to pay a Rs. 20,000 readmission fee. The injustice was clear: students were 
being penalized for an administrative delay beyond their control.

The challenge was to advocate for fairness without escalating conflict unnecessarily. Ignoring the issue would mean 
allowing students to suffer due to institutional inefficiency. Yet, confronting the administration required courage and clarity, 
and a willingness to persist even when initial responses were dismissive.

I immediately raised the issue with the relevant authorities. While they initially granted only a one-day extension, I con-
tinued to press the matter, presenting the written policy and highlighting the institutional responsibility. The discussion 
became heated, but I remained firm and respectful, emphasizing that the students should not bear the cost of a system 
error. My goal was not just to win an argument, but to uphold justice and protect student trust in the institution.

Though the matter is still under discussion, my persistence has ensured that the issue remains active and that student 
voices are being heard. The administration is now considering a broader resolution that could benefit all affected students. 
More importantly, students witnessed that their concerns matter, and that their educators are willing to stand up for them.

Upholding justice, even in difficult and heated discussions, reinforces trust and demonstrates that true leader-
ship means protecting the vulnerable and challenging unfair systems with courage and integrity.

1. How can I advocate for fairness in institutional decisions without escalating conflict or 
losing credibility?

2. What practices help me balance firmness with respect when challenging unjust policies?

3. How do I model courage and accountability so students feel protected and empowered?

129. Taking a Rightful Stand for Student 
Enrollment Fairness

Reflection Questions:

Muhammad Azam Chaudhry
Associate Professor & HOD
Computer Sciences
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In preparation for the upcoming semester, a sister department faced a shortage of classrooms, which threatened to disrupt 
their academic schedule. The lack of space risked delaying classes and affecting students’ learning experience. Since all de-
partments operate within a shared infrastructure, the issue required a collaborative solution. However, my own department 
also had a tightly packed timetable, and offering support meant carefully balancing our own needs.

The challenge was to find a solution that maintained fairness and minimized disruption for both departments. It would have 
been easy to prioritize our own schedule and avoid involvement, but I saw this as an opportunity to model institutional 
cooperation and service.

I reviewed our department’s room allocations and identified specific time slots where classrooms were unoccupied. I then 
offered these to the sister department for their use. This small but intentional act of collaboration allowed them to finalize 
their schedule without delays. It also sent a clear message: we are stronger when we support each other.

The response was overwhelmingly positive. Faculty from both departments appreciated the gesture, and the solution 
strengthened our working relationship. It fostered a sense of mutual respect and trust, and set a precedent for future 
cooperation. The experience reminded me that leadership is not always about grand gestures, sometimes, it’s about making 
space for others, literally and figuratively.

Sharing resources with humility and foresight builds unity, strengthens institutional culture, and reminds us that 
leadership is about enabling others to succeed alongside us.

1. How can I balance my department’s needs while supporting others in shared
institutional spaces?

2. What practices help me model humility and service in ways that build long-term
collaboration?

3. How do I use strategic thinking to turn logistical challenges into opportunities for unity
and trust?

130. Promoting Interdepartmental
Cooperation Through Resource Sharing

Reflection Questions:

Muhammad Azam Chaudhry
Associate Professor & HOD
Computer Sciences
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131. Stepping In from Afar: Supporting 
a Student Beyond the Classroom

I received a message from one of my students who was currently out of the country. He was facing an issue related to his 
summer paper, a matter that required immediate attention to avoid academic delays. The student was anxious, not only 
because of the unresolved issue, but also because he couldn’t be physically present to advocate for himself. He had tried to 
arrange for a guardian to represent him, but due to logistical constraints, that too became impossible.

The challenge was clear: the student’s academic progress was at risk, and he had no one on the ground to support him. 
While it wasn’t technically my responsibility to intervene, I knew that leadership, especially in education, often means 
stepping in when others cannot. The situation called for more than procedural advice; it required personal involvement, 
empathy, and a willingness to go beyond formal duty.

I first explored all possible alternatives with the student, hoping he could find someone to represent him. When that didn’t 
work out, I made the decision to act on his behalf. I contacted the relevant academic office, explained the situation, and 
ensured that the issue was resolved promptly and fairly. I kept the student informed throughout the process, reassuring him 
that his absence would not become a barrier to his academic continuity.

The resolution was successful. The student’s issue was addressed in time, and he expressed deep gratitude for the support. 
But more than that, he shared how much it meant to him that someone cared enough to act in his absence. It wasn’t just 
about solving a problem, it was about restoring his sense of belonging and trust in the academic system. He felt seen, 
valued, and supported, even from thousands of miles away.

This experience reminded me that true leadership is not limited by geography or job descriptions, it is defined by 
responsibility, empathy, and the courage to act when someone else cannot.

1. How can I extend support to students beyond formal duties without compromising
institutional boundaries?

2. What practices help me model responsibility and care when students face challenges 
from afar?

3. How do I build trust with students by showing that their well-being matters, even when 
they’re not physically present?

Reflection Questions:

Ahmad Hassan
Junior Lecturer
Computer Sciences
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132. Revealing the Truth Through Strategic 
Teaching

During my DSA lab sessions, I noticed a recurring issue. Students claimed they were practicing programming at home, yet their 
performance in class told a different story. Despite repeated instructions, their lack of preparation was affecting their under-
standing and progress. Direct questioning wasn’t working, they insisted they were practicing, but the results said otherwise.

I needed a way to reveal the truth without confrontation. So, I designed a subtle test. I sent them a code file and asked them 
to run it on their own compilers. But I had intentionally removed a few key functionalities. Only those who had been practicing 
would notice the flaws; others would run it blindly. 

On Thursday, I asked if anyone had found issues in the code. Only a few hands went up, those who had genuinely practiced. 
The rest remained silent. After class, I asked those students to stay back and write the correct code themselves. They worked 
through it, and only once they had completed it successfully did, I allow them to leave.

To ensure the lesson stuck, I followed up in the next session by asking students to reflect on what they had learned from the 
experience. Many admitted they had underestimated the importance of regular practice. I also introduced a weekly “debugging 
challenge” to keep them engaged and accountable, encouraging them to test their understanding in small, consistent ways.

The activity was an eye-opener. It exposed the gap between claims and actual effort. More importantly, it helped students 
realize that surface-level engagement wouldn’t be enough. They began to take responsibility for their learning, and a sense of 
accountability started to grow.

This experience showed me that strategic teaching can reveal truth, build discipline, and foster growth, without
damaging trust.

1. How can I design learning activities that reveal effort without direct confrontation
or judgment?

2. What practices help me build accountability in students while preserving motivation
and trust?

3. How do I use strategic challenges to shift students from passive claims to active
learning?

Reflection Questions:

Misbah Javed
Junior Lecturer
Computer Sciences
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Misbah Javed
Junior Lecturer
Computer Sciences

133. Restoring Confidence Through 
Compassionate Teaching

During the mid-semester period, I noticed that two of my students were attending classes regularly yet consistently 
performing poorly on quizzes. Their effort was visible, they took notes, listened attentively, and participated when 
prompted, but their results told a different story. Rather than assuming a lack of preparation, I reached out to them 
individually after class. In a quiet conversation, they shared something that struck me deeply: “Ma’am, we try hard, but 
the lessons move too fast for us. We feel like we’re always catching up.” Their words revealed not just an academic 
struggle, but an emotional one, fear of failure and a growing loss of confidence.

The challenge wasn’t just about improving their grades. It was about restoring their belief in their ability to learn. I had 
to find a way to support them without disrupting the pace of the regular class. This meant going beyond convenience 
and choosing commitment, extending help outside formal hours while maintaining fairness for the rest of the class.

I began arranging weekly 15-minute remedial sessions tailored specifically for these two students. In these short 
meetings, we revisited concepts slowly and interactively. I broke complex ideas into manageable steps, designed small 
exercises for practice, and encouraged open dialogue. No question was treated as “too simple.” I reminded them, 
“Progress happens one step at a time, you’re not behind, you’re learning.” These sessions became a safe space for 
growth, where effort was celebrated and mistakes were treated as stepping stones.

Over time, I noticed a shift. Their quiz scores began to improve, but more importantly, their confidence returned. They 
started participating more actively, asking thoughtful questions, and even helping their peers. What began as a private 
intervention quietly influenced the entire class. Other students took notice and began forming study groups, creating a 
culture of mutual support and shared learning.

This experience reaffirmed an essential truth about teaching, students remember empathy longer than 
lessons. By choosing to guide rather than criticize, I witnessed a transformation not just in grades, but in 
attitude and confidence.

1. How can I use empathy and personal attention to rebuild a student’s confidence during 
academic struggle?

2. What practices help me balance individual support with whole-class progress

3. How do I create safe spaces where students feel encouraged to ask questions and
grow?

Reflection Questions:
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134. Balancing Justice and
Compassion During Exam Integrity

It was the midterm examination, and I was on invigilation duty in one of the larger exam halls. The atmosphere was tense, 
a mix of concentration and quiet anxiety. As I moved between rows, I noticed one student behaving unusually. His eyes 
kept shifting toward the desk in front of him, and I realized he was trying to glance at another student’s answer sheet. I 
gave a discreet warning, hoping it would correct his behavior. But a few minutes later, he repeated the act. To uphold 
fairness, I took his paper and asked him to step aside.

The challenge was delicate. I had to maintain discipline and fairness without humiliating the student. His anxious expres-
sion suggested regret and fear. A harsh response might have instilled fear but not understanding. Ignoring the incident 
would have compromised integrity. I needed to respond in a way that upheld the rules while allowing space for reflection 
and correction.

After about ten minutes, the student approached me quietly and said, “Ma’am, please… give me my paper back. I prom-
ise I’ll do it properly.” I decided to give him a second chance, but with a condition. “You’ll get your paper back only if you 
focus entirely on your own work,” I said calmly. He agreed and returned to his seat. However, I soon noticed him glancing 
again. Rather than escalate, I moved him to a separate seat and explained, “I’m not moving you to punish you, but to help 
you focus. You’ll do better when you rely on your own knowledge.”

From that point onward, he worked quietly and completed his exam without further issues. The other students, observing 
the incident, became more mindful of their own conduct. The situation was resolved without disruption, and the student 
understood the seriousness of his mistake. More importantly, he saw that fairness could coexist with forgiveness.

Later, I reflected on how easily such moments can turn into confrontations if not handled with wisdom. The stu-
dent’s behavior was corrected, but his dignity remained intact. By practicing justice with compassion, I upheld 
integrity while guiding a student toward self-awareness and accountability.

1. How can I uphold fairness during disciplinary moments without creating
fear or shame?

2. What practices help me respond to misconduct with wisdom and
emotional balance?

3. How do I model justice and compassion so students learn from their
mistakes and grow?

Reflection Questions:

Misbah Javed
Junior Lecturer
Computer Sciences
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135. Cultivating Openness Through
Weekly FYP Reflections

Each week, I hold reflection sessions with my Final Year Project (FYP) groups. These are not just technical reviews, they’re spaces 
for students to share progress, challenges, and lessons learned. I encourage them to reflect on teamwork, communication, and 
time management, helping them see their projects as holistic learning journeys rather than just deliverables.

Initially, students were hesitant. Some feared being judged or compared to other groups, while others felt reflection was a distrac-
tion from “real work.” I could sense underlying issues, but without open dialogue, they remained hidden, risking long-term impact 
on group cohesion and project outcomes.

To break the ice, I shared one of my own leadership challenges and how I grew from it. This act of humility softened the room. 
I then asked each group to share one success, one challenge, and one lesson from the week. Slowly, the responses became 
more honest and insightful. Talha, usually reserved, admitted struggling with research paper reading. His openness led to peer 
suggestions and support. Ahmar, a team leader, acknowledged weak internal communication and committed to regular WhatsApp 
check-ins. Ayesha, anxious about deadlines, voiced her stress, and together we revised her group’s task plan for better balance.

Over time, these sessions became a trusted rhythm. Students began looking forward to them, not as evaluations but as opportuni-
ties to grow. They started helping each other more, resolving conflicts early, and celebrating small wins. The reflections didn’t just 
improve project outcomes, they nurtured emotional maturity and collaborative spirit.

By creating a space for honest reflection, I helped students move from guarded compliance to shared ownership,
proving that humility and empathy are powerful tools in academic leadership.

1. How can I use humility and shared vulnerability to encourage honest reflection among 
students?

2. What practices help me turn weekly check-ins into spaces of growth rather than
judgment?

3. How do I model empathy and service so students feel safe expressing challenges?

Reflection Questions:

Aqdas Tanvir
Lecturer
Computer Sciences
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136. Turning Disengagement into 
Drive Through Creative Competition

This week, I noticed a troubling pattern during practical sessions, several students were disengaged, hesitant to collaborate, 
and reluctant to take initiative. The energy was low, and participation felt forced. I wanted to shift this dynamic, not through 
pressure, but through creativity and motivation.
The challenge was layered. Students were unsure of themselves, hesitant to work outside familiar groups, and skeptical of 
mixing fun with serious learning. I needed to design an experience that would spark curiosity, build confidence, and promote 
teamwork, without compromising academic depth.
I launched a networking competition. Despite initial reluctance, I infused the tasks with interactive elements that blended 
technical skills with playful challenges. I encouraged hesitant students, celebrated small wins, and facilitated team reshuf-
fling to build new peer connections. The competition wasn’t just about solving problems, it was about solving them together.

The transformation was visible. Disengaged students became active participants. Collaboration improved as students 
worked with new peers. Confidence grew as they tackled challenges successfully. The classroom shifted from quiet compli-
ance to lively engagement. Students began to see themselves not just as learners, but as contributors.

What struck me most was how quickly the mood changed when students felt trusted and inspired. They began to take 
initiative, support one another, and enjoy the process. The competition became a catalyst for long-term engagement, not 
just a one-time event.

This experience taught me that courage and creativity in teaching can turn hesitation into enthusiasm, and that 
trust is the bridge between disengagement and growth.

1. How can I use creativity and courage to re-engage students who have withdrawn from 
active learning?

2. What practices help me balance fun with academic seriousness in classroom activities?

3. How do I build trust so students feel safe taking initiative and working with new peers?

Reflection Questions:

Aqdas Tanvir
Lecturer
Computer Sciences
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137. Handling Cheating with Integrity 
and Grace

During a midterm exam, I noticed a final-year student behaving suspiciously. Upon closer observation, I realized he was using a 
mobile phone hidden between his legs, a clear violation of exam ethics. As a female faculty member, I faced a delicate situation: 
maintaining professional boundaries while addressing misconduct with dignity.

The challenge was complex. I had to uphold academic integrity without creating embarrassment or defensiveness. The physical 
positioning of the phone made direct confrontation awkward. Reacting harshly could escalate the situation; ignoring it would 
compromise fairness. I needed to respond with both firmness and empathy.

I calmly asked the student to step outside. Once there, I requested the phone and verified the misconduct. I spoke to him in a 
counseling tone, explaining the seriousness of cheating and its long-term consequences. I informed him that his paper would be 
cancelled as per policy. He appeared nervous and ashamed, admitting his mistake and explaining he panicked about failing.

I maintained composure and avoided judgmental language. I encouraged him to rebuild trust through honest effort in future 
assessments. Later, other students remarked that the situation was handled maturely and respectfully. It reinforced a sense of 
fairness and professionalism in the classroom.

This experience reminded me that discipline doesn’t have to be harsh to be effective. By addressing the issue privately 
and respectfully, I upheld integrity while preserving the student’s dignity. The incident became a quiet lesson in ethical 
behavior, not just for the student involved, but for the entire class.

By pairing firmness with empathy, I turned a moment of misconduct into a lasting lesson in integrity and trust.

1. How can I uphold academic integrity while preserving student dignity during
disciplinary moments?

2. What practices help me respond to sensitive violations with moral clarity and
emotional balance?

3. How do I model fairness and empathy so students learn from mistakes without fear?

Reflection Questions:

Aqdas Tanvir
Lecturer
Computer Sciences
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138. Restoring Respect Through
Gentle Counseling

During an exam duty, I observed a troubling pattern in a Pakistan Studies class. One student, along with a few others, had 
been displaying disrespectful and disruptive behavior toward their teacher, Ms. Khadija. She appeared visibly upset and later 
shared that the class often made it difficult for her to conduct lessons peacefully. It was clear that the issue had gone beyond 
occasional mischief, it was affecting her emotional well-being and the learning environment. After the exam, I decided to 
counsel one of the students involved, hoping to guide them toward a better understanding of respectful classroom behavior.

The challenge was that the student didn’t initially grasp the seriousness of their actions. They saw the disruptions as harmless 
fun and failed to recognize the emotional and academic toll it was taking on their teacher. My goal was not to reprimand, but 
to help the student reflect, without triggering defensiveness or shame.

I invited the student for a private conversation in a calm and friendly tone. I began by listening to their perspective, allowing 
them to feel heard. Once trust was established, I gently explained how their behavior could hurt the teacher and disrupt the 
learning experience for everyone. I referred to the Prophetic Model, highlighting how the Prophet Muhammad (PBUH) treated 
elders and teachers with patience, kindness, and respect. I emphasized that good behavior is not just a rule, it’s a reflection 
of one’s character. I encouraged the student to practice self-control, contribute positively, and show appreciation for their 
teacher’s efforts.

The student listened attentively and appeared genuinely reflective. They admitted they hadn’t considered the emotional im-
pact of their actions. By the end of our conversation, they expressed regret and promised to improve their conduct. They also 
showed interest in rebuilding a respectful relationship with Ms. Khadija, which was a hopeful sign of growth.

Later, I followed up with the teacher, who shared that the student had begun participating more respectfully in class. The shift 
wasn’t dramatic, but it was sincere. It reminded me that transformation often begins with a single conversation, one rooted in 
empathy and moral clarity.

This experience reinforced my belief that compassionate counseling, inspired by the Prophetic Model, can trans-
form student behavior in a lasting and positive way.

1. How can I use moral guidance to help students reflect on their behavior without
triggering defensiveness?

2. What practices help me balance correction with compassion when addressing
classroom misconduct?

3. How do I model respect and empathy so students learn to value their teachers
and peers?

Reflection Questions:

Aqdas Tanvir
Lecturer
Computer Sciences
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139. Redirecting Distraction Through 
Calm Authority

It was the middle of my lecture when I noticed one student repeatedly using their mobile phone. The glow of the 
screen was distracting nearby classmates, breaking the flow of learning and reducing the overall focus in the room. I 
knew that if left unaddressed, the behavior could spread, turning into a chain reaction of disengagement.

The challenge was to correct the behavior without embarrassing the student. A harsh response could damage their 
confidence or trust, while ignoring it would compromise the learning environment. I needed to act with clarity and 
fairness.

I calmly walked toward the student, requested their phone, and kept it with me temporarily. Without raising my 
voice, I reminded the class about the importance of classroom ethics and respecting collective learning time. I 
emphasized that discipline isn’t about punishment, it’s about prioritizing growth and focus. My tone was firm but 
respectful, and the message was clear.

The student accepted the correction gracefully, and the class quickly regained its rhythm. The distraction was 
resolved, and the atmosphere shifted back to one of attentiveness and mutual respect. Other students took note of 
the calm handling and became more mindful of their own behavior.

Later, I returned the phone and had a brief one-on-one with the student, reinforcing the importance of presence and 
participation. They appreciated the fairness of the approach and promised to stay more engaged in future sessions.

This experience reminded me that justice and fairness, when applied calmly, strengthen classroom 
discipline without harming relationships.

1. How can I enforce discipline in a way that preserves student dignity and trust?

2. What practices help me respond to classroom distractions with clarity and emotional 
balance?

3. How do I model fairness so students internalize responsibility for their learning
environment?

Reflection Questions:

Muhammad Adnan Rafiq
Lecturer
Software Engineering
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140. Leading with Order and Compassion 
in Crisis Relief

During Mission ESSAR Flood Relief 2025, our university’s students and faculty were actively involved in distributing food pack-
ages to flood-affected families. As the distribution began, the crowd grew anxious. Many families worried they wouldn’t receive 
aid, and the tension in the air was rising. The situation risked turning chaotic, which could have led to frustration, unfairness, and 
even safety concerns.

The challenge was to restore order quickly while maintaining dignity and compassion. I had to ensure that aid was distributed 
fairly and that both volunteers and families felt respected and reassured. I immediately organized a queue system and divided the 
crowd into manageable sections. I guided volunteers to take leadership roles and communicate clearly with families. I personally 
spoke to many of them, assuring them that no one would be left out. I emphasized that the process would be fair and that their 
patience would be honored. Throughout, I reminded our team to treat every interaction with respect and empathy.

The shift was remarkable. The crowd calmed, the distribution became smooth, and families expressed gratitude for the fairness 
and organization. Volunteers felt empowered and proud of their roles. They saw firsthand how structured teamwork and respect-
ful communication could transform a tense situation into a positive one.

After the event, I held a short debrief with the student volunteers. Many shared how the experience had deepened their under-
standing of leadership, not just in logistics, but in emotional intelligence. They realized that how we serve is just as important as 
what we give.

This experience showed me that effective leadership in crisis requires both organization and compassion, and that 
dignity in delivery builds lasting trust.

1. How can I lead with fairness and empathy during high-pressure or crisis situations?

2. What practices help me empower volunteers to take initiative while maintaining order 
and respect?

3. How do I model dignity in service so that relief efforts become moments of trust and 
connection?

Reflection Questions:

Muhammad Adnan Rafiq
Lecturer
Software Engineering
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141. Welcoming Beginners with
Encouragement and Clarity

Freshman students attended their first Digital Marketing session this week. Many arrived with a mix of excitement and nervousness. 
For some, it was their first exposure to the subject, and the unfamiliar terminology and expectations made them hesitant to engage. 
I could sense their uncertainty, the way they avoided eye contact, whispered among themselves, and hesitated to raise their hands.

The challenge was to create an environment where students felt safe to participate, even if they had no prior knowledge. I needed 
to break the ice and make the session inclusive, ensuring that no one felt left behind or judged for asking basic questions. Without 
this, the fear of looking uninformed could easily turn into disengagement.

To address this, I began with a light icebreaker activity that allowed students to introduce themselves and share one thing they 
were curious about in the digital world. I then used simple, relatable examples, like how brands use Instagram stories or YouTube 
ads, to explain key concepts. I reassured them that every expert was once a beginner, and that curiosity was more important than 
prior knowledge. I emphasized that questions were welcome and that mistakes were part of the learning process.

As the session progressed, the energy in the room shifted. Students began asking questions, sharing their thoughts, and even 
laughing at some of the examples. The fear of being wrong gave way to a sense of discovery. By the end of the class, several 
students approached me to say how excited they were to learn more about digital marketing. One even asked for book recommen-
dations to explore the subject further.

This experience reminded me that teaching freshmen is not just about delivering content, it’s about building confidence. 
By combining clarity with encouragement, we can transform nervous beginners into motivated learners.

1. How can I use empathy and simplicity to make new learners feel confident in
unfamiliar subjects?

2. What strategies help me turn hesitation into curiosity during early classroom
encounters?

3. How do I model patience and encouragement so students feel safe to participate and 
grow?

Reflection Questions:

Muhammad Adnan Rafiq
Lecturer
Software Engineering
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142. Responding to Cheating with
Integrity and Compassion

During a classroom quiz, I noticed a student secretly using his cell phone to search for answers. It was a clear violation of aca-
demic integrity and classroom rules. The act disrupted the sanctity of the learning environment and raised concerns about the 
student’s honesty, responsibility, and respect for the values of education. I knew this moment required more than a disciplinary 
reaction, it was a test of my own character as much as his.

The challenge was multifaceted. Cheating undermines fairness and disrespects sincere students. It reflects a lack of self-con-
trol and accountability. At the same time, I had to avoid reacting in a way that would humiliate the student or damage trust. 
A harsh response might discourage growth, while excessive leniency could send the wrong message. I needed to uphold 
integrity while guiding the student toward reflection and responsibility.

I calmly approached the student, took the phone without making a scene, and allowed him to complete the quiz with a 
different set of questions. After the class, I invited him to my office for a private conversation. I listened to his explanation, he 
admitted to poor preparation and fear of failure. I explained the long-term consequences of dishonesty and emphasized that 
real learning cannot be achieved through shortcuts. I offered him support: extra guidance, study tips, and time management 
strategies to help him prepare better in the future.

The student was visibly remorseful. He acknowledged that cheating had given him only temporary relief but had cost him 
self-respect. He promised to rely on his own efforts moving forward. Other students, observing the fairness and calmness of 
the response, understood that cheating would not be tolerated, but also that mistakes could be met with guidance rather than 
shame.

This experience reaffirmed my belief that discipline is most effective when paired with compassion. By modeling 
integrity and fairness, I turned a moment of misconduct into a meaningful lesson in character and trust.

1. How can I uphold academic integrity while guiding students toward personal growth 
after misconduct?

2. What practices help me respond to dishonesty with both firmness and empathy?

3. How do I model responsibility and fairness so students learn to value ethical behavior 
over shortcuts?

Reflection Questions:

Munib Ahmad
Senior Lecturer
Software Engineering
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143. Restoring Respect Through Fairness 
and Emotional Intelligence

A female student approached me with a complaint about the inappropriate behavior of a male classmate. The incident had created 
discomfort and disrupted the classroom atmosphere. As their teacher, I was faced with the responsibility of handling the matter 
with fairness, empathy, and firmness. I needed to ensure the dignity of the female student was protected while also giving the male 
student a chance to reflect and grow. This was not just a disciplinary moment, it was a test of character, emotional intelligence, and 
moral leadership.

The challenge was layered. I had to remain impartial, avoiding bias while protecting the emotional safety of the female student. At 
the same time, I needed to guide the male student toward accountability without humiliating him. The situation had the potential 
to divide the class or escalate tensions, so I had to act with patience and wisdom. My goal was to restore harmony and reinforce a 
culture of respect, empathy, and ethical behavior.

I began by listening attentively to the female student, validating her experience and assuring her that her concerns were taken 
seriously. I then spoke privately with the male student, calmly guiding him to reflect on his behavior and its impact. Rather than 
resorting to harsh punishment, I emphasized the values of respect, self-control, and accountability. I explained that correction was 
not about shame, but about growth. Later, I addressed the class as a whole, using the incident as a teachable moment to reinforce 
principles of dignity, empathy, and appropriate conduct.

The outcome was encouraging. The female student felt respected and empowered, knowing her voice mattered. The male student, 
though initially defensive, began to understand the seriousness of his actions and expressed a willingness to change. The class 
observed how the situation was handled with maturity and fairness, which helped foster a deeper sense of trust and responsibility 
among peers.

In the days that followed, I noticed a subtle but meaningful shift in classroom behavior. Students were more mindful of their interac-
tions, and the overall environment became more respectful and cohesive. The incident had not only been resolved, it had become a 
catalyst for growth.

This case taught me that character mastery is not about avoiding problems, but about facing them with wisdom, fair-
ness, and humanity, creating a safe, respectful, and nurturing academic culture.

1. How can I balance firmness and compassion when addressing sensitive interpersonal 
conflicts in the classroom?

2. What practices help me protect student dignity while guiding others toward
accountability and growth?

3. How do I model emotional intelligence and fairness so students learn to resolve
conflicts with maturity?

Reflection Questions:

Munib Ahmad
Senior Lecturer
Software Engineering
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144. Balancing Empathy and
Accountability in Project Evaluation

The first phase viva for the Compiler Construction semester project was scheduled to assess students’ progress and 
commitment. However, most students failed to appear on the assigned day due to job commitments. Many were working 
part-time or full-time to support their education or gain experience. Their absence raised concerns about prioritization, 
time management, and academic responsibility. As their instructor, I found myself in a difficult position, balancing empathy 
for their real-life struggles with the need to uphold fairness and academic discipline.

The challenge was multifaceted. Students were struggling to manage dual roles, and their inability to attend the viva 
disrupted the evaluation process. Some hadn’t informed me in advance, which reflected a lack of professional commu-
nication. Their absence also affected group coordination, placing additional pressure on peers who had come prepared. I 
had to decide whether to enforce strict policy or offer flexibility, a moral test of justice, integrity, and compassion.

Instead of reacting with frustration, I chose a balanced approach. I first listened to the students’ circumstances, acknowl-
edging the financial and professional pressures they were facing. This act of empathy opened space for honest dialogue. I 
reminded them that while jobs are important, academic commitments must be honored with equal sincerity. I encouraged 
reflection, asking them to take ownership of their choices and recognize the consequences. To maintain fairness, I allowed 
a rescheduled viva under specific conditions: they had to submit a progress report and provide evidence of genuine job 
conflicts. This ensured that empathy did not override accountability.

The response was positive. Students felt understood, not punished. Many reflected deeply and began reassessing how 
they managed their time. They realized that integrity means being honest about limitations and communicating proactively. 
The incident became a turning point, students grew in self-discipline, responsibility, and maturity. Over time, I noticed 
improved planning, earlier communication, and stronger peer collaboration. The classroom culture shifted toward one of 
mutual respect and ethical conduct.

This case taught me that character mastery lies in harmonizing empathy with accountability, guiding stu-
dents to honor their commitments with sincerity and integrity.

1. How can I balance compassion with fairness when students face real-life challenges
that affect academic performance?

2. What practices help me guide students toward responsible decision-making  without 
resorting to punishment?

3. How do I model integrity and accountability so students learn to manage dual
commitments with maturity?

Reflection Questions:

Munib Ahmad
Senior Lecturer
Software Engineering
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145. Redirecting Misplaced Focus 
Through Ethical Guidance

During one of my lectures, I noticed a student who seemed distracted and disengaged. While the rest of the class was 
participating in discussion, this student was absorbed in another task. Upon closer observation, I realized he was working on 
an assignment for another teacher, right in the middle of my session. The moment reflected more than just inattentiveness; 
it revealed a lapse in discipline, respect, and time management. It was a subtle but significant breach of academic integrity 
and classroom ethics.

The challenge wasn’t just about correcting the behavior, it was about addressing the underlying mindset. The student’s 
divided attention showed poor self-control and weak prioritization. His actions disrupted his own learning and sent a mes-
sage of disregard for the current class. I had to respond without embarrassing him, balancing firmness with empathy. The 
situation also risked influencing other students, potentially normalizing inattentiveness and disrespect. It was a test of my 
own emotional intelligence and leadership, to guide without judgment and correct without confrontation.

I paused the lecture briefly and gently reminded the class about the importance of being mentally present and honoring each 
learning space. Later, I spoke to the student privately. He shared that multiple deadlines had overwhelmed him, and he felt 
pressured to complete tasks wherever he could. I listened, then guided him to reflect on the values of integrity, discipline, 
and time management. I helped him draft a schedule to manage his workload more effectively and emphasized that respect 
for each class is a reflection of personal responsibility. My goal was not to reprimand, but to help him grow.

The student responded with sincerity. He acknowledged the impact of his behavior and expressed regret. More importantly, 
he committed to being more present and respectful in future sessions. The incident became a turning point, not just for him, 
but for me as well. It reminded me that behavioral lapses are opportunities for character development, not just discipline.

This case affirmed that character mastery in education means guiding students to align their actions with
integrity, respect, and responsibility, even in the smallest moments.

1. How can I respond to classroom misconduct in ways that promote ethical growth rather 
than fear or shame?

2. What strategies help students balance multiple academic responsibilities without
compromising respect and focus?

3. How do I model integrity and empathy so students learn to honor each learning space 
with sincerity?

Reflection Questions:

Munib Ahmad
Senior Lecturer
Software Engineering
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146. Safeguarding a Scholar’s Future 
Through Empathetic Advocacy

A PhD student approached me with deep concern. Despite completing their comprehensive exam, they had not received 
the result due to exceeding the university’s maximum time bar. The student was visibly anxious, fearing that this adminis-
trative hurdle might jeopardize their academic future. Their emotional stress was compounded by uncertainty, and I could 
sense a loss of motivation. This was more than a procedural issue, it was a moment that called for empathy, responsibility, 
and strategic action.

The challenge was significant. On one hand, institutional policies regarding time bars are designed to uphold academic 
standards. On the other hand, the student’s years of effort and progress were at risk of being invalidated. I had to navigate 
this tension carefully, ensuring that the student’s welfare was protected without compromising the integrity of university 
regulations. The situation required coordination with both the Controller of Examinations and the Registrar, and demanded 
a response that balanced compassion with procedural clarity.

I began by listening attentively to the student, acknowledging their concern and validating their emotional experience. I re-
viewed the relevant university policies to understand the scope of the issue. Then, I initiated discussions with the Controller 
of Examinations and the Registrar, presenting the student’s case with clarity and fairness. I emphasized the importance 
of recognizing genuine academic effort and advocated for a solution that would honor both the student’s work and the 
institution’s standards. Throughout, I remained committed to compliance, ensuring that any resolution would be within the 
bounds of policy.

After several rounds of communication, the issue was resolved. The student’s result was processed, preventing further 
academic delay. The outcome restored the student’s trust in the university’s support system and reinforced the value 
of timely intervention. It also strengthened collaboration between faculty and administration, demonstrating how shared 
responsibility can lead to meaningful outcomes.

In the days that followed, the student expressed renewed motivation and gratitude. They felt seen, supported, and respect-
ed. For me, the experience was a reminder that leadership in academia is not just about enforcing rules, it’s about advo-
cating for fairness, guiding students through challenges, and ensuring that institutional processes serve human growth.

This case affirmed that empathy combined with responsibility creates a powerful balance, one that protects both 
academic integrity and student dignity.

1. How can I advocate for students within institutional frameworks without compromising 
academic standards?

2. What practices help me balance empathy with procedural fairness during high-stakes 
academic challenges?

3. How do I model responsibility and integrity so students feel supported and institutions 
remain respected?

Reflection Questions:

Muhammad Arfan Jaffar
Professor & Dean
Computer Sciences
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147. Fueling Innovation Through Strategic 
Research Support

A faculty member approached me with a request for funding to support a research project in Artificial Intelligence and Data 
Science. The proposal was promising, it had the potential to bring recognition to the university and contribute meaningfully 
to the field. However, the project required financial assistance for software licenses, research assistants, and data collection. 
The request was sincere, and the faculty member was clearly committed to advancing their work.

The challenge lay in the department’s limited research budget. Providing full funding to one faculty member could lead to 
perceptions of favoritism, while rejecting the request outright might discourage innovation. I had to balance fairness, resource 
constraints, and the long-term vision of cultivating a strong research culture. It was also important to ensure that support did 
not create dependency, but rather empowered initiative and collaboration.

After listening carefully, I approved partial funding to cover immediate needs such as initial data procurement. I then guided 
the faculty member to connect with the Office of Research, Innovation, and Commercialization (ORIC) for larger grants and 
external funding opportunities. I encouraged them to involve other colleagues, pooling expertise and resources to strengthen 
the proposal. This approach not only preserved fairness but also promoted a collaborative spirit.

The faculty member responded with renewed motivation. They began preparing a detailed proposal for ORIC and invited two 
other faculty members to join the project, transforming it into a cross-disciplinary effort. The initiative stayed alive and gained 
momentum, laying the foundation for broader research engagement within the department.

This experience affirmed that small but strategic steps, grounded in fairness and vision, can ignite a much 
larger culture of innovation and collaboration.

1. How can I support individual innovation while maintaining fairness and resource
balance across a department?

2. What practices help me guide faculty toward sustainable research growth beyond
immediate funding?

3. How do I model strategic leadership that encourages collaboration and long-term
impact?

Reflection Questions:

Muhammad Arfan Jaffar
Professor & Dean
Computer Sciences
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148. Fostering Ethical Awareness in
AI Research

On October 17, 2025, I led a faculty workshop titled “Ethical Use of Artificial Intelligence in Academia.” The goal was to 
raise awareness about responsible AI development, data privacy, and the importance of aligning AI-driven research with 
human and ethical values. With AI tools becoming increasingly embedded in education and research, it was essential to 
ensure that faculty understood both the potential and the moral responsibilities attached to these technologies.

The challenge was engaging faculty from diverse disciplines. Some had deep expertise in AI, while others were unfamil-
iar with its ethical dimensions. I needed to move beyond abstract theory and address real-world dilemmas, such as data 
manipulation, plagiarism through AI tools, and fairness in automated decision systems. The session had to be inclusive, 
thought-provoking, and grounded in shared values.

Drawing upon the virtue of Belief in Allah and the habit of Sharpen the Saw, I approached the workshop as both a leader 
and learner. I prepared case examples where ethical considerations shaped critical research decisions. During the ses-
sion, I encouraged open dialogue, welcomed diverse perspectives, and highlighted Islamic ethical principles, honesty, 
justice, and responsibility, as the foundation of any research practice. The discussion was rich and reflective.

The workshop generated meaningful engagement. Several faculty members expressed interest in adding an “AI Ethics” 
module to their courses. Others proposed forming a working group to draft institutional guidelines for responsible AI 
usage. The initiative strengthened our collective sense of academic responsibility and faith-driven leadership.

This experience reinforced that ethical leadership begins with conscious action and reflection, and that 
technology must always serve humanity, not dominate it.

1. How can I lead ethical conversations that resonate across disciplines and levels
of expertise?

2. What practices help me integrate faith-based values into academic discussions on 
emerging technologies?

3. How do I model ethical leadership that inspires institutional responsibility and cultural 
change?

Reflection Questions:

Muhammad Arfan Jaffar
Professor & Dean
Computer Sciences
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149. Bridging Disciplines Through AI 
and Healthcare Collaboration

Faculty members from the Allied Health Sciences (AHS) department approached me with a proposal to organize a collab-
orative activity on “AI in Healthcare.” They were seeking technical guidance and academic partnership to make the event 
impactful for both computing and medical students. The idea was ambitious, bringing together two distinct domains to explore 
applied AI research in a healthcare context.

The challenge was aligning these disciplines into a coherent academic event that would benefit both sides equally. Health-
care and computer science operate with different terminologies, priorities, and pedagogical approaches. The success of the 
initiative depended on strategic planning, mutual respect, and a shared vision.

I responded with Wisdom and Strategic Vision, recognizing the long-term value of interdisciplinary collaboration. I immediately 
agreed to support the initiative and offered AI expertise from my department. The habit I applied was Synergize, integrating 
ideas from diverse disciplines to achieve a greater common goal. I facilitated early planning meetings, helped define learning 
outcomes, and encouraged both faculties to co-design the session.

The collaboration was well-received. Planning began for an impactful event that would showcase real-world applications of AI 
in healthcare. Students from both departments expressed interest in pursuing interdisciplinary Final Year Projects (FYPs), and 
faculty members began exploring joint research opportunities. The initiative sparked curiosity, creativity, and a sense of shared 
purpose.

This experience reaffirmed my belief that real innovation happens at the intersection of disciplines, and that strate-
gic partnerships multiply impact, transforming isolated efforts into collective success.

1. How can I foster interdisciplinary collaboration that respects and integrates diverse
academic cultures?

2. What practices help me align long-term institutional goals with immediate academic 
initiatives?

3. How do I model strategic vision so that faculty and students are inspired to explore
beyond their fields

Reflection Questions:

Muhammad Arfan Jaffar
Professor & Dean
Computer Sciences
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150. Slowing Down to Speed Up Learning

I held a mid-semester review session for the Finite Element Methods course. While I had been focused on main-
taining the syllabus timeline, students expressed concern about the fast pace of the lectures. They shared that they 
were struggling to absorb the material and needed more time to process complex concepts. Their feedback was 
honest and constructive, and I realized that although the course was progressing on schedule, comprehension was 
lagging behind.

The challenge was to balance syllabus coverage with meaningful learning. Slowing down too much could risk falling 
behind, but ignoring student concerns would compromise their understanding. I had to find a way to adjust the de-
livery without disrupting the overall course structure. The situation called for flexibility, empathy, and a commitment 
to student-centered teaching.

I responded by restructuring the upcoming lectures. I added short recap segments at the beginning of each class to 
reinforce previous content and included extra practice problems to deepen understanding. I also uploaded supple-
mentary notes and video explanations so students could review material at their own pace. These small adjustments 
created space for reflection and reinforced key ideas without sacrificing progress.

The impact was immediate. Students began approaching me more confidently with their doubts, and their perfor-
mance in subsequent quizzes showed clear improvement. The classroom atmosphere became more interactive and 
supportive. Students felt heard, and I felt more connected to their learning journey.

I realized that listening to student feedback and making small adjustments can significantly improve their 
learning experience, flexibility and empathy go a long way in effective teaching.

1. How can I adapt my teaching pace to support deeper comprehension without 
compromising course progress?

2.  What practices help me respond to student feedback with empathy and actionable 
change?

3. What practices help me respond to student feedback with empathy and actionable 
change?

Reflection Questions:

Adeel Ikram
Assistant Professor
Mechanical Engineering
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151. Turning Panic into Preparedness 
Through Practical Support  

Just before the deadline for a lab report submission, a student approached me in distress. Their laptop had malfunctioned, 
and they feared losing marks despite having completed most of the work. The student was visibly anxious and on the verge 
of giving up. It was a moment that required not just technical support, but emotional reassurance and guidance.

The challenge was twofold: I needed to help the student recover their work while also addressing the emotional stress they 
were experiencing. At the same time, I saw an opportunity to teach a valuable lesson about digital preparedness, the impor-
tance of backups, cloud storage, and proactive habits that prevent future crises.

I reassured the student that their effort mattered more than the temporary technical issue. I provided access to a lab com-
puter, helped them transfer files from their external drive and email, and guided them through the final steps of submission. 
Once the immediate crisis was resolved, I took time to explain simple backup strategies, including cloud services and multiple 
storage options. The conversation shifted from panic to problem-solving.

The student completed the submission on time and expressed deep relief. More importantly, they felt empowered by the 
practical strategies they had learned. The experience helped them build resilience and shifted their mindset from helplessness 
to preparedness. It also reinforced the idea that educators are not just evaluators, we are mentors in both academic and life 
skills.

By responding with empathy and practical support, I helped the student overcome a short-term crisis while 
equipping them with long-term habits for success.

1. How can I support students during moments of crisis without compromising academic 
standards?

2.  What practices help me turn technical setbacks into teachable moments for
long-term preparedness?

3. How do I model empathy and problem-solving so students build resilience and trust?

Reflection Questions:

Adeel Ikram
Assistant Professor
Mechanical Engineering
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152. Welcoming Latecomers Without
Losing the Room

I was delivering an introductory talk on Design Thinking to a group of freshmen. The session had started smoothly, 
but midway through, a group of students entered the room late. Their arrival disrupted the flow and drew attention 
away from the presentation. It was a moment that could have easily turned into embarrassment or frustration, for 
them, for me, and for the rest of the class.

The challenge was to manage the disruption without singling out the latecomers or losing the energy of the session. 
Freshmen are still adjusting to university life, and how we respond to their early missteps can shape their confidence 
and engagement. I needed to maintain discipline while preserving a welcoming and inclusive atmosphere.

I briefly paused and acknowledged the new arrivals with a friendly gesture. Instead of reprimanding them, I offered 
a quick recap of the key idea they had missed and invited them to join the group activity scheduled for later in the 
session. This allowed the lecture to continue smoothly while integrating the latecomers without judgment.

The disruption was minimized, and the session regained its rhythm. The latecomers felt accepted, and the rest of 
the students appreciated the professional handling of the situation. During the group activity, all students engaged 
fully, and the late arrivals were able to catch up without feeling excluded.

I learned that maintaining composure and a welcoming attitude is more effective than focusing on
mistakes, especially with freshmen who are still finding their place

1. How can I respond to classroom disruptions in ways that preserve dignity and
inclusivity?

2.  What practices help me balance discipline with empathy when guiding
new students?

3. How do I model emotional intelligence so students feel safe and engaged in the
learning environment?

Reflection Questions:

Adeel Ikram
Assistant Professor
Mechanical Engineering
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153. Supporting a Foreigner Student 
Through Personalized Guidance

I noticed a foreign student in my class struggling to grasp a particular concept. Despite attending lessons 
regularly, he seemed unable to make the necessary connections to understand the material. His frustration was 
visible, a mix of confusion and discouragement. Language barriers added to the challenge, making it harder 
for him to follow explanations and participate confidently. It was clear that his academic difficulty was also 
becoming an emotional burden.

The challenge was layered. The student lacked clarity on the concept, possibly due to gaps in prior knowledge. 
He was also navigating the added pressure of studying in a second language, which made technical content 
even more difficult to absorb. I had to address both the academic and emotional dimensions of his struggle, 
without making him feel singled out or overwhelmed.

I decided to offer extra help outside regular class hours. I provided personalized explanations using simpler 
language and relatable examples. I also shared additional resources, practice problems, visual aids, and video 
tutorials, that he could review at his own pace. During these sessions, the student actively engaged, asking 
questions and seeking clarification. His willingness to learn helped me tailor the support more effectively.

Gradually, his understanding improved. He began participating more confidently in class and performed better 
in subsequent tests and assignments. His anxiety reduced, and his sense of belonging grew stronger. The 
transformation wasn’t just academic, it was emotional. He felt seen, supported, and capable.

By offering personalized support and focusing on the student’s specific struggles, I helped him
overcome his difficulties and build both comprehension and confidence.

1. How can I support students facing language or cultural barriers without making
them feel isolated?

2.  What practices help me tailor academic support to individual learning needs?

3. How do I model empathy and patience so students feel safe to ask for help?

Reflection Questions:

Dr. M. Zafarullah Khan
Professor & Dean
Electrical Engineering
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154. Empowering Final Year Students 
for Expo Success

A group of Final Year Project (FYP) students approached me with concerns about their upcoming Expo participation. They 
were overwhelmed by the scale of the task and unsure how to manage their projects effectively. Some lacked awareness 
of useful tools, others faced financial constraints, and many were simply demotivated by the pressure of presenting their 
work publicly. Their anxiety was understandable, the Expo was a major milestone, and they felt unprepared.

The challenge was to guide them without adding to their stress. I needed to help them access resources, structure their 
work, and rebuild their confidence, all while respecting their limitations. It was a moment that called for mentorship, 
strategic thinking, and emotional support.

I introduced them to free online tools for research and project management, and encouraged them to make full use of 
the university’s library, databases, and digital platforms. I shared examples of successful projects from previous years 
and reassured them that consistency and effort would lead to success. My goal was to shift their mindset from fear to 
focus.

The results were encouraging. The students began using the recommended tools and resources, which helped reduce 
financial stress and improve project structure. Their confidence grew, and they developed a stronger sense of responsi-
bility. They became more proactive, organized, and collaborative, qualities that extended beyond the Expo and into their 
broader academic journey.

The group not only participated successfully in the Expo but also demonstrated growth in problem-solving and self-man-
agement. Their transformation reminded me that mentorship is not just about technical guidance, it’s about empowering 
students to believe in their potential.

By providing guidance and encouragement, I turned a potentially overwhelming challenge into an
opportunity for growth and success.

1. How can I empower students to overcome resource limitations without compromising 
project quality?

2.  What practices help me motivate students who feel overwhelmed by large academic 
tasks?

3. How do I model mentorship that builds confidence and long-term problem-solving
skills?

Reflection Questions:

Dr. M. Zafarullah Khan
Professor & Dean
Electrical Engineering
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155. Rebuilding Collaboration Through 
Clarity and Humility

I was overseeing a review session for HR process automation when a major issue surfaced. Several departments, 
HR, IT, and Finance, had been working independently, leading to overlapping responsibilities and confusion about 
ownership. Conflicting inputs created frustration, approvals were delayed, and deliverables became misaligned. The 
lack of coordination was beginning to affect morale and productivity.

The challenge was not just technical, it was relational. Each team was defending its own perspective, and communi-
cation channels were unclear. Deadlines were at risk due to repeated rework, and the absence of a shared frame-
work was causing tension. I needed to intervene in a way that restored trust and clarity without imposing top-down 
directives.

I organized a focused meeting and invited representatives from each department. I began by practicing patience 
and active listening, allowing every team to explain its challenges without interruption. Once all voices were heard, 
we collaboratively mapped the entire workflow, identifying duplication and redefining ownership boundaries. The 
process was inclusive and solution-oriented.

The teams left with a renewed sense of clarity and mutual respect. A shared document was created to track ac-
countability, which significantly reduced future confusion. Inter-departmental communication visibly improved, and 
the atmosphere shifted from defensiveness to cooperation.

I learned that facilitation built on humility and fairness achieves more than authority-driven directives,
clarity is the foundation of collaboration.

1. How can I use active listening to rebuild trust during cross-functional conflicts?

2.  What practices help me balance fairness and structure when redefining team
responsibilities?

3. How do I model humility so that collaboration becomes a shared commitment
rather than a forced alignment?

Reflection Questions:

Dr. Bilal Ahmad
Assistant Director HR & Associate Professor
Electrical Engineering
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156. Resolving Conflict Through
Integrity and Inclusion

A dispute erupted between Procurement and Finance during the ERP rollout. The disagreement centered around data 
access and workflow authority, and it began to affect coordination across the project. Emotional tension between 
stakeholders was rising, and the pressure from leadership to resolve the issue quickly added urgency to an already 
delicate situation.

The challenge was to mediate without taking sides. Each department claimed ownership of overlapping data, and the 
conflict was escalating into personal frustration. Team morale was at risk, and the success of the ERP rollout depended 
on restoring alignment and trust.

I chose to act as a neutral facilitator. In a joint session, I encouraged both sides to explain their logic while I listened 
actively and without interruption. I focused the discussion on the shared purpose, transparency and accountability. By 
applying integrity, fairness, and the habit Seek First to Understand, both parties began to see common ground and 
recognize the value of collaboration.

Eventually, a revised workflow was approved with mutual consent. The incident strengthened cross-department trust 
and improved cooperation in later phases of the rollout. What began as a conflict became a catalyst for deeper 
understanding and shared ownership.

1. How can I use empathy and neutrality to resolve high-stakes departmental conflicts?

2.  What practices help me shift discussions from competition to shared purpose?

3. How do I model integrity so that fairness becomes a lived experience
across teams?

Reflection Questions:

Dr. Bilal Ahmad
Assistant Director HR & Associate Professor
Electrical Engineering
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157. Leading Through Life’s Daily
Challenges with Patience and Resilience

Week 5 brought a series of emotional and physical challenges. I had to cope with the resignation of a close colleague, man-
age difficult student behavior, guide an uncooperative FYP student, and endure a tiring journey after missing the bus. These 
moments tested my emotional strength, professional balance, and personal endurance.

The challenge was not isolated, it was cumulative. The emotional stress of losing a supportive colleague, the frustration of 
classroom disruptions, and the logistical strain of travel all converged. I had to maintain composure, deliver effective teaching, 
and support my family, all while staying grounded in service and humility.

I responded with patience and gratitude during my colleague’s resignation, wisdom and calmness while handling classroom 
doubts, and fairness in guiding FYP students. I chose resilience while traveling by train and balanced my teaching duties with 
family responsibilities. Each moment became an opportunity to practice character rather than react emotionally
.
The outcomes were encouraging. Students gained clarity and focus, teamwork was reinforced, classes were delivered effec-
tively, and my family felt supported. Personally, I developed more endurance and calmness, a deeper sense of inner strength 
that carried me through the week.

This week reinforced that patience, responsibility, and resilience are key virtues for a leader  with reliance on 
Allah, even hardships become opportunities for inner growth.

1 How can I maintain emotional balance when facing multiple personal and professional 
challenges?

2.  What practices help me turn daily stress into opportunities for growth and service?

3. How do I model resilience so students and colleagues feel supported during difficult 
times?

Reflection Questions:

Hafiza Nazra Tun Naeem
Assistant Director HR & Associate Professor
Electrical Engineering
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158. Receiving Promotion with
Gratitude and Grace

I received my long-awaited promotion letter to Lecturer, a moment of relief and recognition after nearly 1.5 years of 
waiting. The journey had been filled with uncertainty, moments of doubt, and quiet perseverance. Despite the delay, I 
continued fulfilling my responsibilities with commitment, trusting that the reward would come in its rightful time.

The challenge was emotional. The long wait created anxiety and discouragement. At times, it felt as if progress was 
stalled, but I had to remain consistent in my efforts and patient in my expectations. The test was not just professional, it 
was spiritual and personal.

When the promotion letter arrived, I responded with deep gratitude. I thanked Allah first, expressed appreciation to my 
seniors, and shared the joy with my family. The moment became more than a career milestone, it was a testament to faith, 
patience, and the quiet strength of perseverance.

The promotion strengthened my motivation and increased my sense of responsibility. Encouragement from colleagues and 
family reinforced my belief that sincere effort and faith never go unrewarded. It was a reminder that recognition may be 
delayed, but it arrives at the perfect time, with it comes renewed strength to serve with greater dedication.

This experience taught me that patience and gratitude are key virtues in a professional journey, recognition 
may be delayed, but it arrives with purpose and grace.

1 How can I stay motivated and committed during long periods of professional uncertainty?

2.  What practices help me cultivate gratitude even before recognition arrives?

3. How do I model patience and faith so others learn to trust the timing of their growth?

Reflection Questions:

Hafiza Nazra Tun Naeem
Assistant Director HR & Associate Professor
Electrical Engineering
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159. A Day Off, A Story of Trust

It was Friday, my scheduled day off, and I had finally carved out a moment to disconnect from the week’s hectic routine. 
My phone was silenced, a personal boundary I set to recharge and reflect. The quiet was welcome, a rare pause from the 
constant demands of university life. But just as I settled into that peace, an urgent call broke through.

A Final Year Project (FYP) student was on the line, panicking over a technical issue in his project. His voice trembled with 
frustration, and I could sense the weight of his anxiety. The problem was significant, and he needed immediate help. The 
challenge wasn’t just the technical issue, it was the timing. I was away from campus, without access to lab tools or face-to-
face support.

Despite being on leave, I answered the call and listened attentively. I chose empathy over convenience, service over silence. 
I guided him step-by-step through the troubleshooting process, using clear instructions and calm reassurance. My response 
was proactive, a direct application of Habit 1: Be Proactive, and reflected my belief that care doesn’t clock out. Even from a 
distance, I remained fully present.

Within minutes, the student resolved the issue. His relief was audible, and his gratitude sincere. What could have been a 
crisis became a moment of connection. He thanked me profusely, not just for the solution, but for being available when it 
mattered most. That call built a bridge of trust, one that extended far beyond the scope of a single project.

This experience taught me that commitment to students transcends physical boundaries and rigid schedules, 
true service builds trust that lasts.

1. How can I maintain boundaries while remaining responsive to urgent student needs?

2. What practices help me model care and availability without compromising
personal well-being?

3 How do I build trust through small acts of service that extend beyond formal
teaching hours?

Reflection Questions:

Dr. Muhammad Owais Tariq
Assistant Professor & Program Leader
Biomedical Engineering
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160. A Race Against Graduation:
Resolving a Senior’s Result Crisis

It was a regular Tuesday when I received an alert about a critical issue involving a final-year student. Their graduation 
was at risk, the Examination Office couldn’t process their transcript because essential documents were missing from the 
application file. The student was in distress, fearing they might lose a job offer or miss a graduate school deadline. The 
urgency was real, and the stakes were high.

The challenge was navigating a time-sensitive administrative gap. Without the core documents, the student’s academic 
journey could be delayed, affecting their future plans. I had to act quickly, applying Justice and Responsibility to ensure 
fairness while resolving the issue. It wasn’t just about locating a file, it was about protecting a student’s future.

I immediately prioritized the student’s concern, a clear application of Habit 3: Put First Things First. I didn’t delegate 
the task. Instead, I personally contacted the relevant offices, coordinated a physical and digital search, and advocated 
persistently. My actions reflected Habit 1: Be Proactive and modeled trust through visible ownership. I wanted the student 
to know that their problem mattered, and that I was fully invested in resolving it.

The documents were eventually found in an adjacent file section. The application was completed, and the transcript pro-
cessed within hours. The student’s panic gave way to profound relief and gratitude. What could have been a bureaucratic 
setback became a moment of personal advocacy and institutional care.

This experience reinforced that swift, hands-on leadership in moments of crisis builds lasting trust, and 
protects futures with integrity.

1. How can I respond to administrative crises in ways that protect student outcomes
and build trust?

2. What practices help me balance procedural fairness with personal advocacy?

3.How do I model responsibility so students feel supported during high-stakes
transitions?

Reflection Questions:

Dr. Muhammad Owais Tariq
Assistant Professor & Program Leader
Biomedical Engineering
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161. Focused Commitment in Research
Under Pressure

I was in the final stages of preparing a research paper for submission. The goal was to ensure that the data, analysis, and format-
ting aligned with the proposed algorithm and met the standards required for acceptance. The pressure was high, not only was the 
deadline approaching, but the quality of the results needed to reflect the collective effort of all contributors.

The challenge was twofold. First, I had to resolve technical issues in the available time, ensuring that the data aligned with the 
latest updates in the algorithm. Second, I had to coordinate with multiple team members to gather and refine their contributions, all 
while maintaining the integrity and coherence of the paper. The situation demanded strategic planning, time management, and a 
deep sense of responsibility.

I responded by developing a focused plan that accounted for each team member’s input and the time constraints. I extended my 
working hours, reviewed each section meticulously, and ensured that the data was updated and consistent across the document. 
I also maintained open communication with the team, encouraging timely submissions and offering support where needed. My 
approach was proactive and purpose-driven, anchored in the belief that excellence requires both discipline and collaboration.

Through consistent effort, we finalized the paper in the agreed format and submitted it on time. The process not only improved the 
quality of the research but also strengthened our team’s coordination and sense of shared ownership. The experience reaffirmed 
the value of structured perseverance in high-pressure academic work.

With a proactive strategy and focused commitment, I transformed a time-bound challenge into a successful and 
collaborative research milestone.

1. How can I maintain quality and collaboration under tight academic deadlines?

2. What strategies help me align team contributions without compromising the
integrity of research?

3. How do I model responsibility and perseverance so others stay committed during 
high-pressure tasks?

Reflection Questions:

Dr. Mustafa Shakir
Professor
Electrical Engineering



178

162. Small Actions, Big Impact:
Expanding the Circle of Influence

I was leading a vibrant discussion on environmental sustainability when a student raised a comment that silenced the 
room: “Protecting the environment is the government’s duty, not ours.” It was a moment of pause, not because the 
comment was offensive, but because it echoed a mindset that many quietly share. It was the perfect opportunity to 
challenge that belief and expand the students’ sense of agency.

The challenge wasn’t just the remark itself, it was the underlying belief that environmental responsibility lies elsewhere. 
This mindset can stall progress and shrink the influence individuals believe they have over the planet’s future. I needed 
to shift the conversation from resignation to empowerment, from “they should” to “I can.”

I smiled and responded with a vision of a sustainable future shaped by everyday choices. I shared simple, relatable 
actions: turning off unused lights, reducing plastic, planting a tree. I invited each student to adopt one eco-friendly habit 
that week. The tone was not preachy, but hopeful, a reminder that change begins with small, consistent steps.

The response was inspiring. Students began brainstorming energy-saving ideas for their homes and campus. Some 
committed to composting, others to carpooling or reducing single-use plastics. The conversation shifted from passive 
observation to active participation. The class left with a renewed sense of purpose and a deeper understanding of their 
role in shaping the future.

That single dialogue expanded the students’ circle of influence, they realized that meaningful change 
begins with personal responsibility and grows through collective action.

1. How can I transform passive mindsets into active engagement during values-based
discussions?

2. What practices help me inspire students to take ownership of global
challenges in everyday ways?

3. How do I model environmental responsibility so students feel empowered to act?

Reflection Questions

Maryum Zulfiqar
Professor
Biomedical Engineering
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163. Turning Fear into Courageous
Conversations

While discussing non-programmed decisions, a student quietly admitted, “I sometimes ignore problems because I’m scared of 
creating conflict.” The room fell silent. In that moment, we weren’t just exploring theory, we were touching something deeply 
human. I sensed that many students shared this fear but had never voiced it.

The challenge was cultural and emotional. Avoiding difficult conversations is common, but it leads to unresolved tension and 
fractured relationships. I could feel the invisible weight of unspoken disagreements, with friends, family, and teammates. The 
moment called for more than academic instruction; it called for emotional leadership.

I leaned into the moment. “Conflict,” I told them, “is not an enemy, it’s an invitation to grow.” I introduced a simple framework: 
breathe and center yourself, name the issue respectfully, listen without interruption, and seek a win-win solution. We role-played 
real-life scenarios. Laughter broke the tension, but beneath it, something shifted, students began to see that courage could be 
learned.

As the session unfolded, students who rarely spoke began sharing personal stories, strained friendships, family misunderstand-
ings, unresolved team issues. The classroom transformed into a space of honesty and healing. They realized they weren’t alone, 
and that respectful dialogue could repair what silence had damaged.

That day, Habit 4, Think Win-Win, moved from theory into practice, planting a lifelong seed of courage and empa-
thy in every student present.

1. How can I create safe spaces for students to explore emotional truths during
academic discussions?

2. What practices help me teach conflict resolution as a life skill, not just a theory?

3. How do I model courageous communication so students feel empowered to speak with 
honesty and respect?

Reflection Questions:

Maryum Zulfiqar
Professor
Biomedical Engineering
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164. Upholding Integrity with Empathy

I was invigilating an important exam. The room was silent, filled with focused energy, except for one student whose repeated 
glances at another’s answer sheet caught my attention. I faced a difficult decision: ignore the behavior to maintain peace, or 
intervene and risk disrupting the room. But allowing dishonesty would compromise the integrity I strive to uphold.

The challenge intensified when I asked the student to change seats. He reacted with anger, raising his voice and unsettling the 
class. It would have been easier to avoid confrontation, but I knew that silence would send the wrong message. I had to act, 
not with punishment, but with fairness and calm authority.

I took a deep breath and responded with composure. I explained the reason for the seat change gently but firmly, emphasizing 
that discipline protects everyone’s hard work. My tone remained respectful, showing that my intention was not to shame, but 
to uphold fairness. The student eventually complied, though still visibly upset.

After the exam, he approached me quietly. He admitted his mistake and thanked me for not embarrassing him. That moment 
revealed the deeper impact of empathy, by choosing calm over confrontation, I had modeled integrity in action. The class, too, 
witnessed that fairness can be firm without being harsh.

By choosing fairness over fear and empathy over anger, I influenced not just one student but the entire class, 
integrity practiced with respect creates a ripple effect.

1. How can I uphold academic integrity while preserving student dignity during moments
of misconduct?

2. What practices help me respond to dishonesty with fairness and emotional intelligence?

3. How do I model calm authority so students learn to respect rules without fear?

Reflection Questions:

Maryum Zulfiqar
Professor
Biomedical Engineering
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165. Resolving Group Conflict Through 
Fairness and Active Listening

I assigned a group project requiring students to work in teams of four to develop a comprehensive report. Midway through 
the assignment, one student approached me during office hours with a concern about group dynamics. He claimed that 
while he had contributed significantly to the research and writing, two other members had been minimally involved, leading 
to an unfair distribution of effort.

The challenge was verifying the claim without relying solely on one perspective, which could introduce bias and erode 
trust. There was also the risk of escalating tensions, accusations could trigger defensiveness and resentment, affecting 
not only this project but future group interactions. I had to balance justice with empathy, especially since the university’s 
grading policy required evidence for any adjustments.

I scheduled a mediated discussion via a virtual platform to accommodate everyone’s availability. During the session, I 
listened actively to each student’s account, asking open-ended questions to understand their specific contributions. I 
reviewed collaborative evidence such as Google Doc revision histories and email threads. Once all voices were heard, I 
explained my reasoning transparently and adjusted individual grades accordingly, deducting marks for under-contributing 
members in alignment with the rubric. The session became a teachable moment on fair collaboration and accountability.

The grading dispute was resolved, and all students agreed to the adjustments after reviewing the evidence. The group 
reconvened productively and submitted a high-quality report. In a follow-up survey, students reported improved team 
dynamics, with one noting that the process encouraged better documentation and communication in future projects.

This experience affirmed that active listening and evidence-based fairness foster trust, resolve conflict, and 
promote personal growth in collaborative learning.

1. How can I verify group contribution disputes without creating bias or damaging trust?

2. What practices help me turn grading conflicts into teachable moments on fairness and 
teamwork?

3. How do I model justice and empathy so students feel heard and held accountable?

Reflection Questions:

Arslan Ali
Professor
Mechanical Engineering
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166. Transforming Feedback into
Inclusive Teaching

I was teaching fluid dynamics to undergraduate students through a mix of lectures, lab sessions, and research projects. 
Around mid-semester, I noticed varying levels of engagement and decided to collect anonymous feedback to better under-
stand students’ learning experiences. The feedback revealed several challenges: lectures felt fast-paced, complex topics 
like Navier-Stokes Equations lacked sufficient examples, and the formal style discouraged questions.

The challenge was to address these concerns without compromising academic rigor. I needed to slow the pace, simplify 
complex ideas, and foster a more interactive and inclusive environment. The feedback also highlighted the emotional barrier 
students felt in asking questions, a signal that the classroom culture needed a shift toward openness.

I responded with a multifaceted strategy. I slowed the lecture pace and used real-world applications like aerodynamics to 
explain abstract concepts. I broke down complex equations into step-by-step visuals and introduced Q&A sessions and 
group discussions after each lecture. I held weekly office hours for personalized support and consulted a teaching mentor to 
refine my delivery. These changes were rooted in humility, responsiveness, and a commitment to continuous improvement.

Student engagement increased. Participation in discussions grew, and students began asking more questions. By the end 
of the semester, feedback showed improved satisfaction and learning outcomes. The classroom became more inclusive, 
and students felt empowered to take ownership of their learning.

This experience reinforced that responsive teaching transforms feedback into growth, creating a learning space 
where clarity, inclusion, and curiosity thrive.

1. How can I use student feedback to improve both content delivery and classroom
culture?

2. What practices help me simplify complex topics without losing depth?

3. How do I model humility and responsiveness so students feel safe to
express confusion?

Reflection Questions:

Arslan Ali
Professor
Mechanical Engineering
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167. Leading Through Disruption with 
Composure and Purpose

I was overseeing a lab session when an equipment malfunction occurred mid-experiment. The delay caused frustration among 
students, who were eager to complete their tasks. The atmosphere grew tense, and I could feel the pressure mounting. The 
challenge was not just technical, it was emotional. I had to manage my own frustration while guiding the students through theirs.

The situation tested my emotional regulation and leadership. I needed to troubleshoot quickly, maintain a constructive environ-
ment, and keep the group focused on long-term learning goals. Reacting with annoyance could derail the session; responding 
with composure could turn it into a learning opportunity.

I chose the latter. I organized a quick troubleshooting session and reassigned tasks to keep students engaged. I reminded them 
of the habit “Begin with the End in Mind,” encouraging them to focus on the broader objectives of the experiment. My response 
was rooted in self-control and strategic vision, leading by example and modeling resilience.
 
The session regained momentum. Students collaborated on the troubleshooting and adapted to new assignments. The disruption 
became a catalyst for teamwork and problem-solving. They left not only with completed tasks but with a deeper understanding 
of how to navigate setbacks constructively.

This experience affirmed that emotional regulation and goal-oriented leadership turn disruptions into growth, 
inspiring students to stay focused and resilient.

1. How can I maintain composure and leadership during unexpected disruptions in
academic settings?

2. What practices help me turn technical setbacks into collaborative learning opportunities?

3. How do I model resilience and purpose so students learn to lead through adversity?

Reflection Questions:

Arslan Ali
Professor
Mechanical Engineering
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168. Empowering a Nervous Presenter 
Through Compassionate Intervention

I was observing a class presentation when one student began to struggle. Their voice trembled, thoughts scattered, and 
hesitation grew with each passing moment. The student was visibly nervous, and their confidence was quickly eroding in 
front of their peers. The classroom atmosphere became tense, some students began to lose patience, while others looked 
away awkwardly. I knew this moment could either deepen the student’s anxiety or become a turning point for growth.

The challenge was balancing the student’s vulnerability with the class’s engagement. If I interrupted too quickly, I risked 
embarrassing the student. If I remained passive, the student might lose motivation entirely. I needed to create a safe 
space for the student to continue, while gently guiding the class to respond with empathy rather than judgment.

I chose compassion as my compass. I acknowledged the student’s effort and reassured them that it was okay to take 
their time. I asked guiding questions to help them structure their thoughts and reframe their message. This not only 
supported the student but also re-engaged the class, shifting the energy from discomfort to encouragement. My response 
modeled patience and care, showing that mistakes are part of learning and that support can empower a struggling 
student to succeed.

Gradually, the student regained composure and completed the presentation. Their peers responded more patiently, 
inspired by the supportive tone I had set. The discussion that followed was more interactive, and the student later thanked 
me privately for not embarrassing them. The classroom atmosphere became more inclusive, a space where vulnerability 
was met with guidance, not criticism.

This experience reaffirmed that character mastery in education lies not in demanding perfection, but in 
fostering resilience through empathy and encouragement.

1. How can I support struggling students during public tasks without undermining
their confidence?

2. What practices help me balance classroom engagement with individual emotional needs?

3. How do I model compassion so that students learn to support one another
during challenges?

Reflection Questions:

Muhammad Muneeb Rasheed
Professor
Mechanical Engineering
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Muhammad Muneeb Rasheed
Professor
Mechanical Engineering

169. Navigating Professional Disagreement 
with Wisdom and Collaboration

I proposed a new teaching method during a departmental meeting aimed at improving student engagement. While some col-
leagues were receptive, one voiced strong concern about its effectiveness. The room grew quiet, and I sensed the tension rising. It 
was a moment that could either lead to division or become a platform for collaborative growth.

The challenge was managing professional disagreement without undermining trust or innovation. Ignoring my colleague’s input 
would risk damaging relationships, while backing down entirely might compromise the potential of the new approach. I had to 
balance respect for differing views with confidence in my proposal.

I responded by acknowledging my colleague’s concerns and validating their perspective. Rather than defending my idea rigidly, 
I suggested a hybrid model that combined elements of both approaches. This demonstrated openness, strategic thinking, and a 
commitment to shared goals. My response reflected wisdom, steering the conversation toward collaboration rather than competi-
tion.

The meeting concluded on a cooperative note. The team agreed to pilot the hybrid model, and my colleague felt respected. The 
department benefited from a stronger, more inclusive plan. Trust was preserved, and innovation remained intact.

I learned that wisdom in leadership is not about winning arguments, but about building solutions that honor diverse 
perspectives and serve collective progress.

1. How can I respond to professional disagreement in ways that preserve trust and
foster collaboration?

2. What practices help me balance confidence in innovation with openness to critique?

3. How do I model strategic vision so that teams move forward together, even
amid tension?

Reflection Questions:
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170. Restoring Motivation Through
Accountability and Empathy

A student approached me after class, visibly frustrated with their declining academic performance. They were struggling 
to keep up with assignments and had lost confidence in their ability to improve. Their tone was defeated, and I recog-
nized this as a pivotal moment, one that could either reinforce their discouragement or reignite their motivation.

The challenge was balancing empathy with accountability. I needed to support the student without enabling dependen-
cy, and design a realistic plan that addressed their weaknesses while encouraging consistent effort. Finding the right 
words to motivate them without adding pressure was equally important.

I chose to respond with Responsibility and Accountability. I took ownership of my role as a mentor while ensuring the 
student remained accountable for their own growth. Applying the habit Begin with the End in Mind, I helped them set 
clear academic goals and break them into manageable steps. I emphasized progress over perfection and encouraged 
them to track small wins.

The student responded positively. They began following the study plan diligently, and I noticed improvements in their 
participation and confidence. The trust built during this interaction encouraged other students to seek guidance as well. 
The ripple effect was clear, one act of mentorship had inspired a broader culture of support and self-improvement.

This experience reminded me that accountability becomes most effective when paired with empathy, 
mentoring is about guiding students to own their growth with clarity and compassion.

1. How can I support struggling students without creating dependency or pressure?

2. What practices help me design realistic improvement plans that foster ownership
and progress?

3. How do I model accountability and empathy so students feel empowered to take charge 
of their learning?

Reflection Questions:

Muhammad Muneeb Rasheed
Professor
Mechanical Engineering
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171. Balancing Standards and Support 
in FYP Presentation Rescheduling

Just after concluding my lecture, I was approached by a group of final-year students. Their expressions revealed concern 
and anxiety. They were worried about their upcoming Final Year Project (FYP) presentation, which was scheduled soon. 
These presentations are not just academic checkpoints, they are a culmination of months of effort, showcasing technical 
competence, time management, and the ability to perform under pressure.

The students admitted they hadn’t completed the assigned tasks and feared that presenting prematurely would reflect 
poorly on their learning. The challenge was twofold: maintaining academic standards while responding to genuine student 
readiness concerns. Rescheduling could be seen as leniency, but proceeding as planned might compromise the integrity of 
their work and discourage deeper learning.

I chose patience and openness. Applying the principle “Seek First to Understand, Then to Be Understood,” I listened 
attentively to their concerns without judgment. After understanding their situation, I consulted with the FYP Manager. 
Together, we weighed the academic expectations against the students’ need for more time. We agreed to reschedule the 
presentation, giving them a chance to complete their work thoroughly. This decision reflected fairness, responsibility, and a 
commitment to student growth.

The students responded with relief and renewed motivation. They used the extra time to refine their projects, resulting in 
presentations that were professional and reflective of their true capabilities. On the institutional side, this decision strength-
ened trust between faculty and students, reinforcing that academic rigor and empathy can coexist.

This experience affirmed that flexibility, when applied with accountability, leads to stronger outcomes and a 
culture of trust in academic leadership.

1. How can I balance academic standards with empathy when students face genuine
readiness challenges?

2. What practices help me consult collaboratively before making decisions that affect
student outcomes?

3. How do I model fairness and responsibility so students feel supported without
compromising integrity?

Reflection Questions:

Dr. Muhammad Irfan Mushtaq
Assistant Professor & HOD
Avionics Engineering & Aviation Technology
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Dr. Muhammad Irfan Mushtaq
Assistant Professor & HOD
Avionics Engineering & Aviation Technology

172. Balancing Standards and Support in 
FYP Presentation Rescheduling

I received a call from the brother of a prospective student seeking admission to Avionics Engineering. Due to a strike in 
AJK, the student was unable to travel to the university to complete the admission formalities. The situation was urgent, the 
admission deadline was approaching, and missing it could mean losing the opportunity to enroll.

The challenge was bridging the gap between institutional requirements and the student’s limitations. The strike was beyond 
the student’s control, yet the university’s processes required timely documentation and fee submission. I had to act quickly 
and responsibly to prevent the student from being penalized for circumstances outside their influence.

I immediately took ownership of the situation. I visited the admission office, explained the context, and collected the fee 
voucher myself. I then shared it directly with the student’s family, ensuring that the process continued without delay. This 
proactive step demonstrated service, fairness, and a commitment to removing barriers for students.

The student and his family were deeply relieved. They completed the admission process on time, and their gratitude 
reflected the emotional weight of the moment. Beyond the individual case, this action reinforced the university’s image as a 
student-centered institution, one that values care and responsiveness.

This experience reminded me that true leadership is about service, removing barriers and turning challenges 
into opportunities for trust and connection. 

1. How can I respond to student challenges outside the classroom in ways that reflect
institutional care?

2. What practices help me act quickly and responsibly when external factors threaten
student success

3. How do I model service and fairness so families feel supported during critical academic 
transitions?

Reflection Questions:
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173. Turning Frustration into Focus:
A Lesson in Calm Leadership

On August 27, 2025, just as I began my lecture, a student raised his hand, not with a question, but with a complaint. His 
voice was sharp, filled with frustration: “This course content is outdated and irrelevant to our program.” His tone reflected both 
anger and disappointment, and within moments, the atmosphere in the classroom shifted. The rest of the students turned their 
attention toward him, some visibly uncomfortable, others curious. It was clear that this moment could either derail the session or 
become a turning point.

The challenge was immediate and delicate. The student’s aggressive tone had the potential to disrupt the learning environment 
and influence others negatively. If I responded defensively, I risked escalating the conflict. If I ignored it, I would appear dismis-
sive and lose credibility. I needed to address his concern with clarity and respect, while ensuring the rest of the class continued 
to value the subject.

I chose to remain calm and practiced self-control. I allowed the student to speak fully, showing that I respected his opinion. I 
listened attentively, not just to his words, but to the emotion behind them. 

Once he finished, I responded with patience and strategic clarity. I explained how the course was directly connected to his 
program outcomes and future professional skills. I highlighted the updated parts of the curriculum he may not have noticed and 
connected the content to real-world applications, including industry trends and job market relevance.

As I spoke, the student’s posture softened. His tone shifted from frustration to curiosity. By the end of the session, he admitted 
that the subject had a stronger foundation than he initially thought. The rest of the class, having witnessed the respectful ex-
change, seemed more engaged. What began as a confrontation became a moment of collective reflection and renewed interest 
in the course.

This experience taught me that wisdom and patience are crucial in leadership and teaching, by practicing 
self-control and listening first, conflicts can be turned into opportunities for growth.

1. How can I respond to public criticism in ways that preserve dignity and promote
understanding?

2. What practices help me transform classroom tension into teachable moments?

3. How do I model strategic vision and self-control so students learn to value
respectful dialogue?

Reflection Questions:

Zafarullah Khan
Professor & Dean
Electrical Engineering
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174. From Doubt to Direction:
Awakening Purpose in Freshmen

On October 14, 2025, I was invited to speak with a group of newly enrolled university students. As I entered the room, I imme-
diately sensed a cloud of uncertainty. Their expressions were marked by hesitation, and their body language reflected a lack 
of enthusiasm. Some students openly admitted they were unsure about their chosen field of study. A few confessed they had 
selected their program under family pressure, not personal interest. The atmosphere was subdued, filled with quiet frustration 
and a sense of disconnection.

The situation posed several challenges. First, many students lacked motivation. They struggled to see how their academic path 
connected to their long-term dreams. Second, their confidence was low. Being new to the university environment, they felt 
insecure about their future prospects. Third, and most importantly, they needed help aligning their academic journey with their 
personal vision. Without this connection, their learning risked becoming mechanical and uninspired.

I began the session by asking a simple but powerful question: “What is your dream?” One by one, students shared their 
aspirations, some wanted to innovate, others hoped to lead, and a few dreamed of solving real-world problems. As they spoke, 
I listened carefully, affirming their goals and gently guiding them to see how their current program could serve as a foundation 
for those dreams. I connected engineering with innovation, computer science with problem-solving, and management with 
leadership and service. I also shared my own story, the early struggles, the turning points, and how aligning purpose with 
education had brought me fulfillment.

Throughout the session, I practiced Habit 2: Begin with the End in Mind. I encouraged students to visualize their future and see 
their present studies as stepping stones toward that vision. This wasn’t just motivational talk, it was a strategic reframing of 
their academic experience. I wanted them to understand that their field wasn’t a trap or a compromise, but a tool they could 
shape to serve their goals.

The transformation was visible. The same group that had entered with doubt and frustration left with renewed energy and 
optimism. Many expressed excitement about discovering meaning in their chosen paths. A few approached me afterward 
to discuss how they could start small initiatives or projects related to their field. The session had shifted their mindset, from 
passive acceptance to active ownership.

This experience reinforced that education is not about transferring information but awakening inspiration. When 
students connect their academic journey to their life’s purpose, motivation naturally follows.

1. How can I help students align their academic path with their personal dreams and
long-term goals?

2. What practices allow me to transform confusion into clarity through purposeful 
dialogue?

3. How do I model wisdom and strategic vision so students feel empowered to take
ownership of their future?

Reflection Questions:

Zafarullah Khan
Professor & Dean
Electrical Engineering
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175. Guiding Academic Choices with
Clarity and Vision

On September 15, 2025, I was approached by a group of MS students from MSEE, MSME, and MSCE programs. They were 
at a critical juncture in their academic journey, facing a decision that would shape their future: whether to pursue the thesis or 
coursework mode to fulfill their degree requirements. Their confusion stemmed from a lack of clarity about university policies and 
uncertainty regarding how each option would impact their academic and career progression. The room was filled with questions, 
hesitation, and a genuine desire to make the right choice.

The challenge was to help these students make an informed decision that aligned with their aspirations. Many were concerned 
about the workload involved in thesis writing, the level of faculty support, and whether the thesis path would truly benefit them 
in the long run. Others feared missing out on research experience that could be crucial for future PhD opportunities. I needed to 
provide clarity without pressuring them, and ensure that whatever path they chose, it was rooted in confidence and understand-
ing.

I arranged a dedicated session to address their concerns. I listened patiently, allowing each student to voice their doubts and 
expectations. I then explained the university’s policies for both thesis and coursework modes in detail, highlighting the academic 
rigor and benefits of each. I encouraged them to consider the thesis option, emphasizing how it could strengthen their research 
skills and better prepare them for advanced studies. Most importantly, I reassured them that faculty support would be available 
throughout the process, and that they wouldn’t be navigating this path alone.

The impact was immediate. Students expressed relief and clarity. Many leaned toward the thesis mode, now seeing it not as a 
burden but as a valuable opportunity for intellectual growth. Their confidence grew, and they began to view the decision as a 
strategic step toward future academic pursuits. The session transformed confusion into clarity, and hesitation into motivation.

This case reinforced that effective mentorship requires understanding students’ perspectives, clarifying policies, 
and aligning guidance with their long-term goals.

1. How can I guide students toward informed academic decisions without imposing my 
preferences?

2. What practices help me align university policies with individual student aspirations?

3. How do I model strategic vision so students feel empowered to pursue higher academic 
goals?

Reflection Questions:

Manzoor Ellahi
Assistant Professor
Electrical Engineering
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176. Turning Revision into Resilience: 
Reframing Feedback for Growth

On September 29, 2025, I witnessed a wave of disappointment among final-year students following their FYP proposal pre-
sentations. The evaluation committee had provided detailed comments, requesting major revisions. While the feedback was 
constructive, the students interpreted it as a rejection. Their initial reaction was discouragement, they felt their hard work had 
gone unrecognized, and their motivation began to wane.

The challenge was to address this emotional setback while ensuring the students understood that revisions were not a failure, 
but a necessary step in academic growth. If left unaddressed, their frustration could affect the quality of their work and derail 
their progress. I needed to reframe the feedback in a way that restored their confidence and reignited their commitment.

As the FYP manager, I took time to explain the expectations of the evaluation committee. I walked them through the com-
ments, helping them see the value in each suggestion. I emphasized that revisions are a normal part of the research process, 
not a sign of inadequacy, but a path to refinement. I reminded them that every great project is shaped through iteration, and 
that this experience would strengthen their research skills and prepare them for future academic or professional challenges.

Gradually, their perspective shifted. The students began to see the feedback as guidance rather than criticism. Their attitude 
moved from disappointment to determination. They expressed renewed motivation to improve their proposals and embraced 
the revision process with greater effort and clarity.

This case reaffirmed that constructive feedback, when communicated with clarity and encouragement, trans-
forms setbacks into opportunities for growth.

1. How can I help students view academic feedback as a tool for growth rather than a
judgment?

2. What practices allow me to communicate revisions with empathy and clarity?

3. How do I model patience and strategic thinking so students build resilience through
challenges?

Reflection Questions:

Manzoor Ellahi
Assistant Professor
Electrical Engineering
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177. Restoring Calm Before the Storm: 
Emotional Mentorship in Crisis

On October 13, 2025, just moments before the start of an exam, a student approached me in a state of panic. His face was 
pale, his hands trembling. Despite having prepared well, he was overwhelmed by fear of failure and unable to focus. The pres-
sure of the moment had clouded his confidence, and he was at risk of underperforming simply due to anxiety.

The challenge was urgent. I had only a few minutes to help him regain composure without disrupting the exam proceedings. I 
needed to balance emotional support with academic responsibility, ensuring that the student felt reassured while maintaining the 
seriousness of the examination environment.

I listened attentively, acknowledging his fear rather than dismissing it. I guided him through a brief breathing technique to calm 
his nerves. I reminded him that exams are not judgments, but opportunities to reflect learning. I encouraged him to trust his 
preparation and focus on effort rather than outcome. My tone was calm, my words sincere, aimed not at solving the problem, 
but at restoring belief.

The student regained composure and entered the exam hall with renewed confidence. He completed the paper calmly and later 
expressed gratitude, sharing that the reassurance had helped him manage his anxiety and perform with a clearer mind. The 
moment became a quiet but powerful reminder of the emotional dimensions of teaching.

This experience reinforced that effective teaching extends beyond academics, it includes emotional mentorship. A 
few sincere words at the right moment can restore courage and transform panic into performance.

1. How can I respond to student anxiety in ways that restore confidence without
minimizing their emotions?

2. What practices help me balance emotional mentorship with academic responsibility 
during high-pressure moments?

3. How do I model empathy and self-control so students feel safe and supported in
times of stress?

Reflection Questions:

Manzoor Ellahi
Assistant Professor
Electrical Engineering
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178. When the Lesson Stops: Leading 
with Humanity in Crisis

It was an ordinary lecture day, until it wasn’t. On October 10, 2025, while I was in the middle of explaining a topic, a 
student suddenly collapsed in front of the entire class. The atmosphere shifted instantly from focused learning to panic and 
confusion. Some students stood up in shock, others froze in place, unsure of what to do. The classroom, once a space of 
structured thought, became a scene of emotional chaos. In that moment, I knew that my role as a teacher had changed. 
This was no longer about the syllabus, it was about leadership, care, and immediate action.

The first challenge was managing the fear that had gripped the students. Their eyes turned to me, searching for direction. 
The second was time, every second mattered for the student who had fainted. I also had to make a quick decision about 
leaving the class to ensure the student received medical attention, all while maintaining a sense of order in my absence. 
Emotionally, it was a test of composure; practically, it was a test of swift decision-making.

Without hesitation, I stopped the lecture and rushed to the student. I quickly assessed her condition and gave clear, calm 
instructions to the class. I asked two students to bring water and another to inform the admin office. I didn’t delegate the 
responsibility further, I personally accompanied the student to the hospital. I stayed with her, managed the formalities, 
ensured she received proper care, and contacted her family. In that moment, nothing else mattered, not the clock, not the 
lecture, not the routine. Her safety was my only priority.

Thanks to the immediate response, the student received timely medical care. The rest of the class, who had initially been 
overwhelmed, felt reassured by the way the situation was handled. What could have been a traumatic experience became 
a moment of trust and unity. Students later shared how much it meant to them to see their teacher act with such care and 
responsibility. They realized they were not just names on a roll call, but individuals whose well-being truly mattered.

This experience reminded me that leadership reveals itself in moments of urgency, when care outweighs 
curriculum, and humanity becomes the most powerful lesson of all.

1. How can I prepare myself to lead with calm and clarity during unexpected
emergencies in the classroom?

2. What practices help me prioritize student well-being without compromising my
professional responsibilities?

3. How do I model compassion and responsibility so students feel safe, valued, 
and
respected?

Reflection Questions:

Shawwal Rashed
A Lecturer
Software Engineering



195

179. From Fear to First Step: Building
Confidence in Hesitant Learners

During a routine class in Week 7, I called on a student to solve a problem on the board, something we had just discussed 
moments earlier. The student stood up slowly, visibly nervous, and walked to the front with hesitant steps. After a long 
pause, they looked at the board, then turned to me and said quietly, “I don’t know anything.” The room fell silent. The 
question was not particularly difficult, but the student’s fear had taken over. I could feel the tension ripple through the 
class.

The challenge wasn’t academic, it was emotional. The student’s anxiety and lack of confidence had paralyzed them. I 
knew that if I handled this poorly, it could reinforce their fear and discourage others from participating. A single moment 
of public embarrassment can echo far beyond the classroom. I needed to respond in a way that preserved the student’s 
dignity while reinforcing a culture of learning and courage.

I took a breath and responded with patience and empathy. I reassured the student that it was okay not to know everything 
and encouraged them to try just the first step. I offered small hints to reduce the pressure and gently guided them forward. 
Then I turned to the class and reminded everyone that mistakes are part of learning, and participation is more valuable 
than perfection. I emphasized that we are all learners, and that courage begins with trying.

I also practiced the habit Seek First to Understand, Then to Be Understood. I recognized the student’s fear before reacting, 
and I applied Synergize by encouraging the class to support one another rather than judge. The student didn’t solve the 
entire problem that day, but they took the first step. More importantly, they didn’t leave the board feeling ashamed, they 
left feeling supported.

The impact was subtle but significant. The student felt safe, and the class witnessed a model of how to handle vulnerability 
with grace. Over time, I noticed more students volunteering to participate, even when unsure. The fear of failure had been 
replaced with a sense of shared growth.

This moment reminded me that encouragement and understanding can transform hesitation into
participation, creating a classroom where students feel safe to grow, one step at a time.

1. How can I create a classroom culture where students feel safe to try, even
when unsure?

2. What strategies help me respond to student fear with empathy rather
than pressure?

3. How do I model patience and compassion so students learn to value effort
over perfection?

Reflection Questions:

Amna Anjum
A Lecturer
Computer Sciences
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180. From Blank Pages to Bold Ideas:
Cultivating Vision in Final Year
Projects

At the start of the final year project phase, I met individually with 80 student groups to help them finalize their project ideas. 
This was a pivotal moment in their academic journey, a chance to select meaningful, innovative topics that aligned with their 
skills and future goals. Yet, as the meetings unfolded, I noticed a troubling pattern. Many ideas were uninspired, generic, 
or lacked clarity. The energy in the room was low. Some students were hesitant, others indifferent, and only a few groups 
presented solid, well-thought-out pitches.

The challenge was clear: how could I address the lack of strong, original ideas without discouraging or embarrassing 
students? Many were already overwhelmed, unsure of how to begin, and afraid of being judged. My goal was not just to 
critique, it was to inspire confidence, foster creativity, and raise expectations while maintaining a supportive and respectful 
atmosphere.

I chose to respond with empathy and strategic encouragement. I began each session by acknowledging how difficult idea 
generation can be, especially under pressure. I emphasized the importance of choosing projects that matter, not just for 
grades, but for future careers and societal impact. I challenged students to think beyond the obvious: What problems in daily 
life, community, or industry truly need solutions? How can you leverage your unique strengths and passions in your projects?

To spark ideation, I introduced a simple but powerful technique: keep a “problem journal” for one week, noting daily an-
noyances or inefficiencies. I promised to revisit these entries in follow-up sessions and help refine them into viable project 
ideas. I also framed the motivation in two ways, practical and ethical. Practically, original projects open doors to better career 
opportunities and skill-building. Ethically, as future professionals, they carry a responsibility to contribute positively to society.

I reminded them that perfection was not expected, but genuine effort and authenticity were essential. I closed each session 
with a message of belief: “I believe each of you has the potential to develop ideas that matter. Let’s foster a culture of curiosi-
ty and courage, where ideas grow and mistakes serve as stepping stones.”

Gradually, the atmosphere shifted. Students began approaching me with ideas sparked by their reflections. Some formed 
small brainstorming groups. Follow-up sessions were filled with clearer, more focused concepts and energized discussions. 
The fear of rejection was replaced by a sense of ownership and creativity. Accountability and collaboration began to flourish.

This experience demonstrated that leadership in education means nurturing potential, not just evaluating
outcomes. By respecting students’ struggles while raising expectations, I helped transform uncertainty into 
purposeful action.

1. How can I guide students to generate original ideas without overwhelming or
discouraging them?

2. What practices help me balance empathy with strategic vision in academicmentorship?

3. How do I model responsibility and creativity so students feel empowered to take
initiative?

Reflection Questions:

Tehreem Masood
Associate Professor & HOD
Software Engineering
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181. The First Step Forward: Inspiring
Courage in the Classroom

A quiet but powerful moment unfolded in my classroom. I had asked a student to come forward and present a short segment 
of the topic we had just covered. He had the content prepared, but as he stood up, his hesitation was visible. His steps were 
slow, his eyes downcast, and his voice barely audible. After a brief pause at the board, he whispered, “I don’t know anything,” 
and refused to begin. The rest of the class watched in silence. Some looked surprised, the question was simple and fresh, but I 
could sense that this wasn’t about knowledge. It was about fear.

The challenge wasn’t academic. It was emotional. The student’s anxiety and lack of confidence had taken over, and the situa-
tion could easily have turned into a moment of embarrassment or discouragement. If handled poorly, it might have reinforced 
his fear and created a ripple effect of hesitation across the class. I needed to respond in a way that preserved his dignity and 
inspired courage.

I chose empathy and compassion. I didn’t force him or express disappointment. Instead, I spoke gently: “You can do it, and we 
are all here to support you.” My tone was calm, my intention sincere. I applied the habit Seek First to Understand, Then to Be 
Understood, recognizing his fear before offering guidance. I shifted from authority to encouragement, showing trust in his ability 
rather than demanding performance.

The student stood quietly for a moment, then began to speak. He didn’t complete the entire presentation, but he delivered a 
short part. The class responded with applause, not for perfection, but for courage. That one small step created a ripple effect. 
In the next discussion, he participated more actively. The class, too, seemed more open and supportive. The circle of influence 
had expanded, from one student’s breakthrough to a shared culture of encouragement.

True teaching goes beyond academics. Helping one student conquer fear can inspire an entire class to support 
each other and believe in themselves.

1. How can I respond to student fear in ways that build confidence rather than
reinforce anxiety?

2. What practices help me create a classroom culture where effort is celebrated over
perfection?

3. How do I model empathy and trust so students feel safe to take their first steps?

Reflection Questions:

Rafaqat Ali
Lecturer
Software Engineering
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182. Welcoming with Purpose: Building 
Confidence in First Semeter Learners

As the first semester began, I welcomed a new batch of students into my classroom. Their faces reflected a mix of curi-
osity and uncertainty. Many were unfamiliar with university routines, hesitant to speak up, and unsure of how to navigate 
this new academic space. The silence in the room wasn’t just about shyness, it was about fear of judgment, unfamiliar 
expectations, and the pressure of starting something new.

The challenge was to transform this hesitation into engagement. I needed to create a supportive environment that en-
couraged participation without overwhelming them. The goal was not just to teach content, but to build trust, confidence, 
and a sense of belonging from day one.

I took responsibility for setting a positive tone. I began with a motivational talk, emphasizing the importance of regular 
attendance, active involvement, and setting personal goals. I wanted them to see that their journey mattered, not just 
to me, but to themselves and their families. To break the ice, I invited each student to introduce themselves and share 
one learning goal for the semester. This simple activity opened doors. I listened attentively to their concerns, adapted my 
approach to meet their needs, and made it clear that their voices were valued.

I practiced the habit Seek First to Understand, Then to Be Understood, showing that I was not just there to teach, but to 
learn about them. Through empathy, accountability, and consistent encouragement, I began to see a shift.

Gradually, students opened up. They started participating more confidently, asking questions, and engaging in discus-
sions. The classroom atmosphere became interactive, positive, and supportive. What began as a quiet, uncertain space 
evolved into a vibrant learning community.

This experience reinforced that understanding students’ emotions early and taking responsibility for the 
learning environment fosters engagement and confidence. Building trust through empathy and active
listening sets a strong foundation for academic success.

1. How can I create a welcoming classroom environment that encourages participation 
from the very first day?

2. What practices help me understand and respond to students’ emotional needs during 
transitions?

3. How do I model responsibility and empathy so students feel safe to engage and grow?

Reflection Questions:

Abdullah Tanweer
Lecturer
Software Engineering
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183. Transforming Conflict intoCollaboration 
through Equitable Leadership

On October 1, 2025, a dispute erupted between two students in a project team. Both wanted to assume the leadership role, 
and their disagreement began to disrupt the team’s dynamics. Tension grew, and the rest of the group became uneasy, 
unsure how to proceed. As their teacher and guide, I recognized that this conflict, if left unresolved, could derail the entire 
project and damage group cohesion.

The challenge was to address the situation with fairness and compassion. Both students were capable and enthusiastic, but 
ego and miscommunication had clouded their judgment. The team needed resolution, not division. I had to intervene in a 
way that preserved dignity, restored unity, and modeled constructive leadership.

I invited the two students for a private conversation. I approached the situation calmly, without judgment. I embodied the 
virtues of justice, empathy, humility, and inclusivity. I reminded them that true leadership is not about control, it’s about 
collaboration. Drawing on the principle Think Win-Win, I encouraged them to view shared leadership as a chance for mutual 
growth. I asked them to reflect on their strengths and consider how they could complement each other rather than compete.

The tone shifted. Both students expressed regret and agreed to divide leadership responsibilities based on their individual 
strengths. The tension eased, and the team felt a renewed sense of motivation. The group saw firsthand how respectful 
communication and equitable leadership could transform conflict into cooperation.

This experience reinforced that effective leadership transforms conflict into opportunities for cooperation. True 
strength lies not in asserting authority but in doing what benefits all.

1. How can I resolve student conflicts in ways that preserve dignity and foster
collaboration?

2 What practices help me model fairness and humility during moments of tension?

3. How do I cultivate inclusive leadership so students learn to lead with empathy and
wisdom?

Reflection Questions:

Saleem Zubair Ahmed
Professor by Practice
Software Engineering
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184. Balancing Pressure with Purpose: 
Leading Through Academic Overload

I encountered a situation in my Data Mining class that revealed the emotional weight students often carry beneath their aca-
demic responsibilities. Several students approached me after class, visibly stressed and disheartened. They shared that mul-
tiple courses had scheduled overlapping deadlines for assignments, quizzes, and presentations. The pressure was mounting, 
and some admitted they were considering skipping my assignment altogether just to survive the week.

Their frustration was not rooted in laziness, it was a cry for help. The challenge was twofold. First, I had to prevent disengage-
ment and ensure that students didn’t abandon their academic responsibilities out of exhaustion. Second, I needed to maintain 
the integrity of the course and uphold discipline without appearing rigid or indifferent. It was a moment that demanded both 
fairness and compassion.

I chose to respond with empathy, but also with structure. I listened carefully to their concerns, validating their stress without 
judgment. I extended the assignment deadline by a few days, but made it clear that this extension was not a free pass for 
procrastination. I emphasized that the extra time should be used for meaningful improvement and deeper understanding of the 
concepts. To support them further, I offered practical time-management strategies, breaking tasks into smaller goals, prioritiz-
ing based on urgency and impact, and using collaborative study sessions to reduce isolation.

I also connected the assignment to long-term professional skills. I explained how managing deadlines, handling pressure, and 
delivering quality work under constraints are essential traits in the workplace. By applying Habit 5: Seek First to Understand, 
Then to Be Understood, I showed them that their concerns mattered. And through Habit 3: Put First Things First, I helped them 
refocus on what truly needed their attention.

The impact was immediate and encouraging. Students felt relieved and motivated. The quality of submissions improved, 
and many expressed gratitude for the fairness of the decision. More importantly, they understood that flexibility comes with 
accountability. The classroom atmosphere shifted from stress to trust. Students began to see me not just as an instructor, but 
as a mentor who cared about their growth.

This experience reminded me that academic leadership requires balancing standards with compassion.
Flexibility, when applied wisely, supports students while reinforcing discipline and responsibility.

1. How can I respond to student stress in ways that preserve academic integrity
whileoffering emotional support?

2. What practices help me balance fairness with empathy during high-pressure
academic periods?

3. How do I model responsible flexibility so students learn to manage time and expectations 
with maturity?

Reflection Questions:

Hammad Ghulam Mustafa
Lecturer
Software Engineering



201

185. The Power of Perspective:
Turning Differences into Deeper Learning

During a classroom activity in Week 4, I assigned a problem-solving task to student groups. As the presentations began, two 
groups offered completely opposite solutions to the same problem. One group focused on a structured, analytical approach, 
while the other proposed a creative, unconventional method. Initially, the class grew tense. Students feared that only one solu-
tion would be accepted as “correct,” and the atmosphere shifted toward quiet competition.

The challenge was to manage both perspectives without discouraging creativity. If I favored one group, it could demotivate the 
other and reinforce the idea that learning is about finding the “right” answer rather than exploring possibilities. There was also a 
risk that disagreement could lead to unhealthy rivalry, undermining the collaborative spirit I had worked to build.

Instead of choosing sides, I encouraged both groups to fully present their ideas. I highlighted the strengths in each approach 
and demonstrated how both perspectives contributed to a broader understanding of the problem. I emphasized that real-world 
challenges often have multiple valid solutions, and learning to appreciate diverse viewpoints is a key skill. This approach reflect-
ed Wisdom and Strategic Vision and applied Habit 6: Synergize, focusing on collaboration rather than competition.

The classroom atmosphere shifted. Students began to see that multiple truths can coexist, and that learning is enriched when 
ideas are shared, not silenced. Both groups felt valued, which boosted their confidence. The rest of the class became more 
open-minded, asking questions and building on each other’s ideas. The moment became a turning point in how students 
approached problem-solving, not as a contest, but as a conversation.

I learned that true learning emerges when diverse perspectives are respected and integrated. Inclusivity builds 
trust and inspires innovation, creating a classroom where every idea has value.

1. How can I encourage students to see disagreement as a path to deeper understanding?

2. What practices help me model inclusivity and strategic thinking during classroom
discussions?

3. How do I create a learning environment where multiple perspectives are welcomed and 
valued?

Reflection Questions:

Dr. Jawad Ahmad
Assistant Professor
Computer Sciences
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186. From Confusion to Clarity:
Strengthening FYP Proposals Through 
Mentorship

I conducted a review meeting for Final Year Project (FYP) proposals. As I read through the submissions, I noticed a re-
curring issue: many groups had weak research questions, unclear objectives, and poorly structured documentation. Their 
proposals lacked direction, and I knew that if these flaws weren’t addressed now, they would create major problems later 
in the project phase.

The challenge was balancing encouragement with constructive criticism. The students were anxious and hoped I would 
approve their proposals quickly. They feared rejection and were already overwhelmed. My responsibility was to uphold 
academic standards while guiding them toward improvement, without discouraging their efforts.

I responded with honesty, mentorship, and strategic support. I gave detailed feedback, explaining how to align their 
objectives with appropriate research methodologies. I shared examples of well-structured proposals and broke down the 
elements of strong documentation. I applied Habit 2: Begin with the End in Mind, helping them visualize how clarity at 
this stage would lead to successful outcomes. Through Trust & Inspire leadership, I reassured them that I believed in their 
ability to improve and guided them step by step.

Initially, the students felt overwhelmed. But as they began revising their proposals, their confidence grew. Their objectives 
became sharper, their research questions more focused. They realized that documentation is not just a formality, it’s a 
roadmap for their entire project. The process became a lesson in ownership, planning, and academic integrity.

I learned that leadership in supervision means not just pointing out weaknesses, but inspiring students to see 
them as opportunities to grow. Accountability paired with encouragement leads to meaningful progress.

1. How can I guide students to improve their work without discouraging their initial efforts?

2. What practices help me uphold academic standards while offering mentorship and
support?

3. How do I model responsibility and strategic vision so students take ownership of their 
learning?

Reflection Questions:

Nabeel Akram
Junior Lecturer
Computer Sciences
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187. From Dreams to Direction: Igniting 
Purpose in Freshmen       

I led a freshman orientation session with over a hundred new students. The room was filled with quiet anticipation. Many 
students were still adjusting to university life, unsure of what lay ahead. I wanted to do more than introduce policies and 
procedures, I wanted to connect their education to something deeper.

I initiated an open discussion about their dreams and future goals. One by one, students began sharing their aspirations, 
some wanted to build startups, others hoped to work in AI, cybersecurity, or social impact. As they spoke, I listened 
carefully and began connecting each dream to real opportunities in the field of Computer Science. I showed them how 
their education could be the bridge to their ambitions.

The challenge was to shift their mindset from simply earning a degree to actively building their futures. Many students 
enter university with vague goals or external pressure. My role was to help them see the relevance of their studies and 
awaken a sense of ownership.

As the conversation deepened, the atmosphere transformed. Students began asking questions, exploring pathways, and 
expressing excitement about their potential. What started as a routine session became a moment of purpose. They left 
not just informed, but inspired.

This moment reminded me that education is not just about content delivery, it’s about awakening purpose. 
When students connect learning to their dreams, motivation and meaning follow.

1. How can I help students see their education as a bridge to their personal goals?

2. What practices help me inspire purpose and ownership in new learners?

3. How do I model strategic vision so students feel excited about their academic journey?

Reflection Questions:

Muhammad Talha Amjad
Lecturer
Computer Sciences
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188. Listening Before Leading: Restoring 
Confidence Through Emotional
Support

A struggling student approached me after class, their voice quiet but heavy with frustration. They were overwhelmed 
by assignments, deadlines, and the pressure to perform. I could see the fatigue in their eyes, not just academic, but 
emotional. Their words weren’t a request for help with a specific topic; they were a quiet plea for clarity, for direction, for 
someone to understand what they were going through.

The challenge was not to offer quick fixes or motivational clichés. It was to pause, listen, and understand the root of their 
struggle. Often, we assume that academic difficulties stem from a lack of ability, but in this case, it was about emotional 
overload and a loss of control. The student wasn’t failing, they were simply lost in the noise of expectations. I knew that 
the solution had to begin with empathy, not instruction.

I gave the student space to speak freely, without interruption or judgment. As they shared their concerns, I realized that 
what they needed most was a plan, something simple, achievable, and grounded. Together, we prioritized tasks, broke 
down deadlines, and built a clear roadmap for the coming weeks. I reminded them that progress is built step by step, and 
that asking for help is not a weakness but a strength. I also encouraged them to reflect on what was within their control 
and what could be let go, helping them regain a sense of agency.

Over the next few days, I checked in periodically, offering quiet encouragement and celebrating small wins. The student’s 
demeanor began to shift, from anxious to composed, from reactive to proactive. They started submitting work on time, 
participating in class, and even helping peers who were facing similar challenges. What began as a moment of personal 
crisis evolved into a story of resilience and growth.

By choosing empathy over urgency, I helped a student regain confidence and control. True mentorship 
begins with listening.

1. How can I recognize when a student’s struggle is emotional rather than academic?

2. What practices help me respond with empathy before offering solutions?

3. How do I model emotional intelligence and strategic support so students feel safe
to seek help?

Reflection Questions:

Syed Karar Haider Bukhari
Lecturer
Computer Sciences



205

189. Upholding Integrity: When Fairness 
Matters More Than Favor

On September 12, 2025, I encountered a situation that tested not only my role as an educator but also the ethical foundation 
of academic practice. A group of students approached me after class, requesting full or partial marks for an assignment they 
had failed to submit on time. What struck me most was not just the missed deadline, but the expectation that leniency would be 
granted without accountability. They didn’t express remorse or offer valid reasons, instead, they asked for 70% credit as if it were a 
negotiable favor.

The challenge was delicate. On one hand, I needed to uphold academic integrity and fairness for all students, especially those who 
had submitted their work on time. On the other, I didn’t want to discourage or alienate the students who had made this request. 
The risk was clear: granting unearned marks would compromise the principle of meritocracy and send the wrong message to the 
rest of the class. Yet, responding too harshly could damage trust and close the door to future learning moments.

I chose to engage the students in a direct but respectful conversation. I asked them to reflect honestly: “Do you truly want marks 
you haven’t earned, or do you want to grow into professionals who value fairness and effort?” I emphasized that academic success 
is not built on shortcuts but on discipline, honesty, and responsibility. I reminded them that while deadlines are firm, the values we 
uphold in meeting them are what shape our character. I appealed to their sense of self-respect, encouraging them to think beyond 
grades and consider the kind of professionals they aspired to become.

The conversation had a sobering effect. The students realized the seriousness of the matter. They did not receive the unearned 
marks, but they left with something more valuable, a deeper understanding of integrity. They acknowledged their mistake and 
committed to being more responsible in the future. I also took the opportunity to remind the entire class that fairness is not about 
punishment, but about protecting the credibility of the learning process for everyone.

In the following weeks, I noticed a shift. The same students began submitting work on time and even encouraged their peers to do 
the same. What could have been a moment of entitlement turned into a lesson in ethics and accountability.

This experience reinforced that being firm yet empathetic helps guide students toward personal growth. Integrity 
and genuine effort, not shortcuts, are what build long-term success and character.

1. How can I uphold academic integrity while still showing empathy to students
who make mistakes?

2. What practices help me balance fairness with compassion when students
request exceptions?

3. How do I model honesty and responsibility so students learn to value effort over
entitlement?

Reflection Questions:

Uns Bin Younas
Lecturer
Information Technology
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Uns Bin Younas
Lecturer
Information Technology

190. Bridging Generations: Fostering 
Brotherhood at the Alumni Reunion

On October 11, 2025, our institution hosted a long-awaited Alumni Party, a vibrant gathering designed to reconnect former stu-
dents and faculty members. The event was more than a celebration; it was a bridge between generations, a space where stories 
of growth, transformation, and shared identity could be exchanged. For many, it was a return to the roots of their professional 
journey. For us, the educators, it was a chance to witness the fruits of our labor and rekindle bonds that had once shaped the 
classroom.

The challenge, however, was subtle yet significant. With attendees ranging from recent graduates to senior alumni, each brought 
unique experiences, expectations, and communication styles. Balancing the professional tone of the institution with the warmth of 
personal connection required intentional effort. I had to ensure that every guest, regardless of their background or batch, felt seen, 
heard, and valued. Another layer of complexity was time management. With so many guests and limited hours, it was important to 
engage meaningfully without making anyone feel overlooked.

I approached the event with a mindset of inclusivity and brotherhood. Rather than sticking to formalities, I initiated heartfelt 
conversations, asking alumni about their journeys, their challenges, and their current pursuits. I made it a point to appreciate their 
achievements publicly and privately, encouraging them to share their stories with others. I applied Habit 6: Synergize, creating 
small circles of discussion where alumni could connect with each other and with current faculty. I also promoted the idea of future 
alumni engagement, mentorship programs, guest lectures, and collaborative projects, planting seeds for long-term partnerships.

Throughout the evening, I practiced the Trust & Inspire behavior of Connecting Through Trust. I listened more than I spoke, 
allowing alumni to express their gratitude, concerns, and ideas. I ensured that no one felt like a guest, they were part of a family 
returning home. The result was deeply fulfilling. Many alumni expressed how meaningful it was to be welcomed with such sin-
cerity. Several offered to contribute to the institution’s growth, whether through mentoring students, participating in seminars, or 
supporting outreach initiatives.

The event left a lasting impression. It strengthened professional relationships, enhanced institutional pride, and created a network 
of trust that will serve future collaborations. More importantly, it reminded everyone, faculty and alumni alike, that education is not 
just about degrees, but about relationships that endure and evolve.

This experience reinforced that leadership is not only about authority but also about inspiring others through em-
pathy, respect, and shared purpose. Building a community grounded in trust and brotherhood enhances long-term 
institutional success and personal fulfillment.

1. How can I create inclusive spaces where alumni feel valued and inspired
to give back?

2. What practices help me balance professional formality with personal warmth in
institutional events?

3. How do I model brotherhood and strategic vision to strengthen long-term academic
communities?

Reflection Questions:
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191. No Task Too Small: Serving
Freshmen with Humility and Heart

It was a typical Monday morning when a group of freshmen cautiously entered my office. Their eyes darted around the room, 
and they whispered among themselves before one of them finally stepped forward. They had just begun their university jour-
ney and were unsure how to activate their library cards, a seemingly small administrative task, but one that felt overwhelming 
in the context of their new environment. Everything was unfamiliar: new systems, new faces, and new responsibilities. Their 
hesitation was not about the task itself, but about navigating a world they hadn’t yet learned to trust.

This moment presented a quiet but meaningful challenge. These students were not just seeking help with a process, they 
were testing whether the university was a place where they could ask questions without fear. If I had brushed them off or 
responded with impatience, it could have reinforced their anxiety and made them reluctant to seek help in the future. Their 
sense of belonging and trust in faculty was at stake, even in this seemingly minor interaction.

I welcomed them with warmth and genuine interest. I listened carefully to their concern and reassured them that it was com-
pletely normal to feel lost in the beginning. Rather than simply giving directions, I chose to walk with them to the library help 
desk. Along the way, I explained the process step by step, answering their questions and sharing stories of how many stu-
dents feel the same way in their first weeks. I practiced Humility and Service, treating their concern with the same seriousness 
I would give to any academic issue. I also applied Habit 5: Seek First to Understand, Then to Be Understood, ensuring they felt 
heard before offering a solution.

This small act had a ripple effect. The students visibly relaxed, their anxiety replaced by smiles and curiosity. They not only 
resolved their issue but also learned how to navigate the system for future needs. Later that week, one of the same students 
returned to my office, this time with confidence, to ask about another academic process. That moment confirmed that trust 
had been built. They now saw me not as an authority figure to fear, but as someone they could approach without hesitation.

The experience reminded me that the first impressions we create as educators shape how students engage with the institu-
tion. A simple gesture of walking with them, rather than pointing the way, made all the difference. It wasn’t about the library 
card, it was about showing them that they belong here.

By practicing humility and empathy, I showed that no task is too small if it helps a student grow. True leader-
ship lies in serving others with sincerity and care.

1. How can I make first-year students feel safe and supported in unfamiliar academic
environments?

2. What small acts of service can I offer that build long-term trust with students?

3. How do I model humility and empathy so students feel seen, heard, and valued?

Reflection Questions:

Nadeem Sarfraz
Lecturer
Information Technology
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192. From Panic to Purpose: Leading with 
Patience on Exhibition Day

The morning of October 9th arrived with an air of anticipation and excitement. The Gold Campus corridors buzzed with energy as 
students hurried in, arms full of colorful posters, charts, and last-minute supplies. It was Poster Exhibition Day, a signature event 
designed to merge creativity with critical learning. For many of my students, this was their first time presenting their ideas publicly 
in such a format. Over the past week, we had worked closely together: discussing themes, guiding layouts, and refining content 
to ensure their work reflected both understanding and imagination. As their instructor, I hoped this day would be more than an 
academic display. I wanted it to be a platform for confidence building, teamwork, and self-expression. The students had invested 
deeply, staying after classes, revising designs, and supporting one another. That morning, I could see the mix of pride and anxiety 
in their faces.
 
Despite the enthusiastic atmosphere, challenges surfaced almost immediately. Some students arrived late due to printing delays or 
transportation issues. Others discovered errors on their posters, misspelled titles, pixelated images, or missing references. A few 
were visibly anxious, clutching their posters nervously and expressing fears about being judged harshly. There was also the added 
pressure of time management: ensuring all displays were set up properly before the judging began. I noticed one group quietly 
arguing over who would present first, while another struggled to tape their large poster without damaging it. Amidst this chaos, I 
realized that my response would set the tone for the entire event. It was no longer just about managing an exhibition, it was about 
managing emotions, expectations, and learning under real pressure.
 
In that moment, I drew upon the Prophetic virtues of patience and gratitude, and applied Habit 6: Synergize from Covey’s 7 Habits 
of Highly Effective People. I reminded myself to model calmness and trust rather than control or criticism. Instead of reacting to 
delays or stress, I moved from group to group, offering gentle reassurance, helping them hang their posters, and even lending tape 
where needed. I encouraged students to see this challenge as a learning opportunity rather than a failure, explaining that every pro-
fessional presentation involves last-minute issues, what matters is how we handle them. I expressed gratitude for their commitment 
and reminded them that the exhibition’s real goal was growth, not perfection. This approach reflected the Trust & Inspire behavior 
of Caring and Connecting, where leadership flows through empathy and belief rather than authority. Slowly, I saw tension ease and 
teamwork return. The classroom energy transformed from panic to purpose. 
As the event officially began, the transformation was heartwarming. Students who were initially nervous now stood tall beside their 
posters, confidently explaining their concepts to faculty, judges, and peers. The exhibition space, once filled with anxious whispers, 
now echoed with laughter, discussions, and admiration. One student who had earlier doubted her poster’s quality received praise 
from a faculty member, her face glowing with pride. Another group, whose members had argued earlier, presented seamlessly as 
a team. Beyond grades and rubrics, something deeper had shifted. Students had moved from fear to ownership, from hesitation 
to pride. The sense of community was strong; students clapped for each other, offered help to fix displays, and even celebrated 
others’ wins. The entire exhibition turned into a celebration of creativity, resilience, and mutual respect, proving that when guided 
with patience and purpose, students rise beyond their perceived limits.
 
This experience reaffirmed my belief that teaching is not confined to content delivery but extends to emotional men-
torship. When students are given trust, purpose, and space to express themselves, education becomes more than a 
task, it becomes a journey of character formation and self-discovery.

1. How can I model patience and gratitude when students face pressure during public
academic events?

2. What strategies help me transform moments of chaos into opportunities for collaboration 
and growth? 

3. How do I design learning experiences that build both academic confidence and emotional 
resilience?

Reflection Questions:

Nadeem Sarfraz
Lecturer
Information Technology
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193. Balancing Voices: Cultivating Respect
and Confidence in the Classroom

During a group activity in my computer science lecture, something quietly remarkable happened. A student who rarely spoke up 
shared a unique idea that immediately sparked interest among her peers. Her contribution was thoughtful, creative, and relevant, 
a moment worth celebrating. Yet, just as the group began to engage with her insight, the atmosphere was disrupted by two 
students chatting loudly nearby. Their conversation distracted others and broke the flow of discussion. Moments later, my Final 
Year Project students arrived late, adding another layer of interruption. What began as a promising session quickly turned into a 
fragmented one, and I found myself at a crossroads: how could I preserve the momentum of learning while managing discipline 
and inclusion?

The challenge was multifaceted. I needed to support the shy student’s confidence without letting the disruption overshadow 
her moment. At the same time, I had to address the behavior of the chatty students and guide the latecomers without creating 
embarrassment or resentment. The goal was to maintain a respectful, inclusive, and focused learning space, one where every 
voice mattered and accountability was upheld. Balancing encouragement with calm authority required emotional intelligence and 
strategic presence.

I began by affirming the quiet student’s idea, linking it directly to the group activity to show its value. I made sure her contribution 
was not lost in the noise. Then, I calmly addressed the disruptive behavior, asking the students to refocus and later following up 
privately to understand their concerns. I didn’t reprimand them publicly; instead, I chose a path of empathy and accountability. 
For the late FYP students, I listened patiently to their reasons and restarted their work with clear expectations. I reminded them of 
the importance of punctuality and professionalism, especially in the final year. Throughout, I practiced empathy and compassion 
alongside responsibility and accountability, ensuring that correction didn’t come at the cost of connection.

The results were encouraging. The shy student gained confidence, and her peers responded positively, engaging more deeply 
with her ideas. The disruptive students apologized and showed improved behavior in future sessions. The FYP students became 
more engaged and committed to better communication. What could have been a disjointed class turned into a cooperative one, a 
space where students felt heard, guided, and respected.

This experience showed that empathy, patience, and clear boundaries can turn a fragmented session into a
cooperative one. By valuing each voice and responding thoughtfully, I built trust and improved class dynamics.

1. How can I respond to classroom disruptions in ways that preserve dignity and
restore focus?

2. What practices help me balance encouragement with accountability during emotionally 
complex moments?

3. How do I model empathy and responsibility so students feel both supported
and guided?

Reflection Questions:

Nadeem Jabbar
Senior Lecturer
Information Technology
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194. From Stage Fright to Self-Belief: 
Mentoring Through Moments of Doubt

The Final Year Project exhibition was a defining moment for my supervisees, students who had spent months refining their 
ideas, revising their documentation, and preparing for this public showcase. Their project reflected not just technical skill 
but emotional investment. As the exhibition began, I noticed a shift in their demeanor. One student whispered, “Ma’am, 
what if I forget everything on stage?” Another quietly said, “Everyone is watching… what if we let you down?” Their anxiety 
wasn’t just about the audience, it was about living up to my expectations. I could feel the weight of their fear pressing 
against the pride they had earned.

The challenge was delicate. Despite being fully prepared, their sudden loss of confidence risked overshadowing a year’s 
worth of dedication. I knew that over-coaching in the final moments could backfire. What they needed wasn’t more instruc-
tion, they needed courage. My role was to build their confidence without shielding them from the experience. I had to help 
them see the exhibition not as a test, but as a celebration of their journey.

I chose to embody the Prophetic virtues of empathy and compassion. I practiced Think Win-Win, reframing the exhibition 
as a platform for growth, not judgment. I told them, “This exhibition is not about proving yourself to others, it’s about 
sharing your journey and showing how far you’ve come. I am already proud of you.” I applied the Trust & Inspire behavior 
of Extending Trust, reminding them that I believed in their preparation and ability to handle even the toughest questions. My 
words were not meant to instruct, they were meant to ease their burden and restore belief.

Gradually, I saw the transformation. Their faces softened, their breathing steadied, and their voices grew firmer. When their 
turn arrived, they began hesitantly, but soon their confidence emerged. One student later shared, “Ma’am, when you said 
you were already proud, it gave me the courage to just speak.” They delivered their presentation clearly and engaged with 
questions thoughtfully, drawing appreciation from faculty and visitors alike. The pride in their eyes afterward was a testimo-
ny to their growth, not just as students, but as individuals.

This experience reaffirmed that true mentorship goes beyond technical guidance, it requires emotional support 
rooted in prophetic virtues. By practicing compassion and extending trust, I helped my students turn fear into 
strength.

1. How can I support students emotionally during high-pressure academic moments
without over-coaching?

2. What practices help me build trust and courage in students facing self-doubt?

3. How do I model empathy and belief so students feel safe to grow beyond fear?

Reflection Questions:

Sara Aslam
Assistant Professor 
Biomedical Engineering
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Sara Aslam
Assistant Professor 
Biomedical Engineering

195. The Lesson Beyond Time:
Awakening Responsibility in Freshmen

It was a crisp Tuesday morning, the first 8 a.m. lecture for my freshmen class. The room buzzed with the energy of 
new beginnings: nervous excitement, sleepy faces, and the quiet promise of growth. Just as I began the session, 
two students hurried in, nearly thirty minutes late. Their faces carried a mix of guilt and exhaustion. The class turned 
briefly to look, and I stood at a crossroads: enforce discipline or extend understanding.

These students weren’t just late, they were still adjusting to university life. Their tardiness could have been treated 
as disobedience, but I sensed something deeper. This was an opportunity to build character rather than fear. The 
challenge was not only to restore order but to inspire them to see punctuality as a reflection of respect, commitment, 
and integrity. I wanted to guide them toward self-awareness, not shame.

I welcomed them in calmly and continued teaching without making a scene. After class, I spoke to them sincerely. 
I explained that being on time isn’t just about showing up, it’s about honoring your word and valuing others’ time. I 
shared how self-control, accountability, and discipline form the foundation of success. The class listened in silence, 
absorbing the deeper message. I applied Habit 5: Seek First to Understand, Then to Be Understood and Habit 1: Be 
Proactive, choosing influence over authority. Through a Trust & Inspire approach, I encouraged self-reflection instead 
of fear.

The impact was quiet but powerful. The students returned the next day on time, more alert and engaged. The class 
atmosphere shifted, there was a sense of mutual respect and shared responsibility. What began as a moment of 
disruption became a lesson in character formation.

True education is not about enforcing rules, it’s about awakening responsibility, nurturing potential, and 
leading with compassion that transforms behavior from within.

1 How can I use moments of student misbehavior to teach responsibility rather
than enforce fear?

2. What practices help me balance discipline with empathy in early-stage learners? 

3. How do I model wisdom and self-control so students internalize values through
experience?

Reflection Questions:
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196. Balancing Strength: Encouraging 
Students While Honoring Personal 
Roots

The week of September 9 was filled with anticipation and intensity as final year students prepared to present their projects 
at the exhibition. For many, it was the culmination of months of hard work, revisions, and late nights. As their instructor, I 
witnessed their journey, the excitement, the self-doubt, and the quiet determination. But this week was also personally de-
manding. As the only child to my parents, I had family responsibilities, social commitments, and my own need for emotional 
balance. Between professional duties and personal expectations, I found myself navigating multiple roles, teacher, daughter, 
mentor, and artist.

The challenges were layered. Some student groups hesitated or froze before the exhibition, unsure of how to present their 
work confidently. Internship students were juggling dual commitments and felt overwhelmed. At home, I had to remain 
emotionally present for my parents and extended family, especially during gatherings that held deep meaning for us. Amidst 
all this, I needed to stay grounded and emotionally available, both for my students and my loved ones.

I chose to lead with empathy and compassion. For the nervous student groups, I offered gentle prompts and reminded them 
that effort mattered more than perfection. I reframed the exhibition as a celebration of learning rather than a test. For the 
internship students, I provided structured advice to help them manage their time and reduce stress. At home, I gave my full 
presence to my parents, listening to their stories and sharing moments of joy. I also turned to painting, a personal hobby 
that allowed me to recharge and reflect. This blend of professional encouragement and personal grounding helped me stay 
emotionally balanced.

The results were heartening. Students presented with growing confidence, and many expressed pride in their creativity. 
Internship students regained control of their routines and felt more supported. My parents were proud to hear about the exhi-
bition’s success, and our family gatherings deepened our bonds. Painting, too, restored my inner calm and reminded me of 
the importance of self-care. The week, though demanding, became a testament to the power of positivity, gratitude, 
and emotional presence.

This week reminded me that positivity multiplies confidence. When I supported students with encouragement instead of 
judgment, they discovered their own courage, and I rediscovered my own strength through balance and gratitude.

1. How can I support students under pressure while maintaining emotional balance
in my personal life?

2 . What practices help me blend professional responsibility with personal well-being
and family connection? 

3. How do I model wisdom and self-control so students internalize values through
experience?

Reflection Questions:

Sara Aslam
Assistant Professor 
Biomedical Engineering
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197. Guardians of Integrity: Leading with 
Fairness in the Exam Hall

On Wednesday, October 8, 2025, I was assigned invigilation duty during the mid-term examinations. The classroom allocated 
for the session could accommodate only 40 students, yet nearly 70 were enrolled. The overcrowded space created immediate 
tension. Students were seated too closely, and the environment made it difficult to maintain discipline. As the exam began, I 
noticed students whispering, exchanging glances, and even attempting to pass notes. One student was caught using a mobile 
phone. The situation was no longer just a logistical issue, it had become a moral and disciplinary test for everyone involved.

The challenges were intense. Monitoring such a large group in a cramped space was physically and mentally exhausting. 
Multiple students attempted to cheat, and when warned, some protested. I had to remain composed while making quick, fair 
decisions. The most difficult part was ensuring that honest students were not discouraged by the actions of a few. I needed to 
uphold justice and fairness without creating fear or resentment.

I reminded myself of the Qur’anic command: “Indeed, Allah commands you to uphold justice and to do good.” (Surah An-Nahl 
16:90). I applied Habit 2: Begin with the End in Mind, focusing on the long-term goal of maintaining academic integrity. I re-
mained vigilant, walking between rows and discouraging communication. When I caught students cheating, I deducted 5 marks 
as a disciplinary measure. In the case of the student using a mobile phone, I cancelled the paper entirely, a firm but necessary 
step. I communicated each decision respectfully but firmly, modeling accountability and fairness. I also took time to appreciate 
the students who remained focused and honest, reinforcing that integrity is valued.

The exam concluded without further incidents. The room grew quieter and more focused after the initial enforcement. Some 
students later apologized, acknowledging their mistake. Others expressed appreciation for the fairness shown. I submitted a 
report to the examination committee, highlighting the space issue, which led to a discussion on improving room allocation. The 
administration appreciated the vigilance and prompt action. Most importantly, the experience strengthened students’ under-
standing that honesty is non-negotiable, and that fairness benefits everyone.

This experience reaffirmed that a teacher’s duty extends beyond content delivery, it includes upholding ethics, fair-
ness, and accountability. When discipline is guided by justice, it becomes a form of compassion.

1. How can I uphold academic integrity in high-pressure environments without
discouraging students?

2. What practices help me balance firmness with fairness during disciplinary situations?

3. How do I model justice and accountability so students internalize the value of honesty?

Reflection Questions:

Ranya Muqaddas
Lab Engineer
Information Engineering Technology
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198. Transforming Conflict into a Teaching 
Moment

As part of my teaching responsibilities, I regularly engage with undergraduate students in both theoretical and laboratory settings. 
On Thursday, during a classroom session, an unexpected situation arose that tested my ability to lead with both authority and 
empathy. A student misbehaved in a way that disrupted the flow of the lecture. The atmosphere shifted from focused learning 
to tension and distraction. For a moment, the classroom felt suspended, students looked to me, waiting to see how I would 
respond.

The misbehavior posed several challenges. First, it threatened the discipline of the classroom and risked distracting other 
students from their learning. Second, it placed me in a position where my response would set the tone for how conflicts and mis-
conduct are handled in the class. An impulsive or harsh reaction could have escalated the issue, damaged trust, and diminished 
respect. On the other hand, silence might have been perceived as weakness or lack of control. I needed to act in a way that 
preserved the learning environment while modeling the values I hoped to instill.

Drawing upon the virtue of patience, I chose to remain calm and composed. Instead of reacting emotionally, I addressed the 
student respectfully, listening first to understand their perspective before guiding them toward better conduct. I applied Habit 5: 
Seek First to Understand, Then to Be Understood, prioritizing empathy over confrontation. This allowed me to uphold the dignity 
of the student while reinforcing the boundaries of respectful behavior within the classroom. I reminded the class that discipline is 
not about dominance, but about mutual respect and shared responsibility.

The immediate outcome was the restoration of order. Other students observed the exchange and recognized that discipline could 
be maintained without hostility. The student in question, though initially resistant, later showed improved behavior. In subsequent 
sessions, they participated more constructively and even apologized privately. On a broader level, this approach strengthened 
trust between me and the class. Students saw that I was willing to lead with understanding, and that respect and patience were 
not just expected, they were practiced.

This experience reinforced the principle that patience transforms challenges into teaching moments. By practicing 
patience and empathetic communication, I not only resolved the conflict but also modelled constructive behavior 
for the entire class.

1. How can I respond to classroom disruptions in ways that preserve dignity and
promote growth?

2. What practices help me balance authority with empathy during moments of conflict?

3. How do I model patience and respectful correction so students learn from challenges?

Reflection Questions:

Amber Tariq
Lab Engineer 
Department of Electrical Engineering
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199. Ensuring Fairness in Result Transition: 
A Leadership Test

Our institution underwent a system transition, moving student results from the older UMS platform to the new ERP system. While 
the shift promised long-term efficiency, it brought with it an unexpected and serious issue. Several students who had previously 
been declared “pass” were now shown as “fail” in the new system. The change was abrupt and confusing, and it triggered a 
wave of stress, complaints, and fear among students who felt unjustly treated. The credibility of the examination process was 
suddenly at stake.

The challenge was urgent and delicate. Any delay or negligence could have led to a loss of trust in the system, affecting both 
student morale and the department’s reputation. The students were understandably upset, and the examination team was over-
whelmed. I knew that resolving the issue quickly and fairly was not just a technical task, it was a leadership test. I had to act with 
clarity, empathy, and strategic focus.

I took the initiative to coordinate directly with the examination team. I began by investigating the discrepancies thoroughly, ensur-
ing that no assumptions were made. I clarified the situation with transparency and worked to restore the rightful status of affected 
students. I communicated openly with them, acknowledging their concerns and assuring them that the process would remain fair 
and unbiased. I practiced the virtue of justice and fairness, and applied Habit 4: Think Win-Win, ensuring that both institutional 
integrity and student rights were protected.

The consequences were positive and far-reaching. The students’ records were corrected, and their trust in the evaluation process 
was preserved. My proactive involvement strengthened collaboration between the academic and exam teams, creating a model 
for how future transitions should be handled. Students expressed appreciation for the transparency and care shown, and the 
department’s credibility was reaffirmed.

I learned that upholding fairness requires both vigilance and immediate action. By resolving issues proactively and 
transparently, a leader can maintain institutional credibility while ensuring justice for students.

1. How can I respond to system errors in ways that protect both student rights and
institutional integrity?

2. What practices help me model fairness and transparency during administrative
transitions?

3. How do I build trust by acting decisively and empathetically in moments of confusion?

Reflection Questions:

Dr. Rao Muhammad Asif
Associate Professor & Program Leader
Information Engineering Technology
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200. Inspiring a Demotivated Student:
Reigniting Purpose Through Compassion

It was a quiet afternoon, the kind that usually passes without incident, when a student approached me. Though I was occupied 
with other tasks, something in his tone stopped me. His voice carried a weight that was hard to ignore, a mix of discouragement, 
sadness, and quiet desperation. His expression lingered in my thoughts long after he left. Later that day, I made the decision to 
reach out to him directly. I gently asked if he was okay and assured him that he could share his feelings if he felt comfortable. After 
a moment of hesitation, he opened up.

He admitted that he was losing motivation and questioning the very purpose of his studies. “What’s the point of all this effort if it 
only comes down to grades?” he asked, his words filled with frustration and sorrow. It was clear that this wasn’t a question about 
academics, it was a question about meaning. The challenge before me was not to help him pass a test, but to help him rediscover 
his inner “why.” He wasn’t struggling in ability; he was struggling in spirit. I knew that this moment required more than advice, it 
required emotional mentorship.

I chose not to lecture or dismiss his feelings. Instead, I listened silently, allowing him the space to pour out his emotions without 
interruption. When he finished, I gently reassured him of his potential and reminded him that education is not just about grades, it’s 
about building skills, resilience, and future opportunities. I shared real-life stories of individuals who once felt lost but later discov-
ered meaning in their struggles. I spoke about the importance of belief in Allah and gave the example of our utmost leader, Prophet 
Muhammad (PBUH), whose life was filled with trials that ultimately led to transformation and guidance for humanity.

To anchor our conversation, I shared the Qur’anic verse: “Indeed, with hardship [will be] ease.” (Surah Ash-Sharh 94:6). The verse 
offered him hope, a reminder that his current challenge was not permanent, but a stepping stone toward growth. I encouraged him 
to see his struggle as part of a larger journey, one that would shape his character and prepare him for future success.

Gradually, I saw a shift in his demeanor. The frustration softened into reflection, and his eyes held a spark of relief. He admitted 
feeling lighter and more motivated to move forward. He left with a renewed sense of direction, carrying not just academic advice, 
but emotional support and spiritual encouragement.

That day reminded me that students don’t just need academic guidance, they need encouragement for their hearts. 
A teacher’s role is not only to explain concepts but also to inspire purpose.

1. How can I support students who are struggling with motivation beyond academics?

2. What practices help me connect emotional mentorship with spiritual
encouragement?

3. How do I model compassion and wisdom so students rediscover purpose in
their learning journey?

Reflection Questions:

Eisha Nawaz
Lab Engineer Cum Lecturer
Department of Electrical Engineering
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One day, I received a WhatsApp message from an unknown number claiming to be from a courier service. The sender 
informed me about a parcel delivery that required an advance payment. At first glance, the message seemed routine, 
but something felt off. I hadn’t placed any recent orders, and the details didn’t match any known service. The language 
was convincing, and the delivery information appeared legitimate, but I sensed it was a scam.

The challenge was subtle but serious. The scammer used persuasive tactics to gain my trust, hoping I would share 
personal or financial information. Recognizing scams like these requires presence of mind, quick judgment, and a strong 
ethical compass. The risk wasn’t just financial, it was about protecting digital identity and maintaining personal integrity 
in an increasingly deceptive online world.

I responded immediately and clearly. I stated that I had not ordered any parcel and would not accept or pay for anything 
I did not request. I avoided clicking any links, sharing verification codes, or continuing the conversation. I maintained 
calmness and clarity, ensuring I did not fall into the trap. I applied Habit 3: Put First Things First, prioritizing safety over 
curiosity or convenience. My response was firm, ethical, and grounded in awareness.

The consequences were reassuring. My timely and cautious response protected my personal information and prevented 
any potential hacking or fraud attempt. The scammer stopped messaging after realizing I was aware of the deceit. I also 
became more vigilant about online interactions, learning to spot red flags and avoid risky engagements. This experience 
reinforced the importance of honesty, integrity, and digital awareness in everyday life.

Beyond personal safety, I realized that such moments are opportunities to educate others. I shared the incident with 
colleagues and students, encouraging them to be cautious and informed. In a world where digital threats are becoming 
more sophisticated, ethical vigilance is not just a personal responsibility, it’s a communal one.

I learned that staying cautious, informed, and ethical is essential in maintaining trust and security both 
digitally and personally.

201. Cybersecurity Awareness and 
Integrity in Action

1. How can I model ethical vigilance in everyday digital interactions?

2. What practices help me prioritize safety and integrity when faced with online
deception?

3. How do I use personal experiences to educate others about cybersecurity and ethical 
awareness?

Reflection Questions:

Eisha Nawaz
Lab Engineer Cum Lecturer
Department of Electrical Engineering
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Education is every child’s fundamental right, yet many students from underprivileged backgrounds struggle to continue their studies due 
to a lack of resources. Often, they cannot afford books or other essential materials, and this gap becomes a barrier in their academic 
journey. In such moments, the role of a teacher extends far beyond instruction; it becomes one of guidance, support, and compassion. 
One such moment unfolded in my classroom, a quiet but powerful reminder of what it truly means to be an educator.

Among my students was a young man who faced significant financial hardship. He was unable to purchase the required textbooks, and 
this shortage began to affect his preparation for exams. I noticed the quiet anxiety on his face, the way he avoided eye contact during 
discussions, the hesitation in his voice when asked about assignments. His silence spoke volumes. It became clear that his education 
was being compromised not because of a lack of ability, but because of circumstances beyond his control.

The challenge was not academic, it was emotional and ethical. How could I allow a student’s potential to be stifled by something as 
solvable as access to books? The deeper challenge was to help without making him feel embarrassed or different from his peers. I 
needed to preserve his dignity while removing the obstacle in his path. It was a moment that called for humility, empathy, and quiet 
service.

I decided to step in. Without drawing attention or making him feel singled out, I purchased the necessary books from my own pocket 
and handed them to him discreetly. Along with the books, I offered words of encouragement. I told him not to give up on his education-
al journey under any circumstances. I reminded him that difficulties are temporary, but the fruits of perseverance last a lifetime. I shared 
stories of others who had overcome similar challenges, reinforcing that his situation did not define his future.

This small act was not just about providing books; it was about practicing generosity, empathy, and selflessness. By spending from my 
own earnings, I learned the value of giving. By prioritizing his education over my own comfort, I practiced sacrifice. And by sharing in his 
burden, I embraced true compassion. These virtues, though simple in action, carried profound meaning in shaping both his journey and 
my own.

From a leadership perspective, I saw this as an embodiment of Think Win-Win, a principle from the 7 Habits framework. The student 
gained the resources he needed, while I experienced the inner peace that comes from serving others. It was also a moment of Trust 
and Inspire, where supporting and caring for a student instilled in him confidence and hope. The impact extended beyond the individual. 
The classroom environment became more supportive, collaborative, and humane. Other students were inspired by the gesture, realizing 
that education is not just about competition but also about caring for one another.

This experience proved to me that teaching is not only about imparting knowledge, but also about supporting the aspira-
tions of students and helping them believe in their own potential.

202. Beyond Teaching, Supporting a
Student’s Dream 
Rahil Ahsen
Manager
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)

1. How can I support students facing personal or financial challenges without
compromising their dignity?

2. What practices help me model compassion and service in everyday classroom
interactions?

3. How do I create a learning environment where empathy and generosity inspire
collective growth?

Reflection Questions:
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It was a day that tested both my physical endurance and emotional strength. A lady from my acquaintances had reached out earli-
er in the week, requesting a glucometer to monitor her sugar levels at home. She had no one to assist her, and I had promised to 
arrange and deliver the device. On Monday, I managed to secure the glucometer, planning to deliver it the following day. But life, 
as it often does, had other plans.

Tuesday began with an emergency. My father, who had been feeling unwell, suddenly experienced severe breathing difficulties. I 
rushed him to the hospital, where he was kept under observation for two hours. After returning home, I prepared his medication 
and made soup to comfort him. But his condition worsened again, and I had to take him back to the emergency room. The hours 
passed in a blur of worry, care, and exhaustion.

By the time we returned home, I was physically drained and emotionally spent. All I wanted was to rest. But then I remembered 
the lady waiting for the glucometer. Despite my fatigue, I knew she was relying on me. Her need hadn’t disappeared just because 
my day had been difficult. I paused, reflected, and chose to honor my commitment. I picked up the device and made my way to 
her home.

When I handed her the glucometer, her face lit up with gratitude. She thanked me with heartfelt prayers, her words filled with 
sincerity. In that moment, something shifted within me. The exhaustion I had carried all day began to fade. Her happiness and 
relief became my reward. I realized that service, when chosen over comfort, becomes a source of healing not just for the receiver, 
but for the giver as well.

This experience reminded me that true compassion is not always convenient. It often asks us to stretch beyond our limits, to give 
when we feel empty, and to care when we ourselves need care. But it is in these moments that the essence of service shines 
brightest. I didn’t just deliver a medical device, I delivered hope, reliability, and a reminder that kindness still exists in the world.

Always put service in front of you. Try to make others happy, it will keep you happy in return.

203. Service in Fatigue: Choosing
Compassion Over Comfort

1. How can I prioritize acts of service even when I’m physically or emotionally
exhausted?

2. What practices help me balance personal care with selfless compassion?

3. How do I model humility and empathy so others feel supported and valued in
times of need?

Reflection Questions:

Sundus Wajid
Contractual Faculty Member 
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Some traditions are not written in books or carved in stone, yet they leave the deepest impressions on our lives. One such 
tradition was set by my late father, a man of quiet dignity and unwavering compassion. He believed that anyone who worked 
in our home, whether a laborer, a mason, or a gardener, should be treated with the utmost respect. His way of honoring 
their effort was simple yet profound: he would always offer them food and tea, served with warmth and sincerity. This act, 
though small in appearance, reflected his deep belief in humility, service, and brotherhood.

After his passing, the challenge became clear. In many families, such traditions fade with time. Children, caught in the rush 
of modern life, often forget the values their parents lived by. But for us, forgetting was never an option. We felt a sacred 
responsibility to carry forward his legacy, not just out of love for him, but because we believed in the values he embodied. 
We knew that continuing this tradition would not only honor his memory but also keep alive the spirit of generosity he so 
effortlessly practiced.

Whenever someone comes to work at our home, we make sure to offer them food and tea, just as our father did. We do it 
quietly, without fanfare, and with the intention of following the path of our beloved Prophet Muhammad (SAW), who taught 
us that the best among us are those who serve others with sincerity. Our dusterkhawan remains open, not just as a table for 
meals, but as a symbol of inclusion, respect, and shared humanity
.
The impact of this practice is deeply moving. Often, when we serve someone, they remember our father with kind words 
and heartfelt prayers. His friends and acquaintances still speak of his kindness, and in those moments, we feel a profound 
sense of joy. It is as if his presence lingers in the blessings we receive. These moments remind us that acts of service, no 
matter how small, ripple through time and touch hearts in ways we may never fully understand.

I believe that parents and forefathers should pass on a legacy of good deeds, and it is the duty of children to 
uphold these traditions, for the goodness of this world and the hereafter.

204. A Father’s Legacy: Serving with 
Humility and Heart

1. How can I preserve and honor the virtuous traditions passed down by my elders?

2. What practices help me model humility and service in everyday interactions?

3. How do I ensure that acts of kindness become part of my family’s spiritual legacy?

Reflection Questions:

Mehwish Konwal
Contractual Faculty Member 
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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Mehwish Konwal
Contractual Faculty Member 
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)

It was a day I will never forget. I received a call that my mother and brother had been in a serious accident, and my 
mother’s condition was critical. In that moment, everything around me seemed to blur. My heart pounded with fear, and 
my mind raced with worst-case scenarios. Yet, I knew I had to stay composed, not just for myself, but for my family.

The challenge was immense. In such moments, panic is natural. But I understood that my reaction would influence 
others. If I broke down, my siblings would lose hope. If I stayed calm, I could be a source of strength. I chose to rely on 
faith, patience, and emotional control. Throughout the journey to the hospital, I prayed silently, asking Allah for mercy and 
healing. My fears were real, but I kept them in check, focusing instead on what needed to be done.

When I arrived, I found my siblings looking to me for reassurance. My composure gave them courage. We supported 
each other, and slowly, the situation stabilized. My mother received the care she needed, and we felt the power of collec-
tive strength rooted in belief. That day, I learned that belief in Allah is not just a spiritual concept, it is a lifeline in moments 
of crisis.

We should never lose hope in Allah, because what He can do for us, no one else can.

205. Faith in the Face of Fear:
A Test of Inner Strength

1. How can I remain emotionally grounded during moments of crisis?

2. What practices help me strengthen my faith when fear threatens to overwhelm me?

3. How do I model spiritual resilience, so others feel supported in difficult times?

Reflection Questions:
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During a routine class session, a student made a gender-biased comment, intended as a joke, but clearly 
inappropriate. The remark disrupted the classroom atmosphere and risked encouraging others to follow suit. 
The laughter that followed was brief, but the discomfort it caused lingered. I knew I had to act quickly to prevent 
further harm and restore a respectful environment.

The challenge was to manage the situation without escalating it. I redirected the discussion to a neutral topic, 
calming the room and preventing the comment from gaining traction. After class, I spoke privately with the 
student. I asked him why he had made the remark. He admitted it was meant for fun, not harm. I explained 
that even jokes can hurt, and that respect must be maintained at all times. I reminded him that our words carry 
weight, and that humor should never come at the expense of someone’s dignity.

To his credit, the student listened attentively. He acknowledged his mistake and promised not to repeat it. I 
appreciated his honesty and willingness to learn. The incident became a teaching moment, not just for him, but 
for me as well. It reminded me that as educators, we are not only responsible for academic instruction but also 
for shaping the moral compass of our students.

Even for the sake of fun, we should never say words that hurt others. Respect must always come 
first.

206. Words That Hurt:
Teaching Respect Beyond Humor

1. How can I guide students to recognize the impact of their words, even
when spoken in jest?

2. What practices help me create a classroom culture rooted in respect and empathy?

3. How do I model emotional intelligence when addressing sensitive behavior?

Reflection Questions:

Mehwish Konwal
Contractual Faculty Member 
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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It was a regular classroom session, and the students were midway through their group presentations. The atmosphere was 
lively, filled with anticipation and nervous energy. Each group had prepared thoroughly, and the audience was engaged. As 
one student stepped forward to deliver his part, something unexpected happened, he froze. His mind went blank, and he stood 
there, visibly nervous and embarrassed. His group members looked on helplessly, unsure of how to respond. The room grew 
tense, and I could sense the pressure building.

The challenge in that moment was delicate. I needed to rescue the flow of the presentation without shaming the student or 
making him feel inadequate. At the same time, I had to maintain the confidence of the group and ensure that the presentation 
didn’t collapse. A harsh reaction or public correction could have deepened the student’s anxiety and discouraged others from 
participating in the future. The situation demanded empathy, humility, and strategic presence.

I chose to respond with calm and compassion. I walked over and gently whispered a few key words to help him recall his 
part. My gesture was subtle, designed to preserve his dignity. Simultaneously, I adjusted my own section of the presentation 
to cover the gap, ensuring continuity. I applied Habit 6: Synergize, turning the challenge into an opportunity for teamwork. My 
tools were not authority or correction, they were encouragement and emotional support.

The impact was immediate. The student regained his composure, continued his part, and the presentation moved forward 
smoothly. His group members, seeing the support extended, felt motivated to cooperate and uplift one another. What could 
have been a moment of embarrassment became a lesson in collaborative leadership. The classroom atmosphere shifted from 
tension to trust.

I realized that leadership in class means lifting others when they stumble. Small setbacks can become opportu-
nities to strengthen trust, adaptability, and shared success.

207. When Words Fail:  Supporting a 
Struggling Presenter with Empathy

1. How can I respond to student setbacks in ways that preserve dignity and
momentum?

2. What practices help me model teamwork and empathy during classroom challenges?

3. How do I create a learning environment where mistakes become opportunities for 
growth?

Reflection Questions:

Kashif Raza
Lecturer
Department of English Language & Linguistic
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During a pronunciation practice session, a student stood up to participate. He was eager, but as he spoke, he mispronounced 
a word. The mistake was minor, yet several classmates laughed. The laughter, though perhaps unintentional, created discom-
fort. The speaker’s face fell, and the energy in the room shifted. What had started as a moment of learning quickly became a 
moment of embarrassment. I knew I had to act, not just to restore order, but to rebuild trust.

The challenge was to address the situation without creating further tension. I needed to help students understand that 
mistakes are a natural part of learning, especially in language development. At the same time, I had to protect the dignity of 
the student who had spoken and ensure that the classroom remained a safe space for participation. The moment called for 
compassion, fairness, and emotional intelligence.

I calmly addressed the class. I reminded them that language learning is about progress, not perfection. I acknowledged the 
speaker’s courage to participate and appreciated the effort he had shown. I emphasized that true success comes when we up-
lift one another rather than criticize. I applied Habit 4: Think Win-Win, encouraging students to see that mutual respect benefits 
everyone. My tone was firm but kind, designed to educate rather than reprimand.

The atmosphere softened. The class collectively apologized, and encouragement replaced laughter. Over time, I noticed a shift 
in behavior. Students began supporting each other’s learning efforts more genuinely and respectfully. The classroom trans-
formed into a space where mistakes were welcomed as stepping stones, not mocked as failures.

Leadership means modeling compassion and fairness, especially in moments of discomfort. Every mistake can 
become a step toward mastery.

208. Encouraging Respectful Support:
Turning Laughter into Learning

1. How can I turn moments of embarrassment into opportunities for empathy and 
growth?

2. What practices help me foster a classroom culture of respectful support?

3. How do I model humility and fairness so students feel safe to participate?

Reflection Questions:

Kashif Raza
Lecturer
Department of English Language & Linguistic
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It was midweek, and I could sense a quiet fatigue settling over my colleagues. The usual energy in the department had dimmed 
slightly, not due to any specific crisis, but from the steady accumulation of routine responsibilities, deadlines, and the emotional 
weight of teaching. As Head of Department, I’ve always believed that leadership is not confined to professional guidance alone. It 
must also include nurturing human connection, especially in moments when the team’s morale begins to wane.

Recognizing this, I decided to arrange a casual tea break for the team, nothing elaborate, just a simple gathering with tea and light 
snacks. My intention was not to host a formal meeting, but to create a space where people could breathe, share, and reconnect. I 
hoped that stepping away from the usual structure would allow for more open and honest conversation.

As we gathered, the atmosphere shifted almost immediately. The stiffness of hierarchy gave way to warmth. Instead of discussing 
reports or upcoming tasks, I invited everyone to speak about their thoughts, challenges, and even the small joys they were experi-
encing outside of work. Some shared how they were struggling to balance lesson planning with family time. Others spoke about the 
emotional toll of late nights and the quiet sacrifices they made to meet expectations. I listened, not to respond, but to understand.

I practiced Habit 5: Seek First to Understand, Then to Be Understood. I didn’t interrupt with solutions or advice. I simply held space 
for their voices. When the time felt right, I shared my own reflections, the challenges of balancing my role as HOD with my responsi-
bilities as a father and husband. My vulnerability seemed to resonate with them. The conversation became more human, more real.

What unfolded was remarkable. Faces softened. Laughter sparked. A sense of camaraderie emerged that had been missing in the 
rush of daily tasks. That simple tea break became more than a pause, it became a platform for mutual motivation, empathy, and 
trust-building. I realized that when leaders invest in small, genuine gestures, they create ripple effects that strengthen the emotional 
fabric of a team.

By the end of the break, everyone returned to work not only refreshed but also more connected. The energy had shifted. We were 
no longer just colleagues, we were a team. And I left the gathering with a renewed belief that empathy and teamwork are not 
built solely through structured meetings, but through meaningful, informal interactions that honor the human side of 
leadership.

209. Brewing Belonging: A Tea Break 
That Built Trust

1. How can I create informal spaces that strengthen trust and connection within my team?

2. What practices help me lead with empathy during emotionally low periods?

3. How do I model humility and service in leadership without relying on formal
authority?

Reflection Questions:

Dr. Ali Akbar Al Azhari
Professor
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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On Saturday, October 4th, I was invited to speak as a keynote speaker at a seminar in Mansora, Lahore, in celebration of 
Teacher’s Day. The event brought together a diverse audience, professors, researchers, students, and educationists, all 
gathered to reflect on the role of education in shaping society. As Head of the Department of Religious Studies, I felt deeply 
honored, but also aware of the responsibility that came with representing not just my department, but the values of Islamic 
scholarship in such a distinguished setting.

The theme of the seminar, the role of education in character building, resonated deeply with me. It is a subject that lies at the 
heart of Islamic teachings. As I stepped up to the podium, I made a conscious decision: I would not deliver a conventional 
academic lecture. Instead, I would speak from the heart. I drew upon Qur’anic principles and the life of the Prophet Muhammad 
(PBUH) to emphasize that education must be more than the transmission of information, it must be a means of moral transfor-
mation.

I spoke about how true success in teaching lies in shaping personalities anchored in honesty, compassion, and responsibility. I 
blended historical examples with contemporary challenges, showing how Islamic ethics remain timeless and essential in today’s 
world. I practiced Habit 2: Begin with the End in Mind, ensuring that my words pointed toward the ultimate goal, nurturing 
generations who carry strong moral character.

As I spoke, I could feel a connection forming with the audience. Students nodded in agreement. Teachers took notes. Scholars 
appreciated the balance between classical insight and modern application. I did not position myself as an authority, but as a 
humble servant of knowledge, eager to share and also to learn. This approach, rooted in wisdom and sincerity, helped build 
trust and inspired others to see leadership not as command, but as a responsibility of service.

By the end of the seminar, several participants approached me with gratitude. They shared how my words had given them new 
perspectives on their teaching practice. In that moment, I felt a renewed sense of growth in my own personality. My confidence 
as an academic leader deepened. My vision for education became clearer. And I saw more vividly my role as a bridge between 
tradition and modernity.

Whenever knowledge is shared sincerely for the sake of Allah, it not only touches the hearts of others, it refines 
the character of the speaker himself.

210. Teaching from the Heart: A Keynote 
Rooted in Character

1. How can I ensure that my teaching inspires both intellectual and moral development?

2. What practices help me lead with sincerity and wisdom in public speaking?

3. How do I model humility and service when representing my institution?

Reflection Questions:

Dr. Ali Akbar Al Azhari
Professor
Chaudhry Abdul Khaliq Centre for Contemporary Islamic Sciences (CAKCCIS)
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One afternoon, a mother walked into my office, visibly distressed. Her son had missed the official deadline for university enrollment 
due to unforeseen family circumstances. She feared that this delay would cost him his academic year and derail his future. Her voice 
trembled with worry, and her eyes reflected helplessness. She had no understanding of the process and felt lost in a system she didn’t 
know how to navigate.

The challenge was significant. University policy rarely allows late admissions without strong justification, and the deadline had already 
passed. I knew that bending rules arbitrarily could compromise institutional integrity, but I also recognized that compassion and fair-
ness must guide our decisions. The real test was whether I could uphold policy while still honoring the human side of the situation.

I listened attentively, practicing empathy and responsibility. I reassured her that I would explore every possible option. I immediately 
contacted the concerned department and the Registrar’s office, explained the situation, and reviewed provisions for special approval. 
I guided her step by step through the documentation process, ensuring she felt supported and informed. I submitted the request 
formally, advocating for her son with sincerity and clarity.

The outcome was heartening. With timely communication and approval from the competent authority, her son was successfully 
enrolled despite the missed deadline. The mother expressed deep gratitude, and the student regained hope and motivation. I saw 
firsthand how proactive problem-solving rooted in empathy can restore trust and transform lives.

This experience reaffirmed that rules can be applied fairly without losing their human touch. When empathy is paired 
with accountability, leadership becomes a source of healing and hope.

211.	 Restoring Hope: Helping a Mother 
Navigate Enrollment After Deadline

1. How can I uphold institutional policies while remaining compassionate and flexible?

2. What practices help me guide others through complex systems with empathy?

3. How do I model fairness and responsibility in moments of procedural challenge?

Reflection Questions:

Usman Arshad
Manager Accounts
Registrar Secretariat
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During one of my classes this week, I noticed a shift in the students’ energy. Several appeared discouraged, weighed down by 
personal and academic pressures. Their expressions reflected anxiety, and their posture spoke of uncertainty. I sensed that they 
were not just struggling with coursework, but with deeper questions about their future. I saw an opportunity to offer more than 
academic instruction, to offer spiritual guidance.

The challenge was to help them shift their mindset. Many students today rely solely on their own efforts or external resources, 
forgetting that true peace and success come when the heart is connected to the Creator. I wanted to help them move from 
self-dependence to Tawakkul, conditional reliance on Allah Almighty. But this required more than a lecture; it required a heartfelt 
conversation.

I began with a simple question: “Who do we rely on when things don’t go as planned?” This sparked a meaningful discussion. I 
shared stories from the lives of the Prophets, how Prophet Ibrahim (A.S.) trusted Allah even when thrown into the fire, and how 
Prophet Muhammad (PBUH) relied on Allah during the most difficult moments of his mission. I explained that Tawakkul doesn’t 
mean abandoning effort, it means doing our best and leaving the result to Allah, trusting that He always chooses what’s best.

The atmosphere in the class transformed. Students began reflecting deeply. One shared that she had been anxious about her 
upcoming exams but now felt more peaceful after understanding Tawakkul. Others expressed gratitude for the reminder. The 
room, once heavy with worry, became filled with hope and spiritual clarity.

This experience reminded me that true motivation doesn’t come from worldly assurances but from spiritual faith. 
When hearts are connected to Allah, challenges become manageable and success becomes meaningful.

212. Faith Over Fear: Teaching Tawakkul 
in Times of Uncertainty

1. How can I help students reconnect with spiritual values during moments of stress?

2. What practices help me teach Tawakkul in a way that inspires both effort and trust?

3. How do I model faith-based leadership that uplifts others emotionally and spiritually?

Reflection Questions:

Usman Arshad
Manager Accounts
Registrar Secretariat
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At the beginning of the new academic year, I stepped into my role as Head of the BBA Program with a renewed sense of responsibility. 
The vision was clear: to elevate our programs not only through improved systems, but through a culture anchored in shared values. I had 
long believed that true institutional progress emerges when leadership across departments aligns around a unified purpose rather than 
isolated achievements. With this conviction, I invited the program leaders of BBA, BS Digital Marketing, and BS Digital Media to a collabo-
rative strategic discussion, one that could potentially shift how we saw ourselves as educators and how we shaped our students’ journeys.

The challenge, however, surfaced almost immediately. Each program operated with its own priorities, timelines, and internal pressures. 
The BBA team was focused on curriculum reforms and accreditation needs, the Digital Marketing program prioritized industry linkages, 
and the Digital Media faculty emphasized creative output and student-led projects. All of these efforts were valuable, yet they existed in 
separate lanes. The absence of a shared value framework meant our decisions often moved in parallel but rarely converged. The real test 
before me was to redirect the collective mindset from “my program” to “our mission,” transforming competition into collaboration and 
individual strengths into institutional synergy.

I chose not to approach this as a directive, but as an opportunity for co-creation. Instead of presenting a predefined roadmap, I facilitated 
conversations that encouraged each leader to articulate their aspirations, challenges, and hopes for their respective programs. As we 
spoke, I asked questions that shifted the dialogue from operational details toward deeper purpose, what kind of graduates we wanted to 
produce, which values should define our academic culture, and how collaboration could amplify our impact. Slowly, the atmosphere in 
the room changed. Defensive tones softened, thoughtful pauses grew longer, and openness began replacing assumptions. The program 
leaders began to see themselves not as guardians of individual departments but as partners in a collective mission.

As the discussion matured, we began identifying the values that could anchor our shared vision. Through reflective dialogue, the group 
converged on four guiding pillars: Innovation, Accountability, Inclusivity, and Wisdom. These values were not just abstract ideals; they 
represented the essence of who we aspired to be as educators and mentors. With these principles in place, the team experienced a shift 
from fragmented focus to aligned purpose. A new energy emerged, one fueled by trust, respect, and a shared desire to uplift both faculty 
and students.

The results were immediate and meaningful. Silos began to dissolve as faculty members willingly sought each other’s perspectives. 
Collaboration replaced territorial thinking, and decision-making became more transparent and inclusive. Programming initiatives started 
aligning more naturally, and conversations that once revolved solely around tasks now gravitated toward values, student growth, and 
long-term vision. The strategic framework we had co-created evolved into more than a document, it became a living compass that guided 
meetings, planning, and everyday choices.

In reflecting on this experience, I realized that leadership is not defined by authority but by the courage to invite others into shared owner-
ship. It is easy to lead by instruction, but far more powerful to lead by inspiration. When individuals are given voice, trust, and ownership, 
they rise beyond expectations. As educators, our greatest impact does not come from rigid structures, but from nurturing environments 
where people feel included, heard, and valued. True transformation happens when leadership shifts from control to collabora-
tion, and from hierarchy to shared purpose.

213. Leading with Shared Purpose: A Journey 
Toward Value-Driven Transformation
Dr. Ali Sajjad
Assistant Professor & Program Leader
Chaudhry Abdul Rehman Business School (CARBS)

1. How can I strengthen a culture of shared purpose within my own team or department?

2. Which values should guide my leadership decisions, and how consistently do I apply them?

3. What steps can I take to encourage collaboration over competition in academic or
professional settings?

Reflection Questions:
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The third session of the Leading with Character course arrived with a unique sense of significance. Many of the students seated 
before me were experiencing their very first semester at the university, and their faces reflected a delicate blend of curiosity and 
uncertainty. My intention that day was not merely to introduce the first virtue, Belief in Allah, but to open a doorway for them to 
explore their inner world with sincerity and purpose. I knew that if this session touched their hearts, it could shape how they viewed 
their journey ahead, not only as students, but as individuals seeking meaning, resilience, and direction.

The challenge became evident the moment I began. The new students were attentive, yet disconnected from the reflective depth 
the earlier cohort had already developed. They needed warmth, context, and assurance before they could comfortably step into 
a conversation about belief. The concept of Belief in Allah, if presented superficially, could easily become ritualistic rather than 
transformative. I realized that the session must bridge emotional distance and help them see belief as a personal anchor, something 
that grounds strength in uncertainty and humility in success. This required not just teaching but creating a safe space where they felt 
seen, valued, and inspired.

To build that connection, I first invited continuing students to share their earlier reflections. Their honesty softened the environment 
and eased the hesitation in the newer ones. When it was time to introduce the virtue, I did not present belief as a rule or doctrine, 
but as a relationship, one that shapes choices, clarifies intentions, and fills life with meaning. I shared simple stories of how faith 
influences a leader’s courage and character, and how belief can transform ordinary decisions into purposeful actions. The more we 
talked, the clearer it became that the students needed not perfection, but permission to explore belief at their own pace.

I then guided them through the reflective assignment, emphasizing sincerity over performance. Many students approached the task 
with curiosity, and I encouraged open conversations, gentle questions, and thoughtful pauses. Some stayed afterward, seeking 
guidance or sharing personal struggles, moments that revealed the depth of their inner worlds. One student, who had drifted from 
his spiritual practices, expressed how the session rekindled something he thought he had lost. Another said she finally understood 
that leadership begins not with authority, but with intention.

As I walked out of the classroom that day, my heart felt lighter. The session had blossomed into more than a lecture, it had become 
an experience of connection and awakening. I realized yet again that teaching character requires embodying it. When educators lead 
with authenticity, students find the courage to reflect honestly. True leadership begins when belief transforms into purpose, 
and purpose transforms into action.

214. Belief as the Beginning: Awakening
Purpose in New Learners

1. How does belief influence the way I make decisions in moments of pressure or uncertainty?

2. In what ways can I strengthen my inner purpose as I grow academically and personally?

3. What practices can help me transform belief into meaningful action in my daily life?

Reflection Questions:

Dr. Muhammad Zia Aslam
Assistant Professor
Chaudhry Abdul Rehman Business School (CARBS)
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The moment the student asked an advanced question, the room fell into a silence heavier than usual. All eyes turned toward me 
with the expectation that a teacher must always have the right answer, the authoritative explanation, the perfect response. For a split 
second, I felt that familiar pressure, to appear confident, knowledgeable, and composed. Yet something within me resisted the im-
pulse to pretend. Instead, I smiled gently and said, “That’s a great question. I’m not completely sure, but let’s find out together.” The 
tension eased immediately. What could have become an uncomfortable moment transformed into a shared curiosity. The students 
leaned in not because I had all the answers, but because I allowed us to explore the unknown side by side.

The challenge in that moment was not intellectual; it was emotional. Teachers often feel the burden of appearing infallible, and 
admitting uncertainty can feel like exposing a weakness. But I realized that pretending to know would distance me from my students 
and model the very behavior I hoped they would overcome, the fear of being wrong. I needed to show them that learning is not a 
performance of perfection but a journey of discovery, vulnerability, and growth.

With this realization, I turned the uncertainty into an opportunity. I invited the students to first share what they thought about the 
question. Their responses revealed genuine curiosity and diverse perspectives. I encouraged them to search for explanations, 
evaluate sources, and discuss the underlying concepts together. Slowly, the classroom dynamic shifted from a one-way lecture to a 
collaborative exploration. Students who usually hesitated to speak raised their hands, eager to contribute. The question that initially 
felt intimidating now sparked meaningful dialogue and collective insight.

As the discussion unfolded, I modeled humility and intellectual honesty, values that deepen trust between teacher and student. The 
class grew more confident in asking difficult questions, knowing they would be met with openness rather than judgment. Over the 
next few days, I noticed a remarkable transformation. Students challenged ideas more freely, admitted confusion without embarrass-
ment, and engaged in deeper learning. Their confidence stemmed not from knowing everything, but from knowing that it was safe to 
ask, explore, and grow.

What struck me most was the emotional ripple effect of that moment. A student later shared privately that hearing a teacher say 
“I don’t know” made her feel less afraid of being wrong. Another said it helped him understand that mistakes are part of progress. 
Their reflections affirmed that teaching is not about protecting an image of certainty, teaching is about modeling courage, integri-
ty, and genuine curiosity. Real learning begins when we replace the fear of not knowing with the courage to discover 
together.

215. The Strength in Admitting: “I Don’t 
Know”

1. What prevents me from admitting uncertainty, and how can embracing it improve my 
learning or leadership?

2. How can I create environments where others feel safe to ask questions without fear 
of judgment?

3.When faced with something I don’t know, how can I transform the moment into a 
collaborative learning opportunity?

Reflection Questions:

Miral Shikrani
Demonstrator
Fashion Design
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216. When Classroom Concepts Meet 
Real-World Sets

October brought with it one of the most enriching phases of my teaching experience, the transition of Final Video Production (FVP) stu-
dents from theory to practice. What had begun as classroom discussions, storyboarding exercises, and conceptual brainstorming soon 
evolved into full-scale productions where students were responsible for transforming abstract ideas into tangible visual stories. I found 
myself not only teaching but walking beside them through a journey of creative uncertainty, technical discovery, and emotional growth.

The initial excitement of the students was unmistakable. Their eyes sparkled with ambition as they discussed their script ideas, 
character arcs, and visual styles. But once they stepped onto the set, reality replaced idealism. Equipment had to be calibrated, actors 
needed direction, lighting was inconsistent, and time was never enough. Each team carried its own strengths and insecurities, and I 
could sense the silent fear that often accompanies creative responsibility.

One of the biggest challenges was managing multiple teams simultaneously, each calling for attention at different stages, pre-produc-
tion refinement, on-set guidance, and post-shoot evaluations. Some teams struggled with technical execution, others with storytell-
ing clarity, and a few with internal disagreements that slowed their progress. Balancing fairness, availability, and quality assurance 
demanded emotional composure and strategic planning.

Recognizing this, I shifted my approach. Instead of waiting for students to bring problems to me, I began initiating on-set visits, 
observing quietly before offering insights. If a shot lacked emotional depth, I would discuss how framing affects feeling. If dialogues felt 
forced, we explored how real conversations sound. When weather disruptions or equipment shortages derailed plans, I helped them 
reimagine the narrative with the resources available. My goal was not to impose solutions but to unlock the potential within their ideas.
Over time, I saw a visible transformation. Students who began the month with hesitation now debated creative choices confidently. 
They learned to coordinate shoots with professionalism, direct performances with sensitivity, and handle setbacks with calmness. Their 
confidence grew with every frame they captured, and the classroom gradually expanded into a living studio of collaboration, experi-
mentation, and trust.

As we reviewed footage together, I could see the maturity taking shape, not only in the visuals but in the mindset behind them. Their 
narratives were clearer, their camera movements more intentional, and their teamwork more harmonious. They were no longer just 
students completing assignments; they were becoming storytellers learning the discipline and responsibility that creativity demands.

Reflecting on this journey, I realized that the essence of teaching lies in presence, not instruction. Creativity cannot be taught through 
slides or manuals alone. It grows when learners feel supported, heard, and encouraged to explore. The role of an educator is not 
merely to transfer knowledge but to walk beside students as they discover their own voice. This experience reminded me that leader-
ship in education is less about directing outcomes and more about guiding hearts.

True mentorship is not in showing the path but in walking it alongside those who are learning to find their own.

Muhammad Umair Ali
Lecturer
Mass Communication

1. How can I guide others in a way that builds their independence rather than creating
dependence on my expertise?

2. What mindset helps me remain patient and empathetic when learners face creative or 
emotional blocks?

3. How can I ensure that my presence as a mentor creates confidence rather than pressure 
during high-stress moments?

Reflection Questions:
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217. When Commitment Becomes Leader-
ship: Showing Up in Moments of Pain

The week had unfolded with a heaviness I had not anticipated. My uncle’s passing had left a deep and quiet ache within me, 
and the days following his departure were filled with family responsibilities, visitors offering condolences, and long stretches of 
emotional fatigue. My body felt weak, but it was my heart that carried the true weight of grief. Rest felt necessary, even justified. 
Yet life, with its constant rhythm, does not pause, and the date of our long-awaited Alumni Reunion approached quickly. Months 
of planning, coordination, and anticipation converged on that single day, a day I had promised I would attend.

On the morning of the event, fever and exhaustion had settled into my bones. I lay quietly, convincing myself that no one would 
question my absence, that everyone knew what I had been going through. For a moment, I accepted the idea that missing this 
one event would be understandable. But then, a series of conversations replayed in my mind, students and colleagues who had 
asked with sincerity, “Sir, you will be there, right? We’ll only come if you are.” Their trust, their expectations, and their belief in 
my presence stirred something deeper within me. I realized then that leadership is not shaped in moments of comfort but in dis-
comfort; it is defined not by ease but by commitment. Promises matter the most when keeping them comes at a personal cost.

I gathered my strength, took my medication, and forced myself into motion. Each step of preparing to leave felt deliberate, 
almost symbolic, a quiet testament to perseverance. The drive to campus felt longer than usual, but with every passing minute, 
a sense of purpose grew stronger. When I finally arrived at the event, something shifted. The warmth of familiar faces, the joyful 
greetings of former students, and the vibrant hum of reunion created an atmosphere that slowly lifted the heaviness inside me. In 
that moment, the exhaustion eased, replaced by a sense of connection that only genuine human bonds can offer.

As the evening unfolded, several alumni approached me with words that touched deeply: “Sir, it wouldn’t have been the same 
without you.” Their sincerity reaffirmed the meaning of presence, that showing up is not merely a physical act, but an emotional 
offering, a reaffirmation of reliability. My quiet presence held significance far beyond what I had imagined. It strengthened trust, 
deepened relationships, and reminded me that leadership often reveals itself in the smallest decisions, the quietest sacrifices, 
and the private struggles that no one sees.

By the end of the night, I felt a profound sense of clarity. Integrity is not just about truthfulness; it is about continuity between 
one’s words and actions. Responsibility is not just about completing tasks; it is about honoring commitments even when cir-
cumstances make it difficult. As I returned home,  tired yet internally at peace I understood that this experience had become a 
powerful lesson in character.

Sometimes, the greatest leadership is simply the act of showing up when your heart is weary, and your body is 
weak, yet your promise calls you forward.

Dr. Mubashar Ali
Associate Professor & GM DOPS
Chaudhry Abdul Rehman Business School (CARBS)

1. When have I honored a commitment despite personal difficulty, and what did it reveal 
about my character?

2. How can I strengthen reliability in my leadership, especially during emotionally
challenging times?

3. What does “showing up” mean to me, and how does it impact the trust others place
in me?

Reflection Questions:
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218. Grace in Diversity:Leading with
Patience Across Cultures

1. How can I practice patience during moments of tension, especially when managing
diverse groups?

2. What strategies help me lead others with empathy when their expectations or
emotions differ from mine?

3. How does my behavior influence the emotional atmosphere of the teams or
communities I lead?

Reflection Questions:

The international visit to Uzbekistan initially appeared to be a straightforward professional responsibility, coordinating travel, guiding 
students, and ensuring that the academic delegation of 104 participants experienced a meaningful trip. But as soon as the journey be-
gan, it became clear that this assignment would test far more than my organizational skills. Managing such a large and diverse group 
meant stepping into a complex space filled with varied personalities, expectations, discomforts, and unspoken emotional undercur-
rents. What I thought would be a logistical task evolved into a lesson in character, requiring calmness, empathy, and steady patience.

The challenges emerged almost immediately. Some participants struggled with language barriers, while others found the change in 
routine, food, or accommodation unsettling. A few mismatched room assignments created tension, and cultural differences occa-
sionally amplified misunderstandings. My greatest challenge, however, was not the practical issues themselves, it was maintaining 
harmony among people who each carried different temperaments, sensitivities, and stress thresholds. At times, complaints arrived 
simultaneously, and emotions ran high. The responsibility of keeping everyone’s trust while preventing frustration from spreading 
required deliberate composure.

To navigate these complexities, I grounded myself in patience and compassion. Whenever concerns arose, I resisted the instinct 
to respond quickly or defensively. Instead, I listened with calm understanding, allowing each person to express their worry without 
feeling dismissed. I addressed misunderstandings gently, explaining decisions with clarity and fairness. Small gestures, checking on a 
participant who seemed uneasy, mediating minor conflicts before they grew, and acknowledging frustrations without judgment, helped 
diffuse tension. I reminded myself to remain centered, treating each challenge as an opportunity to embody the very character values I 
wished to inspire in others.

Over time, the group began responding to the energy I modeled. Participants who started the journey anxious or impatient gradually 
became more cooperative and understanding. The delegation moved with greater unity, and even moments of inconvenience became 
opportunities for shared laughter and collective problem-solving. The emotional climate of the trip shifted from scattered agitation 
to calm cohesion. By leading with patience, I influenced not only the outcomes of daily tasks but also the attitudes and relationships 
within the group.

As the visit came to an end, I found myself reflecting on what had truly defined this experience. It wasn’t the tours, events, or sched-
ules, it was the human interactions shaped by compassion and steadiness. Leadership, I realized, is not about controlling circumstanc-
es but about guiding people through them with grace. Patience is not passive; it is the quiet strength that transforms tension 
into trust and turns diverse individuals into a united community.

Muhammad Aamir Ilyas
Lecturer
Chaudhry Abdul Rehman Business School (CARBS)
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219. When Confusion Becomes a Pathway: 
Turning a Silent Classroom into Collaborative 
Learning

1. How can I respond adaptively when I sense that my teaching approach is not connecting 
with learners?

2. What strategies can I use to transform passive learning moments into collaborative
discovery?

3. How does empathy influence the way I guide groups through confusion or uncertainty?

Reflection Questions:

The lecture began like any ordinary day, attentive faces, open notebooks, and a topic that demanded conceptual clarity rather than 
memorization. Yet as I explained the theory step by step, an unsettling quietness settled across the room. The students listened, but 
their eyes lacked the spark of understanding. Several scribbled half-hearted notes, while others exchanged puzzled glances, unsure of 
how to grasp the abstract ideas I was presenting. The silence deepened into a tense stillness, revealing that the method I was using, 
though clear in structure, was not connecting with them. It became evident that the barrier was not the students’ capability, but my 
approach.

Recognizing this gap, I realized that continuing in the same direction would only widen the distance between explanation and com-
prehension. Teaching is not simply about delivering information; it is about meeting learners where they are. Every class has its own 
rhythm, and an educator must be willing to adjust. In that moment, I knew the lesson needed to be reshaped, not around content, 
but around the students’ emotional and cognitive readiness. The challenge was not the complexity of the material; it was the need to 
rebuild engagement.

I paused, took a step back, and shifted the structure entirely. Dividing the class into small groups, I encouraged them to talk openly 
about what they understood, what confused them, and how they could relate the concept to everyday situations. I assured them that 
no question was too simple and that every voice carried value. As they leaned in to discuss, I walked between the groups, listening, 
guiding, and re-explaining ideas through examples drawn not from textbooks but from relatable, real-life experiences. Slowly, the static 
environment began to reshape itself.

In a matter of minutes, the classroom transformed. Conversations replaced silence, and curiosity replaced hesitation. Students who 
had remained quiet earlier now contributed eagerly, offering analogies, asking questions, and helping one another make sense of the 
lesson. When the groups later shared their interpretations with the class, their insights were sharp, creative, and surprisingly accurate. 
The same concept that had once felt overwhelming had now become accessible because they had taken ownership of the learning 
process. I found myself not leading from the front, but alongside them.

By the end of the session, the energy in the room felt entirely different. What started as confusion had evolved into collaboration, and 
what began as a difficult topic became an opportunity for shared discovery. The experience reminded me that teaching is not about 
commanding attention but creating space for exploration. Leadership in the classroom comes alive when empathy guides decisions 
and adaptability shapes methods. The most meaningful lessons are not delivered, they are uncovered together.

Dr. Haris Mehmood
Lecturer
Chaudhry Abdul Rehman Business School (CARBS)
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220. When Empathy Leads the Way:
Transforming Conflict into Character
Growth

1. How can I lead with empathy while still upholding fairness and accountability?

2. What helps me transform conflict situations into opportunities for personal and ethical 
growth?

3. How can I encourage others to take responsibility without making them feel judged or 
discouraged?

Reflection Questions:

It began on what seemed like an ordinary Monday morning, when a group of 3rd semester students walked into my office visibly 
frustrated. Their voices carried irritation and a sense of entitlement as they complained that a junior faculty member had refused to 
accept their late assignments. They justified their delay by citing departmental workload, confident that their reasoning was enough to 
excuse their irresponsibility. As I listened, I reminded myself that this moment required far more than administrative action, it required 
patience, emotional steadiness, and a commitment to ethical leadership. The challenge was not simply resolving a complaint; it was 
gently guiding them toward self-awareness without judgment.

Their agitation could have easily pushed the conversation toward argument, but I understood that reacting too quickly would only 
intensify the tension. Instead, I chose to listen calmly, allowing them to express their feelings without interruption. Once they finished, 
I met privately with the junior faculty member to hear her perspective. It soon became clear that she had extended deadlines, issued 
reminders, and shown complete fairness. The issue was not injustice, it was the students’ lack of accountability. Realizing this, my role 
shifted from mediator to mentor. I knew this incident held the potential to influence their moral development if handled with wisdom 
and compassion.

Instead of reprimanding them, I invited the students to a reflective counseling session. I began by reminding them of the Prophet’s 
(PUBH) teachings on respectful conduct and emotional restraint. We explored whether their reaction embodied the prophetic spirit of 
dignity, sincerity, and humility. Through gentle discussion, I encouraged them to consider how their behavior might have affected their 
teacher’s emotional well-being and the learning environment. I reframed the situation not as a disciplinary issue but as a question of 
character: How do we uphold integrity when circumstances test us? How do we respond when our actions fall short?

As the dialogue continued, I saw their defensiveness slowly dissolve. What began as insistence transformed into introspection. They 
reflected on their assumptions, recognized the fairness of their teacher, and acknowledged their own lack of responsibility. Without 
being told to do so, they expressed the desire to apologize, a sign that the lesson had reached their hearts rather than being imposed 
upon them. The humility they showed marked a significant shift from frustration to self-regulation, from blame to personal accountabil-
ity.

In the days that followed, the impact of this moment became evident. The strained relationship between the students and their teacher 
healed, and mutual respect returned. Their overall behavior showed a renewed sense of sincerity and discipline, and the faculty 
member felt supported and valued. The classroom atmosphere strengthened, replacing resentment with empathy and replacing 
excuses with responsibility. It became clear to me that true leadership is not about enforcing rules, it is about awakening 
conscience.

Mehwish Altaf
Assistant Professor
Interior Design
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221. When the Heart Learns Again: A Journey 
from Reflection to Genuine Connection

The email arrived on a quiet Friday morning, an invitation to a program titled “Soulful Journey: From Character to Connection.” The 
name alone hinted at depth, sincerity, and inner renewal. It felt less like a professional engagement and more like a gentle reminder 
to pause, breathe, and reconnect with purpose. Accepting the invitation felt natural, almost necessary, as if something within me 
knew that reflection was overdue. I entered the session hoping for insight, but what unfolded was far more, a journey into authen-
ticity, humility, and rediscovery.

From the moment the first activity began, the atmosphere carried an unusual warmth. Participants shared stories of growth, 
vulnerability, and personal struggle. Some spoke openly while others hesitated, caught between the instinct to remain guarded and 
the desire to be understood. When I noticed a colleague struggling to find the courage to express herself, I gently encouraged her 
to share. Watching her soften and eventually speak reminded me that connection does not begin with eloquence, it begins with 
presence, listening, and creating space for others to be seen without fear.

As the discussions deepened, I found myself reflecting on moments in my professional life when my values were present, and 
moments when they were overshadowed by impatience, fatigue, or routine. I realized how often familiarity can dull emotional 
awareness; how easy it is to move through responsibilities without consciously aligning them with our deeper intentions. A state-
ment from Stephen M. R. Covey’s Trust & Inspire echoed powerfully: “People don’t want to be managed; they want to be trusted 
and inspired.” It reframed leadership for me completely. Influence is not born from titles or authority, it emerges from consistency, 
integrity, and the courage to lead with sincerity.

Throughout the program, Habit 7 from “The 7 Habits of Highly Effective People”, Sharpen the Saw, kept resurfacing in my mind. 
Growth, I realized, is not a one-time achievement; it demands continuous emotional, spiritual, and intellectual renewal. Without 
pauses for reflection, even the most committed professional loses touch with the purpose that once fueled their passion. The work-
shop became a mirror, reflecting not only who I was but who I aspired to become.

By the final session, I sensed a subtle transformation taking place within me. My listening grew deeper, my responses more 
thoughtful, and my interactions more intentional. I felt a quiet harmony rising, an alignment between inner values and outward 
behavior. A Qur’anic verse stayed close to my heart: “Indeed, the most honorable of you in the sight of Allah is the one who is most 
righteous.” (Surah Al-Hujurat, 49:13). It reminded me that true worth lies not in status or accomplishment, but in sincerity, humility, 
and moral excellence. Connection, I understood, begins where character leads.

Leaving the workshop, I carried with me more than notes or theories, I carried clarity. Every interaction is an opportunity to practice 
empathy, integrity, and gratitude. Leadership is not a performance; it is a way of being. When we choose authenticity over ap-
pearance, presence over haste, and compassion over control, we create spaces where hearts feel safe, valued, and

Dr. Naushaba Azhar
Assistant Professor
I Architecture

1. How can I ensure that my daily interactions reflect my inner values and not just my
responsibilities?

2. What practices help me stay emotionally and spiritually renewed in my leadership
journey?

3. How can I create spaces where others feel safe to express themselves authentically?

Reflection Questions:
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222. When Gratitude Becomes Leadership: 
A Journey Shaped by Blessings and
Purpose

1. How can I make gratitude a consistent part of my leadership practice, especially
during moments of challenge?

2. In what ways can I transform my responsibilities into opportunities for service
and sincerity?

3. How do patience and gratitude together shape the way I influence others and respond to 
difficulties?

Reflection Questions:

The moment I received the news of my selection for Umrah, something shifted within me. It was more than an honor and 
more than a deeply personal blessing, it felt like a profound turning point in my understanding of leadership itself. I found 
myself reflecting not on accomplishments or positions, but on the inner transformation this gift was calling me toward. Grat-
itude rose to the surface as the defining force of leadership, revealing that true influence lies not in authority but in spiritual 
alignment, humility, and the willingness to serve.

When I first shared the news with my colleagues, I intentionally framed it as a collective blessing rather than an individual 
milestone. I wanted them to feel included in the joy, to see that gratitude magnifies when shared with sincerity. In that mo-
ment, I understood something essential: a grateful leader uplifts hearts beyond his own. Gratitude does more than acknowl-
edge blessings, it amplifies them in the environment, creating spaces of trust, warmth, and emotional safety. As I prepared 
spiritually for this sacred journey, I felt gratitude expanding into patience, humility, and responsibility, reshaping how I viewed 
my role as a leader.

Preparing for Umrah deepened my understanding of patience (sab’r) as an anchor for the soul. Patience teaches a leader 
how to stand firm through uncertainty without losing faith, while gratitude (shu’kr) teaches how to see abundance even in 
moments that appear limited. Together, these virtues nurtured a kind of leadership rooted not in control, but in serenity. I 
began viewing leadership as ibadah, an ongoing act of worship and stewardship. Every choice, every challenge, and every 
interaction became an opportunity to serve with sincerity, to remain centered in purpose, and to reflect moral responsibility 
(ama’nah).

As this spiritual awakening unfolded, my leadership philosophy shifted from authority to service. I understood with new clarity 
that true leadership is not a possession to hold but a privilege entrusted by Allah. It is not exercised through influence alone, 
but through compassion, intentionality, and moral clarity. Just as Umrah cleanses the heart, genuine leadership purifies 
intention, freeing it from haste, ego, and self-interest. I began approaching my work with renewed humility, seeing myself not 
as someone above others, but as someone accountable to a higher purpose and responsible for nurturing those entrusted to 
me.

Expressing gratitude to the university management for facilitating this spiritual opportunity deepened my appreciation for 
their broader vision, one that values not only academic growth but holistic transformation. I realized that when leadership is 
infused with humility, gratitude, and compassion, institutions thrive with integrity and purpose. Gratitude is not the final 
stage of leadership; it is the beginning, a light that opens the heart, clarifies intention, and transforms service 
into something sacred.

Haris Ali Siddiqui
Program Coordinator/ Procurement Executive
Textile Design
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223. Courage in the Classroom: Protecting 
Dignity Through Compassionate Leadership

1. How can I practice courage in moments when speaking up feels uncomfortable
but necessary?

2. What steps can I take to create a safe, respectful environment where every individual 
feels protected and valued?

3. How can I balance firmness with compassion when addressing ethical misconduct?

Reflection Questions:

The week began like any other until a quiet revelation from one of my foundation students disrupted the rhythm of an ordinary day. 
She had made the painful decision to withdraw from the university. Behind her silence lay a troubling truth: she had been emotion-
ally distressed after receiving inappropriate and harassing messages from some male classmates. When she finally confided in me, 
her voice trembled with fear, disappointment, and a deep sense of violation. It became instantly clear that this was not merely a 
disciplinary issue, it was a moment that demanded moral clarity, courage, and compassionate leadership.

Hearing her story, I felt a profound responsibility settle over me. This was not a time for hesitation or procedural detachment. Ignor-
ing the situation would have been easier, but doing so would also have meant allowing injustice to persist unchecked. I knew I had 
to act, not only for her sake, but for every student who deserved to feel safe within our learning community. With a calm but firm 
resolve, I entered the classroom and addressed her peers directly. I reminded them that harassment in any form is unacceptable, 
and that dignity, respect, and boundaries are non-negotiable values in any civilized environment. When we stay silent in the face of 
wrongdoing, I told them, we strengthen the oppressor and weaken the collective conscience that binds us together.

After the class meeting, I turned my attention back to the student who had suffered the emotional blow. Sitting with her, I encour-
aged her not to abandon her education or allow the misconduct of others to dictate her future. I wanted her to understand that 
resilience is not born from avoidance but from facing challenges with dignity and courage. Life, both within and beyond university 
walls, presents moments that test our resolve, and each trial offers an opportunity to rise stronger. Through reassurance and empa-
thetic conversations, I helped her see that her worth was untouched by others’ actions and that she still had a rightful place in this 
institution.

Gradually, she began to heal. Her attendance resumed, her confidence returned, and the shadows that once clouded her expression 
began to lift. The class, too, showed signs of growth. Discussions became more respectful, interactions more conscientious, and 
the environment more emotionally safe. It was clear that a shift had taken place, not because of punishment, but because of aware-
ness and accountability. Through the experience, I realized that leadership is less about exerting authority and more about standing 
firmly for what is right while guiding others with compassion.

Reflecting on the week, I recognized how humility shaped my approach, how wisdom guided my decisions, and how compassion 
softened the necessary firmness. Leadership, I understood anew, is not confined to administrative roles or formal responsibilities; 
it is a sacred trust to protect dignity, nurture character, and ensure that justice prevails even in small moments. True leadership 
reveals itself when we choose courage over comfort, justice over silence, and compassion over indifference.

Anza Saleem
Lecturer
Textile Design
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224. Growing Through the Group: When 
Resistance Turned Into Real Teamwork

The moment I announced the group activity; the room shifted from quiet attention to complete chaos. Students scrambled to form 
groups, negotiating loudly, rejecting certain classmates, and complaining about partners they didn’t want. Within seconds, a flurry 
of objections reached my desk. Some insisted their peers were too slow, others claimed certain classmates never contributed, and 
a few even attempted to renegotiate the entire assignment. Standing before them, I watched the scene unfold, half amused, half 
reflective, realizing that this simple activity had revealed an essential truth: students don’t resist group work because they cannot do 
it; they resist it because it challenges their comfort.

When one outspoken student walked up and declared confidently, “Miss, this won’t work,” I knew it was time to step in. I smiled, 
not out of dismissal, but out of understanding. “It will work,” I replied calmly. “You just don’t want it to.” The classroom fell into 
an unexpected stillness. With their attention finally gathered, I explained that real life does not offer us the luxury of choosing ideal 
teammates. Workplaces bring together people with different strengths, temperaments, and weaknesses. Success often comes not 
from compatibility, but from learning to adapt, communicate, and collaborate despite differences.

The challenge, however, lay not in executing the activity itself, but in shifting the students’ mindset. Their reluctance stemmed from 
impatience, preconceived judgments, and an assumption that teamwork should be easy. Yet the fundamentals of collaboration, 
patience, respect, fairness, and self-control, emerge only when we allow discomfort to stretch us. Recognizing this, I stayed firm in 
my decision: the groups would remain exactly as assigned. Structure, I knew, would become the very boundary that encouraged 
growth.

As the activity progressed, the initial frustration softened into reluctant cooperation. Then, something quietly remarkable happened. 
Ideas started flowing. Students began dividing tasks instead of arguing over them. The usually dominant voices paused long enough 
to listen. The quieter ones found the courage to speak. Those who typically lagged behind were supported rather than sidelined. 
I watched as the room gradually transformed into a space of dialogue, encouragement, and genuine effort. The earlier chaos had 
evolved into a steady hum of collaboration.

Standing at the back of the room, observing their progress, I felt a deep sense of fulfillment. Leadership, I realized once again, is not 
about yielding to comfort or easing every struggle. It is about creating the right amount of challenge, firm enough to build discipline, 
yet empathetic enough to allow learning. True teamwork is shaped not by perfect conditions, but by patience, shared 
effort, and the willingness to grow alongside imperfect people.

Yumna Habib
Lecturer
Textile Design

1. How do I react when faced with group members who work differently than I do, and what 
does that reveal about my leadership style?

2. What steps can I take to practice patience and inclusivity when collaborating
with diverse personalities?

3. How can discomfort in teamwork be transformed into an opportunity for growth and 
character building?

Reflection Questions:
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225. When the City Found Its Voice:
Teaching Students to See Beyond the Lens

The morning light slipped softly into the design studio, brushing its warmth across scattered canvases and unfinished ideas. It marked 
the beginning of a week that would blur the lines between observing and truly perceiving. The Color & Culture Photo Walk had been 
introduced as a simple creative exercise, yet I sensed that something far more profound lay beneath its surface. Students entered the 
studio buzzing with energy, cameras swinging from their shoulders, their laughter bright and restless. Their excitement was real, but 
their attention floated on the surface, eager to shoot, but not yet ready to see.

When we stepped into the streets, the air filled with the rapid clicking of shutters. They photographed everything, walls, windows, 
textures, yet their images felt hollow, technically correct but emotionally empty. The frames were beautiful, but they lacked a heart-
beat. After watching for a while, I gathered them under a shaded archway and asked, “Are you truly seeing what’s before you, or just 
capturing what everyone else sees?” The question paused them. The clicking slowed, curiosity flickered, and a quiet readiness settled 
over the group.

Instead of explaining technical tricks, I spoke about feeling, about listening to colors, stories, and the subtle emotions hiding in shad-
ows. I told them how Lahore itself whispers to those who are willing to notice: saffron that sings celebration, indigo that stirs mystery, 
red that pulses with life. Old bricks carry memories, morning light paints poetry, and a small puddle can hold an entire reflection of 
time. Slowly, their gaze shifted. Their lenses were no longer searching for perfect composition; they were searching for meaning.

From that moment, the photo walk transformed. Students slowed down, lingered longer, and let the city reveal itself instead of chasing 
images. One crouched to capture ripples in a puddle; another followed the movement of sunlight along a rooftop. They watched, wait-
ed, and allowed emotion to guide their frames. By the end of the week, their final photographs felt like stories, warm, alive, and full of 
spirit. The same walls they once rushed past now held narratives of history, resilience, and beauty.

As I moved between their displayed images, a realization deepened within me: teaching is not the act of passing along skills; it is the 
act of awakening awareness. True learning happens when a student discovers not just how to create, but why. That week, I witnessed 
more than improved photography. I witnessed the birth of vision, the moment designers became storytellers, observers became inter-
preters, and silence found language through color.

In the quiet reflection that followed, I understood something essential: the greatest act of teaching is not showing others what 
to see, but guiding them toward the courage and patience to truly look.

Abida Yasmeen
Assistant Professor 
Graphic Design

1. How can I slowdown in moments of creativity to see meaning rather than just surface 
details?

2. What helps me shift from technical skill to emotional connection in my work or learning?

3. How can I cultivate deeper awareness in everyday experiences so that ordinary moments 
become sources of insight?

Reflection Questions:
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226. When Healing Became Teaching: 
Leading Students Toward Emotional 
Renewal

The Tuesday morning began quietly, yet the weight in the room was unmistakable. As my Psychology students from BS Aviation Man-
agement and BS Digital Marketing settled into their seats, their faces reflected fatigue far deeper than academic stress. Their silence, 
unfocused gazes, and subdued energy revealed a form of emotional overload, the kind that comes from carrying too much for too long. In 
that moment, I understood that today’s class could not remain confined to theoretical concepts. What my students needed was not more 
information, but restoration.

Trusting my instinct, I gently shifted the session away from formal teaching and toward healing. I dimmed the lights and encouraged 
everyone to breathe deeply, allowing stillness to settle over the room. We began with a conversation about stress, how it hides in the body, 
influences thoughts, and shapes behavior in ways we seldom recognize. Gradually, theory turned into experience as I guided them through 
mindful breathing, grounding exercises, and eventually, laughter therapy. Though hesitation lingered at first, awkward smiles soon gave way 
to genuine laughter, and the emotional heaviness slowly dissolved into a shared sense of release.

As the classroom transformed, so did my role. I was no longer simply delivering a lecture; I became a guide helping young minds under-
stand themselves with greater clarity. I explained the psychological science behind emotional regulation, mindfulness, and stress responses, 
linking each concept to the experiences unfolding in front of them. One by one, students began sharing their struggles, the pressure to 
perform, the weight of expectations, and the silent battles they fought outside the classroom. Together, we explored coping mechanisms, 
the importance of pausing before reacting, and the value of naming and understanding emotional triggers.

By the end of the session, the atmosphere felt lighter, almost renewed. Students lingered after class, expressing gratitude for a space that 
allowed them to breathe, both literally and emotionally. Their relaxed smiles carried a depth that went beyond comprehension; they reflected 
healing. In choosing compassion over curriculum, presence over performance, I realized that education becomes transformative when it 
nurtures both intellect and heart.

As I sat quietly after the session ended, I reflected on what leadership in education truly means. It is not about commanding attention or 
controlling outcomes; it is about creating environments where students feel safe to untangle their thoughts and reclaim their calm. It is 
about listening with sincerity, responding with humanity, and recognizing that true teaching begins where emotional understanding meets 
academic purpose. Healing minds is one of the highest forms of leadership, a leadership that inspires not by instruction, but 
by compassion.

Nida Rasheed
Lecturer
Department Of Emerging Management Sciences

1. How can I create emotionally safe spaces where learners feel supported beyond
academics?

2. What practices help me connect psychological concepts with real human experiences?

3. How can I integrate compassion into leadership without compromising structure or
expectations?

Reflection Questions:
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227. When the Divine Calls: Balancing 
Duty, Gratitude, and Spiritual Awakening

It was an ordinary Thursday afternoon, the kind shaped by the familiar rhythm of academic life, grading papers, responding to emails, 
and preparing for upcoming lectures. Everything moved predictably until a soft notification appeared on my screen. The subject line 
read: “Invitation for Umrah Training.” For a moment, the room fell silent. The words felt weightier than any institutional message. 
Though the email had come formally from our Director of HR on behalf of the Honourable Chairman, it felt to my heart like something 
far more profound, a divine whisper breaking through the noise of routine. In that instant, the boundaries of my office faded, and my 
soul felt suspended in gratitude.

The first challenge was internal, containing an overwhelming swell of emotion. Joy, humility, and awe washed over me, yet my 
responsibilities remained very real. Lectures needed preparation, students awaited meetings, and tasks still demanded attention. The 
test before me was one of balance: how to honor this spiritual blessing without neglecting the earthly amanah entrusted to me. I knew 
that faith is not meant to pull us away from our duties, but to refine the intention behind them.

Taking a slow breath, I whispered a quiet “Alhamdulillah.” Before letting myself fully absorb the magnitude of the moment, I turned 
back to the student report open on my desk and completed it with renewed purpose. That simple act taught me something powerful, 
that gratitude is not merely felt; it is lived through sincerity and discipline. Only after fulfilling my responsibility did I allow my heart to 
embrace the joy fully, letting gratitude settle where overwhelm once stood.

Later in the day, I shared the news with a few close colleagues. Not as a declaration of achievement, but as a humble acknowledg-
ment of Allah’s mercy. Their smiles, heartfelt prayers, and shared excitement transformed the moment into a collective blessing. In 
those exchanges, I witnessed how goodness multiplies when shared, and how gratitude ripples outward, warming the hearts of others.
By evening, I sensed a quiet transformation unfolding within me. Tasks that had once felt routine now carried a different energy, each 
lecture, each meeting, each conversation felt purposeful, almost sacred. My steps felt lighter, my thoughts clearer, and my actions 
more intentional. Faith had not distracted me from my work; it had deepened it, turning service into devotion.

That day revealed a profound truth: divine invitations do not always arrive with grandeur. Sometimes, they appear softly, in an email, in 
a quiet realization, in a reminder that Allah sees us even in our ordinary moments. Faith does not require us to abandon our profes-
sional responsibilities; it elevates them, weaving meaning into the mundane. When gratitude becomes the lens through which 
we work, every ordinary task becomes an act of worship and every moment becomes a remembrance.

Abdul Ahad
Lecturer
Department Of Emerging Management Sciences

1. How can I honor both my spiritual responsibilities and my professional duties with
sincerity and balance?

2. In what ways can gratitude transform my daily work into meaningful service?

3. How do I recognize and respond to moments that feel like divine reminders or
opportunities for awakening?

Reflection Questions:
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228. When Fairness Became the
Foundation of Trust

One afternoon, a visibly distressed student came to me reporting that their phone had gone missing during a short break. The atmosphere 
in the classroom shifted instantly, personal belongings carry emotional weight, and such incidents can fracture the delicate sense of trust 
that binds a group together. I knew that this moment required calm leadership, fairness, and absolute transparency. My responsibility was 
not only to resolve the matter but to protect the dignity and trust of every student in the room. 
 
I began by initiating a careful, evidence-based inquiry. I collected initial accounts from those seated nearby and reviewed CCTV footage to 
construct a clear timeline. My intention was not to accuse, but to understand. Throughout the process, emotions ran high, some students 
feared being unfairly suspected, while others grew anxious as speculation circulated. Managing these emotions while remaining impartial 
required patience and self-control. I reminded myself that leadership in such tense moments is a test of both character and clarity. 
 
Following Covey’s Habit 5, Seek First to Understand, Then to Be Understood, I listened to each student individually and confidentially, 
ensuring that no one felt targeted. I was deliberate in avoiding assumptions. Evidence guided every step, and I maintained open communi-
cation with the class to reassure them that the situation was being handled with fairness and care. I emphasized that accountability is not 
about blame, but about upholding shared values of honesty and mutual respect. 
 
In the end, the phone was found, and it became clear that the incident had been an honest misunderstanding rather than misconduct. Re-
lief and gratitude spread across the classroom. What could have become a source of division instead evolved into a lesson in responsibility, 
trust, and ethical leadership. The environment felt lighter, almost renewed, a testament to how fairness and integrity strengthen community 
bonds. 
 
That day reaffirmed my belief that leadership in education extends far beyond teaching content. It is about guiding young people through 
uncertainty with wisdom and compassion. By acting with justice, transparency, and empathy, I learned that effective leadership does 
more than resolve a problem, it restores confidence, reinforces trust, and strengthens the moral fabric of a learning community.

Irtza Aitzaz
Lecturer
Department Of Emerging Management Sciences

1. How did fairness and transparency help restore trust in the classroom?

2. What did this experience teach you about handling conflict as a leader?

3. How can ethical leadership strengthen relationships within a learning community?

Reflection Questions:
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229. Reigniting Motivation After Research
Paper Rejection

As the Program Leader for PhD and M.Phil. research degree programs, I have come to understand that academic growth is not a linear 
journey. It is filled with moments of triumph, but also with setbacks that test the emotional resilience of scholars. This week, I witnessed 
one such moment, a wave of discouragement that swept through several postgraduate researchers after receiving rejection letters from 
reputable journals. Their disappointment was palpable. The rejection had not only shaken their confidence but had begun to cast doubt on 
their academic worth and future potential.

The challenge was not technical. It wasn’t about fixing citations or restructuring arguments. It was emotional and psychological. These 
scholars were internalizing the rejection, interpreting it as a personal failure rather than an external critique of their work. Some considered 
abandoning their research topics altogether, while others questioned whether they belonged in academia at all. The broader challenge lay 
in the culture of academia itself, where success is often narrowly defined by publication. This creates an unrealistic perception that accep-
tance is the only measure of competence, leaving little room for the learning that comes through failure.

I knew that what they needed most was not another round of feedback, but emotional mentorship. Drawing strength from Stephen Covey’s 
Habit 6: Synergize and the Trust & Inspire philosophy, I decided to turn this moment of collective discouragement into a shared opportunity 
for growth. I organized a group reflection session, a safe and empathetic space where scholars could voice their frustrations, fears, and 
doubts openly. My goal was to transform isolation into connection, and rejection into redirection.

As we gathered, I began by acknowledging their emotions. I affirmed that their feelings of disappointment were valid and natural. Then, 
together, we examined the reviewers’ feedback, not as criticism, but as insight. We identified areas for improvement and discussed how 
each comment could be used to refine their work. I reminded them that every great researcher has faced rejection. Some of the most 
cited papers in history were initially declined multiple times. I shared stories of scholars who had turned critique into catalyst, showing that 
rejection is often a redirection toward better scholarship.Throughout the session, I encouraged gratitude, gratitude for the feedback that 
illuminates growth, and for the resilience that academic struggle builds. I emphasized that success grounded in persistence and integrity is 
far more valuable than acceptance gained without effort. I practiced patience, allowing each scholar to process their emotions at their own 
pace, and wisdom, guiding them to see the long-term value of this experience.

The transformation that followed was deeply inspiring.  Scholars who had entered the room disheartened left with renewed optimism. Their 
shared vulnerability fostered solidarity. They realized they were not alone in their struggles. Within days, several students began revising 
their manuscripts with newfound clarity and purpose. The tone in the research room shifted, from complaints about reviewers to excite-
ment over refinement. A few weeks later, one of the previously rejected manuscripts was accepted by a respected journal. That moment 
was more than a personal victory; it was a symbol of collective resilience and growth.

This experience reaffirmed that leadership in research extends beyond supervision, it requires mentorship of the heart as 
much as the mind. When rejection is reframed as redirection, it ceases to discourage and begins to develop. True academ-
ic leadership lies in helping others rediscover belief in themselves, transforming moments of failure into the foundation of 
future excellence.

Dr. Sajid Hussain
Associate Professor & Program Leader
Department of Mass Communication

1. How can I help scholars reframe rejection as a stepping stone rather than a setback?

2. What practices allow me to mentor both the emotional and intellectual growth of researchers?

3. How do I model patience and wisdom in moments of academic discouragement? 

Reflection Questions:
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230. Rebuilding Academic Momentum: 
Motivating Students After Mid-Term
Examinations

October marked a pivotal point in the semester, a period of transition following the mid-term examinations. Students from 
Graphic Designing, Smart Technologies in the 21st Century, and Visual Communication Design were returning to class, but their 
motivation had noticeably declined. Many appeared mentally fatigued, distracted, and hesitant to re-engage with learning. As an 
educator, I recognized that my role extended beyond instruction; it was about reigniting their focus and restoring consistency in 
their academic rhythm.

The first challenge surfaced in the form of low participation during the initial two weeks after mid-terms. Students were 
physically present in class, but their engagement was minimal. Their minds seemed elsewhere, preoccupied with exam results 
and the anxiety of performance. The second challenge revolved around reinstating classroom discipline without adding to their 
stress. Some students began arriving late, while others appeared disengaged during discussions and practical sessions. The 
third and most delicate challenge arose in the final week of October, when group projects were assigned. Multiple students re-
quested deadline extensions, citing workload from other courses. I found myself at a crossroads, how could I uphold academic 
standards while also honoring their emotional and mental well-being?

To address these challenges, I adopted a balanced approach that blended structure with compassion. At the start of each week, 
I initiated open dialogues about the recent exams, not to discuss marks, but to reflect on learning experiences. This small shift 
embodied Habit 5: Seek First to Understand, Then to Be Understood. Students shared their reflections freely, and the open 
discussion helped release emotional stress while fostering a sense of mutual respect. I introduced creative strategies like short 
debates and peer-to-peer activities to rekindle engagement, applying Habit 6: Synergize. When students requested deadline ex-
tensions for group projects, I practiced Think Win-Win, granting brief flexibility while guiding them to manage roles and timelines 
responsibly.

By the third week, the shift was visible. Attendance improved, participation increased, and students began contributing 
meaningfully. The classroom evolved from quiet compliance to active collaboration. Flexibility fostered trust, and trust nurtured 
discipline. This experience reminded me that true educational leadership is not defined by what we teach, but by 
how we help students rise again, stronger, focused, and inspired after every challenge.

Jahanzeb Mukhtar
Lecturer Chaudhry
Abdul Rehman Business School (CARBS)

1. How can I support students emotionally during academic transitions without compromising
academic standards?

2. What strategies help me balance structure with empathy in post-assessment periods?

3. How do I model wisdom and accountability to reignite student motivation?

Reflection Questions:
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231. Building the Industrial Research
Portfolio and Industry Engagement Plan

This month at ORIC marked a defining step toward bridging academia with industry through the development of an Industrial and 
Contract Research Portfolio. The initiative aimed to systematically identify, document, and present the university’s internal research 
capabilities, laboratories, and technical assets in a form that could connect directly with industrial sectors. While individual faculty 
collaborations with industry already existed, they were scattered and lacked institutional coherence. Through this project, we 
sought to formalize and scale these relationships, creating a dynamic framework that could translate academic research into indus-
trial solutions. Working alongside Ms. Shamaila Parveen and Mr. Hamid Sb, we combined strengths in data compliance, communi-
cation, and stakeholder engagement to bring the vision to life.

The journey, however, was far from linear. The first major hurdle was data fragmentation. Institutional research information existed 
in isolated pockets, departmental documents, CVs, and outdated grant files. Consolidating these into a verified, unified portfolio 
required relentless coordination and patience. A second challenge lay in translating academic terminology into industry-relevant 
expressions. Faculty tended to describe their work with scholarly depth, while industrial partners needed concise, outcome-driven 
summaries. The third challenge involved defining sectoral focus across Pakistan’s vast industrial ecosystem. Lastly, managing time 
and momentum was critical, as ORIC was simultaneously running the Grant Squad, Journal Monetization Plan, and Commercializa-
tion Module.

To navigate these challenges, I adopted a leadership approach grounded in structured delegation, trust, and strategic foresight. 
Shamaila led data validation, Hamid managed external engagement, and I focused on integration and alignment with ORIC’s 
commercialization roadmap. We established a three-phase workflow: data discovery, sectoral mapping, and engagement planning. 
I practiced Habit 2: Begin with the End in Mind, envisioning not a static document but a living ecosystem. Open communication and 
synergy between internal verification and external presentation helped transform complexity into clarity.

By the end of the month, the Industrial Research Portfolio was successfully completed, featuring over 60 mapped competencies 
across key industrial domains. The initiative earned strong appreciation from university leadership and inspired a cultural shift within 
ORIC. Faculty began to see the value of translating research into industry relevance, and external partners responded enthusi-
astically to the structured monthly engagement plan. Ultimately, this journey reaffirmed that visionary leadership lies in 
connecting people with purpose, data with direction, and research with real-world relevance.

Dr. Shafique Ahmed
Visiting Faculty
Rahim Yar Khan - Uni Campus

1. How can I ensure that academic research is translated into language and formats
that resonate with industry?

2. What practices help me balance structure with flexibility in strategic institutional projects?

3. How do I model collaborative leadership that turns complexity into clarity?

Reflection Questions:



248

232. Acting Ahead: A Step Toward Accuracy 
and Excellence

As the calendar approached the Final Term Examinations of December 2025, the Examination Department faced a significant 
challenge. The upcoming Convocation 2026, scheduled for February, left only a narrow margin to complete one of the most crucial 
academic operations, the verification of transcript formats across all departments. This task was not merely procedural; it was founda-
tional to ensuring accuracy, reliability, and timely preparation of results and degrees. Recognizing the urgency, I decided to act before 
the pressure could mount. Instead of waiting for deadlines to tighten, I initiated an early coordination meeting with all department 
heads. Together, we developed a structured verification schedule, assigned responsibilities, and created periodic checkpoints to track 
progress. Every step emphasized accountability, precision, and proactive communication.

Throughout this process, I consciously practiced the virtues of foresight and responsibility. Applying the principle of “Put First Things 
First” from Stephen Covey’s framework, I understood that excellence is achieved not by reacting to problems, but by anticipating and 
preventing them. By acting early, we created space for thoughtful review rather than rushed correction. I also focused on strength-
ening collaboration, maintaining transparent communication, addressing queries promptly, and acknowledging timely contributions. 
These consistent actions nurtured trust and collective ownership within the team.

One of the most rewarding aspects of this initiative was witnessing how early planning empowered others. Department coordinators 
began taking greater initiative, proactively identifying potential issues and resolving them before they escalated. This shift from reactive 
to proactive behavior was a clear sign that the culture of accountability was taking root. It reminded me that leadership is not about 
doing everything alone, but about enabling others to lead within their own spheres of responsibility.

As the process advanced, departments began submitting verified data ahead of schedule, discrepancies were resolved in real time, 
and coordination across teams became smoother than ever. The sense of shared purpose grew stronger, and the department’s spirit 
of unity became evident in every milestone achieved. By the time we reached the final phase of verification, the system was running 
seamlessly. The results were not only accurate but also delivered ahead of time, a reflection of discipline, teamwork, and leadership 
rooted in foresight.

This experience reaffirmed my belief that leadership is most effective when it looks ahead, not behind. When we act 
ahead of time, guided by integrity, collaboration, and commitment, success ceases to be a pursuit, it becomes a natu-
ral outcome.

Shahid Raza
Additional Controller 
Examination

1. How can I model foresight and responsibility to prevent last-minute academic
challenges?

2. What practices help me build a culture of proactive collaboration within
administrative teams?

3. How do I ensure that accountability is shared and celebrated across departments?

Reflection Questions:
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November began with a moment that transcended words. During a special gathering at Superior University, our Honorable 
Chairman, Prof. Dr. Ch. Abdul Rehman, announced that 330 members of the Superior family would be embarking on a 
spiritual journey, performing Umrah as part of the Character Mastery Spiritual Journey. For a few seconds, silence filled 
the room, the kind of silence that carries awe, joy, and tears. Then came the murmurs of “Alhamdulillah,” the glistening 
eyes, the smiles of gratitude. It felt as if the entire university had bowed collectively in humility before Allah. In that sacred 
stillness, I witnessed the true essence of leadership through faith, how vision, when rooted in spirituality, can transform not 
only institutions but hearts.

That week, my role at Superior University took on a new meaning. The preparations for Umrah were not simply administra-
tive, they were acts of worship. Between class schedules, teacher arrangements, and departmental coordination, I found 
myself transforming every action into ibadah. Each email became an expression of intention, each meeting an opportunity 
for sincerity, each delegation a reminder of trust. I drew strength from Stephen Covey’s Habit 2: Begin with the End in Mind. 
The end for this journey, I realized, was not the physical arrival in Makkah, it was the transformation of the soul. I envisioned 
each participant returning as a torchbearer of faith-driven excellence, carrying back not just memories but light, kindness to 
their leadership, empathy to their classrooms, and sincerity to their service.

By the end of the week, Superior University felt changed. The air itself carried serenity. Faculty members supported each 
other with warmth; students offered duas for their teachers; departments collaborated with an ease that came from shared 
faith. This experience taught me that the true destination of education, leadership, and life is not success, it is 
submission. The journey from character to spirit is not about reaching higher, it is about bowing lower, until 
the heart aligns with the will of Allah, and every act of service becomes a reflection of His light.

233. The Call Within: A Journey from
Character to Spirit
Nadia Nasir
Professor & Program Leader Research Degree
Chaudhry Abdul Rehman Business School (CARBS)

1. How can I transform professional responsibilities into spiritual acts of service?

2. What practices help me lead with humility and faith in moments of collective purpose?

3. How do I inspire others to see leadership as a path of inner transformation?

Reflection Questions:
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234. In Between,  Meetings and Moments

The day began before dawn, when the alarm clock had yet to sound and the sky was still deciding whether it wished to wake. My eyes 
opened to a long list of responsibilities waiting to unfold, meetings, exams, submissions, and decisions that would stretch across the 
day like an unbroken thread. The weight of leadership sat quietly on my shoulders, a blend of duty and fatigue that had become all 
too familiar. Still, I rose, moved through the motions of morning, tea, planner, notes, each task a small ritual of readiness for the hours 
ahead.

By 7:50, the campus was alive with pre-exam tension. Students hurried through corridors, sketchbooks clutched like shields, printers 
groaning under pressure, and whispers of last-minute plans floating in the air. I offered a smile to one particularly anxious student 
and said, “You’ll be fine,” though my own confidence felt uncertain. Sometimes, reassurance is less about certainty and more about 
shared humanity.

The first meeting started at nine sharp. Discussions spiraled around outlines, attendance, events, and grading, each agenda item 
demanding decisions. I listened, participated, noted action points, and felt my energy slowly scattered. One meeting bled into another, 
the hours blurring together like overlapping tracing sheets. My tea grew cold; my mind ran ahead to the next commitment. The rhythm 
of leadership often leaves little room for breath.

When I finally stepped into the studio for the exam, the world seemed to shift. The light was sterile and bright, the silence thick with 
focus. I watched the students sketch, calculate, and create, each line an act of concentration, each composition an expression of in-
tent. Amid the chaos, there was still beauty. Watching young minds bring ideas to life reminded me why I had chosen this profession, 
the privilege of witnessing creativity unfold, even in its most pressured form.

Later, during the Board of Faculty meeting, I caught my reflection in the restroom mirror. I looked composed, though my mind felt 
frayed. The meeting was dense with agenda points, curriculum revisions, planning, evaluations. My pen moved mechanically as fa-
tigue deepened. A small joke broke the tension, drawing polite laughter. I smiled a second too late, my reaction delayed by exhaustion.

When I reached my car, I paused before turning the key. The silence felt almost foreign. Driving home, I replayed the day in my mind: 
the relentless conversations, the fleeting moments of connection, the delicate balance between responsibility and exhaustion. I realized 
how often I moved from one moment to another without truly arriving anywhere, constantly doing, rarely being.

At home, I made a cup of tea and finally sat still for the first time all day. The warmth of the cup grounded me. I thought about how 
easily we label our days as “hectic,” as if the word alone could capture the weight of constant giving. But perhaps “hectic” really 
means we have stretched ourselves thin, meeting expectations, protecting systems, supporting others, all while quietly holding our-
selves together.

Even on the most chaotic days, there is quiet victory in showing up, fully, imperfectly, relentlessly.

Masooma Rubab
Lecturer 
Architecture

1. How can I remain grounded and self-aware during days filled with constant demands?

2. In what ways can I recognize and honor my perseverance, even when it goes unnoticed?

3. How do I create space for reflection and renewal amidst professional responsibilities?

Reflection Questions:
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235. The Power of Empathy in Teaching

Teaching has always been more than a profession to me, it is a calling that involves both the mind and the heart. It is not merely 
about delivering lectures, assessing assignments, or meeting deadlines; it is about understanding emotions, building trust, and 
creating a space where students feel safe, valued, and inspired. On October 16, 2025, I experienced a moment that profoundly 
reshaped my perspective on teaching. It was a day that revealed the true essence of empathy and reminded me that sometimes, 
the most impactful lessons are not taught through theory but through understanding.

It began like any other day in the architecture studio. My first-year students were immersed in their design projects; the room 
filled with the familiar energy of pencils scratching paper and quiet discussions. Amid the movement, I noticed one student sitting 
silently, detached from her group, her sketchbook nearly untouched. She was usually creative and expressive, yet her disengage-
ment persisted over the next few days. Her assignments remained incomplete, and her spark seemed dimmed. It was clear that 
something deeper than academic fatigue was weighing her down.

Rather than confronting her in front of her peers or reprimanding her for missing work, I asked her to stay back after class for a 
brief conversation. I began not with criticism, but with care. “How are you doing?” I asked gently. There was a pause, a silence 
heavy with emotion, before she opened up. She shared that she had been struggling with emotional stress at home, which had 
left her anxious and unable to focus. Her voice trembled as she confessed her fear of falling behind and disappointing those who 
believed in her. Listening to her, I felt the weight of her words and the quiet courage it took to share them.

In that moment, I realized she didn’t need discipline or deadlines, she needed empathy and reassurance. I told her it was okay to 
feel overwhelmed, that her journey mattered more than her pace. I offered to mentor her personally, meeting after class twice a 
week to discuss her progress. When she nodded with a faint smile, relief softened her expression. It was a small moment, but it 
carried immense meaning.

Over the following weeks, we met regularly. I gave her feedback that focused not on flaws but on growth. Gradually, she began 
to rediscover her rhythm. Her sketches grew bolder, her concepts clearer, her voice stronger. The quiet, withdrawn student I had 
first noticed was now participating in discussions, offering suggestions, and even helping peers. The transformation was a living 
testament to how empathy can reignite self-belief.

Since that day, I’ve started beginning each class with brief check-ins, asking how everyone is doing before diving into lectures. 
This small practice has nurtured a more open and connected classroom culture, one where students feel seen and heard. I’ve 
come to understand that students often perform not because they are pushed harder, but because they feel genuinely supported.
Teaching is not just about transferring knowledge; it is about transforming lives.

Sarah Asif
Lecturer 
Architecture

1. How can I create space for emotional honesty in my classroom without compromising
academic expectations?

2. What does it mean to lead with empathy when a student is struggling silently?

3. How can I build trust through small, consistent acts of compassion?

Reflection Questions:
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This month marked a profound milestone in my spiritual journey. It began with a message that filled my heart with gratitude, the 
official confirmation of my long-awaited Umrah trip. It wasn’t just travelling approval; it felt like a sacred invitation from Allah. 
Tears welled in my eyes as I realized this journey would bring me closer not only to the holy land but to my inner self.

Our institution organized Umrah training sessions to guide us through rituals and spiritual preparation. Each session shifted my 
mindset from worldly concerns to divine purpose. The room buzzed with excitement and nervous anticipation. As I listened, I 
understood this wasn’t just about packing
bags, it was about preparing the soul.

Balancing academic duties with spiritual focus was challenging. Deadlines and presentations competed with my growing desire 
for reflection. Practical anxieties surfaced, documents, packing, and the fear of forgetting something important. Many peers 
shared similar worries, and their vulnerability reminded me that even the path to worship is filled with tests of patience and faith.
To stay grounded, I began each morning with dua and reflection. I repeated the verse: “And whoever puts their trust in Allah 
– then He is sufficient for them” (Qur’an 65:3). I created a checklist that included not just logistics but intentions, patience, 
humility, and service. Visualizing myself before the Kaaba helped me stay focused on the spiritual goal.

Empathy became a quiet strength. I listened to classmates’ concerns, helped one organize her documents, and guided another 
through the rituals. These small acts reminded me that leadership begins with compassion. Supporting others eased my own 
fears and deepened my trust in Allah’s mercy. By the end of the week, the atmosphere had shifted. Conversations moved from 
logistics to meaning. We felt more united, bound by shared faith and mutual encouragement. Within myself, I sensed a quiet 
transformation, an expansion of peace and purpose.

True preparation lies not in the luggage we pack but in the intentions we purify.

236. Preparing for Umrah: A Journey 
of Faith, Empathy, and Self-Discipline 
with Humility
Humaira Kanwal
Assistant Professor - Architecture
Architecture

1. How can I balance spiritual preparation with daily responsibilities?

2. In what ways can empathy strengthen my leadership during moments of collective
uncertainty?

3. How do I transform personal anxiety into trust and service?

Reflection Questions:
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As a teacher in the Graphic Design Department, each week presents new creative challenges that test not only my students’ abilities 
but also my own capacity to guide, inspire, and adapt. On Tuesday, our class began the Game Design Project, a technically demand-
ing yet imaginative task requiring conceptual depth, storytelling, and digital execution. Excitement filled the room at first, but soon I 
noticed frustration. Many students were struggling to convert their ideas into tangible design elements. Their enthusiasm was fading 
into confusion.

The primary difficulty that day wasn’t technical, it was emotional. Students felt burdened by the complexity of the project. Some doubt-
ed their creative instincts; others feared failure. In creative education, uncertainty and innovation often coexist, but students tend to in-
terpret uncertainty as incompetence. My challenge was to help them see confusion not as a flaw but as the starting point of discovery.

Rather than continuing with a traditional lecture, I paused and initiated a short interactive exercise. I asked each student to summarize 
their game concept in one sentence. At first, they hesitated, but soon, laughter and engagement replaced silence. The exercise helped 
them clarify their ideas and express them without fear of judgment. Gradually, the anxiety in the room began to lift.

Building on that energy, I broke the project into simple steps, concept development, storytelling, character design, and interface exe-
cution. I shared real-world examples to show how even professionals begin with uncertainty. Listening closely to their concerns helped 
me identify specific struggles, some with narrative flow, others with digital tools. Once I understood their perspective, I could guide 
them more effectively, turning what once felt overwhelming into something achievable.

The impact was immediate. The classroom atmosphere shifted from tense to lively. Students who had been withdrawn began sharing 
ideas, sketching storyboards, and crafting narratives. A few even stayed after class to show me their drafts and ask for feedback. It 
was a powerful reminder that empathy in teaching creates confidence, and that clarity often begins with compassion.

Teaching is not about achieving perfection; it is about building connection.

237. Turning Complexity into Clarity,
Inspiring Confidence through Empathy
Abdullah Azeem
Lecturer
Graphic Design

1. How can I use empathy to transform student anxiety into creative confidence?

2. What small shifts in my teaching approach can help simplify complex tasks?

3. How do I model reflective leadership in moments of classroom uncertainty?

Reflection Questions:
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It was the week my Interior Design students were to present their most significant project of the semester, a culmination of 
months of research, creativity, and technical learning. These submissions were to be evaluated by external jurors, profession-
als whose insights would test not only their design ability but also their commitment and attitude. The stakes were high, yet as 
the deadline approached, I noticed a concerning shift. The energy that once filled the studio began to fade. Students who had 
once brimmed with curiosity now seemed distracted and complacent. Their work lacked polish, their sketches felt rushed, and 
the spark of imagination had dimmed.

On submission day, many turned in incomplete or underdeveloped work. Presentations were hurried, and their confidence 
wavered. As they insisted, I finalize grading despite the poor quality, I paused, not to judge, but to reflect. I knew they carried 
immense potential, but I couldn’t allow mediocrity to pass as acceptable. Approving weak work would lower standards and 
fail them as future professionals. I recalled Covey’s Habit 3: Put First Things First. My role wasn’t just to grade, it was to guide 
them back to integrity and excellence.

Instead of reacting with frustration, I chose empathy paired with accountability. I met each student individually, reviewed their 
designs, and invited honest reflection. I asked them what story their work told and whether it truly represented their talent. My 
tone was firm but rooted in belief. I reminded them that shortcuts may offer temporary relief but never lasting growth. Drawing 
from Covey’s Trust and Inspire philosophy, I aimed to balance care with high expectations, to believe in their potential while 
expecting their best.

I acknowledged their exhaustion from overlapping academic pressures but reminded them that resilience is a designer’s 
greatest asset. As an act of trust, I extended their deadline by three days, not as leniency, but as an opportunity for redemp-
tion. The shift was immediate. The studio came alive again. Students stayed late, collaborated, and took genuine ownership of 
their work. Complaints turned into creative solutions. Motivation returned, not from fear, but from faith in their own capability.

When the new submission day arrived, I was humbled. The same students now presented work that was imaginative, refined, 
and deeply thoughtful. Their designs carried purpose, and their presentations reflected confidence. What had changed wasn’t 
their ability, it was their attitude. Through accountability, they had rediscovered pride in their craft.

Growth happens when we hold people capable, not comfortable.

238. Inspiring Accountability through
Empathy and High Expectations
Mahira Noor
Lecturer
Interior Design

1. How can I balance empathy with high expectations to inspire student growth?

2. What does it mean to guide students through accountability rather than correction?

3. How do I help learners rediscover their potential when they’ve settled for less?

Reflection Questions:
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This week brought an unexpected and deeply moving moment, one that stirred my heart with overwhelming gratitude and awe. 
I received my official invitation letter for Umrah. The instant I opened the envelope, tears filled my eyes. It felt as though Allah 
Himself had called me to His sacred house, granting me the honor of becoming His guest. A wave of humility washed over me. 
I reflected on how millions long for this divine opportunity, yet Allah chose me at this exact stage of life, right after stepping into 
the beautiful but demanding chapter of motherhood.

The past few weeks had been filled with sleepless nights, balancing the tender responsibilities of caring for my newborn along-
side professional duties. My days were structured around nurturing others, yet my own spiritual energy had begun to feel distant. 
Receiving the Umrah invitation at such a time felt like divine mercy, a reminder that spiritual rejuvenation is not separate from our 
worldly roles, but a vital part of them.

Yet, alongside joy, a new set of challenges arose. The thought of traveling without my baby filled me with concern. Could my 
family manage in my absence? My emotions oscillated between elation and anxiety. Each logistical task, packing, documenta-
tion, coordination, felt like a small mountain. But I reminded myself that every challenge tied to a sacred journey is part of the 
spiritual test. The Qur’anic verse comforted me deeply: “And whoever puts their trust in Allah – then He is sufficient for them.” 
(Qur’an 65:3)

To respond with clarity, I turned to prayer and reflection. In sujood, I expressed shukr through tears of humility. I thanked Allah 
not only for the opportunity but for choosing this exact time, when my heart needed renewal the most. Discussing the journey 
with my family brought reassurance and collective excitement. I applied Habit 2: Begin with the End in Mind, focusing not on 
preparation hurdles but on the spiritual goal ahead, to seek closeness to Allah and return with a soul renewed.

As preparations began, my anxieties started to dissolve. I began viewing each small struggle not as a burden but as an act of 
worship. The awareness that Allah had chosen me strengthened my patience and magnified my gratitude. Even within my home, 
I felt gentler and more centered. I realized that the essence of Umrah begins not at the Kaaba but within the heart that prepares 
for it.

True leadership, whether in motherhood, work, or faith, begins within.

239. Experiencing Gratitude and Emotional 
Awakening Upon Receiving an Umrah
Invitation
Iqra Batool
Lecturer
Chaudhry Abdul Rehman Business School (CARBS)

1. How can I transform everyday responsibilities into spiritual preparation?

2. What does it mean to trust Allah during moments of emotional uncertainty?

3. How does gratitude reshape my response to life’s challenges?

Reflection Questions:
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True leadership begins with listening, understanding the silent struggles behind every story. This week, I encountered a 
moment that reminded me how the smallest gestures can create the deepest impact. A student came to my office, hesitant 
and nervous, sharing her difficulty in socializing and her discomfort during group activities. What seemed like a simple 
classroom issue turned out to be a matter of confidence, belonging, and self-worth. Beneath her words were layers of fear: 
fear of rejection, of not being accepted, and of embarrassment in expressing herself. I realized that leadership in education 
is not only about guiding the many but also about recognizing the one who remains unheard.

Rather than offering advice or quick solutions, I chose to listen, truly listen, with patience and compassion. That uninter-
rupted space gave her the courage to express feelings she had long suppressed. This act of listening opened a window into 
understanding the depth of her anxiety and how it silently shaped her academic journey. Leadership, I understood, begins 
when we make time to hear what isn’t being said.

But empathy alone wasn’t enough. The next step was to turn it into meaningful action. I discussed the situation with 
concerned faculty members, emphasizing the need for inclusion without labeling or isolating the student. Together, we de-
signed subtle yet effective measures: pairing her with a kind classmate for group tasks, restructuring group sizes to reduce 
pressure, and offering gentle encouragement rather than forced participation. These small steps were intentional, meant to 
nurture her growth while preserving her dignity.

Over the next few weeks, I began to see change unfold quietly but beautifully. The student started speaking in discussions, 
sharing ideas, and even volunteering for activities she once avoided. Her peers responded with empathy and patience, 
embracing her as part of the group. What began as an individual concern evolved into a shared learning experience for the 
entire class. The environment became warmer, more understanding, and more inclusive.

This encounter deepened my understanding of leadership. True influence, I realized, is relational, not hierarchical. It doesn’t 
come from authority but from the ability to connect with hearts. Leadership in education is not about managing tasks or 
enforcing policies; it is about creating an ecosystem of care where every student feels valued and supported.

Empathy is not a soft skill, it is a leadership discipline that transforms classrooms and lives.

240. Small Gestures, Lasting Change
Saba Hisham
Director 
Centre for Creative Arts

1. How can I create space for students to express silent struggles without
fear of judgment?

2. What small, intentional actions can I take to promote inclusion and emotional safety?

3. How does active listening shape my leadership presence in the classroom?

Reflection Questions:
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The past few weeks had been a whirlwind of administrative duties, departmental coordination, and back-to-back meetings 
that consumed nearly every hour of my day. I had always taken pride in managing multiple responsibilities efficiently, yet an 
unspoken unease had been building within me. One afternoon, when I finally paused to review my students’ recent studio 
work, a quiet realization struck me, the drawings lacked depth, the ideas were shallow, and the creative spark I so deeply 
encouraged had dimmed. For a moment, disappointment surfaced, but soon clarity followed: the deficiency wasn’t in their 
ability, it was in my attention. Their work mirrored my absence.

Stephen R. Covey’s words echoed in my mind, “We see the world not as it is, but as we are.” I understood then that the 
studio’s energy reflected my own divided focus. My presence had been fragmented between administrative responsibili-
ties and my true calling as an educator. Accepting this truth required courage. I could have justified my absence with the 
weight of institutional demands, but doing so would have meant compromising both my integrity and my students’ learning 
experience.

Determined to realign myself, I resolved to practice Covey’s Habit 3: Put First Things First. I decided that my foremost 
commitment was not to reports or meetings, but to the creative and intellectual growth of my students. For two consecutive 
days, I returned to the studio with complete presence, no interruptions, no distractions. I immersed myself in their world, 
moving from table to table, observing, guiding, questioning, and encouraging. I wasn’t just supervising; I was participating 
in teaching through engagement and shared exploration.

The transformation was immediate. The atmosphere shifted from quiet hesitation to vibrant energy. Students who once 
appeared unsure began to express themselves confidently. Ideas became bolder, lines more expressive, and conversations 
richer. The space evolved from passive compliance to active creation. Those two days weren’t just about improving tech-
nique, they were about restoring connection and inspiration.

As the students’ confidence grew, so did my awareness of what it truly means to lead as an educator. Leadership in teach-
ing is not defined by authority, but by presence. The real impact doesn’t come from deadlines met or documents approved, 
it flows from moments of genuine connection, when we inspire curiosity and courage in our learners. Parker Palmer’s 
reminder echoed: “Good teaching comes from the identity and integrity of the teacher.” My integrity demanded that I show 
up fully, not just physically, but emotionally and intellectually.

The most powerful impact an educator can make is through attention, the simple, steady act of being there.

241. The Studio I Returned To
Rabia Shahbaz
Assistant Professor & Program Leader
Architecture

1. How can I ensure my presence in the classroom reflects my commitment to student 
growth?

2. What practices help me balance administrative duties with meaningful engagement?

3. How does intentional presence shape the creative energy of my learning space?

Reflection Questions:
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During a recent Quality Enhancement Cell (QEC) meeting, I faced a moment that tested both my integrity and courage. The 
discussion centered on the university’s qualitative feedback process, an essential tool for ensuring fairness and continuous 
improvement. Traditionally, this process had been managed solely by the registrar’s office. However, I had observed that 
excluding faculty voices often led to imbalance and missed insights.

When the topic arose, I proposed that qualitative feedback should include both administrative and faculty representation. The 
room grew tense. The administrative team viewed my suggestion as interference, and the Director QEC remained silent. I 
knew that staying quiet would be easier, but it would also mean compromising the fairness I believed in.

Gathering composure, I explained that QEC’s purpose is to uphold quality across both academic and administrative domains. 
Excluding faculty weakens the process and risks bias. I emphasized that inclusion fosters collaboration, not complication. My 
goal wasn’t to challenge authority, but to strengthen the system through shared accountability.

Some administrators expressed concern that involving faculty might slow down decisions. I listened respectfully and 
reaffirmed that fairness must not be sacrificed for convenience. Internally, I felt the pressure of resistance, but the Qur’anic 
command echoed in my heart, this was a moral test, not just a procedural debate.

I chose my words carefully, balancing firmness with humility. I acknowledged the registrar team’s efforts and clarified that 
my intention was to support, not undermine. Gradually, the tone shifted. A senior member noted that my proposal aligned 
with the true spirit of quality assurance. Dialogue replaced defensiveness.

By the end of the meeting, consensus was reached: future qualitative feedback would include balanced representation from 
both administration and faculty. For some, it was a procedural change; for me, it was a reaffirmation that integrity and justice 
still have space in institutional systems.

Leadership is not about power, it is about serving truth, preserving fairness, and protecting trust.

242. Courage to Protect Integrity of
System, Standing for Fairness in QEC 
Feedback Methodology
Dr. Sami Bajwa
Dean & Director DOPS and ORIC
Chaudhry Abdul Rehman Business School (CARBS)

1. How can I speak up for fairness even when it challenges the status quo?

2. What does it mean to balance courage with humility in institutional leadership?

3. How do I ensure that systems I’m part of reflect justice, not just efficiency?

Reflection Questions:
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The student admissions period is one of the most demanding and emotionally charged times in academia, a phase that tests an 
educator’s patience, wisdom, and moral integrity. Each case carries its own story, expectations, and pressures. As an academic leader, 
I found myself at the intersection of compassion and compliance, where students with genuine potential sought leniency, while others 
relied on influence to secure admission.

Initially, I viewed the admissions process as an administrative responsibility, focused on enforcing policies and maintaining standards. 
But experience taught me that leadership in education goes beyond enforcement; it is about trust, empathy, and inspiration. Guided by 
the Trust & Inspire philosophy and the Prophetic model of leadership, I began to see patience not as passive endurance, but as moral 
strength in motion, transforming tension into trust and conflict into collaboration.

The most significant challenge arose when multiple families approached me seeking exceptions to admission rules. Some cases stirred 
empathy, students with strong motivation but weaker academic backgrounds, while others involved undue influence. Balancing com-
passion with fairness became an emotional and ethical dilemma. Too much leniency risked injustice; too much rigidity risked alienation. 
The real challenge lay in leading with balance, practicing empathy without compromising ethics.
In facing these dilemmas, I turned to Covey’s Habit 1: Be Proactive and Habit 5: Seek First to Understand, Then to Be Understood. 
I paused to understand each applicant’s situation with empathy and patience. I learned to separate emotional influence from ethical 
judgment, focusing on principles rather than personalities.

Drawing inspiration from the Prophet Muhammad (PBUH), I reflected on how he led with wisdom and fairness, never allowing authority 
to overshadow humility. Emulating that example, I ensured every student and parent was heard without prejudice. Policies were applied 
transparently, without favoritism. For those who didn’t qualify, I offered alternative pathways, encouraging them to improve and reapply.

Through the Trust & Inspire lens, I reframed admissions not as a bureaucratic task but as a moment of mentorship. I encouraged my 
team to view each interaction as an opportunity to model our institution’s values, integrity, empathy, and justice.

The impact became visible over time. Students and parents began to trust the transparency of our process. The admissions team grew 
more confident and united under a shared moral framework. Even those denied admission left with respect, appreciating the fairness 
and clarity of our decisions. The environment shifted from tension to trust.

Patience is not weakness, it is disciplined strength: the power to act rightly despite pressure.

243. Leading with Patience: Navigating 
Admissions Challenges with Trust &
Inspiration   
Mohsin Raza
Lecturer
Chaudhry Abdul Rehman Business School (CARBS)

1. How can I uphold fairness without losing empathy in high-pressure decision-making?

2. What does it mean to lead with patience when others expect quick decisions?

3. How can I turn administrative processes into moments of mentorship and moral influence?

Reflection Questions:
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This week centered on finding harmony between academic responsibility and emotional intelligence. As students transitioned into 
practical tasks involving validation tools and mid-term evaluations, the need to maintain academic rigor while offering compas-
sionate support became evident. It was a period that tested the balance between enforcing standards and understanding student 
circumstances, a vital element of ethical academic leadership.

Several students required extra guidance in using digital validation tools effectively, while others struggled to manage their sched-
ules due to overlapping university events and coursework. These delays created inconsistencies in submissions and participation. 
As an academic leader, the challenge lay in maintaining fairness across all students, ensuring support was extended where 
needed without compromising discipline or institutional integrity.

In response, I led with patience, empathy, and proactive communication. Instead of reacting to delays or confusion, I focused on 
transforming difficulties into learning opportunities. I introduced flexible deadlines for genuine cases, conducted additional prac-
tical demonstrations, and promoted transparent communication between students and faculty to align schedules. These steps 
helped maintain structure while honoring individual circumstances.

I applied Covey’s Habit 5: Seek First to Understand, Then to Be Understood, listening before guiding, and embraced the Trust & 
Inspire philosophy, which emphasizes believing in people’s potential rather than managing their behavior. My goal was to model a 
leadership style that values both discipline and compassion, nurturing an environment of accountability grounded in trust.

The impact was encouraging. Students became more engaged, confident, and responsible, showing visible improvement in 
participation and project ownership. Faculty members appreciated the structured communication framework, which reduced 
misunderstandings and scheduling conflicts. The classroom atmosphere evolved into a space that was both supportive and 
disciplined, fostering collaboration, clarity, and mutual respect.

Leadership is not about enforcing compliance, it is about inspiring responsibility

244. Balancing Compassion and
Accountability in Academic Leadership
Ahmad Ilyas
Lecturer
Accountancy

1. How can I maintain fairness while adapting to students’ individual challenges?

2. What practices help me balance empathy with academic discipline?

3. How does transparent communication foster accountability and trust in my classroom?

Reflection Questions:
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Ensuring food safety across a university campus is far more than an operational duty, it is an ama’nah, a sacred trust. As Head 
of the School of Culinary Arts and a member of the Food Safety Committee, I understood that leadership in this area carried 
both moral and spiritual accountability. Every decision could directly impact the health and dignity of hundreds of students. This 
consciousness shaped every step I took in managing food vendors and monitoring hygiene standards.

For months, I led the committee with empathy and patience. Vendors were given repeated opportunities to improve through 
coaching and guidance. My goal was not to penalize but to empower. However, despite sincere support and clear SOPs, several 
vendors chose complacency over compliance. The real challenge began when empathy was mistaken for weakness. Some ven-
dors emotionally manipulated students, portraying hygiene enforcement as an attack on affordable food options. This distortion 
created resistance and confusion. It was painful to see good intentions exploited, and I realized that tolerating negligence would 
be an injustice to the very students we were meant to protect.

At that defining moment, I reminded myself: empathy must walk hand in hand with justice. Leadership guided only by emotion 
can become fragile when it compromises collective well-being. I chose to act not out of frustration, but out of integrity and 
accountability.

I documented all prior communications and inspections transparently. Then, in collaboration with the Registrar’s Office, we 
established an official administrative pathway to address noncompliance. This partnership ensured our decisions were institution-
ally aligned and morally firm. When the final inspection confirmed persistent violations, we made the difficult decision to close 
all bunker shops until further notice. Some vendors left, but others, realizing empathy no longer meant exemption, returned with 
renewed commitment.

The closure became a turning point for the university’s food culture. It sent a clear message: there will be no compromise on 
health or standards. What seemed like disruption evolved into moral awakening. Students began to see that discipline was not 
against them, but for them. Vendors who returned operated with greater pride, knowing they were part of a system rooted in 
fairness and integrity.

Compassion without accountability enables complacency; justice without empathy risks alienation.

245. When Empathy Meets Justice
Maryum Sohaib
Program Leader
School of Culinary Arts

1. How can I uphold justice while maintaining empathy in emotionally charged decisions?

2. What systems can I build to ensure accountability without compromising dignity?

3. How do I lead with moral clarity when good intentions are misunderstood?

Reflection Questions:
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This month unfolded as a living demonstration of leadership anchored in service and responsibility. From guiding students through 
the ICMR pre-departure phase to supervising academic and administrative preparations, each task demanded precision, empathy, 
and foresight. Managing communications, ensuring documentation accuracy, and personally facilitating travel reflected a hands-on 
commitment that transcended formal boundaries.

Each day brought unique challenges, aligning students with procedural clarity, resolving concerns fairly, and supporting the depart-
ment through collaborative leadership. It wasn’t just coordination; it was cultivating trust through action. The Quran reminds us, “In-
deed, Allah commands you to render trusts to whom they are due and when you judge between people to judge with justice.” (Surah 
An-Nisa, 4:58). Leadership became not a title, but an ama’nah, a sacred trust to be fulfilled with diligence and fairness.

During the ICMR travel, humility became a guiding virtue. Despite holding an administrative position, I assisted students and faculty 
at the airport, helped with visa documentation, guided through immigration, and welcomed senior leadership. These acts reflected 
the prophetic model of servant leadership: “The leader of a people is their servant.” True leadership is not authority, it is responsibility 
exercised with compassion.

Throughout the month, Wisdom and Strategic Vision shaped decision-making. Meetings with faculty and inter-departmental coor-
dination demanded long-term planning and inclusion. The focus remained on empowering each team member, demonstrating the 
Trust & Inspire approach, leading through belief in others’ potential and clarity of purpose.

In alignment with the 7 Habits of Highly Effective People, the month exemplified “Being Proactive” in anticipating needs, “Putting 
First Things First” in prioritizing tasks, and “Synergizing” to unite students, faculty, and administration. Practicing “Seek First to 
Understand, Then to Be Understood” enabled resolution of concerns with empathy and fairness. These habits nurtured a culture of 
cooperation, balance, and purposeful action.

The most profound outcome was witnessing how small acts of service inspire trust on a broader scale. The Quran declares, “Whoev-
er does good, whether male or female, while being a believer, We will surely cause them to live a good life.” (Surah An-Nahl, 16:97). 
Serving others in sincerity became the foundation of departmental success and personal peace.

Leadership, when rooted in justice and service, transforms work into worship and duty into devotion.

246. Leadership in Motion: Accountability, 
Vision, and Service beyond Duty
Dr. Malik Javied Anwar
Assistant Professor & HOD
Department Of Emerging Management Sciences

Reflection Questions:
1. How can I model servant leadership in high-pressure academic environments?

2. What systems help me balance strategic vision with daily acts of service?

3. How does faith-based leadership strengthen institutional trust and collective
motivation?
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During the last week of October, the university was abuzz with academic tasks, student support, and administrative duties. Amid 
this busy rhythm, I received a letter from HR informing me of my nomination for the Superior Retreat in Madinah and Makkah. The 
moment was unexpected, a wave of gratitude and reflection washed over me. Alongside this blessing, I continued fulfilling my 
responsibilities as Head of Examination, mentoring students and faculty, and ensuring smooth operations.

The week was packed with demands: assisting a faculty member with academic planning, guiding students through health and 
emotional challenges, supporting colleagues with LMS issues, and preparing for retreat-related training. The challenge wasn’t just 
time management, it was staying grounded in sincerity, ensuring that pride didn’t overshadow purpose. Fatigue and self-doubt 
crept in, but faith reminded me that every act done with pure intention becomes worship. Leadership, I realized, is not just about 
managing tasks, it’s about managing the heart with patience and grace.

Instead of viewing the retreat letter as a personal achievement, I embraced it as a divine trust, an ama’nah. I expressed heartfelt 
appreciation to HR, shared the blessing humbly with colleagues, and continued my duties with renewed energy. As Head of Exam-
ination, I ensured exam processes were organized, faculty supported, and students guided. I also prepared spiritually, reading The 
Light of Universe and Namaz Tarjuma, reminding myself that leadership begins from within.

This response reflected humility, gratitude, sincerity, and service, each grounded in faith and the Trust & Inspire philosophy. The 
retreat became a reminder to lead with heart, not ego.

The decision to treat the retreat as a responsibility, not a reward, brought peace and clarity. My team felt valued, and colleagues 
were inspired by the message of faith-driven leadership. The department’s atmosphere shifted, mutual respect replaced stress, 
and productivity rose. Everyone began to see their roles not just as duties, but as meaningful contributions to a shared purpose. 
The balance between academic excellence and moral consciousness strengthened our culture of trust.

Success with gratitude brings light; success with ego brings emptiness.

247. Gratitude in Leadership, Seeing 
Every Blessing as Ama’nah
Dr. Shafia Babar
Contractual Faculty Member 

Reflection Questions:
1. How can I treat recognition as a trust rather than a personal reward?

2. What practices help me lead with humility during moments of achievement?

3. How does gratitude transform my leadership into a source of spiritual strength?
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It was a quiet mid-semester afternoon when my MS Economics students entered my office, visibly anxious. The topic of the 
day, econometric regression analysis, was a turning point in their research journey. Their screens displayed EViews outputs 
filled with coefficients, t-statistics, and p-values that looked more like cryptic codes than meaningful insights. The excite-
ment that once fueled their research had faded behind a wall of numbers that refused to make sense.

As I listened to their concerns, I realized this wasn’t just a technical hurdle, it was emotional. Many whispered, “I’m not 
good with numbers,” or “Statistics isn’t my thing.” Their fear wasn’t of the formulas, but of failure. It was a moment that 
called not just for knowledge, but for wisdom, the ability to sense where fear ends and understanding begins.

I knew another lecture wouldn’t help. What they needed was clarity, not complexity. Drawing from years of experience 
and Covey’s Trust & Inspire philosophy, I arranged a live demonstration in the computer lab. “Let’s decode these numbers 
together,” I said. “Each figure tells a story, if you know how to listen.”

Step by step, we explored what regression coefficients meant, how p-values indicate confidence, and how R-squared 
reflects explanatory power. I used real-world examples, how inflation affects spending, how GDP links to employment, to 
make the abstract relatable. I balanced technical rigor with simplicity, ensuring no one felt left behind.

The session became an open dialogue. I encouraged students to interpret outputs, even if unsure. “Econometrics isn’t 
about perfect answers,” I told them. “It’s about asking better questions.” Slowly, hesitation gave way to curiosity. One 
student explained a negative coefficient; another linked her results to a theoretical model. The room, once silent with fear, 
now buzzed with discovery.

By the end, every student had completed a regression analysis and connected it to their research. Some even asked about 
interaction effects and diagnostics, concepts they once found intimidating. The classroom had transformed from a space of 
hesitation into a lab of intellectual confidence.

Teaching is not the transmission of knowledge, it is the transformation of perspective.

248. Wisdom in Decoding:Transforming 
Econometrics Fear into Analytical
Confidence
Dr. Salman Masood
Professor & Dean
Economics & Commerce

Reflection Questions:
1. How can I turn technical fear into curiosity through clarity and connection?

2. What does it mean to teach with both intellectual rigor and emotional intelligence?

3. How can I model wisdom in moments when students doubt their own abilities?
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249. Leading with Humility: Aligning
Decisions with Institutional Vision

During the week, an administrative decision was made to merge two classes to optimize time, resources, and faculty 
deployment. On paper, it seemed efficient, promising smoother scheduling and better classroom utilization. Yet, after a 
thoughtful review, my respected Director offered a broader institutional perspective: the merger, though logistically sound, 
risked academic incompatibility and could dilute learning outcomes.

That moment became a defining leadership lesson. It reminded me that leadership is not just about operational correctness, 
it’s about aligning every decision with the institution’s educational vision. The Director’s insight wasn’t a rejection of my 
initiative, but a redirection toward academic integrity and long-term purpose.

Naturally, my first instinct was to defend the decision. But humility called for something deeper: receptivity. I paused to re-
flect. Leadership in academia is not about asserting authority, it’s about stewardship. It’s about being a guardian of learning 
culture and moral clarity.

The challenge wasn’t just technical, rearranging schedules and faculty, it was emotional. I needed to ensure that colleagues 
didn’t see the correction as a failure, but as a refinement of vision. I explained the rationale behind the merger, then listened 
as my Director elaborated on the academic implications. I chose to understand before seeking to be understood.

That conversation became a lesson in leadership grace. Instead of feeling diminished, I felt strengthened by the trust placed 
in me to see the bigger picture. I took immediate corrective action: classes were separated, schedules realigned, and faculty 
supported. I met instructors personally, explained the reasoning, and ensured they felt respected. Students were informed 
with care to preserve their confidence in institutional decisions.

The ripple effect was powerful. Faculty members appreciated the transparency. What could have been perceived as an 
error became a model of collaborative growth. The department began to embrace a culture of open dialogue and shared 
responsibility. Feedback was no longer feared, it became a tool for collective excellence.

True leadership is not about asserting correctness, it is about aligning with a higher vision.

Reflection Questions:
1. How can I model humility when a well-intended decision needs to be revised?

2. What does it mean to lead with grace when facing correction?

3. How can I build a culture where feedback is welcomed as a path to excellence?

Dr. Muhammad Sarwar
Professor & Dean
Department of Education
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250. Leading Through Trust and
Service in Academic Leadership

This week reflected the essence of academic leadership, balancing teaching, mentorship, and institutional management while 
staying rooted in integrity and motivation. From delivering lectures and counseling students to managing PhD examination data and 
preparing Board of Studies minutes, I navigated a wide spectrum of responsibilities. I also supported scholars in their research and 
volunteered to teach MS students without compensation, guided by the belief that leadership is service.

The educational environment demanded not just efficiency, but emotional intelligence, empathy, and moral commitment, core 
elements of Trust & Inspire leadership. The challenges were layered and constant. Time and task management required careful 
balancing of administrative duties with teaching and mentoring. Emotional demands surfaced as I provided consistent motivation to 
PhD and BS students at different stages of their academic journey. Sustaining purpose across these roles meant maintaining clarity 
and energy without losing sight of the broader mission.

In response, I chose to lead with trust, empathy, and purpose, not control or frustration. I practiced Covey’s Habit 5, seeking first to 
understand before being understood, by listening deeply to students’ academic and emotional concerns. I applied Habit 2, beginning 
with the end in mind, by aligning each task with the goal of enhancing educational quality and student success. Rather than seeing 
each responsibility as a separate burden, I treated them as interconnected opportunities to model leadership through service. I 
encouraged open dialogue, offered personalized guidance, and ensured that administrative processes were completed with accuracy 
and care.

The outcomes were both immediate and lasting. Students felt more confident and valued, showing greater engagement in counseling 
and research. Colleagues recognized the power of collaboration and service, fostering a culture of mutual respect. Institutional trust 
was reinforced through timely and transparent execution of academic processes. Personally, I experienced renewed purpose and 
inner peace, realizing that leadership thrives when rooted in empathy and shared vision.

This week reaffirmed that true leadership is not about control, it is about connection, contribution, and character. By living Covey’s 
7 Habits and practicing Trust & Inspire principles, I learned that proactive and purpose-driven behavior builds credibility and trust. 
Listening empathetically strengthens relationships and inspires intrinsic motivation. Service and humility are powerful leadership 
tools that sustain morale and long-term growth. Empowering others creates a culture of excellence where individuals rise 
together.

Reflection Questions:
1. How can I integrate service and empathy into my daily leadership practices?

2. What habits help me stay purpose-driven amid competing responsibilities?

3. How does trust-based leadership transform institutional culture and individual
motivation?

Dr. Muhammad Arif
Assistant Professor
Department of Education
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251. From Reflection to Renewal: Preparing 
for Umrah with the Light of the Prophet

This month, I immersed myself in the Seerah-based text Light of the Universe, a profound account of the life, teachings, and 
character of Prophet Muhammad (PBUH). The book illuminated how his mercy, wisdom, humility, and perseverance continue to 
guide humanity toward moral excellence and spiritual enlightenment. As I read, I simultaneously began preparing for my upcoming 
Umrah journey, a pilgrimage that holds immense spiritual meaning. The combination of reflection and preparation created a deep 
emotional connection, strengthening my intention for self-purification and gratitude.

The verse, “Indeed, in the Messenger of Allah you have an excellent example for whoever hopes in Allah and the Last Day and 
remembers Allah often” (Qur’an 33:21), framed my reflection. It reminded me that true success in both personal and professional 
life lies in embodying the Prophetic character, not just in ritual, but in leadership, service, and daily conduct.

Balancing spiritual reflection with ongoing departmental responsibilities proved challenging. The book stirred a strong desire for 
self-improvement, yet translating those lessons into everyday leadership required mindfulness and patience. Preparing for Umrah 
also demanded careful coordination, delegating academic duties while maintaining spiritual focus. The Prophet’s teaching, “The 
strong person is not the one who can overpower others, but the one who controls himself when angry” (Sahih Bukhari), reminded 
me that true discipline lies in emotional balance and gentle strength, especially during transitions.

I approached the month with reflection, gratitude, and responsibility. While studying Light of the Universe, I took personal notes on 
how the Prophet (PBUH) combined spiritual devotion with compassion and fairness in leadership. I shared these insights with col-
leagues and students, encouraging Seerah-based ethics in their work and studies. Simultaneously, I finalized departmental planning 
for continuity during my absence and approached Umrah preparations with humility and calmness. Each step, from administrative 
planning to spiritual reflection, became an act of worship.

The Qur’anic command, “And speak to people good words” (Qur’an 2:83), guided my interactions. Leadership grounded in 
kindness and respect became a living reflection of the Sunnah. My engagement with faculty and students grew more empathetic 
and spiritually conscious. The department’s atmosphere became more peaceful and collaborative, inspired by values of mercy and 
mutual respect.

Personally, this preparation brought inner peace and clarity. The Prophet’s life served as a spiritual map guiding me toward humility, 
balance, and renewed commitment to serve with sincerity. His saying, “He who does not thank people does not thank Allah” (Su-
nan Abi Dawood), reinforced my gratitude for the opportunity to lead, serve, and soon visit the sacred House of Allah.

The real light of the universe lies in following the footsteps of the Prophet, with gratitude, service, and unwavering 
faith.

Reflection Questions:
1. How can I embody Seerah-based values in my leadership during moments of transition 
and responsibility?

2. What practices help me balance spiritual reflection with professional duties?

3. How does gratitude deepen my sense of purpose in both worship and service?

Dr. Zubair Arshad
Assistant Professor & HOD
Economics & Commerce
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252. Restoring Trust through Integrity
and Compassion

This month’s most significant leadership moment unfolded in the Business Department at the International School of Law and 
Business (ISLB). Two students, scheduled to attend an on-campus class, had left home claiming they were going to study but in-
stead went out for leisure. When the admin team made routine absence verification calls, their mother was shocked to learn they 
had not attended class. She arrived at the campus visibly upset and deeply disappointed. Her reaction was intense, she scolded 
the girls publicly, threatened to cut off their pocket money, and even declared they would no longer be allowed to continue col-
lege. The situation quickly became emotionally charged, drawing attention from both staff and students.

The challenge was delicate and layered. The mother’s anger was understandable, her trust had been broken. At the same 
time, the girls were frightened, ashamed, and visibly emotional. The tension in the air was palpable, and the risk of the situation 
escalating into a lasting family conflict was high. As an educator and leader, I had to protect the dignity of all involved, to calm 
emotions, preserve respect for the parent, and offer the students a chance for redemption. It was a test of composure, empathy, 
and balanced decision-making under emotional pressure.

Guided by the Prophetic virtues of integrity and compassion, I consciously stepped in as a bridge between emotion and reason. 
I allowed the mother to express her anger fully, listening with empathy and patience rather than interrupting. When she had 
spoken her heart, I gently reminded her that while discipline was necessary, forgiveness was equally powerful. I reassured her 
that the institution stood with her, not to punish her daughters permanently, but to help them rebuild responsibility and regain her 
trust. Then I turned to the students and spoke honestly about the fragility of trust. Once broken, it takes humility, consistency, 
and sincerity to mend. I helped them reflect on the seriousness of their actions and encouraged them to take responsibility rather 
than hide behind excuses. Inspired by Stephen Covey’s Habit 4: Think Win-Win, I worked toward a resolution that upheld both 
parental authority and the students’ opportunity for growth. By the end of our conversation, the tension had eased. The mother 
felt respected and understood; the daughters promised to correct their behavior and were given a structured plan to regain their 
academic discipline.

The outcome was deeply transformative. The mother, initially furious, later expressed gratitude that the situation had been han-
dled with dignity and calm. The daughters began attending classes regularly and showed noticeable improvement in participation 
and punctuality. The incident became a quiet turning point for them, a lesson not only in honesty but in the power of accountability 
and forgiveness. The staff also recognized the value of addressing such emotional incidents with patience rather than punishment.

Leadership is not about control, it is about connection, and the courage to guide others back with wisdom and 
care.

Reflection Questions:
1. How can I respond to emotionally charged situations with both firmness and
compassion?

2. What does it mean to rebuild trust after it has been broken in an educational setting?

3. How can I model integrity and empathy when mediating between students and
parents?

Dr. Abida Abdul Khaliq
Associate Dean
Law-Academics
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253. Bridging Perspectives: Justice in
Curriculum Reform

During a departmental meeting at the Urdu Department, we gathered to discuss revisions to the undergraduate curriculum. The 
conversation quickly revealed a divide: some faculty members advocated for the inclusion of more modern Urdu literature to 
connect with contemporary readers, while others insisted that classical texts must remain central to preserve our literary heritage. 
As Head of Department, I was tasked with guiding the discussion toward a decision that would honor both perspectives without 
creating division or resentment.

The challenge lay in managing conflicting academic opinions, each deeply rooted in professional experience and personal 
conviction. Senior professors were protective of classical works, viewing them as the soul of Urdu literature. Younger lecturers, on 
the other hand, emphasized the relevance of modern voices like Fehmida Riaz and Parveen Shakir. The tension between tradition 
and modernity made it difficult to maintain neutrality, and as emotions began to rise, the discussion risked becoming personal 
rather than academic.

To navigate this, I consciously practiced the virtue of justice and fairness, drawing on Stephen Covey’s habit of “Think Win-Win.” 
I chose not to take sides but instead listened empathetically to each faculty member. I acknowledged that both perspectives 
held value, the classical tradition formed the foundation of our literary identity, while contemporary writings ensured its continued 
relevance in a changing world. I reframed the discussion from a debate into a collaboration, emphasizing that our goal was not to 
choose one over the other, but to design a curriculum that honored both.

I proposed forming a Curriculum Revision Committee composed of faculty members from both viewpoints. This committee would 
be tasked with drafting a balanced syllabus that integrated classical and modern works. The suggestion was met with relief and 
cautious optimism. Faculty members appreciated that their voices were being heard and that the process would be inclusive and 
transparent.

The decision created an immediate sense of harmony. The atmosphere shifted from tension to mutual respect. Within a week, the 
committee presented a revised syllabus that included a strong representation of both traditional and modern Urdu literature. The 
Dean praised the outcome for its inclusivity and academic strength. More importantly, the process improved collegial relationships 
and fostered a renewed sense of teamwork and unity within the department.

Justice in leadership is not about taking sides it is about creating space where every voice is valued and every 
decision reflects collective wisdom.

Reflection Questions:
1. How can I ensure fairness when navigating conflicting perspectives in academic
decision-making?

2. What does it mean to “Think Win-Win” in emotionally charged professional settings?

3. How can I transform disagreement into collaboration while preserving mutual respect?

Dr. Kaleem Akhtar Qaisrani
Assistant Professor
Economics & Commerce
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254. Finding Faith and Strength After
Losing a Student

On October 7, 2025, I entered the campus like any other day, unaware that it would soon become one of the most painful days 
of my career. Just a few hours into the morning, I received the heartbreaking news that one of my final-year students had passed 
away unexpectedly. Only a day earlier, he had stayed after class, discussing his FYP progress with a spark of determination in 
his eyes. His sudden departure left an emptiness that no words could fill. As I walked toward the classroom that day, the usually 
cheerful chatter of students was replaced by quiet sobs. Some sat staring blankly at their desks, others hugged each other 
silently. Their pain was raw and unfiltered, and I could feel it echoing inside my own heart. In that moment, my role as a lecturer 
extended far beyond academics, I had to be a pillar of strength, a voice of comfort, and a reminder of faith when hope felt distant.

The challenge was to support the grieving class without deepening their emotional breakdown, to balance professional respon-
sibilities with human compassion, and to guide the students in continuing their project as a tribute to their late teammate. It also 
required staying spiritually grounded while leading others through grief. The weight of these responsibilities was immense, but I 
knew I had to lead with both heart and faith.

I took a deep breath, whispered “Bismillah,” and gathered the students. Their faces were pale and tear-streaked. I reminded them 
softly, “Indeed, we belong to Allah, and to Him we shall return.” Together, we recited a short dua and offered words of remem-
brance for their friend. Later, I joined my colleagues and students at the janazah, standing beside them in silent prayer. The fol-
lowing day, I encouraged his FYP group to continue their project in his memory, assuring them that the department would provide 
full guidance. I applied Habit 1 – Be Proactive, choosing calm presence over panic, and Habit 2 – Begin with the End in Mind, 
helping students find meaning through their pain. Guided by Trust & Inspire, I led through quiet empathy, not formal instructions.

The week transformed from one of grief to one of unity. The group completed a heartfelt presentation titled “Work He Started, We 
Continue.” Their tribute brought tears to the audience, including senior faculty members. The class that once felt broken stood 
together with newfound strength, understanding that life’s fragility makes every effort sacred. Students began treating their dead-
lines with a sense of purpose, not just as academic tasks but as blessings of time and health. My colleagues too found comfort in 
our shared remembrance, realizing that faith could heal what logic could not.

Education is not only about building intellect it is about nurturing souls through presence, prayer, and humanity.

Reflection Questions:
1. How can I lead others through grief while remaining spiritually grounded myself?

2. What does it mean to transform sorrow into strength in an academic setting?

3. How can I help students find meaning and purpose after a collective loss?

Amna Tahir
Lecturer
Associate Degree Program-CS
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255. Leadership in Balance: Responsibility, 
Fairness, and Patience in Everyday Service

The month unfolded as a quiet reflection of leadership rooted in balance, between professional responsibility and personal discipline. 
Managing lectures in the absence of teachers demanded adaptability and a commitment to ensure uninterrupted learning. Every deci-
sion made in those moments became a silent act of service, not bound by position but by duty. It was a reminder that leadership often 
reveals itself in the spaces where no one is watching.

Encouraging faculty to update the LMS required both firmness and understanding. Applying wisdom and strategic vision, I focused not 
just on compliance but on enhancing academic accessibility and digital consistency across courses. The goal was to align our collec-
tive efforts toward improved learning delivery and institutional excellence. It was a process of guiding without imposing, of inspiring 
rather than instructing.

Processing student re-mid applications introduced another dimension of leadership, one rooted in justice and fairness. Each case 
required careful listening, empathy, and impartial decision-making. Upholding university policy while understanding student circum-
stances reinforced the delicate harmony between compassion and accountability. The Qur’anic principle echoed in every decision: 
“Indeed, Allah commands you to render trusts to whom they are due and when you judge between people, to judge with justice.” 
(Surah An-Nisa, 4:58)

Beyond the professional sphere, personal experiences during the month deepened my understanding of patience and gratitude. Unex-
pected financial expenses and health discomfort tested emotional strength and self-control. These moments, though minor compared 
to daily duties, reminded me that leadership is sustained not only by efficiency but also by spiritual endurance and humility. Off-duty 
reflection days became opportunities for quiet renewal, embracing the habit of Sharpening the Saw. Restoring physical energy and 
emotional balance allowed me to return with renewed focus and motivation.

In alignment with Covey’s 7 Habits, I practiced being proactive in the absence of teachers, began with the end in mind while guiding 
LMS improvements, and sought first to understand when evaluating student cases. I put first things first by prioritizing academic con-
sistency and sharpened the saw through self-care. The Trust & Inspire framework came alive through clarifying purpose, empowering 
others, modeling fairness, and inspiring trust through consistent action.

True leadership is not measured by how much authority one holds, but by how sincerely one serves, especially in 
moments unseen by others.

Reflection Questions:
1. How can I balance firmness and empathy when guiding others toward institutional goals?

2. What does it mean to lead with fairness when decisions affect both rules and relationships?

3. How can personal discipline and spiritual reflection strengthen my leadership presence?

Muhammad Inam Ikram
Lecturer
Department of Emerging Management Sciences
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256. Transforming Lives Through
Courage and Heartfelt Presence

In my journey as a clinical psychologist, I once encountered a young couple whose lives were shadowed by repeated fertility 
challenges. Their daily existence was a collision of frustration and hope, each setback deepening their emotional storm and 
straining their relationship. Witnessing their pain reminded me of the Prophet Muhammad (PBUH), his unwavering courage in 
hardship and his nurturing presence that transformed hearts.

Rather than relying solely on technical interventions, I chose to embody the Prophet’s example of heartfelt presence, being fully 
with them in their pain and hope, without rushing to fix or judge. I created a therapeutic space that felt safe, warm, and alive 
with possibility. This approach aligned with the concept of “therapeutic presence,” where the therapist brings their whole self, 
physically, emotionally, spiritually, and relationally, to foster healing.

I encouraged the couple to find strength not only in medical processes but also in the resilience of their hearts and relationship. 
Drawing from Prophetic teachings, I introduced moments of reflection, gratitude, and trust in divine wisdom. We integrated 
Islamic values such as tawakkul (trust in God), sabr (patience), and dhikr (remembrance of God) with psychological strategies 
like cognitive-behavioral therapy and mindfulness. This fusion helped them reframe their struggles not as punishments, but as 
tests of faith.

Through this integrative approach, I witnessed a remarkable transformation, not only in symptoms but in spirit. The couple 
began to reclaim joy, deepen their connection, and face uncertainty with new courage and patience. Their healing became a 
testament to the power of presence, compassion, and unwavering faith, the very essence of the Prophet’s life and teachings.

This experience reinforced my conviction that true healing extends beyond techniques. It blossoms where courage meets 
kindness, and where leaders dare to hold space for vulnerability and hope. By channeling the Prophet’s virtues of compassion, 
courage, and sincere presence, I saw how clinical care can become a profound journey of human transformation. The integra-
tion of Islamic values and psychological strategies not only addressed emotional and cognitive aspects but also strengthened 
spiritual identity, fostering holistic well-being.

Healing is not just about symptom reduction it is about nurturing the soul, fostering hope, and building resilience 
through faith and compassion.

Reflection Questions:
1. How can I embody heartfelt presence when supporting others through emotional and 
spiritual trials?

2. What role does faith play in transforming psychological pain into resilience and
meaning?

3. How can I integrate spiritual values with professional expertise to foster holistic healing?

Saira Majid
Lecturer & HOD
Psychology
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257. Leading Through Pressure: A Test of 
Commitment and Collaborative Integrity

Leadership often reveals itself not in comfort, but in crisis. This truth became evident to me in October 2025, when an un-
expected situation tested my ability to remain calm, decisive, and collaborative under tight deadlines. On a Friday afternoon, 
I was informed that Prof. Dr. M.U.K. Afridi’s contract had been closed by the HR Department, and he would no longer be 
teaching in the ongoing Fall semester. The news came just before weekend classes were scheduled, leaving me with less 
than 24 hours to find a replacement. The suddenness of the situation left little room for deliberation; students were expecting 
their class, and any gap could disrupt their learning continuity.

As the Program Leader, the responsibility to ensure smooth academic operations rested with me. The challenge was not 
only administrative but deeply human, students’ academic progress, faculty workload, and the university’s credibility were 
at stake. I realized that leadership in such moments demands not frustration, but focus. Taking a deep breath, I chose to 
respond with clarity and calmness. Guided by Habit 1: Be Proactive, I immediately began reaching out to potential faculty 
members who could take over the course. My first few calls were met with polite refusals; most teachers already had full 
schedules or prior commitments. Still, I reminded myself that leadership is not about giving up when the first few doors 
close, it is about continuing to knock until one opens.

After several attempts, I contacted Dr. Imran Taseer, who expressed willingness to teach the course, provided that the class 
timing could be adjusted. His readiness was a sign of hope, but it came with its own complexity. Rescheduling weekend 
classes meant coordinating with the Head of Department, students, and the timetable office, all within the same day. Apply-
ing Habit 3: Put First Things First, I prioritized this issue over other administrative duties, recognizing that ensuring academic 
continuity was the most urgent responsibility.

Throughout this process, I stayed in close communication with all stakeholders, practicing Habit 6: Synergize by fostering 
cooperation rather than control. The Head of Department appreciated my initiative, and together we finalized the new sched-
ule within hours. What could have been a major disruption turned into a well-managed transition that preserved students’ 
academic rhythm. By the next day, the new class arrangement was confirmed, and the students were informed. Their relief 
and appreciation reflected the success of a collective effort rooted in communication and mutual respect. The weekend 
passed smoothly, and the subject continued without interruption, a small but significant victory for the department and for me 
personally.

True leadership is not about authority it is about responsibility, about serving others even when circumstances 
are uncomfortable.

Reflection Questions:
1. How can I embody heartfelt presence when supporting others through emotional and 
spiritual trials?

2. What does collaborative leadership look like in high-pressure academic situations?

3. How can I turn moments of disruption into opportunities to build trust and integrity?

Sohail Anwar
Lecturer
Department of Emerging Management Sciences
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258. Turning Mockery into Kindness

It was an ordinary morning in class when an unexpected incident unfolded, a student with noticeably weak handwriting be-
came the subject of laughter from a few of his classmates. What began as harmless teasing quickly turned into something 
that wounded the student’s confidence. His expression showed a quiet embarrassment, and I could see how deeply the 
mockery had affected him. In that moment, I knew that silence would only strengthen the wrong behavior. With calm au-
thority, I paused the class and addressed the issue directly. I reminded everyone that respect and empathy are not optional 
in a learning environment, they are essential. I spoke about valuing effort over perfection and about how every student, 
regardless of skill or strength, deserves dignity and encouragement.

After class, I called the student aside for a private conversation. I appreciated his consistent effort to improve his handwrit-
ing and pointed out the progress he had already made. His face brightened with relief, and I reassured him that learning is 
a journey of growth, not comparison. Sometimes, all a student needs is a voice that recognizes their effort rather than their 
imperfection.

Over the following days, I noticed a positive shift in the class. The same students who had laughed began showing respect 
and even offered help when needed. The student who once hid his notebook started taking notes with quiet confidence, 
no longer fearful of judgment. What began as a small incident of mockery transformed into a collective lesson on compas-
sion and inclusivity. Reflecting on that moment, I realized that a teacher’s reaction can either deepen a wound or heal it. 
Choosing empathy over indifference can redefine classroom culture. This experience reminded me that building character 
in students is just as vital as building knowledge.

True education begins when we teach not only with our minds, but with our hearts.

Reflection Questions:
1. How can I respond with courage and compassion when witnessing subtle forms of
exclusion or mockery?

2. What does it mean to nurture a classroom culture where every student feels safe
and valued?

3. How can I model humility and inclusivity in my daily interactions with students?

Habib Asghar
Lecturer
Economics & Commerce
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259. Maintaining Integrity Through 
Calm Intervention

During a midterm examination, I was supervising a quiet and focused room when I noticed one student repeatedly glancing around 
in a suspicious manner. Such behavior often signals nervousness or the temptation to engage in dishonest conduct. As an invigilator 
and educator, it was important for me to maintain fairness and integrity in the examination room while ensuring that no student felt 
publicly humiliated or accused without evidence. I decided to handle the situation with care, focusing on reinforcing the value of 
honesty and ethical conduct rather than resorting to confrontation or disciplinary action.

The challenge was to address the issue without causing disruption or embarrassment. Publicly confronting the student could have 
created anxiety and defensiveness, possibly escalating the situation. At the same time, ignoring the behavior could have encouraged 
dishonesty and sent the wrong message to others. Balancing discipline with empathy was crucial. I had to act in a way that main-
tained the decorum of the examination hall, upheld institutional values, and protected the dignity of the student. This required quick 
thinking, calm composure, and the ability to communicate authority without aggression or suspicion.

I chose to act calmly and quietly. Instead of calling out the student, I slowly walked toward that side of the room and addressed the 
entire class, reminding them of the importance of honesty, integrity, and the serious consequences of any form of misconduct. My 
tone was firm yet respectful, aiming to reinforce moral values rather than instill fear. This approach reflected the virtue of Honesty 
and Integrity and demonstrated Habit 3: Put First Things First by focusing on what truly mattered, maintaining fairness and ethical 
standards during the examination. By leading through composure and example, I conveyed that discipline can coexist with compas-
sion.

The student immediately stopped looking around and focused back on the paper. The rest of the class became more attentive, un-
derstanding the reminder as a collective reinforcement rather than a personal accusation. The examination continued smoothly, and 
the atmosphere remained calm and respectful. No embarrassment or tension arose, and integrity was preserved without conflict. 
The incident also strengthened the students’ trust in me as a fair and understanding teacher who values both honesty and dignity. It 
reinforced the classroom culture of respect and accountability.

True leadership in education lies in guiding behavior through wisdom, empathy, and calm intervention.

Reflection Questions:
1. How can I uphold honesty and fairness without creating fear or shame in the
classroom?

2. What strategies help me respond to potential misconduct with both firmness and
compassion?

3. How can I model integrity in subtle, consistent ways that shape student behavior?

Muhammad Ali Chaudhary
Lecturer
Economics & Commerce
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260. Leading with Patience, Inspiring 
with Purpose

The day of the poster exhibition for the Social Entrepreneurship Program was filled with anticipation. It marked the first stage of 
the students’ final projects, where they were expected to visually present their innovative business ideas to a panel of evaluators. 
The event was designed not just as an academic requirement but as a celebration of creativity, innovation, and teamwork.

However, as the event was about to begin, the enthusiasm in the air quickly mixed with tension. Some students appeared 
confused about the presentation format, unsure how to structure their posters or communicate their ideas effectively. To make 
things more challenging, two groups arrived late at the venue, struggling to set up their materials as the evaluators were prepar-
ing to begin. The situation risked turning an exciting academic showcase into a disorganized and stressful scene.

In that moment, I reminded myself of the purpose of the exhibition, it was meant to build confidence, not anxiety. I took a calm, 
solution-oriented approach. Gathering all students together, I gave them a short motivational talk, encouraging them to focus on 
their ideas rather than their nervousness. I reminded them that learning includes moments of confusion and that the true test of 
professionalism is how we respond to it. I then coordinated with the department team to slightly adjust the evaluation schedule, 
allowing the late groups a few extra minutes to arrange their displays without disrupting the flow. I personally guided students on 
how to present their key points clearly and confidently, ensuring every group felt supported rather than judged.

As the exhibition progressed, the atmosphere completely transformed. What began as disorganization evolved into a lively and 
engaging event. Students spoke passionately about their ideas, explained their business concepts effectively, and interacted 
enthusiastically with the evaluation panel. The sense of pride and accomplishment in the room was evident. By the end of the 
day, every student’s project idea was approved by the department. What could have been a stressful situation turned into one of 
collective success and joy.

When educators lead with empathy and trust, students rise to their best potential even under last-minute
pressure.

Ayesha Yasin
Lecturer
Accountancy

Reflection Questions:
1. How can I turn moments of confusion into opportunities for student growth and
confidence?

2. What does it mean to lead with patience during high-pressure academic events?

3. How can I balance structure with flexibility to support student success?
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261. Empathy and Responsibility in
Teaching Practice

During one of my morning classes, a student arrived approximately 35 minutes late. When I asked for the reason, he explained 
that he works a night shift from 11:00 p.m. to 8:00 a.m., which directly overlaps with the start of my class. It was clear he 
was struggling to manage both his employment responsibilities and academic commitments. His situation reflected a growing 
reality for many students who must work part-time or full-time jobs to support themselves or their families, especially in higher 
education.

The main challenge was to address the student’s consistent lateness without discouraging him from attending classes altogether. 
On one hand, punctuality and discipline are essential components of classroom management and academic fairness. On the 
other hand, it was necessary to show empathy toward the student’s circumstances, acknowledging that his job was a necessity 
rather than a choice of convenience. Another layer of complexity was maintaining fairness for other students who made the effort 
to arrive on time. Any leniency could risk setting an unintended precedent, while strict enforcement might demotivate a student 
trying his best under difficult conditions.

I chose to respond with empathy and understanding. I appreciated the student’s dedication to continuing his studies despite the 
demanding nature of his work schedule. I listened carefully to his explanation and acknowledged his efforts. At the same time, I 
emphasized the importance of time management, self-discipline, and proactive communication. I suggested practical strategies, 
such as reviewing lecture slides shared after class, collaborating with classmates for missed content, and planning rest hours 
efficiently. I also encouraged him to speak with me in advance if he anticipated being late, so that arrangements could be made 
for him to stay academically aligned. This balanced response allowed me to uphold classroom rules while also offering individual 
support.

As a result, the student felt valued and respected rather than reprimanded. He continued attending classes with renewed mo-
tivation and made efforts to minimize his lateness. The rest of the class also observed a positive example of how teachers can 
handle sensitive situations with fairness and compassion. This approach, maintained discipline while reinforcing trust between 
the teacher and students. The learning environment remained positive, cooperative, and understanding.

Supporting students through their struggles while maintaining standards builds trust, responsibility, and mutual 
respect.

Humaira Beenish
Lecturer
Economics & Commerce

Reflection Questions:
1. How can I uphold classroom discipline while showing empathy for students facing
personal challenges?

2. What strategies help me support working students without compromising fairness?

3. How can I model responsibility and compassion in my daily teaching practice?
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262. Fostering Team Spirit through 
Sports Leadership

On Wednesday, October 29, 2025, I organized and managed a Badminton Tournament at Superior University, City Campus. The idea 
behind the event was not just to promote physical activity but to strengthen team spirit, leadership, and collaboration among students 
across departments. The preparation required a blend of planning, coordination, and motivation. From creating the schedule and final-
izing participants to managing logistics and ensuring fair play, I was deeply involved in every step. As the day unfolded, the atmosphere 
was filled with excitement and healthy competition. Students who rarely interacted in classrooms came together, cheering for one 
another and developing new bonds beyond academics.

While the event was designed as a sports activity, it became a powerful demonstration of how leadership, trust, and teamwork can 
transform an ordinary day into a learning experience filled with joy, unity, and purpose. Organizing such an event came with its share 
of challenges. Managing coordination among multiple departments and participants, ensuring fairness and discipline during matches, 
balancing time between academic responsibilities and event organization, and keeping the energy positive despite competitive tensions 
all tested my ability to stay calm under pressure and lead with empathy.

I approached the day with Habit 6 – Synergize, recognizing that great results emerge through teamwork and trust. Rather than handling 
everything alone, I delegated responsibilities to students, giving them ownership of various tasks such as scorekeeping, time manage-
ment, and match coordination. Throughout the event, I practiced leadership and fairness, ensuring every participant felt respected and 
valued. When minor disagreements occurred regarding match outcomes, I addressed them with transparency and empathy, reinforcing 
that the goal was collective enjoyment and learning, not rivalry. Through the Trust & Inspire approach, I empowered students to take 
initiative, fostering confidence and collaboration. By the end of the day, they weren’t just participants, they were active organizers and 
leaders in their own right.

The event turned out to be a tremendous success. Students from different semesters and programs interacted freely, sharing laughter, 
sportsmanship, and encouragement. The sense of unity was evident, competition gave way to camaraderie. The experience strength-
ened relationships between students and faculty, created a more connected campus culture, and built a stronger foundation for team-
work in future activities. Many students expressed their gratitude for being part of something that combined fun with learning.

A leader’s true role is to ignite potential, not control outcomes.

Saqib Ali Ahmad
Lecturer & Program Leader
Associate Degree Program-CS

Reflection Questions:
1.How can I use inclusive leadership to transform competition into collaboration?

2. What does it mean to empower students through trust and shared responsibility?

3. How can I balance fairness and empathy when managing group events?
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263. Guiding Through Fair Evaluation

On Friday, October 24, 2025, I had the opportunity to serve as an evaluator for the Poster Exhibition organized by our department. 
The event was designed to showcase students’ creativity, research ability, and presentation skills on topics related to leadership, 
innovation, and social impact. The exhibition hall was filled with colorful visuals, interactive displays, and enthusiastic presenters 
eager to share their work. My role was to observe each presentation, assess it based on specific criteria, and provide constructive 
feedback that would help students learn and improve.

Being an evaluator was not just about giving marks, it was a moment of leadership, responsibility, and integrity. I recognized that 
every comment or score I gave could either motivate or discourage a student. This realization made me approach the task with 
mindfulness and fairness, ensuring that I upheld the principles of justice and respect that form the foundation of strong character. 
While the experience was rewarding, it also came with challenges. Maintaining objectivity, managing time across many presenta-
tions, and balancing encouragement with constructive criticism required emotional discipline and clarity.

I consciously practiced the virtues of justice and fairness. I applied Habit 2: Begin with the End in Mind, reminding myself that the 
real purpose of evaluation was not judgment, it was learning and growth. With that mindset, I approached each project as an oppor-
tunity to support students’ development rather than merely assess performance. Before giving feedback, I took time to ask students 
about their creative process, challenges, and inspirations. This helped me understand their intentions and evaluate their work holisti-
cally. I balanced praise with suggestions for improvement, ensuring my comments were actionable and encouraging.

The impact of this approach was visible immediately. Many students expressed gratitude for the detailed feedback and shared that 
they felt encouraged to improve further. Their positive reactions reaffirmed that fair and respectful evaluation fosters confidence rath-
er than fear. The exhibition concluded with a strong sense of achievement among participants, and I personally felt proud of being 
part of an environment that celebrated learning through creativity. On a personal level, the experience strengthened my belief in the 
value of mentorship. Practicing justice and fairness in real time allowed me to build trust not only with students but also with myself, 
as I upheld ethical standards even under pressure.

True leadership often manifests in ordinary moments, like evaluating a project or giving feedback.

Junaid Subhani
Lecturer
Accountancy

Reflection Questions:
1. How can I ensure my feedback inspires growth rather than discouragement?

2. What does justice and fairness look like in academic evaluation?

3. How can I balance empathy and objectivity when assessing student work?
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264. Compassionate Leadership: Building 
Strength Through Empathy and
Clarity

During a demanding project week filled with looming deadlines, shifting scopes, and interpersonal tension, the presence of com-
passionate leadership transformed stress into strength. The team was under pressure, and the need for emotional support was as 
critical as task completion. In this environment, leadership became less about control and more about connection.

The challenge was multifaceted. Team members were overwhelmed, communication was strained, and the risk of burnout was real. 
Expectations kept changing, and the emotional toll of uncertainty began to surface. The leader had to maintain productivity while 
preserving morale, resolve conflicts without bias, and ensure that no one felt isolated or unheard.

I responded by initiating daily mental health check-ins, creating a safe space for team members to share their emotions and decom-
press. Practicing active and empathic listening, I made each individual feel truly heard and respected. This bridged emotional gaps 
and built trust, an essential foundation for collaboration under pressure. I clarified project expectations regularly to reduce confusion 
and addressed disputes with fairness and transparency. Even small appreciation events were organized to celebrate progress, 
reinforcing a culture of gratitude and motivation.

The impact was transformative. Psychological safety increased, fractured relationships healed, and the team began to collaborate 
with renewed energy. Clarified goals unified our direction, and celebrations of success infused pride and camaraderie. The team 
didn’t just meet deadlines, they grew stronger together. Emotional intelligence became a strategic asset, allowing us to navigate 
complexity with resilience and grace.

Compassionate leadership turns pressure into purpose and builds teams that thrive through trust, clarity, and care.

Ayesha Zafar
Lecturer
Psychology

Reflection Questions:
1. How can I use empathy and clarity to lead teams through high-pressure situations?

2. What role does emotional intelligence play in resolving conflict and sustainin
motivation?

3. How can I create a culture of recognition that strengthens team unity and purpose?
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265. Clean Classroom, Clear Minds:
How Recognition Cultivated Responsibility

Midway through the semester, I noticed a troubling shift in my classroom. Once vibrant and orderly, it had become disorga-
nized, papers scattered, chairs misplaced, and students rushing out without regard for the space they shared. It saddened 
me because a classroom reflects not only academic discipline but also the character and values of its learners.

I recalled the Hadith of the Prophet Muhammad (PBUH): “Cleanliness is half of faith.” This reminder touched my heart and 
reframed cleanliness as a spiritual and moral responsibility. I chose not to scold or enforce rules, but to inspire change from 
within. I launched a “Clean Classroom Challenge,” dividing students into small groups and assigning simple tasks like orga-
nizing desks and tidying the board. I promised to recognize those who took initiative.

As the week progressed, a remarkable transformation unfolded. Students began reminding each other to clean up, deco-
rated their corners creatively, and took pride in their environment. At the end of the week, I celebrated their efforts publicly, 
displaying their photo on the classroom board under the title “Classroom Heroes.” The atmosphere changed completely, 
students entered with smiles, respecting the space they had made beautiful together.

This experience taught me that appreciation awakens values that instructions alone cannot. By linking cleanliness with faith 
and recognizing positive behavior, I witnessed a shift in mindset. Students became more responsible, internalizing the Had-
ith’s essence and realizing that true faith reflects in our actions, surroundings, and shared respect.

When recognition meets faith-based values, motivation multiplies and character blossoms.

Abira Shafique
Lecturer
Accountancy

Reflection Questions:
1. How can I inspire responsibility in students through recognition rather than enforcement?

2. What role does faith play in shaping everyday classroom behavior and values?

3. How can I use small initiatives to cultivate a culture of respect and shared responsibility?
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266. Strengthening Faith through 
Self-Control and Preparation for Umrah

As the dates for Umrah drew closer, my excitement and curiosity deepened. I wanted to ensure that I not only learned the correct 
procedures but also understood the spiritual meanings behind each ritual. Fortunately, Superior University organized a special training 
session for faculty and students intending to perform Umrah. This initiative became more than preparation, it became a journey of 
reflection and spiritual awakening.

Balancing professional and personal responsibilities while preparing for Umrah was a genuine challenge. Managing time to attend 
sessions regularly required strong commitment and self-control. There were moments when fatigue and workload tempted me to 
skip, yet I remained firm in my intention. Another challenge was maintaining spiritual focus amidst worldly distractions. It wasn’t just 
about learning rituals, it was about preparing the heart and mind for a profound act of worship. Staying patient, consistent, and sincere 
became essential as I balanced daily duties, class commitments, and spiritual preparation.

To overcome these challenges, I consciously prioritized my spiritual growth. I attended every session attentively, took detailed notes, 
and sought clarification wherever needed. I practiced mindfulness, reflecting on the deeper meaning behind each ritual rather than 
focusing solely on its physical performance. This nurtured humility and increased my gratitude toward Allah. Through consistent partic-
ipation, I realized that preparing for Umrah was not just a physical journey, it was a process of inner purification. Practicing self-control 
allowed me to regulate my thoughts and actions, while belief in Allah gave me strength and peace, reinforcing my spiritual resilience.

By maintaining sincerity and discipline, I completed the training with clarity and confidence. The sessions enhanced my understanding 
of the spiritual significance of each rite, patience during Ihram, humility during Tawaf, and gratitude at every stage. I felt deeply ap-
preciative of Superior University’s initiative, which reflected a commitment to holistic development. The experience reminded me that 
spiritual knowledge is as essential as academic excellence, and true fulfillment comes when both align in harmony.

Faith, discipline, and perseverance are the foundations of both personal growth and true inner peace.

Shahzad Khuram
Lecturer
Economics & Commerce

Reflection Questions:
1. How can I maintain spiritual focus while managing daily responsibilities?

2. What does self-control look like in the context of preparing for sacred journeys?

3. How can I integrate spiritual learning with professional growth?



283

267. Bridging Departments, Building
Success

On Thursday, October 30, 2025, I accompanied the Director and GM Procurement on an important visit to the city campus. The 
purpose was to address and complete several pending administrative and procurement-related tasks that had been delayed due to 
coordination gaps and heavy workloads. This visit was not only a professional responsibility but also an opportunity to strengthen 
teamwork, enhance collaboration, and ensure operational transparency.

Despite clear goals, the process was not without challenges. Some departments lacked updated documentation, causing delays 
in approvals. Staff members were unsure about the latest requirements, leading to confusion. Time constraints added pressure, 
as multiple matters had to be resolved within the same day. Coordination between departments located in different sections of the 
campus required continuous communication and flexibility. Balancing accuracy with speed was critical, rushing could lead to errors, 
while delays could disrupt progress.

In response, I focused on staying composed, proactive, and solution-oriented. Instead of waiting for instructions, I took initiative to 
communicate directly with concerned staff, verify document details, and relay updates to the Director and GM Procurement. Apply-
ing the habit of “Synergize,” I emphasized teamwork and encouraged collaboration. I practiced diligence in reviewing data, ensured 
accuracy before submission, and showed a responsible attitude toward organizational goals. Through effective listening and clear 
communication, I helped resolve misunderstandings and kept the workflow organized. My behavior reflected the principle of “Trust 
and Inspire,” demonstrating reliability and a willingness to contribute beyond my immediate role.

The outcome was highly positive. Despite initial challenges, the team completed all pending tasks efficiently. The Director and 
GM Procurement appreciated the coordination and dedication. The visit not only finalized delayed work but also fostered unity and 
accountability across departments. Improved coordination set a new standard for communication and efficiency. Personally, I felt 
proud knowing my efforts contributed to a smooth and successful outcome.

Great results emerge when individuals align their strengths toward a shared vision.

Reflection Questions:
1. How can I foster collaboration across departments during time-sensitive tasks?

2. What does proactive leadership look like in operational environments?

3. How can I balance speed and accuracy while maintaining trust and teamwork?

Waqas Malik
Lecturer & Program Leader
Economics & Commerce
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268. Maintaining Academic Continuity 
during a Sudden Shift to Online Class

On Friday, 31 October 2025, Lahore hosted a major cricket match, and due to traffic and security arrangements, the 
campus shifted all classes to online mode for the day. This unexpected change came right after the mid-term exams, a 
time when students were still regaining their academic rhythm and focus. The sudden transition from physical to online 
learning posed a unique challenge in maintaining student attention, ensuring attendance, and preserving the continuity of 
instruction during this critical post-exam phase.

Students faced internet connectivity issues due to the abrupt shift. The excitement surrounding the city-wide event further 
reduced engagement, and many students struggled to concentrate. Ensuring fairness for those with technical difficulties 
while motivating others who were still transitioning back to routine required a thoughtful and balanced response.

I chose to handle the situation with patience, empathy, and a strong sense of responsibility. Rather than canceling or 
shortening the class, I conducted the session online as scheduled. I recorded the lecture for students who missed parts 
due to connectivity issues and shared slides, written notes, and voice explanations afterward. To keep students engaged, 
I incorporated short questions and polls during the session and followed up privately with those who faced technical 
problems. By practicing Habit 1 – Be Proactive and embodying the Trust & Inspire approach, I supported students while 
upholding academic standards.

The results were encouraging. Students appreciated the continuity of learning and the support provided. Those who 
faced technical issues felt included through the recorded content and follow-ups. Attendance and learning rhythm were 
maintained despite the external distractions, and the situation ultimately strengthened the trust and confidence between 
students and teacher.

Leadership in education is not only about classroom delivery, it is about guiding students confidently through 
change.

Reflection Questions:
1. How can I maintain academic continuity during unexpected disruptions?

2. What strategies help balance empathy with accountability in online learning
environments?

3. How can I build trust with students while adapting to sudden changes?

Junaid Arshad
Lecturer
Accountancy
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269. From Confusion to Clarity, A
Journey of Trust and Guidance

Midway through the semester, I noticed that many students were struggling on multiple fronts. Some were anxious 
about their SEP poster designs, while others were confused about budget documentation and LMS submissions. It 
became clear that the issue went beyond academic gaps, it was a lack of confidence and direction. The students were 
still adjusting to professional expectations, and their uncertainty was beginning to affect their performance. 
 
The real challenge was to respond not just as an instructor, but as a mentor. Students were overwhelmed by dead-
lines, coordination requirements, and the fear of making mistakes. Managing their anxiety while ensuring accountability 
required calm leadership, empathy, and structured communication. 
 
I chose to respond with patience, responsibility, and empathy. Rather than reacting to their errors, I guided them step 
by step. I conducted a short design demonstration for poster making, shared a sample format for budget preparation, 
and recorded a tutorial video for LMS submissions. Inspired by the Trust & Inspire philosophy, I focused on empowering 
rather than controlling. I extended trust, believing that each student was capable of improvement if provided clarity and 
encouragement. My approach shifted from instruction to inspiration. 
 
Gradually, the transformation became visible. Students began taking ownership of their tasks, helping peers, and show-
ing confidence in their submissions. The same group that once hesitated to ask questions started approaching problems 
proactively. Their creativity and teamwork reflected not only academic growth but a shift in mindset. 
 
When we trust students and guide them with sincerity, they rise far beyond expectations.

Reflection Questions:
1. How can I shift from instruction to inspiration when students feel overwhelmed?

2. What does it mean to lead with trust in academic mentorship?

3. How can I use structured guidance to build student confidence and accountability?

Junaid Sabri
Lecturer
Department of Economics and Commerce
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270. Awakening Purpose Through
Character Growth

As the final phase of the character mastery journey unfolded, I found myself reflecting deeply on the weeks that had passed. Each 
experience, whether a moment of challenge, a quiet act of service, or a decision rooted in integrity, had left an imprint on my inner 
self. What began as a structured journal exercise gradually transformed into a mirror of my evolving character. I started noticing how 
my responses to situations were changing, not because I was expected to behave a certain way, but because I genuinely wanted to 
align my actions with the values I had come to cherish.

The challenge was subtle yet profound. It wasn’t a conflict with others or a difficult task, it was the realization that I had to choose be-
tween remaining passive in my growth or actively embracing the virtues I had been reflecting on. I had to ask myself: Was I truly living 
with honesty, empathy, and perseverance, or merely acknowledging them in theory? This internal dialogue stirred something deeper. 
I recognized moments where I had hesitated to speak up, where I had delayed tasks, or where I had let routine overshadow purpose. 
These realizations were uncomfortable, but they were necessary.

In response, I made a conscious decision to shift from passive reflection to active transformation. I began applying the values of 
honesty, empathy, and perseverance with intention. I spoke more openly with colleagues, offered help without being asked, and held 
myself accountable in areas I had previously overlooked. I started viewing each day as an opportunity to practice character, not just in 
visible actions, but in silent choices. I reminded myself that belief in Allah is not just expressed through prayer, but through the integrity 
with which we live. I embraced self-control by resisting distractions and staying focused on meaningful goals. I practiced gratitude by 
acknowledging the blessings in my work and relationships.

The consequence of this shift was a deepened sense of self-awareness and confidence. I felt more grounded, more purposeful, and 
more connected to the values I had once only admired from a distance. My interactions became more sincere, my decisions more 
thoughtful, and my leadership more compassionate. The transformation wasn’t dramatic, it was quiet, steady, and deeply personal. It 
was the kind of change that doesn’t seek recognition but leaves a lasting impact.

Character growth transforms knowledge into lifelong wisdom.

Reflection Questions:
1. How can I move from recognizing virtues to consistently living them in my daily decisions?

2. What does it mean to practice belief in Allah through character, not just ritual?

3. How can I use self-reflection to identify and overcome passive habits in my
personal growth?

Ali Noman
Demonstrator
Radiological Sciences & Medical Imaging Technology
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271. Showing Strength and Compassion 
in a Family Crisis

It was a quiet afternoon when I received my uncle’s medical report. The diagnosis was devastating, terminal cancer. The 
news hit me like a wave, not just because of the gravity of the illness, but because of the emotional weight it carried for our 
entire family. My cousin, his daughter, was unaware of the full extent of the condition, and I knew that the responsibility 
of sharing this painful truth would fall on me. In that moment, I felt a deep internal conflict: how could I be honest without 
breaking her spirit? How could I offer strength when I myself was shaken?

The challenge was not just about delivering difficult news, it was about managing my own emotions while becoming a 
source of stability for others. I had to navigate grief, fear, and the burden of responsibility all at once. The situation de-
manded clarity, calmness, and compassion, even as my heart struggled to process the reality.

I chose to respond with emotional strength and sincere empathy. I took a deep breath, gathered my thoughts, and ap-
proached my cousin gently. I explained the diagnosis with clarity, avoiding panic or dramatization. I offered reassurance, 
reminding her of the importance of faith, family support, and medical care. I stayed present, allowing her to express her 
emotions freely while holding space for her pain. In doing so, I realized that true leadership begins not in public roles, but in 
private moments of courage and care.

The consequence of this approach was deeply moving. My cousin appreciated the clarity and support, and our family be-
gan to face the situation with collective strength. The emotional atmosphere shifted from despair to resilience. We started 
planning how to support my uncle’s treatment and comfort, and I felt a renewed sense of purpose, not just as a family 
member, but as someone who could guide others through hardship with grace.

True strength lies in staying calm and offering hope in moments of crisis.

Reflection Questions:
1. How can I remain emotionally grounded while supporting others through personal crises?

2. What does compassionate leadership look like in private, family-centered moments?

3. How can I transform personal grief into a source of strength and guidance for others?

Yousra Liaqat Ali
Demonstrator
Department of Radiological Sciences and Medical Imaging Technology



288

272. Strength in Stillness: Facing a Family 
Crisis with Compassion

It was an ordinary day when I received a WhatsApp message from my cousin. Attached was a medical report, one that would 
change the emotional landscape of our family. The report revealed that my beloved Mamu Jan had multiple lesions in his brain, 
indicating the final stage of cancer. For a moment, I froze. The weight of the news was overwhelming. My mind raced with 
questions, fears, and the painful realization that I would have to be the one to explain this to my cousin and help the family process 
what lay ahead.

The challenge was not just the gravity of the diagnosis, it was the emotional responsibility that came with it. I had to absorb the 
shock myself while preparing to be a source of strength for others. I knew that if I reacted with panic or despair, it would only 
deepen the fear and confusion within the family. The situation demanded emotional resilience, clarity, and compassion, qualities 
that are easy to admire in theory but difficult to embody in moments of crisis.

I chose to respond with calmness and empathy. I immediately called my cousin and gently walked him through the medical 
findings, using simple language to explain the seriousness of the condition. I was honest, but not harsh. I offered reassurance, 
reminding him that while the situation was critical, we still had time to support our uncle with love, care, and dignity. I encouraged 
him to stay composed and to share the news with other family members in a way that would prevent panic and preserve hope. My 
tone was steady, my words intentional, and my heart fully present.

The consequence of this approach was deeply affirming. My cousin appreciated the clarity and emotional support I provided. The 
family, though shaken, began to process the news with a sense of unity and calm. We started discussing how to care for our uncle 
in his final days, and I felt a quiet strength growing within me, a strength rooted not in control, but in compassion.

True strength lies in offering calmness, hope, and understanding when others are overwhelmed by fear and grief.

Reflection Questions:
1. How can I cultivate emotional resilience to support others during moments of
personal crisis?

2. What does it mean to lead with compassion when facing painful truths?

3. How can I balance honesty and hope when communicating difficult news?

Sarmad Siddique
Lecturer & Acting HOD
Emerging Allied Health Technologies
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273. Integrity in Action: A Lesson
Beyond the Report

During the clinical placements of my final-year physiotherapy students, I encountered a situation that quietly tested my values 
as an educator. Each student was required to submit a case report, something they had been preparing for weeks. As I began 
reviewing the submissions, one report immediately stood out. It was beautifully written, too polished, too sophisticated for an 
undergraduate. The technical language was advanced, and the flow felt more like a published paper than a student’s work.

At first, I wanted to believe the student had simply excelled. But a quiet instinct urged caution. I ran the document through a 
plagiarism checker, and my heart sank when large sections matched a published article. I sat silently for a few minutes, not 
with anger, but with disappointment. This student had always been sincere and hardworking. What could have pushed them 
to compromise their integrity?

Instead of reporting the issue immediately, I invited the student for a private conversation. When we sat down, I gently showed 
them the similarities between their report and the original paper. They went silent, then looked up with teary eyes and admit-
ted the truth. The pressure to maintain good grades had overwhelmed them, and they made a poor choice in the moment.

In that instant, I realized this wasn’t just a disciplinary issue, it was a chance to teach something far more important than 
academic writing. I told the student that integrity means being truthful, especially when it’s difficult. I explained that success 
built on dishonesty never lasts, and that one mistake doesn’t define a person. I gave them the opportunity to rewrite the report 
in their own words and asked them to include a short reflection on what they had learned.

The student worked hard on the revised report and submitted it on time. I documented the case and shared it with the aca-
demic integrity committee, recommending a fair but compassionate outcome. The student received a lower grade, but they 
kept their record clean, and more importantly, they regained their confidence and respect for honesty.

Sometimes, upholding integrity isn’t about punishment, it’s about guiding others toward growth.

Reflection Questions:
1. How can I respond to ethical lapses with both firmness and compassion?

2. What does it mean to model integrity in emotionally complex situations?

3. How can I turn moments of disappointment into opportunities for character
development? 

Dr. Gulnaz Yamin
Assistant Professor & HOD
Physical Therapy and Rehabilitation Sciences



290

274. From Silence to Strength: Building 
Confidence Through Encouragement

As a university teacher, one of the most rewarding yet delicate responsibilities I carry is nurturing confidence in students who hesi-
tate to express themselves. Early in the semester, I noticed a student named Aiman who consistently avoided speaking during class 
discussions. Despite submitting well-structured written assignments, her participation in collaborative tasks remained minimal. Her 
body language, folded arms, downcast eyes, and frequent glances toward her peers, reflected self-doubt more than disinterest.

Rather than confronting her directly, I chose a gradual, supportive approach. I began by integrating subtle positive reinforcement into 
my feedback. During a seminar discussion, when Aiman contributed a brief point, I responded with, “That’s an insightful perspec-
tive; thank you for sharing.” These small acknowledgments were intentional, they aimed to reinforce her sense of belonging and 
competence within the classroom community.

Over the following weeks, I designed small-group activities to create low-pressure spaces where quieter students like Aiman could 
express ideas more comfortably. This aligned with my belief that effective teaching is not only about delivering knowledge but 
about building safe environments where students feel psychologically secure to participate. I focused on encouragement rather 
than evaluation, and slowly, I observed visible changes. Aiman began volunteering to summarize her group’s ideas and later offered 
independent opinions during open discussions.

This experience deepened my understanding that confidence is not an inherent trait, it is cultivated through trust and empowerment. 
Many students’ silence stems not from lack of understanding but from fear of judgment or comparison. Encouragement, therefore, 
becomes a pedagogical strategy that transforms learning environments from competitive to collaborative.

The virtue I practiced throughout this experience was empathy. I made a conscious effort to place myself in Aiman’s position, 
to understand her apprehension before offering guidance. This empathetic stance allowed me to respond with sensitivity rather 
than pressure. The habit I applied was Habit 5 – Seek First to Understand, Then to Be Understood. Instead of assuming Aiman’s 
quietness reflected disengagement, I sought to understand the underlying cause. That understanding shaped my interventions and 
ensured they were grounded in care rather than authority. The Trust & Inspire behavior I embraced was Empower Others. Rather 
than positioning myself as the dominant voice in the room, I used encouragement as a means of empowerment. I reminded myself 
that leadership in education thrives not on control but on inspiration. Empowerment cultivates ownership, helping students realize 
their capacity to contribute meaningfully.

By the end of the semester, Aiman had become one of the most active participants in class dialogues. Her final presentation reflect-
ed remarkable composure and clarity of thought. After class, she expressed gratitude, sharing that my encouragement helped her 
overcome her fear of “sounding wrong.” Her words reaffirmed the impact of small acts of recognition on students’ self-perception 
and growth.

Encouragement transforms hesitation into participation, and students into confident learners capable of finding their 
voice.

Sadia Sabir
Lecturer
Human Nutrition & Food Technology

Reflection Questions:
1. How can I use empathy to identify and support students who struggle silently?

2. What small acts of encouragement can I integrate into my teaching to build student
confidence?

3. How can I shift my classroom from performance-based participation to inclusive
engagement?
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275. Justice with Mercy: A Second Chance 
Done Right

During the practical viva for my students, I had clearly instructed each one to select a research article related to the subject, get it 
approved by me, and prepare for both the discussion and experimental performance. One student had followed the initial steps, she 
received approval for her article weeks earlier, and I scheduled her presentation multiple times. But when she finally came forward, she 
presented an entirely different, unrelated article. Alongside this, she was unable to perform the experimental task, revealing a lack of 
preparation and practice.

In that moment, I faced a difficult choice. On one side was my responsibility to uphold academic standards and fairness for all students 
who had followed the correct process. On the other side stood her request for leniency, rooted in her struggle to manage the difficulty 
of the task. Justice demanded accountability, but empathy called me to understand her position. I had to ensure the integrity of learning 
without discouraging her growth.

Initially, I chose justice and fairness. I refused to award marks for the irrelevant article and incomplete practical, reminding her that once 
an article is approved, it cannot be changed arbitrarily. I explained that competence in the lab cannot be bypassed. I practiced responsi-
bility and honesty, being transparent about why the performance was not acceptable. This was an application of Habit 1: Be Proactive, 
responding calmly rather than reactively, and a reflection of Trust & Inspire leadership, where I modeled accountability and declared my 
intent clearly.

Later, I reflected more deeply on her circumstances. Instead of closing the door entirely, I shifted toward empathy and responsibility by 
offering her a second chance, but with conditions. I asked her to return to the originally approved article, prepare thoroughly, and reat-
tempt the viva after documented practice. I applied Habit 5: Seek First to Understand, Then to Be Understood, listening to her reasoning, 
then explaining why the change was unacceptable. I thought win-win, giving her a new opportunity without compromising fairness, and 
Put First Things First by prioritizing learning over shortcuts. This was extending smart trust, not blind trust, coaching her growth rather 
than controlling her.

The outcome balanced justice with compassion. She accepted responsibility, prepared more sincerely, and improved her understanding 
of the approved topic. Academic standards were preserved, yet she felt supported rather than rejected. Trust was strengthened between 
teacher and student, and it was evident that while rules must be honored, mercy exists for those willing to learn and take ownership.

True leadership lies in blending firmness with compassion, where accountability guides, and mercy transforms.

Dr. Nazia Kanwal
Assistant Professor
Department of Biological Sciences

Reflection Questions:
1. How can I uphold fairness while still offering space for growth and redemption?

2. What does it mean to extend trust without compromising standards?

3. How can I model justice and empathy together in academic decision-making?
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276. The Day a Smile Returned: Welcoming 
a New Beginning

It was the beginning of a new semester when a student named Tayyaba entered my classroom for the first time. Her eyes were 
filled with tears, her posture tense, and her steps hesitant. She stood silently near the door, clutching her bag as if it were her only 
anchor. The unfamiliar faces and new environment clearly overwhelmed her, and I could sense her deep anxiety and fear of not 
belonging.

In that moment, I realized that before any academic instruction could begin, my first responsibility was to create emotional safety. 
The challenge was not just to teach, but to help this student feel welcomed, valued, and supported in a space that felt foreign and 
intimidating. Her tears reflected not only nervousness but also the silent struggles many students face when stepping into a new 
phase of life.

Recalling the Prophetic virtues of kindness, patience, and empathy, I approached her calmly. With a gentle tone, I reassured her 
that she was not alone and that she was now part of a class that would support and accept her. I encouraged her to share her 
feelings, listening carefully as she expressed her fears about adjusting to a new place. I reminded her softly that every new jour-
ney begins with courage, and that she had already shown bravery by being here. I then introduced her to a few warm and friendly 
classmates, asking them to help her feel included and supported.

These small gestures, rooted in compassion and empathy, helped ease her distress and restore her confidence. Within days, 
I witnessed a beautiful transformation. The same student who once stood silently in tears began to smile, speak, and actively 
participate in class discussions. She started collaborating with her peers, showing enthusiasm and self-assurance. Watching her 
growth filled my heart with gratitude and reaffirmed the power of compassion in education.

This experience deepened my understanding of teaching as a moral and spiritual responsibility. It reminded me that education 
is not just about imparting knowledge, it is about nurturing hearts. By practicing kindness, patience, and empathy, the timeless 
Prophetic virtues, we create classrooms where students feel seen, valued, and motivated to learn.

When we touch hearts, we shape futures, and that is the true essence of teaching.

Reflection Questions:
1. How can I create emotional safety for students who feel overwhelmed or excluded?

2. What small acts of compassion can transform a student’s learning experience?

3. How can I model Prophetic virtues in my daily teaching to inspire trust and belonging? 

Dr. Hira Tariq
Demonstrator
Superior College for Paramedics
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277. The Day Plans Changed Completely

It was a quiet Friday morning, August 15, 2025. I had just settled into my day when an unexpected message from HR 
appeared on my screen: the entire course allocation for the semester had been changed, completely. My heart sank. 
The timetable I had carefully designed, balanced across faculty availability and course needs, now had to be redone 
from scratch.

For a few minutes, I sat still, absorbing the weight of the change. I was working from home that day, which meant no 
face-to-face coordination with colleagues, just messages, calls, and a growing sense of urgency. The challenge wasn’t 
just logistical; it was emotional. I had to choose between frustration and focus, between reacting and responding.

I took a deep breath, opened my laptop, poured myself a strong cup of coffee, and began again. I reviewed the new 
course list, reached out to faculty members, and started piecing together a new schedule. Some responded quickly, oth-
ers took time. There were moments of tension, conflicting slots, frozen systems, and the creeping feeling of exhaustion. 
But I reminded myself that giving up wasn’t an option. I kept going, one message, one spreadsheet, one adjustment at a 
time.

By evening, the new timetable was complete. It was organized, balanced, and ready for HR approval. When I hit “Send,” 
I leaned back and smiled, not because the day had been easy, but because I had handled it with calmness, determina-
tion, and grace.

This experience taught me that professionalism is not only about skill, it’s about character. I practiced patience when 
things didn’t go as planned, honesty in communication, humility in asking for help, justice in balancing workloads, and 
gratitude for the opportunity to serve. I applied Habit 1: Be Proactive, choosing response over reaction. I Put First Things 
First, focusing on what mattered most. I Thought Win-Win, ensuring fairness for all faculty members. And I lived the 
Prophetic virtues of sabr (patience), amanah (responsibility), and ihsan (excellence).

Even a disrupted day can become a moment of growth when we lead with character, not just competence.

Reflection Questions:
1. How can I respond to unexpected challenges with calmness and clarity rather than
frustration?

2. What does it mean to lead with character when plans fall apart?

3. How can I model patience and professionalism in high-pressure situations?

Dr. Huma Idrees
Demonstrator
Physical Therapy and Rehabilitation Sciences
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278. Turning Resistance into Growth: 
Launching the Daily Feedback Performa

As Head of Department, I introduced a new initiative: a daily feedback performance Performa designed to enhance student en-
gagement, monitor progress, and improve overall teaching effectiveness. The goal was to create a more responsive, data-driven 
environment where both teachers and students could benefit from real-time insights and continuous improvement.

However, the launch was met with resistance. Students expressed confusion about the feedback process and raised concerns about 
data privacy. Teachers, too, were hesitant, some felt the added responsibility was burdensome, while others were uncomfortable 
with the transparency it demanded. The initiative, meant to foster growth, now risked creating discontent and disengagement.

The challenge was clear: how could I uphold the integrity of the initiative while addressing the emotional and practical concerns of 
those involved? I knew that pushing forward without listening would only deepen resistance. So, I chose a different path, one rooted 
in empathy, patience, and strategic leadership.

I organized meetings with faculty members to understand their reservations. I listened actively, acknowledged their concerns, and 
clarified the purpose behind the Performa. I emphasized that the tool was not for surveillance but for support, a way to identify 
strengths, address gaps, and celebrate progress. I also met with students, explaining how their feedback would be used construc-
tively and how their privacy would be protected.

Gradually, the resistance began to soften. Teachers felt heard and supported, and students appreciated the transparency. Adjust-
ments were made to the Performa based on feedback, making it more user-friendly and less intrusive. What began as a point of 
tension evolved into a shared commitment to improvement.

This experience taught me that leadership is not about enforcing change, it’s about guiding it. I practiced Habit 5: Seek First to 
Understand, Then to Be Understood, by listening before acting. I applied Habit 4: Think Win-Win, ensuring that all stakeholders felt 
valued and included. I embodied the Prophetic virtues of justice, patience, and humility, balancing firmness with compassion.

True leadership transforms resistance into growth by listening deeply, responding wisely, and leading with heart.

Reflection Questions:
1. How can I turn resistance into collaboration through empathetic leadership?

2. What does it mean to balance innovation with emotional intelligence in change
management?

3. How can I ensure that new initiatives are inclusive, transparent, and growth-oriented?

Prof. Dr. Rashida Perveen
Professor & HOD
Human Nutrition & Food Technology



295

279. Leading with Calm: The Power of 
Emotional Control

On Tuesday, August 12, 2025, my colleagues and I went out for lunch, a simple gathering meant to foster connection 
and warmth. I had taken the initiative to treat everyone, hoping to create a pleasant and appreciative atmosphere. 
However, as the meal progressed, some colleagues began criticizing the food and the restaurant repeatedly. Their 
remarks, though casual, began to sting. I felt my morale dip, and a quiet disappointment settled in.

The challenge was internal. I could have responded defensively or allowed their negativity to ruin the moment. But 
something within me paused. I reminded myself of the Prophetic virtue of sabr (patience) and the habit of being 
proactive. I chose not to react emotionally. Instead, I listened respectfully, acknowledged their opinions without argument, 
and maintained my composure. I focused on preserving the dignity of the moment rather than defending my choice.

As the lunch ended, I reflected on what had just happened. Though I initially felt hurt, I realized I had grown stronger 
emotionally. I had led with calm, not control. I had modeled emotional maturity, not by suppressing my feelings, but by 
choosing a response rooted in character rather than impulse.

This experience taught me that leadership is not only about guiding others, it’s about guiding oneself. In social situations, 
especially those charged with criticism or discomfort, our response defines our influence. By practicing self-control, I 
upheld respect, preserved harmony, and demonstrated that emotional strength lies in choosing peace over pride.

We lead best when we respond with grace, not reaction, turning discomfort into dignity through
emotional control.

Reflection Questions:
1. How can I practice emotional control when faced with criticism or discomfort
in social settings?

2. What does it mean to lead by example through silence, patience, and grace?

3. How can I transform emotionally charged moments into opportunities for
inner growth?

Dr. Sarah Ahmad
Lecturer 
Physical Therapy and Rehabilitation Sciences
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280. The Real Extraction

It was a routine laboratory session with my BS Chemistry students, focused on solvent extraction, a fundamental technique in 
analytical chemistry. Despite having covered the theory in previous lectures, many students struggled with the practical execution. 
Their faces reflected frustration, their hands trembled with uncertainty, and their voices carried the weight of self-doubt. What was 
meant to be a confidence-building exercise had become a source of anxiety.

As I observed their repeated failed attempts, incorrect solvent ratios, poor layer separation, and hesitant handling, I realized this 
wasn’t just a technical hurdle. It was a moment of emotional and intellectual vulnerability. I stood at a crossroads: I could either 
correct them mechanically and move on, or I could pause and respond with something deeper, patience, empathy, and trust.

I chose the latter.
I gathered the students and calmly demonstrated the technique again, step by step. I emphasized not just the method, but the 
mindset, the importance of observation, timing, and care. I invited them to share what confused them, assuring them that mistakes 
were part of the learning process. I corrected gently, praised effort, and reminded them that mastery is not born of perfection, but 
of persistence. Slowly, the atmosphere began to shift. Students who had been silent began to ask questions. Those who had with-
drawn leaned in with curiosity. They started to mirror not just my technique, but my demeanor, steady, focused, and composed. I 
saw in their eyes a rekindled belief: not just in the experiment, but in themselves.

By the end of the session, they had achieved clear solvent separation and accurate results. But more importantly, they had re-
claimed their confidence. The lab, once filled with tension, now buzzed with shared accomplishment and quiet pride.

For me, this experience was transformative. I realized that true teaching is not about delivering content, it’s about modeling charac-
ter. When I chose to lead with patience and compassion, I didn’t just teach chemistry. I taught resilience. I taught trust. I taught the 
quiet power of staying calm when others are unraveling.

“A calm mentor turns confusion into clarity, and patience into progress.”

In guiding my students through solvent extraction, I discovered that the real extraction was not of solutes, but of their hidden confi-
dence, curiosity, and courage. And in that moment, I too was refined, not as a chemist, but as a character-driven educator.

Reflection Questions:
1. When faced with repeated failure in others, how do I respond, with frustration
or with patience?

2 What does it mean to lead through trust rather than control in moments of uncertainty?

3. How can I model emotional resilience in my teaching or mentoring practices?

Dr. Muddasir Iqbal
Assistant Professor & Program Leader 
Department of Biological Sciences
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281. Leading with Empathy
and Trust

Earlier this month, while supervising final-year research students, I faced a challenge with one student who seemed 
completely disengaged. Deadlines were missed, and frustration was rising in the group. My first impulse was to 
call him out in front of others, but I paused and remembered that true leadership begins with understanding, not 
authority.

I called him privately and listened with patience. He shared how family pressures and financial struggles had drained 
his focus. Instead of reprimanding him, I offered guidance and helped him reorganize his goals. I reminded him that 
setbacks are part of growth and that his presence still mattered. Slowly, he began regaining confidence, meeting 
deadlines, and even supporting others. The team’s performance improved, but more than that, the environment 
became kinder and more cooperative.

This experience taught me that leadership is not about control, it’s about connection. When we lead with empathy, 
we create space for healing, growth, and renewed purpose. The student didn’t just recover academically; he be-
came a source of strength for others. And I learned that trust, once extended with sincerity, often returns multiplied.

True leadership begins when we choose compassion over correction, and trust over control.

Reflection Questions:
1. How can I respond to disengagement with empathy rather than frustration?

2. What does it mean to lead quietly, behind the scenes, with trust and care?

3. How can I create a team culture where emotional challenges are met with
support, not judgment?

Dr. Chanda Naseem
Assistant Professor
Emerging Health Professional Technologies
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282. Encouraging Class Participation
and Confidence-Building

At the start of the month, many students were hesitant to speak or participate in class. Their silence wasn’t due to lack of interest, 
it was rooted in fear of judgment and low self-confidence. I sensed the need for a shift in atmosphere, one that would replace 
hesitation with hope.

To build their confidence, I introduced interactive activities, encouraged peer learning, and praised effort rather than just correct 
answers. I made space for every voice, even the quiet ones, and reminded students that mistakes are part of growth. Gradually, the 
class transformed, students began sharing ideas openly, engaging in discussions, and showing genuine enthusiasm for learning.

One student who had never spoken before raised a thoughtful question that sparked a lively debate. That moment was a break-
through, not just for him, but for the entire class. It reminded me that a teacher’s role extends beyond teaching content; it is about 
creating a safe, inspiring space where students feel valued and confident to express themselves.

Confidence grows where encouragement exists; effective teaching nurtures both knowledge and courage in every 
learner.

Reflection Questions:
1. What subtle signs of hesitation can I notice and respond to with encouragement?

2. How can I create a classroom culture where effort is celebrated as much as
achievement?

3. In what ways can I model vulnerability to help students feel safe expressing 
themselves?

Loqman Shah
Demonstrator
Radiological Sciences & Medical Imaging Technology
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283. Restoring Calm and Confidence 
During Summer Exams

It was the peak of summer, and the examination week had begun. The atmosphere was tense, students were anxious, some 
had forgotten their admit cards, and minor conflicts over seating arrangements began to surface. As the invigilator, I stood at 
the center of this storm, sensing how quickly things could spiral into chaos. My initial instinct was to enforce rules strictly and 
restore order through authority. But something within me paused.

I took a deep breath and reminded myself of the kind of leader I aspired to be, one who leads with compassion, not control. I 
recalled the Prophetic model of calmness under pressure and Covey’s habit of being proactive. Instead of reacting, I chose to 
respond with empathy.

I approached the anxious students with a reassuring tone, helping them breathe through their nervousness. For those who 
had forgotten their admit cards, I coordinated with the admin team to verify their identities and allowed them to sit for the 
exam without panic. When two students argued over seating, I listened to both sides patiently and resolved the issue with 
fairness and dignity. I made sure my voice remained calm, my body language open, and my words encouraging.

As the day progressed, I noticed a shift, not just in the students, but in myself. The examination hall, once buzzing with ten-
sion, began to settle into a rhythm of quiet focus. Students who had entered with fear now sat with confidence. I realized that 
my internal calm had become contagious. By choosing to lead with emotional control and fairness, I had not only managed 
the situation but transformed it.

This experience was more than a successful exam day, it was a turning point in my leadership journey. I saw how my own 
mindset directly influenced the environment around me. I learned that leadership is not about asserting authority in moments 
of stress, but about anchoring others through your own emotional steadiness.

Examinations may test knowledge, but they also reveal character, and in that moment, I chose to lead with 
calm, compassion, and quiet strength.

Reflection Questions:
1. When faced with tension or disorder, how do I center myself before responding?

2. How can I model fairness and empathy in high-pressure academic settings?

3. What small actions can I take to transform stressful environments into spaces of
trust and calm?

Fatima Zahid
Lecturer
Department of optometry and Vision Sciences
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Supervising a postgraduate student who repeatedly failed to publish his required paper initially left me deeply frustrated. I had 
invested time and energy, and yet his progress remained stagnant. I began to assume negligence, interpreting his delays as a 
lack of seriousness or commitment. Each missed deadline felt like a personal disregard for the academic process, and for my 
guidance. But then, one conversation changed everything.

During a quiet moment, I asked him gently what was holding him back. What he shared left me speechless. He was from 
conflict-stricken Kashmir, and his family had recently faced displacement. Communication lines were down, emotional stability 
was shaken, and his academic focus had been eclipsed by survival. In that moment, my frustration dissolved into empathy. I 
realized that I had been reacting to symptoms without understanding the cause.

I paused and reflected. What kind of mentor did I want to be? One who demands results, or one who listens with compassion? 
I chose the latter. I practiced sabr (patience) and rahmah (mercy), reframing my role from supervisor to supporter. I stopped 
focusing on what was undone and started focusing on what he was enduring. Guided by hikmah (wisdom) and adl (justice), I 
shifted from performance evaluation to personal understanding.

I applied Covey’s habit, “Seek first to understand, then to be understood”, and embraced the Trust & Inspire philosophy. I 
forgave the delays, extended deadlines with flexibility, and offered emotional support alongside academic guidance. I reminded 
him that his worth was not defined by a publication, but by his perseverance and sincerity.

Slowly, his confidence returned. Our conversations grew more open. He began to share ideas again, to write with purpose, and 
to believe in his own potential. His research started progressing steadily. Eventually, he completed his thesis successfully, not 
because I pushed him harder, but because I stood beside him with faith and understanding.

This experience transformed me. I learned that leadership is not about control, but about care. It is not about demanding 
excellence, but about nurturing it. True academic leadership is faith-centered, it measures success not merely by 
compliance or publication, but by the trust, humanity, and hope nurtured in the process.

284. From Frustration to Compassionate 
Leadership

Reflection Questions:
1. When I feel frustrated with someone’s performance, how can I pause and seek deeper 
understanding before reacting?

2. How can I balance academic expectations with compassion in moments of
personal crisis?

3. What does it mean to lead with faith and empathy, especially when outcomes are
uncertain?

Hifsa Mobeen
Lecturer
Medical Lab Technology
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That week moved like a storm, fast, loud, and relentless. Monday and Tuesday blurred into one another with back-to-back 
orientation sessions, six-hour teaching marathons, and endless coordination meetings. Yet the rhythm of purpose kept me 
going. Each task taught me something new, whether it was learning WPS Office for the first time or stepping in as a last-min-
ute trainer for the “Exploring EQ” session. Fatigue became a companion, but so did fulfillment.

Then came Thursday, the day that quietly tested my character more than any workload could. I had planned a three-hour SEP 
class, allowing the coaches to lead the first half while I joined after a brief meeting with the Dean. But when I reached the 
classroom, I learned that the SEP team had questioned the coaches about my “absence,” unaware that I had structured the 
session intentionally. Their words, though not malicious, carried a sting. The slight misunderstanding, voiced publicly, left a 
trace of humiliation in my heart.

For a moment, silence pressed heavily around me. My instinct urged me to clarify, to defend my intentions, to explain the plan. 
But a softer voice within said, “Breathe. Let your actions speak.” I recalled the verse:

“And the servants of the Most Merciful are those who walk upon the earth gently, and when the ignorant address them harsh-
ly, they say words of peace.”(Surah Al-Furqan 25:63)
So, I smiled, a calm, knowing smile, and began my session as planned. I focused on the students, on the learning, on the 
energy I wanted to create. Slowly, the atmosphere shifted. The same team that had questioned my absence was now nodding 
in appreciation, fully immersed in the discussion. The tension dissolved not through explanation, but through presence.

That day, I discovered that silence is not weakness, it is wisdom wrapped in patience. Leadership, I realized, is not about 
reacting to every misjudgment but about responding through consistency and grace. I remembered the Prophet’s words:

“The strong one is not the one who overcomes others in wrestling, but the one who controls himself while angry.”(Sahih al-
Bukhari)

By Friday, when I finally took leave to recover from exhaustion, I felt lighter, not just in body, but in soul. The misunderstanding 
no longer mattered. What mattered was the peace I carried within. When the storm of misunderstanding rises, let 
your stillness be the lesson.

285. Grace Under Pressure

Reflection Questions:
1. How do I respond when my intentions are misunderstood, do I react or reflect?

2. What does it mean to lead with grace in moments of public discomfort or criticism?

3. How can I cultivate inner peace that anchors me during external storms?

Iqra Saeed
Lecturer & Program Leader
Radiological Sciences & Medical Imaging Technology
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It was a week unlike any other. While I was fulfilling my academic and administrative responsibilities, I received devastating news, 
my family’s agricultural land and home had been severely affected by the floods. The images, the voices, the helplessness, 
they all echoed in my heart as I tried to stay composed in front of students and colleagues. I felt torn between two worlds: one 
demanding my leadership, the other calling for my presence as a daughter and sister.

In those moments, I realized that leadership is not always about action, it is often about presence. I chose to stay steady, not 
because I felt strong, but because I believed that my role carried a purpose beyond my personal pain. I prayed for strength each 
morning, asking Allah to guide me through the day with grace. I reminded myself of the verse: “So, verily, with hardship comes 
ease.” (Qur’an 94:6)

Though the days were heavy, I found comfort in small acts of faith. I stayed connected with my family, offering emotional support 
from afar. I continued guiding my students, answering their questions, and showing up with patience. My colleagues, sensing my 
quiet struggle, offered empathy without intrusion. Their silent support became a source of strength.

I began to see that leadership is not about hiding pain, it is about transforming it. Through faith, I found the courage to rise above 
uncertainty. I didn’t need to be perfect; I needed to be present. I didn’t need to fix everything; I needed to hold space for others 
while trusting Allah to hold space for me.

By the end of the week, I had fulfilled my duties, supported my students, and stayed emotionally connected to my family. I had 
not collapsed under the weight, I had grown stronger beneath it. That week became a turning point in my understanding 
of leadership: that sometimes, the most powerful way to lead is simply to stay steady, kind, and hopeful in the face 
of adversity.

286. Finding Strength in Faith During 
the Flood

Reflection Questions:
1. How do I remain emotionally present and composed when personal challenges arise 
during professional responsibilities?

2. In what ways can faith help me transform pain into purpose?

3. What does it mean to lead with quiet strength when the world around me feels
uncertain?

Munaza Rubab
Lecturer & Vice Principal
Superior College for Paramedics
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It was a difficult season for my family. My brother had recently separated from his wife, and the emotional fallout had quietly 
seeped into every corner of our home. Conversations became guarded, gatherings felt incomplete, and the warmth that once 
defined our family began to fade. Everyone was hurting, yet no one knew how to begin the healing.

The conflict had lingered for months. Both sides held tightly to their pride, unwilling to make the first move toward reconciliation. I 
could sense that beneath the silence, love still existed, but it was buried under layers of ego, pain, and fear. I watched this unfold 
with growing concern, unsure of how to intervene without making things worse.

One afternoon, even though it was my day off, I decided to visit my brother. I didn’t go with solutions or advice, I went with pres-
ence. I sat beside him and simply listened. He spoke for hours, pouring out his frustration, guilt, and sorrow. I didn’t interrupt. I 
didn’t correct. I allowed his pain to breathe.
When the storm of emotion settled, I gently reminded him that love is stronger than pride. That humility is not weakness, it is 
wisdom. I spoke not as a brother trying to fix things, but as a human being trying to understand. I encouraged him to reach out, 
not with demands, but with sincerity.

In the days that followed, he did. Their conversation, once impossible, turned into reconciliation. Slowly, the warmth returned. 
The silence lifted. Our family began to heal, not through grand gestures, but through quiet courage and compassionate leader-
ship.

That experience changed me. I realized that true leadership begins at home. It is not about authority or control, it is about em-
pathy, patience, and the willingness to hold space for others. Compassion and patience have the power to heal even the 
deepest emotional wounds, and sometimes, the most powerful way to lead is simply to listen.

287. Reuniting a Family Through
Patience and Compassion

Reflection Questions:
1. How can I respond with empathy when those I love are hurting but unwilling to speak?

2. What does it mean to lead emotionally within my family, without judgment or control?

3. How can I practice humility and patience to help others reconcile and heal?

Dr. Zohaib Shahid
Associate Professor Professor
Physical Therapy and Rehabiliation Sciences
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It was a quiet afternoon when a student from another section approached me hesitantly. She shared that during a lecture, 
another teacher had mentioned my name, claiming that my students had said I teach “too much” and that my slides are “too 
lengthy.” The teacher had added, “You’re lucky because my slides are short,” implying that her students were better off. The 
comment had been made publicly; in front of students, I didn’t even teach.

For a moment, I felt a wave of disappointment. My heart sank, not because of the criticism, but because of the misrepresen-
tation. I had always tried to teach with depth, clarity, and sincerity. To hear my name used in comparison, and in a way that 
could damage professional respect, was painful. My first instinct was to confront the teacher, to defend my work and correct 
the narrative.

But then I paused. I reflected on the Prophetic virtue of sabr (patience) and the principle of husn al-zann, having good 
assumptions about others. I reminded myself that silence, when chosen with wisdom, is not weakness. It is strength. I chose 
not to respond with confrontation. Instead, I turned inward and asked my own students about the matter. Their response was 
sincere and reassuring. They denied making such comments and expressed appreciation for the conceptual clarity and depth 
they found in my teaching.

That moment changed everything. I realized that my students’ trust was my true validation. Their respect, their engagement, 
and their growth were far more meaningful than any public defense. I continued teaching with the same commitment, allowing 
my actions to speak louder than any words. The classroom atmosphere remained positive, and my bond with the students 
grew stronger.

True strength lies in composure, choosing silence not out of weakness, but out of wisdom.

288. Responding to Professional
Misrepresentation with Patience and 
Integrity

Reflection Questions:
1. How can I respond with grace when my professional integrity is questioned or
misrepresented?

2. What does it mean to trust my character and let my actions speak louder than my 
words?

3. How can I practice patience and humility to preserve dignity and harmony in difficult 
moments?

Irum Riaz
Demonstrator 
Department of Optometry and Vision Sciences
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The week began with a sharp, throbbing pain in my right eye, an infection that made even the softest light unbearable. Every blink 
felt like a burden, and the glare of screens became a silent torment. My first instinct was to rest, to excuse myself from the week’s 
responsibilities. But as I looked at my calendar, lectures, labs, ETTP mentoring sessions, I felt a quiet voice within me say, “You are 
needed.”

So, I adjusted. I dimmed the classroom lights, relied more on my voice than visuals, and minimized screen use. I moved gently, 
spoke softly, and carried on. My students noticed the change. They saw the discomfort in my eyes, the way I shielded them from 
the light. But they never heard me complain. I didn’t announce my pain, I simply chose to show up, to serve, and to lead with 
presence.

Each day was a test of patience. There were moments when the pain surged and I wanted to step away. But I reminded myself that 
leadership isn’t always loud. Sometimes, it’s the quiet decision to keep going, to honor your role even when no one expects you to. 
I found strength not in pushing through forcefully, but in adapting with grace.

By the end of the week, my eye was still healing, but something else had grown stronger. My students’ respect deepened. Their 
attentiveness increased. One of them stayed back after class and said, “Ma’am, we noticed. Thank you for being here.” That single 
sentence made every moment of discomfort worth it.

True resilience is not in loud struggle, but in silent perseverance that uplifts others without seeking applause.

289. The Week of Quiet
Resilience

Reflection Questions:
1. How do I respond when my body or spirit feels weak, but my responsibilities remain?

2. What does it mean to lead quietly, without seeking recognition, even in discomfort?

3. How can I model resilience in a way that inspires others through presence, not
performance?

Kashmala Zareen
Demonstrator 
Department of Optometry and Vision Sciences
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It was a calm Monday morning when I arrived at the department, unaware that a quiet storm was brewing. I sensed unease 
in the air, two colleagues were quietly spreading negativity about the new student project schedule I had proposed. Their 
comments, though indirect, questioned my intentions and the practicality of the plan. I had designed the schedule with 
care, aiming to ease student workload and improve coordination. Yet, here it was, misunderstood, misrepresented, and met 
with resistance.

For a moment, frustration rose within me. I felt the urge to defend myself, to confront the situation head-on. But then I 
paused. I remembered Habit 1 from Covey’s framework: Be Proactive. I took a deep breath and reminded myself that 
leadership is not about reacting, it’s about responding with purpose.

Instead of letting emotion take the lead, I chose calm. I invited both colleagues to a short meeting. With a composed tone 
and open heart, I explained the rationale behind the new schedule. I shared how it aligned with student feedback, academic 
flow, and long-term planning. I didn’t argue. I didn’t accuse. I simply clarified.

To my surprise, the tone of the conversation shifted. The same colleagues who had been skeptical began nodding in 
agreement. One of them even said, “We didn’t realize you had considered all these angles.” That moment wasn’t just about 
resolving a misunderstanding, it was about building trust through grace.

Later that day, I reflected on what had happened. I realized that calmness in chaos is not weakness, it is quiet strength. It is 
the ability to hold your ground without raising your voice. It is the choice to lead with clarity, not ego.

True leadership is not proven in moments of applause, but in moments of restraint, when calmness becomes 
your voice and trust becomes your legacy.

290. The Week of Unshaken Calm

Reflection Questions:
1. How do I respond when my intentions are misunderstood, do I react or reflect?

2. What does it mean to lead with calmness in moments of quiet resistance or doubt?

3. How can I build trust through composed dialogue rather than defensive explanation?

Khurram Nasir
Senior Lecturer
Department of Optometry and Vision Sciences
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During the Social Entrepreneurship Program (SEP), a female student reported being harassed and bullied by her group 
members. The issue had already reached her parents and fiancé, who were understandably distressed. Her fiancé even 
confronted the male students involved, creating fear and tension within the group. The matter had escalated beyond the 
classroom, threatening reputations, relationships, and the emotional safety of everyone involved.

When the parents visited the university, I was called upon to mediate. The situation was delicate, emotionally charged, 
ethically complex, and reputationally risky. I knew that one wrong word could deepen the divide. I reminded myself that 
leadership in such moments is not about control, it’s about calm, clarity, and compassion.

I welcomed the parents with respect and listened to their concerns without interruption. I assured them that the univer-
sity prioritizes the dignity and safety of every student, and that the matter would be handled with fairness and confiden-
tiality. Then, I met privately with the female student. I listened to her story with empathy, validating her emotions while 
gently guiding her on the importance of reporting such matters through institutional channels first, to avoid unnecessary 
escalation.

Later, I called in the male students. Instead of confronting them with blame, I facilitated a respectful dialogue in the 
presence of the female student. I gave each side space to speak, to listen, and to reflect. Through calm discussion and 
moral reasoning, the students recognized their mistakes. Apologies were exchanged, not forced, but sincere.

The matter was resolved within the department, without formal escalation. No one was humiliated. No one was silenced. 
Everyone walked away with a deeper understanding of respect, accountability, and the power of dialogue.

A true leader does not react with anger but responds with empathy and fairness.

291. Leadership Through Empathy and 
Fair Judgment

Reflection Questions:
1. How can I create space for reconciliation when emotions run high and trust is fragile?

2. What does it mean to lead with justice that heals rather than punishes?

3. How can I model calm authority in moments of conflict to restore dignity for all involved?

Mukhtiar Ahmad
Demonstrator
Emerging Allied Health Technologies
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During one semester, a student in my class failed a critical quiz that determined their academic progression. The impact was im-
mediate and visible, they became withdrawn, anxious, and filled with self-doubt. Their silence in class spoke louder than words. I 
realized that what they needed wasn’t just academic support, it was emotional and spiritual reassurance.

I invited the student for a personal conversation, creating a safe space where they could speak freely. They shared their fear of 
failing again, their worry about disappointing their family, and their growing sense of inadequacy. I listened with empathy, without 
interruption, and reminded them of the Prophet Muhammad (PBUH)’s teaching:

“The strong person is not the one who overpowers others, but the one who controls himself when angry or discouraged.” (Sahih 
al-Bukhari)

We spoke about failure, not as a verdict, but as a test of resilience and faith. I shared stories of perseverance, of people who had 
stumbled but risen stronger. Together, we identified their weak areas and created a simple, achievable study plan. I encour-
aged them to balance study with rest, prayer, and self-care. I reminded them that growth is not measured by perfection, but by 
progress.

Over the next few weeks, the student began to change. They started participating in class again, asking questions, and showing 
quiet determination. By the time of the re-quiz, they were calm, prepared, and hopeful. Not only did they pass, they scored far 
higher than before. Their joy was radiant, and their gratitude deeply moving.

Teaching is more than delivering lessons, it is about nurturing hearts, restoring faith, and guiding courage.

292. Helping a Student Overcome 
Exam Failure

Reflection Questions:
1. How can I recognize when a student’s struggle is emotional, not just academic?

2. What does it mean to lead with empathy in moments of failure and fear?

3. How can I balance academic support with spiritual and emotional encouragement?

Tooba Ali Syed
Lecturer
Emerging Allied Health Technologies
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At the start of the semester, I noticed something concerning in my third semester class. Although most students attended lec-
tures regularly, their level of engagement was minimal. They were passive listeners, relying entirely on slides instead of actively 
participating in discussions. Group assignments lacked originality, and the overall classroom energy felt low. It was as if the 
students were present physically but absent intellectually.

The real challenge became evident after the first quiz. Many students scored poorly, which clearly revealed a gap in conceptual 
understanding. Instead of placing the blame on them, I took a step back and reflected on my own teaching methods. I realized 
that while my lectures were detailed and well-structured, they were mostly one-way, leaving little room for interaction, critical 
thinking, or student ownership.

Determined to bring a change, I decided to shift my approach. I began dividing the class into small groups and gave them 
real-world business case studies to analyze. Each week, one group presented their findings and defended their ideas in front of 
their peers. I also introduced quick activities like debates, live polls, and scenario-based questions during lectures to make the 
sessions more dynamic and thought-provoking.

In the beginning, some students were hesitant to participate. They were used to being passive recipients of information. But 
with consistent encouragement and constructive feedback, I noticed a gradual shift. Students started taking ownership of their 
learning. Their presentations became more engaging, and discussions grew lively. They began asking questions, challenging 
assumptions, and connecting theory to practice.

By mid-semester, both attendance and participation had improved significantly. The classroom felt alive again, with curiosity, 
collaboration, and confidence. When the results came in, the overall performance of the class had improved remarkably. But 
what made me most proud was the feedback from students. They shared that they felt more confident applying concepts 
instead of just memorizing them. They felt seen, heard, and empowered.

Effective teaching requires adaptability, reflection, and the courage to try new methods to truly inspire learning.

293. Reigniting Engagement Through
Reflective Teaching

Reflection Questions:
1. How can I recognize when my teaching style needs to evolve to meet students’
deeper learning needs?

2. What small changes can I introduce to shift students from passive listeners
to active thinkers?

3. How can I build a classroom culture where students feel safe to question, explore, and 
take ownership of their learning?

Ayesha Jamshaid
Demonstrator
Emerging Health Professional Technologies
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At the close of the semester, amidst the usual rush of grading and final projects, I noticed one student who stood out, 
not for excellence, but for quiet struggle. Despite his sincere effort, his assignments were often incomplete, and his eyes 
carried the weight of discouragement. He wasn’t lazy or indifferent; he was simply overwhelmed. I could see that he was 
trying, but falling short, and losing confidence with each passing day.

Rather than pointing out his weaknesses in front of the class or letting him slip through unnoticed, I chose a different 
path. I invited him for a private conversation, not to reprimand, but to understand. He shared his challenges honestly, 
and I listened with patience. I realized that what he needed wasn’t pressure, it was a plan, and someone who believed in 
his potential.

I began assigning him short, focused exercises, small steps that built upon each other week by week. Each time he 
completed one successfully, I acknowledged his progress, no matter how minor. I celebrated his effort, not just the 
outcome. Slowly, I saw a shift. His shoulders straightened. His eyes lit up with a quiet pride. He began submitting 
well-structured work, and then, to my surprise, he volunteered to explain a concept to his classmates, something he had 
never done before.

That moment was more than academic progress. It was a breakthrough in self-belief.

Teaching is not about perfection, it’s about patience, giving students time to grow at their own pace.

294. Nurturing Confidence Through
Gentle Guidance

Reflection Questions:
1. How can I recognize when a student needs encouragement more than correction?

2. What small, consistent steps can I take to rebuild a struggling student’s confidence?

3. How can I create a classroom culture where growth is celebrated as much as
achievement?

Kainat Badar
Demonstrator
Emerging Health Professional Technologies
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There was a time in my life when I often waited for situations to unfold before deciding how to respond. I believed I 
was being flexible, but in truth, I was simply unprepared. My actions were mostly reactive, shaped by circumstances 
rather than guided by intention.

One day, a class presentation was announced unexpectedly. I had not prepared, assuming there would be a 
reminder or more time. As I stood in front of the class, unready and embarrassed, I realized the true cost of being 
reactive. That moment stayed with me, not because of the discomfort, but because of the clarity it brought.

From that day forward, I made a quiet promise to myself: I would no longer wait for life to push me into action. I 
began preparing in advance, organizing my tasks systematically, and anticipating challenges before they arrived. I 
started each week with a plan, each day with a purpose.

Over time, I noticed a shift, not just in my performance, but in my mindset. I became more confident, composed, 
and in control. I was no longer reacting to life; I was leading it.

Being proactive is not just about acting early, it’s about owning your time, your choices, and your 
growth.

295. Beyond Reaction: The Proactive 
Mindset

Reflection Questions:
1. What patterns in my behavior reflect reactivity, and how can I shift them toward
intentional action?

2. How does being proactive influence my confidence and ability to lead others?

3. What daily habits can I adopt to anticipate challenges and respond with clarity
and purpose?

Qurat Ul Ain Tariq
Demonstrator
Superior College for Paramedics
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It was a presentation I had prepared for thoroughly, slides polished, content rehearsed, ideas clear. But as I stood 
before my colleagues and senior staff, something unexpected happened. My hands trembled. My voice faltered. My 
thoughts scattered. The fear of public speaking, which I had often seen in my students, now stood before me in full 
force.

I felt exposed. I had always encouraged my students to speak confidently, to overcome stage fright. Yet here I was, 
struggling to maintain eye contact, losing focus, and battling self-doubt. The pressure of presenting in a professional 
setting magnified my anxiety. I worried about being judged, forgetting my words, or making a mistake.

After the presentation, I didn’t criticize myself. I chose reflection over regret. I reminded myself of Covey’s Habit 1: 
Be Proactive. I couldn’t change what had happened, but I could change what came next. I began practicing small 
strategies, rehearsing in front of a mirror and with friends, using breathing exercises to calm my nerves, and visualizing 
a positive outcome before presenting. I also embraced Habit 5: Seek First to Understand, Then to Be Understood. I 
shifted my focus from perfection to connection, from impressing others to expressing ideas with sincerity.

Gradually, I felt a change. During my next presentation, I was calmer, more composed. My voice was steady, my 
delivery smoother. The audience responded with interest and appreciation. Colleagues complimented my clarity and 
engagement.

Confidence isn’t the absence of fear, it’s the decision to act despite it.

296. From Stage Fright to Self-Belief

Reflection Questions:
1. How can I transform personal fear into a source of empathy and growth for others?

2. What habits help me prepare emotionally, not just intellectually, for
high-pressure moments?

3. How can I model vulnerability as a strength in my leadership and teaching?

Rabia Javed
Demonstrator
Emerging Allied Health Technologies
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It was early in the semester when I first noticed Kamran. He frequently interrupted lectures with sarcastic remarks, often 
drawing laughter from a few classmates but discomfort from many others. His behavior disrupted the learning flow and made 
it difficult for others to stay focused. I knew that confronting him publicly might embarrass him and escalate the situation. But 
ignoring it would send the wrong message to the rest of the class.

I chose a different path.
After class, I invited Kamran for a private conversation. I spoke calmly and respectfully, expressing how his comments were 
affecting the classroom environment. I asked gently, “Is something bothering you?” That simple question opened a door. 
Kamran shared that he had been dealing with personal frustrations and felt disconnected from the class. He hadn’t realized 
how his behavior was impacting others.

I assured him of my support and encouraged him to channel his energy into more positive participation. Together, we set 
clear expectations for respectful interaction. I told him, “You have a strong presence, use it to uplift, not disrupt.”

In the following weeks, Kamran’s transformation was remarkable. He began contributing constructively, asking thoughtful 
questions, and showing genuine respect toward his peers. His classmates noticed the change and responded with apprecia-
tion. The classroom atmosphere shifted, from tense to trusting, from distracted to engaged.

This experience reaffirmed for me that true leadership in education is not about control, it’s about connection. It’s about see-
ing beyond behavior to the person behind it. Patience, empathy, and quiet strength can turn even the most difficult 
moments into opportunities for growth, for the student, and for the teacher.

297. Leading with Patience:
Transforming Disruption into Growth

Reflection Questions:
1. When faced with disruptive behavior, how can I pause and respond with empathy
instead of authority?

2. What signals might indicate that a student’s behavior is rooted in personal struggle
rather than defiance?

3. How can I create private, respectful spaces for students to feel heard and supported?

Rahat Ullah
Demonstrator
Emerging Allied Health Technologies
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There came a moment in my professional journey when a misunderstanding between colleagues created unexpected 
tension. I found myself at a crossroads, either to defend my position or to respond with humility and understanding. Emotions 
were high, and ego tried to take control. But in that space of discomfort, I paused and asked myself: what would true leader-
ship look like here?

I turned to the example of the Holy Prophet Muhammad (S.A.W), whose life is a timeless guide for emotional intelligence 
and compassionate leadership. He never reacted in anger or harshness, even when wronged. Instead, he showed mercy, 
empathy, and forgiveness. His words echoed in my heart: “The strong one is not the one who can overpower others, but the 
one who controls himself when angry.”

Inspired by this, I chose to calm my emotions, listen sincerely, and speak gently. I realized that by responding with empathy 
instead of ego, I was not only resolving a conflict, I was nurturing trust and harmony. I took responsibility for my words and 
actions, focused on restoring peace rather than proving myself right, and prioritized emotional control over pride.

Through open and honest communication, the tension began to dissolve. Trust was gradually restored. I felt a sense of inner 
peace, a calm that comes from aligning one’s actions with faith and integrity. This experience reminded me that forgiveness 
is not a sign of weakness, but a reflection of moral strength and spiritual depth.

From this experience, I learned that real leadership is rooted in accountability, empathy, and forgiveness. Admitting one’s 
faults, understanding others with sincerity, and letting go of grudges create not only better relationships but also inner tran-
quility. The Prophetic model teaches us that healing begins when we respond with love instead of anger, and 
wisdom instead of ego.

298. Leading with the Heart: A Journey of 
Accountability, Empathy, and Forgiveness

Reflection Questions:
1. When faced with conflict, do I instinctively defend my position, or do I pause to reflect
on a more compassionate response?

2. How can I recognize the difference between reacting from ego and responding
with empathy?

3. What does it mean to take responsibility for my words and actions, even when I
feel misunderstood?

Rida Qasim
Lecturer
Emerging Allied Health Technologies
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It was a routine clinical skills lab, but the atmosphere felt heavy. Anesthesia students were practicing airway assessment on 
each other for the first time, and I could sense their hesitation. Their eyes darted nervously, hands trembled slightly, and their 
voices were quiet. The fear of making a mistake, of being judged, or simply of doing something unfamiliar had taken hold of 
them. I realized that this wasn’t just about technique, it was about confidence.

In that moment, I paused and reflected. I could either continue with the session as planned, or I could meet them where they 
were, with empathy. I chose the latter.

I stepped forward and demonstrated the procedure slowly, breaking it down into small, manageable steps. I showed them 
how to position their hands, how to visualize the vocal cords, how to maintain calm while inserting the tube. I reminded them 
that mastery doesn’t come overnight, it comes through patience, repetition, and support. I encouraged them to work in pairs, 
to support one another, to learn not just from me but from each other.

As the session progressed, I praised their efforts, no matter how small. I reassured them that mistakes were part of learning. 
I reminded them of the Prophet Muhammad’s (peace be upon him) words: “The best among you are those who learn and 
teach.” I realized that my role wasn’t just to teach a skill, it was to create a space where students felt safe enough to try, to 
fail, and to try again.
By the end of the session, something had shifted. The same students who had hesitated at the start were now stepping 
forward with quiet confidence. They were asking questions, offering to demonstrate, and encouraging one another. Their 
fear had not disappeared, but it had been replaced by trust, both in themselves and in the learning process.

That day, I learned that true teaching is not about delivering content, it’s about nurturing courage, one gentle 
step at a time.

299. Nurturing Courage Through 
Compassionate Teaching

Reflection Questions:
1. How can I recognize when fear is holding my students back, and respond with empathy 
instead of pressure?

2. What small actions can I take to create a safe, trusting environment where students
feel confident to try?

3. How can I model patience and humility in my teaching, so that students learn to
embrace growth over perfection?

Rimsha Abid
Demonstrator
Emerging Allied Health Technologies
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It was the third week of the semester, and I found myself caught in a whirlwind. My days were packed with lectures, clinical 
responsibilities, research mentoring, and administrative duties. At home, my children needed help with schoolwork, my parents 
required care, and the household demanded attention. I was trying to be everything to everyone, an efficient teacher, a present 
mother, a responsible daughter, and a dependable colleague. But inside, I felt stretched thin. 
 
I began to notice the signs. I was more irritable in class, less patient at home, and constantly anxious about unfinished tasks. I 
was functioning, but not flourishing. One evening, after a particularly exhausting day, I sat quietly and asked myself: Is this what 
leadership looks like? Is this what balance feels like? That moment of stillness became a turning point. I realized I had been 
equating leadership with perfection, and balance with doing everything flawlessly. But true leadership, I reminded myself, begins 
with self-awareness. I needed to lead myself before I could lead others. 
 
The next morning, I made a conscious decision to change. I delegated tasks where possible, trusting my team and students 
more. I created a weekly planner that included not just work deadlines, but also time for rest, prayer, and family. I allowed 
myself to say no when needed, without guilt. I practiced patience, not just with others, but with myself. 
 
As the days passed, I noticed a shift. My teaching became more focused, my tone more compassionate, and my presence at 
home more grounded. I was no longer rushing through life; I was living it with intention. My students responded with greater 
engagement, and my children with more warmth. I wasn’t doing less; I was doing better. 
 
Balance, I learned, is not about perfection, it’s about presence, patience, and the courage to honor your limits 
with grace.

300. Finding Harmony Within 

Reflection Questions:
1. When I feel overwhelmed, do I pause to reflect on what truly matters, or do I keep
pushing through?

2. How can I redefine balance in a way that honors both my responsibilities and my
well-being?

3. What small changes can I make to lead myself with the same compassion I offer
to others?

Saima Islam
Senior Lecturer & Acting HOD
Medical Lab Technology
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It was a routine class visit, and I noticed several students sitting idly without their books. My first reaction was frustration, how 
could they attend class unprepared after repeated reminders? I felt tempted to address the issue sternly, to assert authority and 
demand discipline. But something held me back. I paused and reflected on the Prophetic model of leadership, where correction 
was never rooted in humiliation, but in compassion and wisdom.

I remembered how Prophet Muhammad (PBUH) guided others with gentleness, never shaming anyone for their mistakes. His 
teaching method was based on patience, empathy, and excellence in conduct. He corrected behavior by inspiring hearts, not by 
instilling fear. That memory softened my approach. I realized this was not just a disciplinary moment, it was an opportunity to lead 
with understanding.

After class, I invited the students for a short, informal meeting. My tone was calm and welcoming. I wanted them to feel safe 
enough to speak honestly. At first, there was silence. Then one student quietly said, “Ma’am, we feel so overwhelmed with assign-
ments and activities that we lose focus.” Others nodded. Their words revealed something deeper: they weren’t defiant, they were 
discouraged. They weren’t careless, they were disconnected.

I listened attentively, absorbing their concerns without judgment. Then I proposed a collaborative solution. We created a “Peer Ac-
countability Plan,” where each student would pair up with a classmate to remind, motivate, and support one another in maintaining 
class readiness. It was a simple initiative, but it carried a powerful message: I trusted them to take ownership of their learning.

Over the next few weeks, I witnessed a visible transformation. Students began bringing their books consistently, participating 
actively, and even encouraging others to do the same. The classroom atmosphere shifted from passive to vibrant. What began as a 
disciplinary issue became a collective commitment to excellence.

This experience reminded me that accountability, when grounded in empathy, builds not just order, but character.

301. Building Confidence Through 
Accountability

1. How can I transform moments of frustration into opportunities for understanding and 
growth?

2. What structures can I create to help students take ownership of their learning with 
dignity?

3. How can I lead with compassion while still upholding responsibility and high
expectations?

Reflection Questions:

Saima Islam
Senior Lecturer & Acting HOD
Medical Lab Technology



318

It was one of those weeks where everything converged, faculty meetings, teaching responsibilities, student concerns, and 
administrative deadlines. Each task demanded attention, and the pressure to meet expectations without compromising quality 
felt relentless. I found myself moving from one responsibility to another, barely catching my breath. The weight of leadership 
began to feel heavy, and I sensed frustration creeping in.

In the past, I might have pushed through with sheer will, trying to control every detail. But something shifted. I paused and re-
minded myself of the Prophetic model of leadership, where patience is strength, and gratitude is clarity. I asked myself: What 
would the Prophet (PBUH) do in this moment? How would he balance service, devotion, and responsibility?

That reflection became my turning point.

I chose to respond with calmness. I practiced patience, not just with others, but with myself. I reminded myself to be grateful 
for the trust placed in me, for the opportunity to serve, and for the team around me. I applied Habit 3: Put First Things 
First. I created a time-blocked schedule, prioritized tasks based on impact, and delegated responsibilities to capable col-
leagues. I stopped trying to do everything alone and started trusting others to rise with me.

As the week progressed, I noticed a shift, not just in my productivity, but in my presence. I was more composed in meetings, 
more attentive in class, and more available to my students. My team responded with initiative and discipline, inspired by the 
steadiness they saw. The atmosphere became collaborative, not chaotic.

I realized that leadership is not about doing more, it’s about being more. When the heart is at peace, the mind becomes clear. 
When gratitude replaces anxiety, purpose takes root. I didn’t just complete my tasks, I led with intention, and others followed 
with trust.

Productivity flows naturally when the heart is at peace and the purpose is clear.

302. Leading from Within

1. How do I respond when responsibilities feel overwhelming, do I pause to reflect or 
push through in haste?

2. What practices help me lead with patience and gratitude, especially during 
high-pressure weeks?

3. How can I model calmness and trust to inspire discipline and collaboration in my 
team?

Reflection Questions:

Dr. Ubaid Ullah Jan
Demonstrator & HOD
Department of Optometry and Vision Sciences
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It was an ordinary Tuesday morning when I arrived to teach my scheduled class, only to find that a senior colleague had 
also been assigned the same classroom at the same time. The room was already filled with students from both classes, 
and confusion was beginning to spread. I felt a surge of frustration. The schedule had been clearly communicated, and I 
had prepared thoroughly. My first instinct was to assert my right to the space.

But then I paused. In that moment, I recalled the Prophetic model of leadership, how the Prophet Muhammad (PBUH) 
responded to conflict not with ego, but with calm, fairness, and wisdom. I reminded myself that leadership is not about 
winning a moment, it’s about preserving dignity and building trust.

Instead of reacting defensively, I approached my colleague with respect. I initiated a calm conversation, acknowledging the 
situation without blame. We reviewed the timetable together and quickly realized it was a clerical oversight. Rather than 
insisting on my preference, I proposed a solution: I would shift one of my sessions, and he would adjust another. This way, 
neither of us would be inconvenienced, and the students would not suffer any disruption.

The conversation was brief, respectful, and productive. My colleague appreciated the cooperative spirit, and the issue was 
resolved without escalation. The students, too, observed the exchange and later commented on how smoothly the situation 
had been handled. That day, I learned something profound.

True leadership is not about asserting authority, it’s about choosing fairness over pride, and peace over 
power.

303. Leading with Calm When It 
Matters Most

1. How do I respond when my plans are disrupted, do I lead with ego or with
understanding?

2. What does it mean to practice justice in everyday professional conflicts?

3. How can I model calm and fairness in a way that inspires trust and unity in my team?

Reflection Questions:

Muhammad Shahram Tanveer
Lecturer
Department of Optometry and Vision Sciences



320

Ayan was a bright student, but something had changed. He had become increasingly distracted, constantly checking his phone 
during lectures, missing deadlines, and disengaging from group activities. His academic performance was slipping, and his class-
mates had begun to notice his detachment. It wasn’t just a matter of poor discipline, it felt like he was drifting into a world where 
real connection and purpose were being replaced by endless scrolling.

At first, I felt frustrated. My instinct was to reprimand him or impose restrictions. But then I paused. I asked myself: what would 
the Prophet Muhammad (PBUH) do in this situation? Would he shame or isolate someone struggling, or would he guide them with 
compassion and wisdom?

That reflection changed everything. I invited Ayan for a private conversation. I didn’t scold him. I asked questions. I listened. He 
admitted that he couldn’t go more than 15–20 minutes without checking his phone. It had become a habit, an escape. I realized 
that this wasn’t just about distraction; it was about emotional dependence and a lack of direction.

Together, we created a plan. I helped him set small, achievable goals to reduce screen time. We talked about replacing digital 
habits with real-world engagement. I gave him a leadership role in a classroom task to help him reconnect with his peers. I 
introduced him to techniques for self-control and mindfulness. I reminded him that time is an amanah, a trust from Allah, and that 
we are accountable for how we spend it. I shared the Prophetic teaching that the strongest person is not the one who overpowers 
others, but the one who controls himself in moments of temptation.

Over the next few weeks, I saw a transformation. Ayan began leaving his phone in his bag during class. He started participating in 
discussions, submitting assignments on time, and even gave a short talk to his classmates about the dangers of digital addiction. 
His confidence grew. His focus returned. And most importantly, he began to believe in his ability to change.

This experience taught me that real change begins when we stop controlling and start empowering, with empathy, 
wisdom, and faith.

304. Reclaiming Focus: Guiding a Student 
Beyond Digital Distraction

1. How can I recognize when a student’s behavior is a symptom of deeper emotional or 
spiritual disconnection?

2. What strategies can I use to guide students toward self-control without relying on 
punishment or shame?

3. How can I model the Prophetic balance of compassion and accountability in my daily 
teaching?

Reflection Questions:

Tahreem Fatima
Lecturer
Human Nutrition & Food Technology
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It was midway through the semester when a student approached me, visibly anxious and emotionally drained. She was juggling 
a demanding internship alongside rigorous academic coursework, and the pressure was beginning to take its toll. Her voice 
trembled as she described her exhaustion, her inability to keep up, and her growing fear of falling behind. I could see that this 
wasn’t just about missed deadlines, it was about a young person on the verge of burnout.

In that moment, I paused. I could have offered quick solutions or reminded her of deadlines. But something deeper was needed. 
I chose to listen, fully, patiently, and without judgment. I let her speak until the weight of her worries began to ease. I acknowl-
edged her struggle, validated her emotions, and assured her that she wasn’t alone.

Then, I gently guided her toward clarity. We explored her daily routine, identified stress points, and co-created a personalized 
time management plan. I introduced her to simple tools, time blocks, realistic goals, and digital planners. I encouraged her to 
seek support from peers and mentors, reminding her that asking for help is a sign of strength, not weakness. I emphasized the 
importance of balance, rest, and self-compassion.

Throughout this process, I practiced sabr (patience), rahmah (compassion), and hikmah (wisdom). I didn’t just advise, I men-
tored. I didn’t just teach, I nurtured. I reminded her that resilience is built not in moments of ease, but in how we respond to 
challenge. I shared the Prophetic example of leading with gentleness and strategic vision, even in times of pressure.

Over the next few weeks, I witnessed a transformation. She reorganized her schedule, regained her focus, and began completing 
tasks with renewed energy. Her confidence grew, and she started encouraging her peers to adopt similar strategies. The fear 
that once clouded her path had been replaced by clarity and calm.

This experience reminded me that true mentorship begins with presence, and that resilience is nurtured through 
empathy, strategy, and sincere care.

305. From Overwhelm to Empowerment

1. How can I create space for students to express overwhelm without fear of judgment 
or dismissal?

2. What steps can I take to guide students toward balance while honoring their
emotional and academic needs?

3. How can I model strategic wisdom and compassion in moments when students feel 
most vulnerable?

Reflection Questions:

Talha Saleem
Lecturer
Medical Lab Technology
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It was my first week at a new job, and I was eager to make a positive impression. But one day, a student misbehaved with 
me in a way that left me shaken. He slammed the classroom door behind me; a gesture filled with defiance and disrespect. 
The incident was serious enough to be referred to the disciplinary committee. I felt humiliated, and for a moment, I ques-
tioned whether I had made a mistake joining this institution.

Time passed, and the semester continued. When exam season arrived, I found myself evaluating that same student’s paper. 
As I held his answer sheet, I felt the weight of the past pressing against my conscience. I could have let my emotions cloud 
my judgment. I could have marked him unfairly. But I didn’t. I chose to uphold my integrity.

I evaluated his paper with complete honesty, free from bias or resentment. He passed, fairly and deservedly. A few days later, 
as I walked through the corridor, he approached me. His demeanor had changed. He looked down and said, “Ma’am, I’m 
sorry.” I asked gently, “Why now, my child?” He replied, “Because even after how badly I behaved, you didn’t try to fail me. 
You didn’t scold me. You didn’t humiliate me. You stayed silent and fair. That’s rare.”

I smiled and said, “To fail you, I would have had to stoop to your level. That would have been unfair, to you, and to my 
profession. Misbehavior is never acceptable, but that doesn’t mean I should respond in the same way. Teaching demands 
patience, not retaliation.”

From that day on, he greeted me with sincere respect every time our paths crossed. And I returned it equally.

That experience reminded me that true teaching is not only about knowledge, it’s about character, fairness, 
and forgiveness.

306. Grace in the Face of Disrespect

1. How do I respond when a student’s behavior challenges my dignity, do I choose fair-
ness or ego?

2. What does it mean to uphold professional integrity even when emotions run high?

3. How can forgiveness in leadership transform relationships and foster growth?

Reflection Questions:

Tamseela Iram
Lecturer
Emerging Allied Health Technologies
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It was one of those weeks when whispers began to circulate, rumors that I wasn’t fulfilling my responsibilities properly. The 
words came not from students, but from a few colleagues in the department. I hadn’t expected it. I had been working sincerely, 
managing my lectures, supporting students, and completing tasks with care. Yet, behind closed doors, my efforts were being 
questioned.

At first, I felt hurt. My instinct was to confront the situation, to defend myself, to clear the air. But then I paused. I remembered 
the Prophet Muhammad (PBUH), who faced false accusations with grace and silence, letting his character speak louder than 
words. I asked myself: What would true leadership look like here?

I chose silence, not out of weakness, but out of strength. I continued my work with sincerity, arriving on time, preparing thor-
oughly, and supporting my students with the same dedication as always. I didn’t respond to the rumors. I didn’t seek validation. 
I let my actions speak. Gradually, the noise faded. The same people who once doubted began to acknowledge my consistency. 
Respect returned, not because I demanded it, but because I earned it.

That week taught me something profound. Silence, when backed by sincerity, becomes a shield. It protects dignity, preserves 
peace, and allows truth to rise without force. I realized that real victory doesn’t come from proving others wrong, it comes from 
staying true to what’s right.

Silence backed by sincerity is more powerful than defense, it is the quiet strength that earns lasting respect.

307. The Power of Silence

1. How do I respond when my integrity is questioned, do I react emotionally or lead with 
quiet strength?

2. What does it mean to trust that sincerity will speak louder than defense in
professional challenges?

3. How can I model patience and composure in moments when my character is tested?

Reflection Questions:

Dr. Khadija Usman
Research Associate
Physical Therapy and Rehabiliation Sciences
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It was a quiet evening at home when my spouse began venting about a stressful day. I listened for a moment, then instinc-
tively began offering solutions, suggesting ways to fix the situation, to make things better. But instead of feeling supported, 
he grew quiet. I could sense the disappointment in his eyes. He didn’t want answers. He wanted to be heard.

I paused. Something within me shifted. I apologized gently and asked if we could start again. This time, I chose to listen, 
not to respond, but to understand. I gave him my full attention, without interruption or judgment. As he spoke, the tension 
began to ease. His voice softened, and the frustration gave way to calm. We didn’t solve every problem that night, but 
something more important happened: we reconnected.

That moment taught me that emotional connection isn’t built through advice, it’s built through presence. I realized that my 
instinct to fix things had unintentionally created distance. What was needed was empathy, not efficiency.

Since then, I’ve carried this lesson into every relationship, at home, in the classroom, and among colleagues. I’ve learned 
that leadership begins with listening, and that sometimes, silence is the most powerful form of support.

Emotional connection begins when we listen to understand, not to respond.

308. Listening with the Heart

1. How often do I offer solutions when someone simply needs to be heard?

2. What does it mean to lead with empathy in moments of emotional tension?

3. How can I practice presence and deep listening in both personal and professional 
relationships?

Reflection Questions:

Dr. Tehreem Adnan
Assistant Professor
Physical Therapy and Rehabiliation Sciences
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It was a regular week when a student approached me with a quiet request, she wanted to lead a group task. I could sense 
her hesitation. Though she had never taken on a leadership role before, something in her tone reflected a desire to grow. I 
paused. My instinct was to guide her closely, to ensure she didn’t falter. But then I remembered the essence of “Trust and 
Inspire” leadership: to believe in someone before they believe in themselves.

I accepted her request with warmth and gave her full responsibility for the task. I didn’t micromanage. Instead, I offered quiet 
support, checking in occasionally, encouraging her progress, and letting her find her own rhythm. At first, she was unsure. 
But with each passing day, I saw her posture change. She began organizing her team, assigning roles, and even resolving 
small conflicts with maturity.

By the end of the week, her transformation was undeniable. She stood before the class, presenting her group’s work with 
clarity and confidence. Her peers listened attentively, and I could see pride in her eyes, not just for the task completed, but for 
the courage she had discovered within herself.

That experience taught me that empowerment is not about giving instructions, it’s about giving space. It’s about believing in 
someone’s potential and allowing them to rise. I realized that when we lead with trust, we ignite growth that no amount of 
instruction can achieve.

Empowerment begins when we choose belief over control and guide with quiet confidence instead of constant 
direction.

309. Empowering Through Trust

1. How can I create space for students to lead, even when they seem unsure of
themselves?

2. What does it mean to offer support without taking over responsibility?

3. How can I model trust-based leadership in both academic and personal mentoring?

Reflection Questions:

Dr. Qurba Kiran
Assistant Professor
Physical Therapy and Rehabiliation Sciences
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It was the third week of the semester, and the classroom was beginning to reflect the usual rhythm of academic life, assign-
ments, queries, and the occasional disruptions. But this week, something felt different. Multiple student concerns surfaced at 
once: late submissions, classroom noise, and a few behavioral issues that tested my patience. I found myself at a crossroads, 
should I respond with strictness to reassert control, or lean into leniency to preserve rapport?

Neither felt right.

I paused and reflected. I realized that what I needed wasn’t a choice between extremes, but a balance. I began practicing a 
new approach: listening first, responding with calm clarity, and setting boundaries without raising my voice. When students 
came late or unprepared, I addressed it privately and respectfully. When classroom noise rose, I paused, not to scold, but to 
re-engage. I reminded them of our shared purpose and the value of mutual respect.

To my surprise, this approach worked. Students responded not with resistance, but with responsibility. They began showing 
up more prepared, more attentive, and more respectful, not out of fear, but out of understanding. The classroom atmosphere 
shifted from tension to trust.

That week taught me something profound: true authority doesn’t come from control, it comes from consistency, empathy, and 
fairness. Kindness, when paired with firmness, doesn’t weaken discipline, it strengthens it.

True leadership is not about choosing between kindness and firmness, it’s about embodying both with grace.

310. The Balance Between Firmness and 
Kindness

1. How can I maintain discipline in the classroom without compromising empathy and 
connection?

2. What does it mean to lead with both clarity and compassion in moments of challenge?

3. How can I model fairness in a way that invites responsibility rather than fear?

Reflection Questions:

Dr. Ameena Qaiser Butt
Lecturer
Human Nutrition & Food Technology
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It was a casual conversation with a close friend, nothing unusual, just a routine exchange of thoughts. But somewhere in 
the flow, my tone shifted. I didn’t realize it at first, but the words came out sharper than intended. Her expression changed. 
The warmth in the conversation faded, replaced by silence and discomfort. I had spoken with a rude tone, unintentionally, 
but the damage was done.

Later that evening, I replayed the moment in my mind. I hadn’t meant to hurt her, but I had. And that realization weighed 
heavily on me. I could have justified it, brushed it off, or waited for her to move on. But something within me said no, this 
was a moment to lead with character, not ego.

The next day, I reached out. I apologized sincerely, not just for the words, but for the way they made her feel. I explained 
that my tone was unintentional, but I took full responsibility for its impact. I reassured her of my respect and care, and I 
asked for forgiveness, not as a formality, but as a step toward healing.

She accepted the apology, quietly at first. The conversation was brief, but meaningful. Over the next few days, our bond 
began to mend. Trust returned, not instantly, but gradually, through consistency and care.

That experience taught me that relationships are fragile, and words carry weight. A single moment of carelessness can 
create distance, but a single act of humility can begin to close it. I learned that leadership isn’t just about guiding others, 
it’s about guiding ourselves, especially when we falter.

Respectful communication is the foundation of trust, and humility is the bridge that restores it.

311. Healing Through Humility

1. How can I become more aware of the emotional impact of my tone in everyday
conversations?

2. What does it take to repair a relationship when I’ve unintentionally caused harm?

3. How can I model humility and responsibility in moments of personal missteps?

Reflection Questions:

Dr. Farah Javed
Assistant Professor
Human Nutrition & Food Technology
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It was the final week of the Rascon conference, a culmination of months of planning, coordination, and execution. I was 
entrusted with live coordination and on-ground responsibilities, managing sessions, logistics, and real-time decisions 
under public observation. The hours were long, the pace relentless, and the expectations high. I remained composed, 
professional, and focused throughout, ensuring that every detail was handled with care.

The event concluded successfully. Applause echoed, compliments were shared, and the team celebrated. But inside, I felt 
something unexpected, not exhilaration, but emotional emptiness. I had given everything, and now, I felt quietly drained.

That moment made me pause.

I realized that leadership isn’t just about peak performance, it’s also about what comes after. The silence following 
intensity. The need to reflect, to recover, to reconnect with oneself. I understood that resilience isn’t just about enduring 
pressure, it’s about honoring the need to rest and recalibrate.

I allowed myself that space. I stepped back, journaled my thoughts, revisited the journey, and acknowledged both the 
strength and the fatigue. I didn’t rush into the next task. I chose to breathe.

That week taught me that emotional discipline includes knowing when to pause. That reflection is not a luxury, it’s a 
necessity. And that true leadership is not just about how we perform in public, but how we care for ourselves in private.

Recovery and reflection are not signs of weakness, they are the quiet strengths that sustain leadership.

312. The Power of Recovery and Reflection

1. How do I respond to emotional fatigue after high-pressure leadership moments, do I pause 
or push forward?

2. What practices help me reflect meaningfully and restore balance after intense
professional phases?

3. How can I model sustainable leadership that includes both excellence and emotional care?

Reflection Questions:

Dr. Tabeen Irfan
Lecturer
Human Nutrition & Food Technology
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It began with a quiet knock on my office door. One of my thesis students entered, visibly disheartened. They had just received 
feedback on their draft, constructive, but extensive. Their voice trembled as they said, “Maybe I’m just not good enough for 
this.” I could see the weight of discouragement settling in, not just about the thesis, but about their sense of self-worth.

I knew this was a defining moment, not for the thesis, but for the student’s confidence. I paused, softened my tone, and 
reminded them that feedback is not a verdict, it’s a tool for growth. I highlighted the strengths in their work and broke the 
revisions into smaller, manageable steps. What once felt like a mountain began to look like a path.

Over the next few weeks, I witnessed a transformation. The same feedback that had once shaken them became a roadmap. 
Each revision brought new energy. They began to take pride in their progress. One day, they smiled and said, “I finally under-
stand, this isn’t failure, it’s learning.”

That moment stayed with me.

I realized that supervision is not just about correcting, it’s about mentoring. It’s about helping students see challenges not as 
obstacles, but as steppingstones. I practiced the habit of “Begin with the End in Mind,” focusing not just on a polished thesis, 
but on building a resilient learner.

Encouragement, patience, and belief in someone’s potential can turn self-doubt into determination.

313. From Overwhelmed to Empowered

1. How can I help students reframe feedback as a tool for growth rather than a sign of 
failure?

2. What small actions can I take to build confidence in those who feel overwhelmed?

3. How can I lead with both academic rigor and emotional support to nurture resilience?

Reflection Questions:

Zubair Sharif
Assistant Professor
Medical Lab Technology
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It was the week we introduced GC-MS and LC-MS, two powerful tools in pharmaceutical analysis. I saw the initial spark in 
my students’ eyes quickly dim as the technical details piled up. They began memorizing steps mechanically, their curiosity 
replaced by quiet resignation. I could feel the weight of complexity draining their motivation. 
 
I paused and asked myself: “What if the problem wasn’t the content, but the way we were framing it?” 
 
That night, I redesigned the session. The next morning, I transformed the classroom into a “Pharmaceutical Discovery Lab.” 
Instead of a lecture, I gave them a mission: “A new drug sample has an unknown impurity. Patients are counting on you to 
identify it. Which tool will you be the hero with, GC-MS or LC-MS?” 
 
The energy shifted instantly. Students leaned in. They debated, questioned, and strategized, not for grades, but to solve the 
mystery. Shy students spoke up. Confused students found clarity. They weren’t just learning, they were living the role of 
problem-solvers. 
 
I stepped back as the expert and stepped forward as their coach. I didn’t give answers, I gave belief. That day, I practiced 
*“Sharpen the Saw,”* renewing not just their passion, but mine. I realized that motivation is the most powerful reagent in the 
classroom. When we frame learning as purpose-driven and trust students with real-world challenges, we don’t just teach, we 
inspire. 
 
When you ignite a student’s purpose, you don’t just teach chemistry, you awaken the scientist within. 

314. Overwhelmed to Empowered

1. How can I reframe complex content to spark curiosity rather than overwhelm?

2. What role can storytelling and mission-based learning play in transforming student 
engagement?

3. How can I shift from instructor to coach, guiding students to discover their own
potential?

Reflection Questions:

Dr. Shafiullah
Assistant Professor
Pharmacy
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It was a routine departmental meeting, scheduled to discuss academic improvement strategies. The agenda was clear, 
the room was familiar, and yet I sensed a quiet resistance. These meetings often follow a predictable pattern: one person 
speaks, others listen, and the minutes pass with little real engagement. I didn’t want that. Not this time.

As I looked around the room, I saw talented faculty members, each with unique insights, experiences, and concerns. But 
I also saw hesitation. Meetings like these often become one-way instructions, unintentionally silencing the very voices we 
need to hear. I paused, then chose a different opening.

Instead of presenting a list of directives, I asked, “What do YOU think we should improve together?” The question landed 
softly, but it shifted the energy in the room. Heads lifted. Eyes met. Silence gave way to thoughtfulness.

One by one, voices emerged. A junior faculty member proposed a new feedback loop for student evaluations. Another 
suggested peer mentoring to strengthen classroom delivery. Someone else raised concerns about resource allocation, 
and offered a solution. The conversation became dynamic, layered, and alive. Ideas flowed not from obligation, but from 
ownership.

That moment reminded me of something profound: leadership is not about commanding a direction, it’s about creating 
one that everyone owns. When people feel heard, they begin to care. When they care, they contribute. And when they 
contribute, the vision becomes shared, not imposed.

By the end of the meeting, we had not only outlined a strategic plan, we had built a collective commitment. Faculty left 
not with instructions, but with inspiration. The ideas were theirs. The direction was ours.

True leadership begins when we stop speaking at people and start listening with them.

315. Creating Ownership Through Dialogue

1. How often do I invite others to shape the vision rather than simply follow it?

2. What questions can I ask to unlock ownership and creativity in team settings?

3. How can I model leadership that builds trust through shared direction?

Reflection Questions:

Dr. Sami Ullah
Lecturer & Program Leader
Pharmacy
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It was the start of a new semester, and I quickly noticed a recurring issue: students walking into class late, often casually, 
disrupting the flow of the lecture. The pattern was consistent, some arrived ten minutes late, others fifteen, and the atmo-
sphere of seriousness I hoped to cultivate kept slipping away. My instinct was to enforce the rule strictly. After all, punctuality 
is a basic academic expectation.

But something held me back. One morning, a student entered nearly fifteen minutes late. He looked visibly nervous, avoiding 
eye contact as he quietly took his seat. I felt the urge to mark him absent and make an example, but instead, I paused. I 
asked him, gently, why he was late. He hesitated, then shared that he had been caring for his sick father the night before 
and had barely slept. His voice was low, but sincere.

In that moment, something shifted in me. I realized that leadership is not about enforcing rules blindly, it’s about understand-
ing before judgment. I allowed him to stay, appreciated his honesty, and later spoke to him privately. I reminded him that 
while personal responsibilities are real and valid, discipline and consistency are also essential. We talked about balance, how 
to honor both family and academic commitments with integrity.

Over the next few weeks, I watched him change. He began arriving early, sitting attentively, and even reminding his peers to 
be on time. The student who once walked in late became one of the most punctual members of the class.

That experience taught me something profound: compassion strengthens discipline more effectively than punishment. When 
students feel seen and respected, they respond with responsibility. It reminded me of the way of the Prophet Muhammad-
,where correction was always guided by gentleness, and justice was always balanced with mercy.

True leadership is not about control, it’s about care. And sometimes, the most powerful discipline begins with 
a moment of empathy.

316. Compassion Before Correction

1. How can I respond to student behavior with curiosity before judgment? 

2. What does it mean to balance discipline with compassion in a classroom setting?

3. How can I model prophetic leadership, where correction is rooted in mercy and un-
derstanding?

Reflection Questions:

Abdul Raouf
Lecturer
Department of Biological Sciences
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The first week of the semester is always more than just a beginning, it’s a foundation. As students settled into their courses, I 
observed a quiet pattern in my undergraduate biotechnology class. The room was filled with hesitation. Students were cautious, 
unsure of laboratory protocols, and reluctant to participate in group activities. It wasn’t disinterest, it was fear. Fear of being 
wrong. Fear of being judged.
I realized that before I could teach biotechnology, I had to teach something deeper: trust.

My goal for the week shifted. Instead of focusing on delivering lectures efficiently, I focused on creating a classroom culture 
where students felt safe to ask, attempt, and learn. The challenge wasn’t academic, it was emotional. How could I transform 
passive learners into active participants? How could I ensure that no student felt invisible or incapable?

This wasn’t just a pedagogical challenge, it was an ethical one. I began by modifying my teaching strategy. I introduced small 
interactive tasks and open-ended questions during lectures. When a student answered incorrectly, I didn’t correct them immedi-
ately. Instead, I praised the attempt and rephrased the question to guide them toward the right answer. This subtle reinforcement 
helped shift the atmosphere from cautious silence to tentative curiosity.

Later in the week, during a lab session, one student made an error while measuring reagent volumes. I could see the panic in 
his eyes. But instead of expressing frustration, I turned the moment into a teaching opportunity. I reminded the class that even 
experienced researchers make mistakes, and that science thrives on trial and error. The student relaxed. The class leaned in. A 
mistake had become a moment of shared learning.

Throughout the week, I practiced the habit of “Seek First to Understand, Then to Be Understood.” I listened before correcting. 
I encouraged before instructing. I used phrases like “Let’s explore this together” and “That’s a good start” to build confidence, 
one interaction at a time.

By the end of the week, the classroom felt different. Students were more engaged, more willing to try, more open to learning. 
The silence had softened into dialogue. The fear had begun to fade.

True teaching begins not with content, but with connection. When students feel safe, they begin to grow, not just 
as learners, but as thinkers.

317. Building Confidence Before Content

1. How can I create a classroom culture where mistakes are seen as part of learning, 
not failure?

2. What subtle shifts in language and tone can help build student confidence?

3. How can I balance academic structure with emotional safety to foster deeper
engagement?

Reflection Questions:

Haroon Riaz
Lecturer
Department of Biological Sciences
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The seventh week of the semester brought with it a challenge I hadn’t anticipated. Group work, which I had hoped would foster 
collaboration and creativity, instead became a source of tension. Students began accusing one another, some of laziness, others of 
dominating the discussion. What began as a learning activity quickly turned into a breeding ground for frustration and division.

As I observed the rising tension, I knew I had a choice. I could step in with authority, assign blame, and impose a solution. But 
something told me that this was a deeper moment, one that called not for control, but for character.

Instead of reacting, I paused and invited the group into a circle of dialogue. I asked each student to speak, not to defend them-
selves, but to share their experience. The room was quiet at first, but slowly, voices emerged. Some spoke of feeling unheard. Oth-
ers admitted to being overwhelmed. A few acknowledged their own missteps. The tone shifted from accusation to understanding.
Then, a turning point.

One student, known for their creative thinking, shared an unconventional idea. Another student mocked it, dismissing it as unreal-
istic. I intervened, not with reprimand, but with redirection. I turned the moment into a discussion about empathy and the value of 
diverse perspectives. I reminded the class that innovation often begins with ideas that seem unusual, and that respect is the founda-
tion of any meaningful collaboration.

By the end of the week, something remarkable had happened. The same group that had been fractured was now working together, 
listening, contributing, and even laughing. The conflict had not broken them; it had built them.

This experience reminded me that conflict, when managed with patience and wisdom, can become a powerful teacher. It can reveal 
blind spots, deepen empathy, and forge stronger bonds. True growth doesn’t always emerge from harmony, it often arises from 
learning how to navigate disagreement with respect.

Leadership is not about avoiding conflict, it’s about transforming it into connection.

318. Conflict as a Catalyst for Growth

1. How can I create space for respectful dialogue when tensions arise in group settings?
 
2. What role does empathy play in turning conflict into a learning opportunity?

3. How can I model leadership that transforms disagreement into deeper understanding?

Reflection Questions:

Dr. Muhammad Tahir
Lecturer
Pharmacy
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In August, as the semester gained momentum, I began noticing a troubling pattern, an increasing number of late assignment 
submissions in my Pharm D class. At first, I assumed it was a temporary lapse, but as the trend continued, I realized it pointed to 
something deeper. When I spoke to students, their reasons varied. Some were overwhelmed by the demands of other courses. 
Others admitted, with quiet honesty, that they were struggling with time management.

It would have been easy to respond with penalties or warnings. But I paused and asked myself: What kind of professionals are we 
trying to shape? These students weren’t just learners, they were future pharmacists, entrusted with lives, precision, and responsibil-
ity. If they couldn’t manage deadlines now, how would they handle the pressures of clinical practice later?

So, I decided to take responsibility, not just for enforcing rules, but for guiding growth.

I began by clearly communicating expectations. I sent out detailed emails outlining assignment deadlines and the consequences 
of late submissions. But more importantly, I framed these expectations within a larger context: that responsibility is not just an 
academic requirement, it is a professional virtue. I reminded them that in healthcare, delays can have real consequences, and 
discipline begins with the small habits we form today.

In my lectures, I wove in practical time management strategies, how to break tasks into manageable chunks, how to prioritize, how 
to plan ahead. I encouraged them to use planners, set reminders, and support one another in staying on track.

Over the next few weeks, I saw a shift. The number of late submissions declined. Students began submitting work on time, not out 
of fear, but out of a growing sense of accountability. Some even shared how they had started applying these habits in other areas of 
their lives.

That transformation made me proud, not just as a teacher, but as a mentor. Because education is not only about knowledge, it’s 
about character. And when students begin to take ownership of their responsibilities, they’re not just preparing for exams, they’re 
preparing for life.

Leadership in education means shaping habits that outlast the classroom. Responsibility, once internalized, becomes 
the foundation of professional integrity.

319. From Delay to Discipline: Cultivating 
Responsibility in Future Healthcare
Professionals

1. How can I connect academic expectations to the real-world responsibilities students 
will face in their professions?
 
2. What proactive strategies can I integrate into teaching to help students develop time 
management and accountability?

3. How can I model leadership that transforms compliance into character?

Reflection Questions:

Dr. Syed Muhammad Aun
Lecturer
Pharmacy
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The first week of the Character Mastery journey placed me at the center of multiple leadership tensions. Within the 
Superior Ambassador Program, two team leads clashed over project priorities, each convinced their approach was 
best. Simultaneously, my own Office of Engagement and Co-Creation faced misunderstandings about deliverables, and 
meetings with Deans demanded clarity, diplomacy, and strategic confidence. The pressure was real, but the deeper 
challenge was moral: how to lead without bias, defend without ego, and correct without deflection.

I chose to lead with integrity. I began by practicing Justice and Fairness, listening to both team leads without judgment, 
ensuring each felt heard and respected. Rather than taking sides, I guided the conversation toward mutual under-
standing, helping them see that collaboration was not a compromise but a strength. In my own office, when a mistake 
surfaced in a report, I didn’t deflect or dilute the truth. I addressed it transparently before senior leadership, accepting 
full responsibility. That moment was uncomfortable, but necessary.

Later, when presenting our goals to faculty, I leaned into Wisdom and Strategic Vision. I framed our challenges not as 
failures, but as opportunities for collective growth. I resisted the urge to defend or justify, and instead invited partnership 
and feedback. The tone shifted. Tension eased. Trust began to rebuild.

By week’s end, I realized something profound: fairness and honesty are not just moral choices, they are strategic tools 
for sustainable leadership. Integrity doesn’t just resolve problems, it builds credibility. It creates a culture where people 
feel safe to speak, safe to fail, and safe to grow.

True integrity means standing firm on principle, even when it’s uncomfortable. It’s the quiet strength that 
earns trust, not through perfection, but through sincerity.

320. The Strength of Integrity

1. How do I respond when leadership demands both diplomacy and moral clarity?
 
2. What does it mean to accept responsibility publicly, even when it’s difficult?

3. How can I model integrity as a daily leadership practice, not just in crisis, but in cul-
ture?

Reflection Questions:

Dr. Muhammad Ahmad Kahloon
Deputy Director
Office of Engagement & Co-Creation
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One year ago, I faced a difficult situation with a student who consistently disrupted lessons and disregarded classroom 
rules. I tried everything, gentle reminders, private conversations, sincere efforts to guide him, but nothing changed. The 
behavior continued, and the learning environment began to suffer. I knew I had to make a decision, not just for him, but for 
the rest of the class.

With a heavy heart, I asked him to leave the class.

It wasn’t an act of punishment, it was an act of protection. I wanted the rest of my students to learn in peace, and I wanted 
him to understand that actions have consequences. Still, the decision weighed on me. I wondered if I had failed him, or if I 
had been too harsh.

Years passed. Then, unexpectedly, that same student returned. He was now a mature, responsible young man working 
professionally. He greeted me with warmth and said, “Ma’am, that day was a turning point in my life.” He shared how the 
discipline he faced helped him reflect, grow, and take responsibility for his future. His gratitude was sincere, and his trans-
formation was visible.

That moment reaffirmed something I had always believed but now understood more deeply: firmness, when rooted in care 
and fairness, can lead to transformation. Leadership is not about avoiding discomfort, it’s about making principled choices, 
even when they’re hard.

I was reminded of the Qur’anic verse:“You may dislike something although it is good for you, or like something although it is 
bad for you. Allah knows and you do not know.”,  Surah Al-Baqarah, 2:216

True leadership is not about control, it’s about courage. And sometimes, the most compassionate act is the 
one that teaches through consequence.

321. Firmness with Compassion

1. How do I balance empathy with firmness when a student’s behavior affects the 
learning environment?
 
2. What does it mean to lead with compassion, even when the decision feels 
uncomfortable?

3. How can I trust that principled actions, even if misunderstood at first, may lead to 
long-term growth?

Reflection Questions:

Arsihba Iftikhar
Demonstrator
Emerging Health Professional Technologies
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At the start of the semester, I introduced my students to the Prophetic virtues we would strive to embody together, Belief in 
Allah, Honesty, Integrity, Responsibility, Empathy, and Compassion. I encouraged them to take these values seriously, not just 
as academic ideals, but as personal commitments. Yet, as the weeks passed, I noticed something troubling: students were 
not completing tasks on time, and their engagement remained low.

I responded with reminders, reassignments, and structured follow-ups. But the pattern persisted. Then, during the sixth class, 
I paused. I decided to take a different approach. I conducted a quiz and followed it with an open feedback session. I asked 
them to be honest. What they shared surprised me.

“Ma’am, we’re afraid to ask questions,” one student said. “You’re strict, and it makes us feel nervous, not angry, just sad.” 
Their words pierced through. I had never intended to create fear. I had wanted to inspire discipline, not distance. In that 
moment, I realized that my leadership needed to shift, not in expectations, but in tone.

I gave them 30 minutes for open discussion. I listened, fully, quietly, without interruption. I promised to be more approach-
able, to lead with warmth, not just structure. I acknowledged their courage in speaking up and reflected on how my own 
behavior might have unintentionally created barriers.

From that day forward, I made a conscious effort to soften my presence. I practiced empathy by understanding their pace. I 
practiced responsibility by adjusting my methods. I practiced accountability by owning my part in the disconnect.

The change was immediate. Students began to open up. They asked questions. They smiled more. The classroom atmo-
sphere shifted from cautious compliance to mutual trust.

Leadership is not about being followed, it’s about being trusted. And trust begins when we choose to listen, 
reflect, and grow.

322. Building Trust Through Empathy and 
Responsibility

1. How can I create a classroom where students feel safe to speak, even when they’re 
struggling?
 
2. What does it mean to lead with both high expectations and emotional accessibility?

3. How can I model humility and self-correction when students offer honest feedback?

Reflection Questions:

Dr. Rehana Badar
Assistant Professor
Department of Biological Sciences
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It was a proud moment for Wolf House when several of our senior players were selected for the official Superior University sports 
team. As house leader, I felt immense joy, this recognition was a testament to our discipline, teamwork, and talent. But the celebra-
tion was short-lived. According to university rules, those selected could no longer participate in the upcoming inter-house competi-
tion. Our strongest athletes, the backbone of our victories, were now unavailable.

Disappointment spread quickly. Younger players lost motivation. “Without our seniors, we can’t win,” some said. Practices grew qui-
eter. Even rival houses joked that Wolf House had lost its “wolves.” I felt conflicted, proud of our seniors, yet burdened by the team’s 
morale. Deep inside, I struggled with frustration and uncertainty. How could I lead a discouraged team? How could I balance pride in 
our seniors with the reality of our weakened lineup?

One evening, I sat in reflection. I thought of the Prophet Muhammad,how he led with patience, humility, and unwavering faith. He 
never sought personal glory, but always prioritized the collective good. That night, I realized this wasn’t a setback, it was a test of 
character.

The next day, I gathered the team. “Our seniors being selected is not a loss,” I said. “It’s a victory for Wolf House. Now it’s our turn to 
represent the same spirit, unity, gratitude, and perseverance. We must compete not for medals, but to honor the values that took our 
seniors to the top.”

We rebuilt our strategy. I encouraged new players to step up. We practiced daily, focusing on attitude, discipline, and teamwork. 
Slowly, the atmosphere changed. Laughter returned. Confidence grew. I shared every task equally, practicing humility and encour-
agement. Leadership became service, not authority.

When the competition began, we gave our best. We didn’t win every match, but we played with heart, respect, and unity. Even rival 
houses appreciated our sportsmanship. I felt proud, not because of medals, but because my team had rediscovered its spirit.

True victory lies not in winning, but in building character. When we lead with patience, humility, and faith, every chal-
lenge becomes an opportunity for growth.

323. The Spirit Beyond Victory

1. How do I respond when leadership demands balancing pride with humility and loss 
with opportunity?
 
2. What does it mean to lead a discouraged team with faith and emotional wisdom?

3. How can I model Prophetic leadership, where service, not success, defines the path?

Reflection Questions:

Dr. Bilal Rasool
Demonstrator
Emerging Allied Health Technologies
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It was a routine day in the ward, filled with the usual rhythm of rounds and patient evaluations. As I discussed a diagnosis 
with the team, one of my junior colleagues respectfully raised a concern. In his view, the diagnosis should have been dif-
ferent. His comment, though professionally framed, directly questioned my clinical judgment, a moment that could easily 
be interpreted as a challenge to my competence.

The instinctive response would have been to assert authority, to remind him of hierarchy and experience. But I paused. I 
recalled the Prophetic virtue of humility and the leadership habit of “Seek First to Understand, Then to Be Understood.” I 
chose to trust his intent and knowledge. Instead of reacting, I invited him to explain his reasoning. “Tell me,” I said, “what 
would your diagnosis be, and why?”

He spoke with clarity and sincerity. I listened, fully, without interruption. When he finished, I calmly clarified the clinical 
scenario, walking him through the rationale behind my decision. The discussion was not a debate, it was a dialogue.

By the end, something remarkable had happened. He felt heard, respected, and valued. His confidence grew, not in 
defiance, but in curiosity. He later shared that the experience motivated him to study further, to refine his thinking, and to 
embrace self-assessment as a path to growth.

That moment reminded me that leadership in medicine is not about being unquestioned, it’s about being open. When we 
respond with humility and empathy, we don’t just teach, we inspire.

True leadership is not threatened by inquiry, it is strengthened by it. When we honor questions, we cultivate 
wisdom.

324. Honoring Inquiry with Humility

1. How do I respond when my authority is questioned, do I defend or do I dialogue?

2. What does it mean to model humility in high-stakes professional environments?

3. How can I turn moments of challenge into opportunities for mentorship and growth?

Reflection Questions:

Prof. Dr. Akbar Chaudhry
Dean
Department of Medicine
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It was a busy day in the ward when a junior colleague raised concerns about the preparation of the duty roster. His dissatisfaction 
quickly escalated into an argument, and the tension began to ripple across the team. In that moment, I felt the weight of leadership 
pressing against the instinct to respond with authority. A reactionary approach, reprimanding him, asserting hierarchy, would have 
been easy. But I paused.

I reminded myself of the Prophetic virtues: justice, humility, and fairness. I recalled the leadership habit, “Seek First to Understand, 
Then to Be Understood.” So instead of reacting, I chose to listen.

I invited him to share his concerns. “Tell me,” I said, “what feels unfair to you, and what changes would you suggest?” He spoke 
candidly, explaining his perspective and offering ideas for a more balanced schedule. I listened with empathy, not just to his words, 
but to the emotion behind them.

Then, I facilitated an open discussion with the rest of the team. Everyone was given space to speak. We explored the challenges, 
acknowledged the blind spots, and worked together to revise the roster. What emerged wasn’t just a fair solution, it was a renewed 
sense of trust and unity.

That moment taught me something profound: conflict, when met with humility and fairness, becomes a doorway to collaboration. 
By valuing each team member’s voice, I didn’t just resolve a scheduling issue, I strengthened the fabric of our team.

Effective leadership is not about asserting control, it’s about building consensus through empathy, justice, and 
respect.

325. Turning Conflict into Collaboration

1. How do I respond when team dynamics are strained, do I react with authority or lead 
with understanding?
 
2. What does it mean to practice fairness in moments of disagreement?

3. How can I turn workplace conflict into an opportunity for deeper trust and
collaboration?

Reflection Questions:

Muhammad Aqeel
Assistant Professor & Program Leader Research Degree
Computer Sciences
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Prof. M. Asif Shahzad 
Principal / Professor & Head
Department of Oral & Maxillofacial

By the start of August, I began noticing subtle but concerning signs of burnout among the faculty. Meetings felt quieter. Energy 
had dipped. Several teachers seemed disengaged, their usual spark replaced by fatigue. Informal conversations revealed 
deeper concerns, overwhelming workloads, looming exam schedules, and a growing sense of being underappreciated. Some 
even questioned whether their efforts were making a meaningful difference.

I knew this wasn’t just a scheduling issue, it was a leadership moment. Instead of issuing reminders or performance feedback, 
I chose to pause our regular agenda and create space for something more human: a “Listening & Trust Circle.” Inspired by 
Habit 5 from The 7 Habits of Highly Effective People, “Seek First to Understand, Then to Be Understood”, and the Trust & 
Inspire model, I invited the faculty into a safe, non-judgmental space. No hierarchy. No evaluation. Just presence.

I began by acknowledging their efforts and vulnerabilities. I shared stories of impact, moments where their teaching had trans-
formed students, where their presence had made a difference. Slowly, the room softened. Voices emerged. Honest feedback 
flowed. Concerns were shared not with bitterness, but with hope.

That day, something shifted. Faculty members felt heard. Valued. Seen. The conversation didn’t just release tension, it rekin-
dled purpose. I followed up by initiating a weekly or fortnightly “Recharge Session”, a 30-minute space for sharing challenges, 
solutions, and appreciation. Coordination began to improve. Motivation returned. And most beautifully, several faculty mem-
bers volunteered to mentor younger colleagues, reigniting a culture of care and collaboration.

This experience affirmed a powerful truth: trust, not control, is the foundation of inspiration. Faculty thrive when leadership 
focuses on connection, not compliance. Emotional safety builds commitment. Listening builds loyalty. And when people feel 
seen, they begin to see themselves again, with purpose.

Leadership is not about managing performance, it’s about nurturing people. When we listen with empathy, we 
lead with impact.

326. Reigniting Purpose Through Listening

1. How can I make emotional safety a routine part of leadership, not just a response to 
crisis?
 
2. What structures can I create to keep trust and inspiration alive across departments?

3. How can I model vulnerability and appreciation in ways that empower others to do 
the same?

Reflection Questions:
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The start of Phase 2 arrived with a quiet heaviness. Midterms had passed, but their weight lingered. As students entered the lec-
ture hall, I noticed something different, less chatter, fewer questions, and a visible dip in energy. Their usual spark had dimmed, 
replaced by silent fatigue. I could have pushed forward with the syllabus, but something told me to pause.

Instead of diving into the next topic, I asked a simple question: “What did the last phase teach you, not about ultrasound, but 
about yourself?” The room shifted. Some smiled. Others looked down. Slowly, voices emerged. One student spoke about 
struggling to balance study and self-care. Another shared how small acts of discipline had helped her through the exams. Their 
honesty opened a door.

That moment became the pivot of the week. I began integrating short reflective segments into each class. We connected clinical 
concepts with personal virtues, patience, discipline, excellence. I encouraged journaling, quiet pauses, and shared insights. The 
classroom, once tense, began to breathe again. Students laughed more, asked deeper questions, and supported one another. 
One even told me she had started writing reflections at home.

I realized that education is not just about knowledge, it’s about meaning. When students see their growth not just in grades but in 
character, their motivation becomes sustainable. That week, I didn’t just teach ultrasound, I taught resilience, and I learned that 
reflection is the heartbeat of transformation.

True learning begins when we pause to reflect. In that stillness, students rediscover not just what they know, but 
who they are becoming.

327. Rebuilding Through Reflection

1. How can I integrate reflection into my teaching to nurture both academic and
emotional growth?
 
2. What small practices can help students connect their learning with personal
development?

3. How can I model resilience and purpose in moments when energy and motivation 
feel low?

Reflection Questions:

Dr. Fahmida Ansari
Assistant Professor
Radiological Sciences & Medical Imaging Technology
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It was a regular lecture day when Aoun Abbas returned to class after several days of absence. As I began teaching, I noticed his 
distant gaze, his silence, and the heaviness in his posture. He wasn’t just behind on content, he was disconnected. I sensed that 
what he needed wasn’t correction, but compassion.

In that moment, I recalled the Prophetic model: the way the Prophet Muhammad would meet people where they were, with gen-
tleness, not judgment. He taught that the most beloved of people are those who bring benefit to others. That day, I knew my role 
wasn’t to deliver a lecture, it was to reach a heart.

I softly called Aoun’s name and asked him a simple question about the topic: Completely Randomized Design (CRD). He looked 
up, surprised, and gave a hesitant answer. I smiled and guided him through the concept step by step. Then I introduced RCBD 
and LSD, drawing simple field layouts on the board. I invited him to identify treatments and blocks himself.

Something shifted.

His hesitation gave way to curiosity. His eyes lit up. He began participating, and the class followed his lead. The atmosphere 
transformed, from quiet disengagement to focused energy. By the end of the session, Aoun’s confidence had returned, and the 
entire class felt more alive.

That day, I didn’t just teach statistics, I practiced Rahmah. I realized that true teaching is not about information transfer; it’s about 
emotional presence. When we respond with patience and care, we don’t just awaken minds, we awaken hearts.

The most powerful lessons are not always in the syllabus, they are in the way we choose to see and serve our 
students.

328. Awakening the Heart 
Through Compassionate Teaching

1. How can I recognize when a student needs compassion more than correction?
 
2. What small gestures can I use to restore confidence and connection in the
classroom?

3. How can I model Prophetic gentleness in moments of disengagement or struggle?

Reflection Questions:

Dr. Muhammad Khuram Razzaq
Agriculture & Veterinary Sciences
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Teaching the Structure-Activity Relationship (SAR) of hormones is no small task. It’s one of the most abstract and demanding topics 
in Medicinal Chemistry, filled with molecular structures, receptor dynamics, and chemical modifications. At first, a few students 
engaged deeply, asking thoughtful questions. But soon, I noticed a quiet shift. A group of students began to withdraw, missing 
assignments, avoiding eye contact, and falling behind.

I paused. Was it the complexity of the topic? Or something deeper?

Instead of pushing forward, I chose to pause and reflect. Inspired by Habit 1: Be Proactive and the Prophetic virtue of Empathy, I 
conducted a brief informal survey. The responses confirmed my suspicion: students felt overwhelmed and intimidated, not just by 
the content, but by the pace and language. They weren’t disengaged out of disinterest, they were losing confidence.

That realization changed everything. I rearranged the schedule to include a revision day, giving space for consolidation. I invited 
three high-performing students to act as peer leaders, creating a support system rooted in collaboration rather than hierarchy. And I 
organized an optional after-class study circle, not labeled as “remedial,” but as a safe space for shared learning.

The transformation was visible. Assignments were submitted. Participation increased. Peer leaders deepened their own understand-
ing by helping others. The classroom shifted from individual survival to collective success. It became a space of trust, humility, and 
synergy.

That week, I didn’t just teach SAR, I practiced service. I led not with authority, but with wisdom and compassion. I realized that true 
teaching is not about finishing content, it’s about uplifting hearts. And when we lead with prophetic virtues, we don’t just inform, we 
transform.

Leadership in education is not about control, it’s about care. When we serve with wisdom, we build
communities of courage.

329. Teaching with Compassion and Service

1. How can I recognize when academic disengagement is rooted in emotional
overwhelm?
 
2. What structures can I create to foster peer-led collaboration and safe learning
spaces?

3. How can I model Prophetic leadership, where service, empathy, and humility guide 
every decision?

Reflection Questions:

Dr. Anam Yasmeen
Lecturer
Pharmacy
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It was a Thursday morning when a student raised their hand and questioned the accuracy of a key concept I had just 
explained. The classroom fell silent. Eyes turned toward me, waiting. The moment was tense, not because of the question 
itself, but because of what it represented: a challenge to authority, a test of trust, and a choice in leadership.

I felt the weight of the moment. A reactionary response might have dismissed the concern or defended the content. But I 
paused. I remembered the Prophetic model, how the Prophet Muhammad welcomed questions, even when they challenged 
the norm. He taught that inquiry is not rebellion, it is a sign of engagement.

So, I responded with respect. I invited the student to bring a reference. I promised we would review it together. The next 
day, they returned with a journal article. We compared it with our prescribed text, discussed the differences, and explored 
the implications. The conversation deepened, not just in content, but in connection. The class saw that learning is dynamic, 
not fixed. That questions are not threats, they are bridges.

That moment transformed the classroom. Students began asking more questions. They felt safer, more curious, more 
involved. The atmosphere shifted from passive reception to active dialogue. And I learned that criticism, when welcomed 
with humility, becomes a doorway to deeper understanding.

True leadership in education is not about being right, it’s about being open. When we respond with grace, we 
teach more than content, we teach character.

330. Turning Criticism into Constructive 
Dialogue

1. How do I respond when my authority is questioned, do I defend or invite dialogue?
 
2. What structures can I create to turn student criticism into collaborative learning?

3. How can I model Prophetic humility and openness in moments of tension?

Reflection Questions:

Dr. Marium Ahsan
Lecturer
Department of Eastern Medicine
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When I first began giving feedback to students, I noticed a pattern, many received it as criticism rather than care. Some became 
disheartened, others defensive. I realized that while I was trying to help them grow, the way I delivered feedback was closing 
doors instead of opening them.

That realization became a turning point. I paused and reflected: What if feedback could become a bridge, not a barrier? What if it 
could inspire rather than intimidate?

So, I changed my approach. Instead of pointing out what was wrong, I began asking, “How do you think we can make this 
stronger?” I started by affirming effort before addressing improvement. I invited students into the process, encouraging them to 
reflect, to ask, to share. Slowly, the energy shifted. Students began to wait for feedback, not avoid it. They started revising their 
work with pride, not pressure. They even began offering feedback to one another, with kindness, clarity, and care.

That week, I learned that feedback is not just a tool, it’s a relationship. When given with sincerity and compassion, it becomes a 
mirror that reflects potential, not just performance. It builds trust, resilience, and a growth mindset.

True teaching is not about pointing out flaws, it’s about helping students see their strength, even in their struggle.

331. Transforming Engagement Through 
Feedback

1. How can I make feedback feel like a conversation, not a correction?
 
2. What language and tone help students feel safe, seen, and supported in their growth?

3. How can I model the Prophetic balance of honesty and mercy in every moment of 
guidance?

Reflection Questions:

Dr. Kanwal Ashiq
Lecturer
Pharmacy
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It was a typical morning during practical sessions when I noticed a student sitting quietly, avoiding eye contact and 
participation. My first instinct was to question his sincerity, was he disengaged, careless, or simply uninterested? But 
then I paused.

I remembered Habit 5: Seek First to Understand, Then to Be Understood. And I remembered the Prophet Muhammad 
(PBUH), who never assumed the worst, but always approached others with gentleness and curiosity. So instead of 
correcting him publicly, I invited him for a quiet conversation after class.

At first, he hesitated. Then, with visible relief, he shared that he was struggling with exam anxiety and feeling over-
whelmed. I listened, fully, without interruption. I offered a few simple coping strategies I use myself, and reminded him 
that learning is a journey, not a race. That effort matters more than perfection.
 
The change was immediate. Over the next few days, he began volunteering during demonstrations. He asked ques-
tions. He smiled more. That one act of empathetic listening didn’t just shift his mindset, it shifted mine.

I realized how often we rush to correct before we connect. But true influence begins with trust, and trust is built through 
listening.

Leadership in education is not about being heard first, it’s about hearing others fully. When we listen with 
compassion, we lead with impact.

332. Listening Before Leading: A 
Lesson in Compassion

1. How often do I pause to understand a student’s silence before responding?
 
2. What assumptions might I be carrying that prevent deeper connection?

3. How can I model Prophetic listening in moments of tension or disengagement?

Reflection Questions:

Dr. Hamid Rashid
Lecturer
Physical Therapy and Rehabiliation Sciences
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This week tested more than our schedules, it tested our spirit. As deadlines piled up and expectations intensified, I felt 
the familiar pull of pressure. The temptation to retreat into task lists and timelines was strong. But then I paused and 
looked around.

Some team members were falling silent. Others looked overwhelmed. I realized that leadership in such moments isn’t 
about pushing harder, it’s about softening the space.

Our captain modeled this beautifully, calm, composed, and quietly encouraging. Inspired by that, I began checking in 
with teammates, not just about tasks, but about how they were feeling. I offered small words of encouragement, shared 
my own moments of stress, and reminded them that we were in this together.

The shift was subtle, but powerful. Tension gave way to trust. Communication became clearer. We didn’t just meet 
our goals, we supported one another through them. I learned that empathy isn’t a soft skill, it’s a stabilizing force. And 
leadership isn’t just about guiding the work, it’s about holding the people who do it.

True leadership is not tested in ease, it’s revealed in pressure. And when we lead with empathy, we don’t 
just complete the task, we strengthen the team.

333. Leading Through Pressure and 
Empathy

1. How do I respond when pressure rises, do I retreat into tasks or reach out to
people?
 
2. What small gestures can I offer to restore morale and trust during high-stress
moments?

3. How can I model Prophetic calm and compassion when others are feeling
overwhelmed?

Reflection Questions:

Dr. Noor Amjad
Lecturer
Department of Physiotherapy
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It was a quiet moment during a classroom quiz when I noticed a student glancing at a classmate’s paper. I could have 
responded immediately, with reprimand, with authority. But something held me back. I paused, collected the papers, and 
chose to speak with the student privately.

When we met, the student admitted the mistake, eyes lowered, voice trembling. “I was afraid,” they said. “I didn’t study 
enough and didn’t want to look foolish.” I listened. Not just to the words, but to the fear behind them. I saw not defiance, 
but vulnerability.

Instead of scolding, I spoke about honesty, not as a rule, but as a strength. I reminded them that courage isn’t about get-
ting everything right, it’s about owning our choices. We talked about study habits, about fear, and about growth. I assured 
them that mistakes are part of learning, and that truth builds trust.

The following week, I saw a change. That same student began studying with focus, helping peers, and showing quiet 
leadership. The moment of truth had become a turning point, not just for them, but for the classroom culture.

True teaching begins when we choose character over control. Honesty, when met with compassion, be-
comes the foundation of trust.

334. Honesty: A Bridge Between 
Teacher and Student

1. How do I respond when a student makes a mistake, do I correct the behavior or con-
nect with the heart?
 
2. What does it mean to model honesty not just in words, but in how I lead?

3. How can I turn moments of misconduct into opportunities for mentorship and 
growth?

Reflection Questions:

Faryal Falak
Demonstrator
Emerging Allied Health Technologies
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While reviewing final-year thesis submissions, I came across a troubling discovery, Zainab, one of my students, had cop-
ied significant portions of her work from online sources without proper citation. As her supervisor, I knew I had to act. But I 
also knew that how I responded could either shame her into silence or guide her toward growth.

I invited her for a private conversation. Calmly, I showed her the plagiarized sections and asked, “What happened?” She 
hesitated, then admitted the truth, her mother had been hospitalized, and she was overwhelmed. “I was afraid I wouldn’t 
finish in time,” she said, “so I copied just to submit something.” I paused. Then I said, “Zainab, I understand your pres-
sure. But shortcuts don’t serve you. You’re capable of original thought, and I want to help you prove that.”

Instead of escalating the issue, I offered her a second chance. We extended her deadline by one week. I enrolled her in 
academic writing sessions and met with her regularly for feedback. She rewrote her thesis, this time with clarity, effort, 
and pride.

When she submitted the final version, it was original, thoughtful, and deeply improved. She later told me, “If you had just 
punished me, I wouldn’t have learned anything. But now, I feel proud of my work.”

True accountability is not about punishment, it’s about purpose. When we lead with integrity and empathy, 
we don’t just correct behavior, we restore belief.

335. Restoring Integrity Through 
Compassionate Accountability

1. How can I respond to academic dishonesty in a way that builds character, not just 
compliance?
 
2. What does it mean to balance standards with support in moments of student failure?

3. How can I model Prophetic leadership, where justice is paired with mercy, and cor-
rection with care?

Reflection Questions:

Fiza Noor
Senior Lecturer
Emerging Allied Health Technologies
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While pursuing my PhD at Lincoln University Malaysia, I was blessed with an extraordinary opportunity: a university-organized 
Umrah trip, gifted by our Respected Chairman Sahib. It was a moment of deep spiritual significance, a chance to bow before 
Allah in His sacred house, to seek peace, clarity, and strength.

But life, as it often does, tested me. The Boot Camp Reflection Session, a milestone in our character journey, was scheduled 
on the same day as my PhD thesis defense. I couldn’t be in two places at once. I missed the session. Yet, I never abandoned 
the path. I held on to my struggle, trusting that Allah sees every effort, even the ones made in silence.

There were days of exhaustion. Delays. Disappointments. But I kept praying. I kept believing. I reminded myself that every 
hardship carries a hidden lesson, and that Allah never leaves a sincere heart empty-handed. Even when I couldn’t see the 
outcome clearly, I trusted that He was guiding me.

And He did. Success came, not just in the form of academic achievement, but in the form of spiritual fulfillment. I was grant-
ed the chance to perform Umrah. I stood in front of the Kaaba, tears flowing, heart full. It was a moment that reminded me: 
Allah’s timing is perfect. What is meant for you will reach you, no matter the detours.

I offer my deepest gratitude to Respected Chairman Sahib, my role model, whose generosity and vision continue to shape 
lives. To our great captain and Dean, Prof. Dr. Naveed Babur, for his steady guidance. To my kind-hearted coach, Dr. Ayma, 
and to Dr. Ali Mohsin Naqvi, whose support during hardship was a lifeline. And to every soul who made the Umrah opportu-
nity possible, your efforts have left a lasting impact, both spiritually and academically.

Faith is not just belief, it is action in the face of uncertainty. And when we walk with trust, Allah opens doors 
we never imagined.

336. Faith in the Middle of the Storm

1. When life tests my plans, how do I respond, with frustration or with faith?
 
2. What helps me stay grounded when things don’t go as expected?

3. How do I balance academic or professional responsibilities with spiritual
opportunities?

Reflection Questions:

Tayyaba Ayub
Assistant Professor
Emerging Allied Health Technologies
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It was a routine clinical ethics session, focused on empathy and patient care. I had prepared a structured discussion around 
professional boundaries and emotional resilience. But midway through the session, something shifted. A student raised her hand, 
her voice trembling, and shared a deeply personal experience, she had lost a patient during her internship. The room fell silent. 
Her grief was raw, and her vulnerability unexpected.

In that moment, I felt the weight of my role, not as a lecturer, but as a human being entrusted with the emotional well-being of fu-
ture caregivers. I paused the lesson. The planned slides and case studies no longer mattered. I invited the class to reflect, not on 
protocols, but on pain. We spoke about loss, about the silent burdens’ healthcare professionals carry, and about the importance of 
emotional processing in clinical life.

The challenge was internal. I had to shift from academic delivery to emotional presence. I had to let go of control and allow the 
space to become one of healing. I felt the tension between structure and spontaneity, between curriculum and compassion. But I 
chose to listen. I chose to lead with empathy.

As the conversation unfolded, other students began sharing their own experiences, moments of helplessness, guilt, and quiet sor-
row. What began as a lecture turned into a circle of shared humanity. I offered coping strategies, but more importantly, I validated 
their emotions. I reminded them that medicine is not just about saving lives, it’s about honoring the ones we lose, and caring for 
ourselves in the process.

In the days that followed, students approached me privately, expressing gratitude for that session. One said, “I didn’t know it was 
okay to talk about this. You made it feel safe.” Another shared that she had been carrying guilt for months and finally felt lighter.

That day, I learned that healing doesn’t only happen in hospitals, it begins in classrooms, when we choose to lead 
with compassion.

337. Healing Beyond the Classroom

1. How do I respond when a student shares emotional pain, do I shift into empathy or 
stay in structure?

2. What does it mean to create a safe space for grief and vulnerability in professional 
settings?
 
3. How can I model emotional intelligence in moments that call for both leadership and 
humanity?

Reflection Questions:

Dr. Mohsin Rafique
Lecturer
Department of Eastern Medicine
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One morning, as I entered the classroom, I noticed a student sitting quietly, visibly upset and disengaged. Their body language 
spoke volumes, head down, eyes distant, and a silence that felt heavy. I felt a moment of hesitation. Should I address it publicly, 
or let it pass unnoticed? But something within me stirred. I knew this wasn’t just a student having a bad day, it was a heart 
asking to be seen.

During the break, I approached the student gently, away from the crowd. I didn’t ask for explanations. I simply said, “I’m here 
if you need anything.” That small invitation opened a door. The student shared that they were going through personal stress at 
home, and it was affecting their focus and motivation. I listened quietly, offering reassurance without judgment. I reminded them 
that it’s okay to feel overwhelmed, and that healing begins with honesty and support.

The challenge was internal. I had to resist the urge to stay focused only on academic delivery. I had to choose compassion over 
content, presence over performance. I realized that being a teacher isn’t just about managing a classroom, it’s about noticing the 
silent struggles and responding with wisdom.

Over the next few days, the student slowly re-engaged. They began participating in class activities, asking questions, and even 
helping peers. The rest of the class remained unaware of the private conversation, but the harmony in the room was palpable. 
The student later told me, “Miss, I didn’t expect anyone to notice. Thank you for seeing me.”

That moment changed me. I understood that emotional well-being is not separate from learning, it is the foundation of it. I didn’t 
just guide a student back to focus; I guided myself toward a deeper understanding of what it means to lead with empathy.

True teaching begins when we choose to see beyond the surface and respond with wisdom, not just instruction.

338. Guiding Students with Empathy 
and Wisdom

1. How often do I pause to notice the emotional state of my students before
diving into content?
 
2. What does it mean to offer support without asking for explanations or making 
assumptions?

3. How can I create a classroom culture where quiet struggles are met with quiet 
strength?

Reflection Questions:

Jawaria Barkat
Demonstrator
Emerging Allied Health Technologies
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Every classroom holds a rhythm, some voices rise naturally, while others remain tucked away in silence. I had been noticing those 
quiet faces for weeks. They listened attentively, their eyes thoughtful, their minds engaged. Yet they rarely spoke. Their silence 
wasn’t disinterest, it was hesitation, a quiet fear of judgment or being wrong. I felt a growing responsibility. If I truly believed every 
voice mattered, how was I helping those voices find their place?

One day, after another discussion led by the same few confident students, I paused. I decided to shift the dynamic. Instead of ask-
ing for volunteers, I paired students and asked them to share ideas with each other first. Then, one person from each pair would 
speak on behalf of both. At first, there were soft whispers, nervous laughter, and hesitant nods. But slowly, something changed. 
The quieter students leaned in, explained their thoughts, and began to engage.

When we regrouped, I gently invited someone new from each pair to share. Some looked down, unsure. But a few brave ones 
spoke. Their voices were soft but steady, and their insights were meaningful. The class listened, truly listened. A week later, one 
of my quietest students raised her hand and offered to solve a problem on the board. Her voice trembled, her steps were slow, but 
her reasoning was solid. 

When she finished, the class broke into applause. Her smile was shy but radiant. In that moment, something shifted, not just for 
her, but for all of us.

The challenge wasn’t just about classroom participation, it was about creating safety. I had to let go of traditional methods and trust 
that empathy and patience would lead to transformation. I had to believe in the power of quiet leadership.

Leadership is not about demanding attention, it is about giving it. When we create safety, even the quietest voices 
begin to shine.

339. When the Quiet Voices Found Their 
Place

1. How do I respond to silence in my classroom, do I interpret it as disengagement or 
hidden potential?
 
2. What small strategies can I use to create safety and invite hesitant students to
participate?

3. How can I model humility and patience in moments that require quiet leadership 
rather than control?

Reflection Questions:

Taha Amjad
Lecturer
Department of Biological Sciences
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It was a typical Wednesday morning, and I had already reminded my class that students arriving after 8:15 a.m. would be 
marked absent. The rule was clear, meant to encourage punctuality and maintain the flow of the lecture. At 8:25, a student 
walked in, noticeably late. My first instinct was to apply the rule strictly. After all, consistency is key to fairness. But something 
made me pause.

Instead of reacting immediately, I asked the student to speak with me after class. When we sat down, I asked gently, “What 
happened this morning?” At first, he gave a vague excuse about waking up late. But as we spoke further, he opened up. His 
father had been hospitalized the night before, and he had spent the night at the hospital. He looked exhausted, and his honesty 
was disarming.

In that moment, I felt the tension between two responsibilities, upholding discipline and honoring humanity. I had to decide: 
Would I enforce the rule as written, or would I respond to the person behind the policy?

I chose the latter. I allowed him to stay in class and made it clear that this was an exception, not a dismissal of the rule. I 
explained privately that punctuality still mattered, but so did honesty and family responsibilities. I reminded him that rules exist 
to guide us, not to punish us unfairly. This decision wasn’t just about one student, it was about the kind of classroom culture I 
wanted to build.

The student left feeling respected and trusted. He didn’t take advantage of the leniency, in fact, he became more punctual and 
engaged in the following weeks. His classmates, too, saw that honesty was valued and that fairness could coexist with compas-
sion.

That day, I learned that leadership in education is not about enforcing rules, it’s about guiding lives with fairness, 
care, and sincerity.

340. Balancing Rules with Humanity

1. How do I respond when a student breaks a rule, do I focus on the behavior or the 
story behind it?
 
2. What does it mean to balance consistency with compassion in a classroom setting?

3. How can I model fairness in a way that builds trust rather than fear?

Reflection Questions:

Muazzam Ali
Senior Lecturer
Department of Basic Sciences
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By the fourth week of the semester, the classroom atmosphere had shifted. Assignments, quizzes, and deadlines were piling up, 
and I could sense the weight of academic pressure settling over my students. One student, in particular, stood out, not for his 
performance, but for his absence of engagement. He was often distracted, disinterested, and his assignments reflected a lack of 
effort. I felt the familiar tug of frustration. Should I confront him directly? Should I let it slide? But something held me back.

I reminded myself that disengagement often hides deeper struggles. So I invited him for a one-on-one conversation. He arrived 
hesitantly, unsure of what to expect. I asked gently, “What’s been going on?” He opened up. He didn’t see the relevance of 
the course to his future. He felt disconnected, like he was just going through the motions. His honesty was raw, and it shifted 
something in me.

Instead of reprimanding him, I chose empathy. I listened. I validated his feelings. Then I began to show him how the course 
material could align with his career goals. I gave real-world examples, connected concepts to his interests, and praised the effort 
he had already made, even if imperfect. I also invited him to take on more responsibility in class discussions, giving him a role that 
made him feel seen and valued.

The change was gradual but powerful.

By the end of the week, he was attending regularly, participating actively, and showing genuine interest. His classmates noticed. I 
noticed. But most importantly, he noticed himself, his own shift from passive to purposeful.

The challenge wasn’t academic, it was relational. I had to let go of the urge to correct and choose to connect. I had to trust that 
belief and belonging could reignite motivation.

Leadership in education is not about pushing students harder, it’s about helping them see why they matter.

341. Reigniting a Disengaged Student

1. How do I respond when a student disengages, do I assume laziness or explore the 
deeper cause?
 
2. What strategies can I use to help students connect course content to their personal 
goals?

3. How can I create roles or responsibilities that help students feel seen, valued, and 
motivated?

Reflection Questions:

Dr. Nimra Tariq
Assistant Professor
Department of Basic Sciences
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I had a vision: to create a classroom where every student could grow, regardless of where they started. So, I tried something 
new. I grouped students based on their CGPA, pairing high achievers with those who were struggling. My intention was sincere: I 
wanted to foster peer learning, to give every student a fair chance to succeed. But the reaction was not what I expected.

Some students felt uncomfortable. Others thought the grouping was unfair or even judgmental. A few voiced their frustration, 
saying it felt like their efforts were being overlooked. I was taken aback. I had acted with good intentions, but the impact was 
different. For a moment, I felt disheartened. Had I misjudged the situation?

Instead of defending my decision, I paused. I chose to listen.

I invited the class into an open conversation. I explained the reasoning behind my approach, that it wasn’t about comparison, but 
about collaboration. I shared that I believed in every student’s potential and that this was a way to help each other rise. Slowly, 
the resistance softened. Some students began to see the value in learning from one another. A few even thanked me for trusting 
them with the responsibility to support their peers.

That week, I learned that leadership isn’t just about making decisions, it’s about how we respond when those decisions are 
questioned. I had to let go of my pride and embrace humility. I had to listen with empathy, not just speak with authority. And I 
had to trust that clarity and compassion could rebuild what misunderstanding had shaken.

True leadership is not about being right, it’s about being real, especially when your intentions are misunderstood.

342. Leading with Intention and Empathy

1.How do I respond when my good intentions are misunderstood, do I defend or do I 
listen?
 
2. What steps can I take to ensure that my decisions are communicated with empathy 
and clarity?

3. How can I create space for feedback and dialogue when students feel uncomfortable 
or unheard?

Reflection Questions:

Rabia Raouf
Demonstrator 
Emerging Allied Health Technologies
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It was a regular class session when Amina, one of my quietest students, raised her hand for the first time. She had 
always been hesitant, avoiding eye contact, staying silent during group work, and rarely volunteering. Her sudden 
gesture caught me off guard, but I knew this was a moment that needed care.

The challenge wasn’t just her silence, it was the environment. Dominant voices often led discussions, unintentionally 
overshadowing quieter ones. I had to ensure that Amina’s courage wasn’t met with pressure or judgment, but with 
warmth and safety.

So I paused the class rhythm and gave her space. I listened attentively, acknowledged her contribution with sincere 
praise, and invited others to appreciate her effort. I didn’t rush to correct or elaborate, I let her voice stand on its 
own. That moment wasn’t about the content she shared, it was about the confidence she found.

The consequence was subtle but powerful. Amina smiled, a quiet, relieved smile. In the following days, she became 
more engaged. She didn’t speak often, but her presence shifted. Her classmates, too, began to show more respect 
for each other’s contributions. The classroom felt more inclusive, more balanced.

That week, I realized that leadership in education isn’t about managing participation, it’s about nurturing it. I had 
to let go of the urge to fill silence and instead trust that encouragement could turn hesitation into growth. I saw 
firsthand how a single moment of acknowledgment could open a door that had long remained closed.

Encouragement transforms hesitation into confidence.

343. Encouraging the Quiet Voice

1.How do I respond when a quiet student takes a brave step, do I rush to correct or 
pause to affirm?
 
2. What small actions can I take to ensure every student feels safe enough to
participate?

3. How can I model respect and patience in moments when a student’s voice is just 
beginning to emerge?

Reflection Questions:

Muhammad Usama
Lecturer
Department of Eastern Medicine
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It was a routine departmental meeting, but the mood quickly shifted. A discussion about a delayed project began to spiral into a 
cycle of blame. Voices grew sharper, and defensiveness replaced dialogue. Team members started pointing fingers, and the at-
mosphere became tense, heavy with frustration. I sat quietly, observing the shift. I knew that if this continued, the meeting would 
only deepen misunderstandings instead of solving the issue.

The challenge was clear: how to interrupt the blame cycle without escalating the tension. I felt the pressure to speak, but I also 
knew that tone would matter more than words. I had to choose between reacting emotionally or responding with wisdom.

So, I stayed composed. With calmness and neutrality, I intervened. I acknowledged everyone’s concerns, validating their frus-
trations without fueling them. Then I gently redirected the conversation: “Let’s shift from who is responsible to what can we do 
next.” I emphasized that finding solutions together would be far more valuable than assigning fault. I applied the principle of Think 
Win-Win, encouraging the team to see the situation as a shared challenge rather than an individual failure.

The shift was almost immediate. The tone softened. People began contributing ideas constructively, focusing on next steps and 
mutual accountability. The tension eased, and a sense of collaboration replaced the earlier frustration. What had started as conflict 
began to feel like a turning point.

That day, I learned that leadership is not about winning arguments, it’s about creating space for shared success. By choosing 
neutrality over reaction, and wisdom over ego, I helped the team move from division to direction. I felt deeply satisfied watching 
the group regain its unity and purpose.

True leadership lies not in winning arguments, but in creating space for collective problem-solving and shared 
success.

344. Restoring Unity Through Neutral 
Leadership

1. How do I respond when conflict arises, do I focus on blame or guide toward
resolution?
 
2. What language and tone help shift a tense conversation into a collaborative one?

3. How can I model neutrality and wisdom in moments when emotions run high?

Reflection Questions:

Muhammad Mukarram
Assistant Director
Office of Engagement & Co-Creation
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It was supposed to be a routine planning meeting for a student event, but tension quickly surfaced. Two team members disagreed 
over how to allocate resources, and what began as a difference of opinion soon turned into a standoff. The energy in the room 
shifted, progress slowed, and morale dipped. I could sense that both individuals cared deeply about the event, but their inability to 
see each other’s perspective was creating division.

The challenge was delicate. I knew that stepping in with authority might silence the argument, but it wouldn’t resolve the underly-
ing tension. I had to choose between control and connection.

So, I chose to listen. I invited both members to a short, focused discussion. I asked each to explain their reasoning while the other 
listened silently. No interruptions. No rebuttals. Just space to be heard. Slowly, the tone shifted. As they listened, they began to 
understand, not just the logic, but the intention behind each other’s views. They realized their goals weren’t in conflict, they were 
simply approaching the same outcome from different angles.

We found a middle ground. The event moved forward with renewed energy. And something unexpected happened: the two mem-
bers who had clashed ended up collaborating closely afterward, their mutual respect deepened by the experience.

That day, I learned that leadership isn’t about solving every problem, it’s about creating space for people to solve them together. I 
didn’t need to take sides. I needed to build a bridge.

When people feel heard, conflict becomes collaboration.

345. Turning Conflict into Collaboration

1. How do I respond when conflict arises, do I rush to fix it or create space
for understanding?
 
2. What practices help me stay neutral and guide others toward mutual respect?

3. How can I model listening as a leadership tool in moments of disagreement?

Reflection Questions

Rohail Shehzad
Senior Lecturer
Information Technology
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It was a week that tested more than my schedule, it tested my heart. Amid society events, lab challenges, and classroom 
discipline, two students confided in me about deeply personal struggles. One shared a traumatic experience from her past, 
and another opened up about ongoing mental health challenges. Their voices were quiet, but their pain was loud.

I felt a wave of emotion. I wanted to help, but I also knew I had to tread carefully. These weren’t academic issues, they 
were emotional wounds. The challenge was to respond with empathy without overstepping, to guide without overwhelm-
ing.

So, I chose to listen. I gave them space to speak, without interruption or judgment. I validated their feelings, reassured 
them that they weren’t alone, and gently encouraged them to seek professional support. I followed up discreetly, making 
sure they had access to counseling and felt safe in the classroom. I adjusted my teaching tone, added moments of reflec-
tion, and created a softer rhythm in class, one that allowed healing to coexist with learning.

The impact was quiet but profound. The students began to re-engage. Their eyes held more light, their participation more 
presence. I saw the class respond with kindness, too, more patience, more support, more unity.

That week, I realized that leadership in education isn’t just about managing content, it’s about holding space for pain, 
growth, and recovery. I had to let go of the urge to fix and instead choose to accompany. I had to trust that compassion, 
when offered sincerely, becomes a bridge between struggle and strength.

Leadership extends beyond academics, it touches hearts. When we serve with understanding, we help 
others rise.

346. Building Emotional Resilience 
Through Compassion

1. How do I respond when a student shares emotional pain, do I listen deeply or shift 
into solutions?
 
2. What practices help me create a classroom environment that feels emotionally safe 
and inclusive?

3. How can I model compassion in moments when students need more than academic 
support?

Reflection Questions:

Sadia Din
Lecturer
Department of Biological Sciences
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She entered my office with quiet desperation, a senior female faculty member, visibly exhausted, requesting a one-year leave 
without pay. Her voice trembled as she explained her family crisis. It was a request our department had never granted before. 
The policy was clear, but her eyes asked for something deeper: understanding.

I felt the tension immediately. The challenge wasn’t just administrative, it was moral. I had to choose between precedent and 
compassion, between policy and humanity. I paused and listened. Not just to her words, but to the weight behind them. Her 
struggle wasn’t just professional, it was personal, maternal, human.

Instead of defaulting to rules, I chose empathy. I consulted HR, reviewed the implications, and reflected deeply. Could we honor 
her need without compromising institutional integrity? After careful consideration, I recommended granting her the leave and 
simultaneously hiring a contractual replacement to ensure academic continuity.

When I shared the decision, she wept, not out of relief alone, but because she felt seen. The HR team appreciated the balanced 
approach, and the department learned something vital: that compassion and structure can coexist.

That day, I didn’t just make a decision, I changed my lens. I realized that leadership isn’t about enforcing rules. It’s about 
knowing when to bend them with wisdom. I had to let go of rigid thinking and embrace a more human-centered approach. And 
in doing so, I felt a quiet transformation within myself.

True leadership means looking beyond rules to serve humanity without compromising integrity.

347. Empathy Over Policy: A Leadership 
Shift

1. How do I respond when policy and compassion seem to conflict, do I default to rules 
or reflect on context?
 
2. What systems can I build to ensure empathy is part of institutional decision-making?

3. How can I model moral courage in moments that require both strategic thinking and 
emotional intelligence?

Reflection Questions:

Dr. Abubakar Munir
Professor & Dean
Pharmacy
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I began to notice a quiet pattern in my classroom, many students hesitated to speak. Their ideas were thoughtful, but their 
voices were timid. Public speaking made them nervous, and self-doubt often held them back. I realized that if I wanted to help 
them grow, I had to do more than teach content, I had to nurture confidence.

The challenge was emotional, not academic. I saw students avoiding eye contact, rushing through presentations, or staying 
silent during discussions. I felt the urge to push them forward, but I knew that pressure wouldn’t work. What they needed was 
safety, not speed.

So, I created a space where mistakes were welcome and progress was celebrated. I invited students to present in small 
groups, offered gentle feedback, and praised every small step, clearer speech, better posture, a raised hand. I emphasized that 
growth mattered more than perfection.

At first, the change was slow. But then something shifted. Students began speaking with more clarity. They started contributing 
ideas, not just answering questions. Their confidence grew, not because they were forced to speak, but because they were 
supported when they did.

That week, I learned that leadership in education is not about pushing, it’s about planting. I had to let go of the need for perfect 
performance and instead choose patient encouragement. I saw how consistent support could turn fear into strength, and 
silence into voice.

Confidence grows when we create safe spaces for expression and celebrate progress over perfection.

348. Nurturing Student Communicators

1. How do I respond when students hesitate to speak, do I push them forward or
gently invite them in?

2. What strategies can I use to create a classroom culture where mistakes are treated 
as learning steps?

3. How can I recognize and celebrate small wins that build long-term confidence?

Reflection Questions:

Dr. Sonia Tariq
Lecturer
Pharmacy
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It was a busy week, and my schedule was already packed with meetings, reports, and deadlines. Amidst this, one 
of my juniors was assigned to assist with documentation work. At first, I welcomed the support, hoping it would 
ease my workload. But soon, I noticed a pattern, repeated mistakes in formatting, missing details, and inconsistent 
entries. Each error meant revisiting the task, correcting it, and losing precious time.

The challenge wasn’t just technical, it was emotional. I felt the pressure of time, the frustration of repetition, and the 
temptation to react sharply. But I paused. I reminded myself that leadership isn’t about control, it’s about cultivation.

So, I chose patience. Instead of scolding, I sat down with him. I explained the importance of accuracy using real ex-
amples, showing how small errors could lead to larger consequences. I broke down the documentation process into 
clear steps and encouraged him to ask questions. Every time he improved, even slightly, I acknowledged it. “This 
section looks much better,” I’d say. “You’re getting the hang of it.”

Gradually, the mistakes reduced. His confidence grew. He began double-checking his work, asking for feedback, 
and taking pride in the details. What started as a burden became a moment of mentorship.

That week, I learned that patience is not weakness, it’s the foundation of growth. I had to let go of urgency and 
choose guidance. I saw how encouragement, when paired with clarity, can transform performance and build trust.

Patience is not weakness, it’s the foundation of mentorship. Growth takes time, and leaders should 
nurture it.

349. Mentorship Through Patience

1. How do I respond when someone repeatedly makes mistakes, do I correct with 
frustration or guide with patience?
 
2. What small actions can I take to turn a task into a teaching moment?

3. How can I recognize and celebrate progress, even when it’s incremental?

Reflection Questions:

Bilawal Khan Jalo
Manager-Clubs & PAMA
Office of Engagement & Co-creation
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It was a simple grocery run, one of those everyday errands that rarely leave a mark. I paid for my items, collected the change, and 
began walking away. But something felt off. I glanced at the receipt and the coins in my hand. The cashier had returned more than 
she should have.

For a moment, I hesitated. It was a small amount. No one had noticed. The easy choice was to keep walking. But then a quiet voice 
within me spoke: “Honesty isn’t about the size of the act, it’s about doing what’s right.”

The challenge wasn’t external, it was internal. I had to choose between convenience and character. I turned around, walked back to 
the counter, and gently explained the mistake. The cashier looked surprised, then smiled with relief. “Thank you for your honesty,” 
she said.

As I walked away, I felt lighter, not because I had returned a few coins, but because I had honored my values. That moment reminded 
me that integrity is built in the quiet choices we make when no one is watching. It’s not about grand gestures, it’s about consistency 
in character.

I felt lighter, not because of the money, but because I had chosen integrity over convenience.

350. Choosing Integrity Over Convenience

1. How do I respond when faced with a small ethical choice, do I follow conscience or 
convenience?
 
2. What daily habits help me strengthen my commitment to honesty, even in unnoticed 
moments?

3. How can I model integrity in subtle ways that inspire trust and respect?

Reflection Questions:

Syeda Rabika Nadeem
Deputy Registrar Academics
Registrar Secretariatv
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